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Notes for Contributors

Research articles can now be submitted

The Education Perspectives invites research articles and special issues on specific
topics of interest to national audience of education. Articles of high quality
educational research will be accepted.

How are articles assessed?

Articles are subject to a review process by a well-known panel of academics who are
experts in their relevant field of education. Recommendation of the review board is
a must for publication of the article.

How should articles or papers be submitted?
All submissions should be made via j.tillakarathe@moe.gov.lk and a copy to
j-tillakaratne@gmail.com or through registered post to the following address:

Editor

Education Perspectives,

Research and Development Branch,
Ministry of Education,

‘Isurupaya’

Battaramulla.

Guidelines for authors:

The article should not exceed 6000 words
Abstract should be about 150 - 200 words
There should be minor & major key words
The article should include the following :
» Introducing the problem / research background / nature rationale
» Literature review / theoretical and practical background
» Abrief description of methodology
» The result of the study supported by relevant data
» Discussion of findings / Recommendations
Reference should be arranged in alphabetical order and conform to the
style recommended by the American Psychological Association.
Avoid footnotes. If there are any, it should be separately numbered and
added to the end.
Statistical tables should be included at appropriate places. Longer statistical
tables should be numbered and given at the end as annexes.
Fonts to be used
Sinhala-FM Malithi
Tamil-Baamini
English-Cambria

Calling articles for July 2016 issue:
The deadline for articles for (Vol.5 No.2-July 2016) will be on or before 31st March

2016.
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Executive Summary

This volume contains articles on different educational issues, themes & contexts. By
providing access to research articles, we aim to establish better connections among
diverse audience in and outside Sri Lanka in the field of education research and in
policy & practice. Our aim is to make this journal an exciting platform for rigorous
research on education conducted in wide range of disciplines. Although the majority
of articles published are on empirical research, we encourage innovative conceptual
articles that makes exceptional contributions to improve education.

The article “Achieving evidence-informed school improvement: current thinking
from an English perspectives” discusses how engagement with research &
evidence has substantial benefits for both teacher practice and in terms of pupil
outcomes. The writer describes, how school leaders with a better understanding
could, reap these benefits. In his latest publication on “leading the use of research
and evidence in schools (Brown 2015) topic extended, further. Through research,
school leaders will be required to address both the “transformational” and “learning
centered aspects. L.e. enabling research to be embedded as an organization goal &
ensuring research & evidence use can lead to improved teaching.

The writer further added that the school heads should promote the vision, develop
the culture of research, and provide necessary resources and supporting structures
for sustained and meaningful research. Moreover school heads must involve
personally and enables “walk the talk”. This means demonstrating their own
commitment with more learning centered leadership such as modelling, monitoring,
mentoring and coaching. He also suggest sharing this information with in school
communities and to obtain services of the skilled facilitators such as bridging
school-university partnership to ensure autonomous schools, to ‘self-improve’.

The article “Critical analysis of the bilingual education policy in Sri Lanka”
thoroughly analyses three cabinet papers, number of circulars issued on the subject
by the Ministry of Education and some recommendations of the National Education
Commission report in 2003, in relation to the bilingual education program in
different aspects context, content, output/outcome, equity & impact review.
However writer found some positive features such as flexibility of the program
steps taken to minimize sprouting social gap due to language such as maintain
equity by expansion of the program, implementation of bi-medium classes etc. The
writer also suggested, suitable policy framework for bilingual education (BE) in Sri
Lanka. The BE program was introduced to the general education from grade 12,
science stream in 2001 and this was extended to grade 6, in 2002 as “National Amity
Schools Project”, again to teach few selected subjects, with the absence of vision
based policy framework and supporting structures.
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Comparing this situation with Singapore, In (vol.2no.2) research article “English
knowing bilingualism and educational achievement: lessons for and from Singapore”
by Ealing Low clearly states that Singapore has emerged pretty much at the top of
the league tables again on TIMMS (Trends in the international mathematics and
science study) and PIRLS (Progress in International reading literacy study). Further
elaborating “it is not easy to pinpoint one factor that is responsible for Singapore’s
high student achievement but many have attributed the judicious language policy
and the successful bilingual education program is responsible for the high and
sustained educational performance.” According to Low “we cannot under estimate
the contribution of careful language planning and policy implementation that has
helped the nation to consistently perform well in internationally benchmarked tests
of student achievement (Low 2013a). Further she reiterated in her article that the
original goals of the bilingual policy arose out of following reasons.

1. Aneed to find common language to unite the people of a newly independent
Singapore.

2. “Economic Pragmatism” English knowing bilingualism was selected due to
the benefits that English could provide to the young nation state both
economically (to allow easy negotiation in international trade) and
educationally (access to wealth of research, resources and curriculum
materials in English).

3. The fear that the growing dominance of English internationally and locally
(with in Singapore) would lead to the phenomenon of de culturalization
(the replacement of one’s own culture with another non local or foreign
culture).

4. The time of the independence in 1965 the Singapore government was
committed to maintain peace and harmony despite multi ethnic and multi
lingual society.

Low further added that, over the years, English knowing bilingualism allows
Singapore to embrace multilingualism and multiculturalism and help them to keep
their competitive edge.

In Sri Lanka, writer argues, there is no clear explicit policy. The absence of such a
vision based policy framework, brings ambiguity, where we are now and where we
are heading.



The article “The promotion of social cohesion through life competencies & civic
education” highlights that Sri Lanka is a multi-cultural, multi ethnic society. After
thirty years of prolonged war, it is a timely requirement to rebuild the nation
through social integration.

The book titled “Language and social cohesion in the developing world” published
by the British Council & GIZ, three writers defined social cohesion as

1. Social Cohesion has “the sense of reducing inequalities and social exclusion
while at the same time strengthening social relations” (de Varennes,
Chapter 2)

2. Social Cohesion “Is seen as the glue that holds all members of a society
together. It is derived at least in part from a society which is working
towards reducing disparities and inequalities” (Hernandez and Malderez,
Chapter 4)

3. Social Cohesion....is understood, firstly as positive interaction (exchange
and networks between individual and communities) and secondly as social
inclusion (integration of people into civil society (Legere and Rosendal,
chapter 6)

Writer says to build social cohesion among such different communities’ education
plays a major role. At secondary level life competencies and civic education
generally consider as the key subject to bring this harmony. The study attempts to
find out to what extent teaching of this subject, could achieve social integration with
in these communities. Findings reveal that the progress is slower, even the
education is most powerful source of integration of the communities, for any
context.

The article “The problems encountering by the teachers of civic education in Sri
Lanka” addresses the nature of problems facing in junior secondary grades (Grades
6-11). The study based on Gampola & Kandy zones. According to the writer
problems identified are, irrelevant teaching methods, ad hoc professional
development programs, In competencies of the Directors and in-service advisors,
absence of linkage between text books & the teacher guides and insufficient time
slots allocated for the subjects, classified. To rectify the situation writer suggests
increasing the number of periods allocated, uplifting teacher training programs,
development of teaching methods, the strengthening of subject directors and in-
service advisors, improve links between text books and teacher instructional
manuals were suggested.



The article “Actions to be taken to enhance the quality of the “Nenasa
Educational Television Channel’ widely discuss the actions that could be taken to
enhance the quality of the channel. The program was initiated in 5 schools, in 2007,
as a pilot project, thereafter expanded to 1996 schools, in four stages. In addition to
that, under the 1000 schools development project, a separate television unit was
allocated as “Nenasa” distant learning center. Researches have categorized a wealth
of education applications of television and have shown its value as an instructional
tool. It provides education experiences that would be impossible to reproduce in
another medium. Television offers information in multiple forms such as images,
motion, sound, and at times text. Thus TV offers a “window of cognitive
engagement”. The degree of openness of that window is conditioned by the quality
of interaction between viewer and the visual medium (Kozma, 1991). However
according to the writer, this media has not properly used, to enhance learning. The
problems identified by the writer are mismatch between nenasa and school
timetables, content quality, technical difficulties, inadequacy of program content
(Tamil medium), and problems related to network service & connection etc.

The article “Assessment of media literacy of the advanced level students”
highlights media literacy level of the A/L students in Nallur division of Jaffna district.
The research found even though the influx of media has the potential to affect the
education sector radically, the majority of the students have to improve their media
literacy. Hence to overcome this situation, it is recommended that the media literacy
development programs should be implemented at the school level.



Achieving evidence-informed school improvement: current
thinking from an English perspective

Dr Chris Brown
Senior Lecturer
UCL Institute of Education, UK
Abstract

Engaging with research and evidence as part of a process of effective professional
development has substantial benefits for both teacher practice and in terms of pupil
outcomes (e.g. see Handscombe and MacBeath, 2003; Cordingley, 2013; Mincu,
2013, Supovitz, 2015). The purpose of this articleis to provide school leaders with a
better understanding of how to harness these benefits. As [ note in my latest book
“Leading the Use of Research and Evidence in Schools” (Brown, 2015), true
research-engagement within and across schools will require school leaders to
address both the ‘transformational’ and ‘learning centred’ aspects of becoming
research and evidence engaged. With this in mind, I draw together the core themes
emerging the book into these two aspects and provide a definitive summary
‘checklist’ for Sri Lankan school leaders seeking to develop their schools as
evidence-informed. [ begin with two factors that cover the ‘transformational’ acts of
enabling research use to be embedded as an organizational goal. The remaining
three checklist items focus on the ‘learner-centred’ aspects of research engagement:
i.e. ensuring research and evidence use can lead to improved teaching.

CHECKLIST ITEM® : does your approach to research and evidence use
demonstrate your own commitment as well as facilitate the efforts of
others?

As Clare Roberts (2015) argues, school leadership must actively and demonstrably
buy-in to research and evidence use for it to become part of a school’s ‘way of life’.
This means that school leaders must not only promote the vision for and develop
the culture of a research engaged school (including the promotion of the values
required for learning communities to operate), they must also provide the necessary
resource and supporting structures so that sustained and meaningful research use
can become a reality, and resulting changes in practice employed widely. For
example in terms of making available time and space for teachers to come together,
ensuring there is access to research, and as has been highlighted by Tom Bennett
(e.g. 2015), up skilling teachers so that they are able to engage critically with
research. Distribution of research leadership can be effective but teacher
researchers’ chances of success must be maximized: the vision for success must be
clear and the path for reaching the vision cleared.



It is also important that research use is not simply viewed by school leaders as
‘someone else’s job’. The active involvement of senior leaders with research activity
is vital because having first hand involvement and experience in research use
ensures that it remains top of mind and so a priority; also that any issues in
engaging with research and evidence are encountered first-hand. In addition,
involvement enables senior leaders to ‘walk the talk’: not only to demonstrate their
commitment, but to also engage in more learning centred leadership practices such
as ‘modeling’, ‘monitoring’ and ‘mentoring and coaching’ (dialogue), thus ensuring
wider buy-in across the school (e.g. Southworth, 2009; Earley, 2013). As both Stoll
(2015) and Earl (2015) note, a key characteristic for senior leaders to model is
having an ‘enquiry habit of mind’: senior leaders actively looking for a range of
perspectives, purposefully seeking relevant information from numerous and diverse
sources and continually exploring new ways to tackle perennial problems. Modeling
could also materialize in senior leaders registering for their own higher level
degrees.

CORE THEME® : does your approach to research and evidence use
have buy in throughout the school?

A key aspect of many definitions of leadership is that there must be a process of
influence. As we see in Finniganet al., (2015), however, leadership activity as a form
of influence can be undertaken by more than just those possessing ‘formal’
responsibility. This notion is also reflected by Jim Spillane and colleagues (2010),
who argue that, perhaps more than formal leaders, it is informal leaders who
determine the fate of reform initiatives. As a consequence the implementation of
new initiatives, such as research and evidence use, must attend to the informal
aspects of an organization: i.e. the organization as lived by organizational members
in their day-to-day work life. “Attending to the informal organization”, it is argued,”
we expand our focus beyond formally designated leaders in a school’s advice
network to also include those individuals who are key advice givers, but who have
no formal leadership designation” (Spillane et al,2010: 30). As Louise Stoll and I
argue (2015),one of the core issues in bridging the gap between evidence and
practice is the need to influence teachers’ values and beliefs and change their
behaviours. Bringing into play the informal organization, this means that the vision
of school leader needs to be grounded in collaborative ideals and be consensual.
Also that any vision for research engagement needs ‘on the ground’ champions,
including middle leaders, if it is to be more than embedded simply at a surface level.



CORE THEME®: does your approach to research and evidence use
‘start with the end’ in mind and ensure progress towards this end is
tracked?

In both Stoll (2006; 2015) and Taylor and Spence-Thomas (2015) we are reminded
of the need to ‘start with the end in mind’. In other words, to be clear about intended
outcomes before we begin any professional learning activity. There are two key
benefits to this approach: first, it provides a point of focus - a goal or vision for
which you can strive. Second, starting with the end in mind also provides a way to
measure impact and so assess how effective your efforts have been in achieving this
vision. I look at each of these in more detail below:

e Providing a point of focus: a technique often used within The London
Centre for Leadership in Learning is to ask teachers, ‘what difference do you
want to make?’ and ‘what will success look like?’ Specifically, we encourage
teachers to think deeply about, in relation to a given issue of teaching and
learning, what pupils will be ‘achieving’ and‘ doing’, ‘how pupils will be
feeling’, ‘what will pupils be saying’ and ‘how will pupils be responding [to
potential new initiatives]’. We then ask teachers to repeat the exercise in
terms of the actions and behaviours they will engage in that will lead to this
change in pupils. Getting teachers to think about future success in this way
means that they come to a common understanding of, and a vision for, what
needs to be achieved: this helps ensure the views of school leaders and staff
are in alignment and provides the foundation for action.

e Evaluating your efforts: the next step is to ascertain the current actions
and behaviours of pupils and teachers. Crucially, this involves turning each
of the changes envisioned above into measurable qualities and gathering
‘baseline data’ in relation to these, either by harvesting readily available
data or by collecting new data. Once vision and baseline have been
established, teachers can then engage in learning conversations and
practical action(see @ below). Learning conversations and practical action
should be focused:1) on developing theories of action (TOA) that
demonstrate proposed relationships between teacher learning and
improved student outcomes, via changes in teaching practice; and 2) on
conceiving, trialing and refining activities to achieve the required changes
in practice that will result in improved pupil outcomes. Clearly, practical



activity must go hand in hand with evaluating how quickly and to what
extent this action is helping teachers move from baseline to vision. And if
part of the vision is a more general aspiration for the school to become
research-engaged, a proposed scale for measuring this is set out in Brown
and Rogers (2014). Also important is sharing success with peers and other

schools - this is covered in more detail in@®, below.

Following evaluation and sharing, practices should be collaboratively refined,
radically changed or removed as appropriate. This means that research engagement
activity should not be considered one-off in nature and must be undertaken within
the context of a wider iterative ‘cycle’ of enquiry and improvement: for example the
Connect to Learn (C2L) approach used by Carol Taylor and Karen Spence-Thomas
(2015).

CORE THEME®:does your approach to research and evidence use have
teacher learning and practice at its core?

As Saunders argues (2014; 2015), effective research use doesn’t mean replacing
teacher knowledge with academic knowledge or with the ‘what works’ knowledge
produced by bodies such as the Education Endowment Foundation. Effective
research use actually stems from developing expertise; ensuring that teachers are
able to bring together ‘what is known’ (i.e. formal knowledge) with what they know
about their context, their pupils and what they currently see as effective practice
(i.e. their experience and the experience of others). In a similar vein, as we see in
Supovitz (2015), effective data use is that which helps teachers make connections
and examine the relationships between what they do (teaching activity) and its
outcomes (how students fare in response). Engaging in this type of process,
described by Louise Stoll as knowledge ‘animation’ (2008; 2012)and by Sue Rogers
and myself as knowledge ‘creation’ (2014), means that teachers at once have a
wider understanding of both the causes of problems relating to teaching and
learning and TOAs and practical understanding for how these might be addressed.

There is increasing evidence that when done well, it is professional learning in
collaborative communities that is the type of CPD most likely to lead to
improvements in both teachers’ practice and student outcomes (Stoll et al, 2006;
Veschioet al, 2008; Lomas et al, 2011; Harris and Jones, 2012; Sebbaet al, 2012).
What makes an effective Professional Learning Community (PLC) and examples of



PLC sare set out in Stoll (2006) and Brown (2015). At the London Centre for
Leadership in Learning (UCL IOE) we have coined the phrase Research Learning
Communities to refer to PLCs that have the specific purpose of increasing research
use in schools.! A key benefit of the RLC approach can be attributed to the nature of
the learning that can take place within them. To maximize the benefits of this
learning (i.e. to ensure RLC activity results in the type knowledge creation outcomes
I mention above), RLC participants need to take part in ‘learning conversations’:
considered thoughtful (rather than superficial) discussion and challenge, focused on
matters of teaching practice, that consider evidence of actual and potential forms of
practice and that are undertaken with a view to developing both improved practice
(i.e. new approaches to issues) and, as a result, outcomes for students. The key
characteristics of effective learning conversations can be found in Figure 1, below.

Following learning conversations, there must be a period of practical activity to
allow teachers to trial, refine and build an understanding as to when and how it is
appropriate to apply proposed new approaches to issues of teaching and learning
(i.e. to develop their expertise). In Hélene Galdin-O'Shea’s work (e.g. 2015), for
example, both ‘lesson study’ and ‘joint practice development’ are held up as
examples of how research-informed ideas can be transformed into research-
informed realities. Time to practice means that RLC participants have the
opportunity to build school capacity by engaging and sharing their expertise with
others (e.g. via processes such as ‘modeling’, ‘monitoring’ and ‘mentoring and
coaching’), who can then also begin to practice what they have learned. This has the
added benefit of RLC participants, gaining further understanding through extended
practice.



Figure 1: The key characteristics of effective learning conversations:
Louise Stoll (2012) suggests that the following are features characteristic of
high quality learning conversations between adults:

e Focus on evidence and/or ideas. Learning conversations are
focused, with the specific focus reflecting one of two important
perspectives. First, the conversation’s focus can centre on existing
and effective practice within the school/network. Second reflects
ideas about innovation and transformation where, for example, the
conversation explores creative ways to engage learners and extend
learning. Because the second focus will require elements of the first,
many conversations weave these two perspectives together. Both
require all those participating in the conversation to be committed
to the focus (which in itself will need to be linked to the overall
values and vision of the RLC).As we see in Supovitz(2015), to
facilitate this aspect of the learning conversation, work may be
needed to present evidence in a way that is most useful for teachers.

e Experience and external knowledge/theory. Access to outside
expertise deepens learning conversations. Whether delivered
personally, through writing, or via other media, independent ideas
are injected to stimulate reflection, challenge the status quo and
extend thinking. Such ideas can help promote greater depth in
conversations. For Research Learning Communities ‘formal’
knowledge (e.g. academic research) is key and is seen as holding as
equal importance as practitioner held knowledge in developing new
solutions to issues of teaching and learning. Clearly ‘formal’
knowledge has to be of quality and these issues were addressed by
Tom Bennett (2015).

e Protocols and tools. Learning conversations can often be framed
more clearly when supported by frameworks and guidelines that
help participants structure their dialogue and interrogate evidence
or ideas. Teachers also need opportunities to look at and discuss
‘artifacts’ of their practice, not just test results (see Stoll, 2015).

e Facilitation. Facilitation isn’t the same as external expertise. It can
come from inside or outside the group, but it’s needed to elicit and
support intellectual exchange, as well as maintaining open dialogue
and, sometimes, injecting new energy into the conversation. Skilful
facilitation can often lead to a productive balance of comfort and
challenge.
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CORE THEME®: does your approach to research and evidence ensure
that the right people are in the room?

In the same way that the vision of school leader’s needs ‘on the ground’ champions if
it is to be more than embedded simply at a surface level, aspects of learner centric
leadership also need support from teachers who agree that specific approaches to
improving teaching and learning are required, and are happy to promote them to
peers. In other work Louise Stoll and I (2015) detail how we selected middle leaders
for this role, but not just any middle leaders - we wanted those keen to tackle and
promote evidence-informed change. As we soon discovered, the most effective
‘catalysts’ were influential within and beyond their schools. This meant that their
peers were willing to learn from and engage with them.

Social network analysis (SNA) and methods (Daly, 2010) provide another way of
identifying who has influence in the school. For example as part of the Research
Learning Communities project I am currently leading (see chapter 1 in Brown,
2015), I have used SNA to identify, within the primary schools I am working with,
which teachers are most turned to for support in terms of pedagogic expertise,
research informed advice on teaching and learning, and in terms of collaborative
activities (such as joint lesson planning, the exchange of teaching materials etc.).
These central and influential people, along with senior leaders in their schools, were
then chosen as the project’s evidence champions. Between 2014-2016 we will be
regularly bringing together evidence champions into learning communities, with
activities designed to help them increase the awareness and use of evidence
throughout their schools and to measure the impact of doing so.

Another way of thinking about ‘who is in the room’ is to consider what expertise and
resource is required to make research engagement happen, and if necessary, to seek
this from external sources. Louise Stoll and I partnered with Challenge Partners in
our project, giving the schools involved access to ‘formal’ research, skilled
facilitators, a network of middle leaders that could form an instant learning
community covering many sites, and a central coordinating function that could
negotiate release and cover across 15 schools, pay cover costs and help ensure
schools were all broadly moving in the same direction at the same time. Louise Stoll
also makes the point that teachers and leaders need critical friends who will ask
challenging questions (e.g. see 2006; 2012; 2015). As Toby Greany highlights(see
Brown and Greany, 2014; Greany, 2015), academics can ask these and school-
university partnerships, more generally, are now vital in England’s increasingly
autonomous school system if schools, networks and clusters are to ‘self-improve’.
Again the success of these partnerships will be a function of school leaders who can
foster the support required, but who can also ensure adequate time and space is
created for researchers and practitioners to come together.
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Critical Analysis of the Bilingual Education Policy in Sri Lanka

“It (language policy) starts and ends with the users of the language”
(Tupas, 2009)

Priyatha Nanayakkara,
Director, Bilingual Education Branch,
Ministry of Education

Introduction

When the Bilingual Education programme (BEP) was introduced to the general
education system in Sri Lanka from grade 12 in the Science stream of General
Certificate of Examination (GCE) Advanced Level (A/L) in 2001, not in the label of
BEP but as “Teaching selected subjects in English medium in the Science stream of
GCE (A/L)” it seemed that the attention was given only to the implementation
instead of paving the way with a strong and long sighted policy backup. The same
mistake happened in 2002, when the programme was extended to grade 6 with the
label “National Amity Schools Project” to teach a few selected subjects in English. As
a result of this thinking i.e on a par with policy and implementation side by side,
even at present there is no explicit policy document on BEP in the Sri Lankan
education system other than three cabinet papers, number of circulars issued on the
subject and some recommendations in the report of National Education Commission
in 2003.

Hence, the objectives of this paper are two-fold: first, to analyze the existing policies
on BE which are reflected by the above mentioned documents, and to critically
identify the strengths and challenges forced by them; and second, to propose basic
elements of a suitable policy framework for BEP which would be helpful for policy
makers and researchers. Therefore, an attempt is here to examine different
elements of existing policy looking at them in different perspectives such as social
and political context, content, output/outcome, equity etc. based on a context of
language policy and planning.

Key words : Policy, bilingualism, biliceracy, equity, impact.
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Language Policy and Language Planning

Language problems and issues are common everywhere at all the time all over the
world despite either macro or micro levels. To address the language problems and
issues, countries and communities have to develop language polices and also
language planning in the respective contexts. Language policy was defined as “the
deliberate choices made by governments or other authorities with regard to the
relationship between language and social life” (Djite, 1994:63). According to
Lambert, language policy refers as rules set by authorities to govern the acquisition
and/ use of languages (2005:21). As Tonkin mentions, in the Dictionary of language
planning terms which was written by Cluver (1993) language policy is described as
official decisions on the status of various languages spoken in heterogeneous
communities ..... A language policy is usually formulated by a government or by an
agency appointed for this purpose and it therefore tends to support the political
goals of the government”.

Since all the above definitions and views on language policy are focused on the
macro level as a national and local affair one might think only the governments can
formulate language policies. Spolsky (2004) leads us to think that language policies
can be formulated and can exist even at micro levels including schools and homes.
Language policy is normally in connection with language planning and as Tonkin
mentions, “It is hard to separate language policy from language planning.... One
cannot have planning without policy, and language planning precedes policy
implementation. So the two are tightly related” (2008:1 ). Kaplan defines language
planning as an activity, most visibly undertaken by governments (simply because it
potentially involves such massive changes in a society), intended to promote
systematic, linguistic change in some community of speakers (2013: 2). He further
mentions that the exercise of language planning leads to, or is directed by, the
promulgation of a language policy by government (or some other alternative body
or person). According to Kaplan, Rubin (1971) also indicates the relationship
between the language policy and the language planning as “A language policy is a
body of ideas, laws, regulations, rules and practices intended to achieve the planned
language change in the society, group or system. Only when such policy exists can
any sort of serious evaluation of planning occur”. Fishman defines language
planning as the organized pursuit of solutions to language problems typically on the
national level (Field, 2008:78). According to Hornberger, Fettes (1997:14) envisions
the link between language planning and language policy thus, “Language planning...
must be linked to the critical evaluation of language policy: the former producing
standards of rationality and effectiveness, the latter testing these ideas against
actual practice in order to promote the development of better... language planning
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models. Such a field would be better described as “Language Policy and Planning”
LPP”.

Thus, the paper discuses the LPP related to BEP in Sri Lanka analyzing the content
of the relevant circulars and the report published by the National Education
Commission (NEC) in 2003.

Bilingual Education Policy in Sri Lanka

At the start of the BEP, the main focus was on implementation of the programme
rather than being concerned with policy related matters. Before introducing the
programme in 2001 to the system, a questionnaire was sent to all 1AB schools
(schools with all three streams namely Science, Commerce and Arts at GCE (A/L))
to gather data on two things i.e. whether the students in grade 11 classes are willing
to follow Science stream from grade 12 when they seek admission to GCE (A/L)
classes and whether the school has competent teachers to teach the relevant
subjects in English. Out of 625 1 AB schools, nearly 100 schools were ready to start
the programme from 2001. As the analysis of the questionnaire is not available clear
reasons for not participating of other schools cannot be identified: whether
unwillingness of students, no competent teachers to teach subjects or no
enthusiasm about the programme.

Based on the responses of the schools, the programme was started in 2001 with the
label “Teaching selected subjects in the Science stream of GCE (A/L) in English”. In
2002, the programe was introduced to grade 6 with the label “National Amity
Schools Project (NASP)” and implemented in about 80 schools on a pilot basis.
Under the programme, four selected subjects were taught in English according to
the existing curriculum namely, Science and Technology, Mathematics, Social
studies, Health and Physical Education while other subjects were taught in either
Sinhala or Tamil medium based on the medium of the school. Though the main
purpose of the National Amity School Project was to enhance the social harmony
among different ethnic groups using English as a link language parents, other
stakeholders perceived and grabbed it as another opportunity to improve the
proficiency in English of their children. Nevertheless, demand for the NASP gained
momentum to extend the programme to other schools increasing the number of
schools gradually. In contrast, schools which started to teach subjects in English in
GCE (A/L) classes were reduced in number due to the reason that students were
unable to prepare for a highly competitive examination within two years in a second
language.
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The first batch of students who followed BE from grade 6 sat for GCE (Ordinary
Level - O/L) in 2007 and considering their demands and needs GCE (A/L)
programme was extended to Commerce and Arts streams as teaching 10 selected
subjects in English which covered all three streams. The bilingual education refers
to the use of two (or more) languages of instruction at some point in a student’s
school career. The languages are used to teach subject matter content rather than
just the language itself (Cummins, 2008:xiii). As the local programme possessed
features of bilingual education and used two languages as media of instruction, the
National Institute of Education proposed the term “Bilingual Education Programme”
in 2007 and after reviewing prevailing practices and trends in the world it was
immediately accepted by the Ministry of Education in the same year.

At present, there are 937 schools with BEP and according to the School census data,
the total BE student population is 67,061. Out of them, 58,257 are in grades from 6
to 11. There are 3247 BE teachers in the system and 2093 of them are teaching
from grade 6 to 11 while 796 teachers are working in GCE (A/L) classes (School
census, 2011).

Since the beginning of the programme, three of Cabinet decisions were taken and 10
circulars were issued in relation to the BEP. The following are the respective Cabinet
papers and the dates of approval.

1. Cabinet paper with the no. 01/0981/11/067 which is related to the
National Amity Schools Project and approved on 21.12.2000

2. Cabinet paper with the no. 00/2164/11/016 which is related to Teaching
subjects in the Science stream of GCE (A/L) in English and approved on
14.06.2001

3. Cabinet paper with the no. 08/0368/316/026 which is related to Teaching

selected subjects in all three streams (Science, Commerce, Arts) of GCE
(A/L) in English and approved on 27.02.2008

There are 12 circulars issued on BEP since 2001 and the following table indicates
them with the key contents of them.
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Table 1.0. Circulars issued on BEP since 2001

Circular No.

Subject

Date of Issue

Key content

1. | 2001/05

Teaching Science
subjects in the
English Medium

2001.02.23

- teaching Biology, combined
Mathematics, Chemistry ,Physics
and Agriculture in English medium
in the Science stream in GCE A/L.

- Optional

- Applicants can decide the medium
according to their discretion when
they sit for GCE A/L

- Applicants can appear even for
one subject in English medium at
GCEA/L

2. 12002/12

National Amity
Schools Project

2002.05.10

-To enhance social harmony and
develop proficiency of students in
Sinhala, Tamil and English
providing opportunities to study
selected subjects in English
medium

-Selected subjects are Science,
Mathematics, Social studies, Health
& Physical Education

-Two criteria - Students who are
willing and capable / Availability of
competent subject teachers

3. 12002/17

Teaching GCE
(A/L) Science
subjects in the
English Medium

2002.07.30

-Related to GCE A/L Examination
-Applicants in the Science stream
can sit either for all subjects or
number of subjects in English
medium according to their
discretion

-Students should decide the
medium when they apply for

the examination.

-Applicants can request question
papers in first language in addition,
if necessary.

4. | 2003/18

Teaching in the
English Medium

2003.05.05

- Medium of instruction at Primary
level must be the first language;
Sinhala/ Tamil

5. [ 2003/28

Procurement of
Sinhalese &
English medium
books for School
Libraries

2003.07.03

- A grant provided to schools with
necessary guidelines to purchase
library books
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6. | ED/01/12/ | Bilingual Optional | 2003.09.30 | - A prior approval by the Ministry
01/01/13 | Schools Project of Education needed to commence
Circular English medium classes to teach
letter selected subjects in English from

grade 6 due to two reasons as
verify the number to distribute
English medium textbooks and get
statics on actual number of
teachers for training purposes

7. 12007/05 GCE (0/L)-2007,| 2003.03.02 | -In addition to the circular

For School 2002/12

candidates in -mentioned the subjects could and

English Medium could not be appeared in English
medium
- necessary resources to be
provided by the schools for the
subjects not included in the
circular 2002/12

8. | 2005/30 Implementation | 2005.09.29 | Paragraph 4.2 of the circular
(Not of new curriculum If a school has necessary
implemente | reforms in schools physical and human resources,

d) the school can decide to teach
any subject in the English
medium

9. | 2008/12 Implementation | 2008.04.21 | -Maximum of five subjects - two
(Under the | of the new core subjects (excluding English) &
reforms curriculum for three category subjects
implemente | secondary classes -History cannot be taught in
d since (6-11) English (will effect from grade 6
2007 to the in 2009)
present) -Bi - medium classes introduced

-Programme can be started
even from one subject based on
the resources of the school
10. | 2008/12 (i) | Implementation | 2008.09.15 | Amendment to 2008/12
of the new including the subject Commerce
curriculum for and business studies in the
secondary classes subject framework
(6-11)

11. | 2008/43 Teaching selected | 2008.11.03 | Circular related to BEP in GCE
subjects in English A/L classes
medium in GCE
A/L classes

12. | 2010/27 Implementation | 2010.08.26 | Circular to more emphasize

of the curriculum
for secondary
grades (6 - 11)

matters in the previous
circulars

Source: Ministry of Education

20




In addition to the above documents, the National Education Commission (NEC)
made some policy recommendations on BEP in the report, “Envisioning education
for human development: Proposals for national policy framework on general
education in Sri Lanka” which was published in December, 2003 with a view to
ascertaining the current status of the general education and to plan another phase in
national education policy reforms as mentioned in the report (2003:i).

As based on the objectives mentioned before, this paper critically analyzes the
policy elements of the relevant circulars and the NEC report looking at them in
different aspects like context, content, Output/outcome, equity and impact review.
Context explores the social, cultural and economical background for the policy
directives and content discusses the facts such as entry point, subject areas, number
of subjects taught etc. Output/outcome addresses the policy directives based on
additive vs subtractive, early exit vs late exit and bilingualism with bi literacy as the
goal of the programme. Equity looks at providing opportunities, availability of
resources along with recruitment, deployment and transfers of BE teachers. Under
the impact review tries to find out whether corrective actions are taken at time to
time for the prevailing issues.

BE policy: Planted or grown (Context analysis)

At the time of introducing the programme to the schools, many socio economic
changes were taking place in the country due to the open economy policy
implemented from 1977. Adding novice experience to the system, International
schools were started and expanded not under the prevailing ordinance of education
of no. 31 in 1939 but under the Company act. These schools have to register under
the Board of investment (Bol) similar to industrial factories in the Free Trade Zone
instead of the Ministry of Education (MoE). Therefore, even to the present, MoE
does not have any authority to regulate the activities of these schools. English is
used as the medium of instruction in these so called International schools even for
implementing the local curriculum and also from the kindergarten level. This
practice laid a foundation towards a social class differentiation due to language
since children who study in the government and government approved private
schools have to follow instructions either in Sinhala or Tamil medium without any
other option. Thus, according to the report of NEC “The medium of instruction in
schools has resurfaced as a thorny issue during the last two or three years”
(2003:114).

Roots of this ‘thorny issue’ of language have been sprinted to the colonial and early
post colonial period. Due to the dual language policy implemented by the British
rulers, disparity in language was created in the system with a limited number of fee
levying schools in the English medium and majority of ‘vernacular’ schools (about
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80%) in the medium of mother tongue. Factors like high charges and social class
limited the access to English medium schools confined them to privileged of the
society. As the English was the official language for the administrative purposes only
the elite group who studied in the English medium schools enjoyed the opportunity
to join the ‘white collar jobs’ in the government. “The inequity of this system and the
barriers it created to educational opportunity caused considerable frustration
among a large proportion of population and resulted in agitation for change from
the early twentieth century” (NEC Report, 2003:114).

The situation led to many changes in the medium of instruction in schools in
immediate post colonial period. As one prime change, Sinhala and Tamil were made
the medium of instruction in the primary level in all state schools, assisted and
private schools in 1945 under the Kannagara reforms along with other salient
changes like free education. In the secondary level, medium was changed grade by
grade starting from grade 6 and completed in 1959 from grade 12. Arts faculties in
the universities also switched on to Sinhala and Tamil medium in 1960 to cater the
needs of entrants. This change was supported by the official language policy
(mother tongue only policy) implemented in 1956 providing the status of official
languages for Sinhala and Tamil. As a result of this policy, national languages of the
country are promoted but generation by generation become less proficient in
English creating a new kind of frustration about their inability of using English. Even
among the high levels of the administrative structure which build up from the
‘children of 56’ (who studied under mother tongue only policy), this frustration
could be seen and benefits of the opportunity are harvested by the remaining group
of old generation who received education in the English medium. With the
globalization, when the nations expose to the outer world, new paths for
international employment and higher education opportunities opened, inability of
using an international language was a concern more than before. Thus, prevailing
socio economic factors nurtured a demand for English in the society. In such a
situation, “Teaching Science subjects in the English Medium” was introduced by the
circular 2001/05. The circular was issued on 23.02.2001 and provided instructions
to start the programme on a pilot basis from May, 2001. This is a kind of turning
point more or less similar to the changing of medium of instruction in 1950’s but in
more complicated situation than in 1950’s. While demand for English is emerging in
the society, other two extremes present in the society who appear for mother
tongue only policy and English medium policy respectively showing monolingual
ideology which Skutnub - Kangas and McCarty point out as a false belief that
monolingualism at both the individual and societal level is normal, desirable,
sufficient for most purposes and unavoidable: monolingual
fallacy/habitus/reductionism/ naivety (2008:11).
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Hence, a systematic awareness on the policy was important at that time through
policy dialogues, debates and dissemination seminars to share the goals, aims and
expectations of the policy to convince the stakeholders that the policy will address
their need or their demand. As there were no such evidence other than the survey
done in 2000 through a questionnaire sent to all 1 AB schools, there was a very
short period of time between issuing of the circular (to inform the policy decision)
and implementation (about two months) which made some people to feel that the
policy was planted but not grown. Thus, policy was implemented without
considering the plan of implementation which caused severe issues of
implementation in later years.

Nevertheless, one of the positive features of policy was to create the opportunity in
the system to acquire English through non language subjects and it was open to all
children in identified schools irrespective of socio economic status of children.

Bilingual education or English medium (Content analysis)

According to the Report of the NEC in 2003, “The objective of the Bilingual policy
introduced in junior secondary classes to provide an enabling environment to
ensure that all students, irrespective of socio-economic and/ or regional disparities
have the opportunity to acquire a level of English proficiency adequate for higher
education and career advancement” (NEC, 2003: 178). Here, the highlighting fact is
improving English proficiency for higher education and career advancement. It
seems that the primary goal is to improve the proficiency in English focusing on
other two goals of which one is academic related and the other one is economic
related.

The circular 2002/12 states enhancing social cohesion and integration among
students as the primary objective of the National Amity Schools Project. It further
mentions providing opportunity to students from different ethnic groups to learn
selected subjects in English medium in a same class not only enabling them to
develop social harmony through mutual understanding but also supporting them to
develop the competencies of all three languages; Sinhala, Tamil and English. Over
viewing them together, one can see that there are four objectives related to the
programme as to improve the proficiency in English, enhance social harmony using
the ‘link language’ form of English, improve access to higher education and address
economic opportunities in the national and international labour markets.

Secondly, labels of the programme (terms) over the time should be discussed as
another important policy element. In 2001/05 circular, the term used was the
English medium as ‘“Teaching Science subjects in the English Medium’. This term can
be seen in the later circulars from 2002/12 to 2008/43 except the circular letter
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with the no. ED/01/12/01/01/13 which was first used the term bilingual. In
2010/27 circular, one of the sub themes is referred as ‘Bilingual Education
Programmes being implemented in Secondary grades’. In the Report of NEC (2003),
term Bilingual is used in different ways in different texts as ‘Bilingualism’ should be
promoted by using English as the medium of instruction ...(p.(x), section 21), A
‘bilingual policy’ should be introduced...(p.xviii, section ii a) and A bilingual
approach should be adopted.... (p-xxiv, section 73). Nevertheless, the same report
applies the term ‘English medium’ to mention the existing programme stating, “The
English medium has been introduced as an option for students in the Science
(Physical and biological) streams at GCE (A/L). Similarly the Mathematics, Science
and Technology, and IT, are offered in the English medium from Grade 6 onwards
with effect from 2002.” (2003:166). Thus, three important findings can be seen in
relation to the term as follows.

1. Many of the circulars available and also the NEC report prefer to label
the programme either as an English medium or teaching subjects in the
medium of English.

2. Even though, the term ‘bilingual education’ has been accepted since
2007 the term has rarely used in the circulars as only in 2010/27.

3. The NEC Report (2003) never uses the term ‘bilingual education’
instead used the term ‘bilingual’ which carries a very narrow and
different meaning than bilingual education.

As mentioned before, when the programme was introduced the entry point was
grade 12 in the Science stream at GCE (A/L). Nevertheless, it was proven that
starting from grade 12 was not a wise decision due to two reasons. One reason is
highly competitive nature of the GCE (A/L) examination in the Sri Lankan context as
the entrance examination to the universities. Other reason is that students who
selected to follow subjects in English at GCE (A/L) had only two years of time to
prepare for the examination which was not sufficient at all for them due to highly
cognitive content in English after following 11 years of mother tongue based
education. Baker provides facts for this in the 3rd edition of ‘Foundation of Bilingual
Education and bilingualism” as follows.

“For Cummins (1981b, 2000b), it often takes one or two years for a child to acquire
Context-embedded second language fluency, but five to seven years or more to
acquire context-reduced fluency” (2001:173).

Hence, without an acquisition rich environment, learning selected subjects in
English from grade 12 was an unachievable challenge for the relevant students.
Therefore, considering the prevailing situation, the Ministry of Education had to
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issue the circular 2002/17 providing permission to the respective GCE (A/L)
candidates to change the medium when they apply for the examination and also
applicants could request question papers at the examination in first language in
addition to the paper in English medium if it is necessary. In this backdrop,
extending the programme to grade 6 to teach a few selected subjects (circular
2002/12) can be considered as a well thought decision because it provides more
time for the students to familiarize to the target language and develop Basic
Interpersonal Communication Skills (BICS) and Cognitive Academic Language
Proficiency (CALP). According to Cummings, “CALP is defined as those aspects of
language proficiency which are closely related to the development of literacy skills
in L1 and L2. Basic interpersonal communicative skills (BICS) in L1 such as accent,
oral fluency, and sociolinguistic competence may be independent of CALP for a
variety of reasons and it is not being suggested that these latter skills represent a
unitary dimension” (1980:177). The NEC report also proposes to continue the
practice (2003: x,section 21, 166,section viii).

Nevertheless, the question of the proper entry point should be debated further
reviewing the local related factors. According to the prevailing policy, the medium of
the primary level should be the mother tongue of child (circular 2003/18, NEC
report, 2003: x, section 20). Though the English language is considered as the
second language, in reality, it is an alien language for many children in the primary
level especially in rural areas. There are only two windows in the primary
curriculum to expose to the language namely Activity Based Oral English (ABOE)
implemented from Grade 1 and formal teaching of English language started from
grade 3. Hence, the exposure to the English is very limited when the student reach
to grade 6. They have null or very limited opportunities to use the language in their
niche (living environment). Therefore, it is more appropriate if grade 6 could be
converted as a transitional grade for bilingual learners providing them more
opportunities to expose to the language in a systematic manner.

As similar to the entry point, another concern of the programme is to decide the
subjects to teach under the BEP and the number. According to the 2002/12 circular,
four subjects were taught in English namely Science and Technology, Mathematics,
Health and Physical Education and Social Studies and the NEC report adds
Information Technology to the list (2003: xviii,section ii a). Rational of selecting
these subjects was ambiguous. In other words, it is not clearly stated. According to
the report, “The subject areas of Science and Mathematics were selected initially as
a possible point of entry to a bilingual policy as it will be necessary to train only a
group of ‘specialist’ teachers and as there is a wide range of educational materials
available internationally. Other subjects such as Social studies have been added
subsequently (2003:178). This is same for number of subjects and indicates lacking
of vision and initial policy thinking of the programme.
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Bilingualism and biliteracy: product unseen (Output/outcome analysis)

According to Bianco, “Bilingual education arises mostly in multilingual societies in
which various languages are ranked socio-politically and economically (2008:35). In
that sense, outcome of the programme is an important and considerable point. In
this section, question about the outcome of the programme is looked from three
perspectives: additive vs subtractive, early exit vs late exit and product of the
programme. From the circulars and the NEC report, it is obvious that the goal of the
programme is to improve the proficiency in English targeting the local and global
knowledge economic market as well as higher education opportunities. With this
purpose, the NEC report describes, “The expected outcome of the policy is that all
the students will be proficient in the first language and in English at the end of
junior secondary education (2003:180). Hence, the additive purpose can be seen in
relation to the objectives of the programme as an outcome. To assure this and
further to strengthen, the NEC report mentions, “ It is expected that students will
reach an acceptable level of proficiency in English at the end of junior secondary
education without jettisoning Sinhala and Tamil which will continue to be the
medium of instruction in selected subjects” (2003:117). It also states, “This policy
will not jeopardize the position of the mother tongue in the education process as
some subjects in the curriculum will continue to be taught in Sinhala and Tamil”
(2003:178). These targets would have to be achieved among other social factors
such as privileged status of English in the country due to still remaining debris of
colonial thinking, emerging westernization culture due to economic changes,
creating social gaps due to international schools, growing national thinking etc.
Therefore, indirectly these factors became the deciding factors of the programme
unlike the minority - majority factor in developed countries. Therefore, though
outcome of the policy seems additive and ‘first language first’ policy at the surface in
contrast, other policy directives such as number of subjects to be taught in English
provide a different signal. With complying to the curriculum reforms implemented
from 2007, by the circular issued with the no. 2008/12 in relation to the BEP, a
provision is given to schools to select maximum of five subjects from a given subject
framework based on the resources available in the school. English language is not
included in the subject framework. Thus, students have the opportunity to learn five
subjects in English and with the English language it becomes six subjects out of the 9
total subjects for GCE (O/L). This is two third of the total number of subjects. Even
at the time, when four subjects were supposed to teach in English it represented 50
percent of subjects out of the total number of subjects. It is not clear whether this
means doing more subjects in English enhance the proficiency in the language. If it
is the thinking behind the decision about maximum of five subjects in English that
indicates a kind of bias towards monolingualism. Hence, it should be thought twice
about the number of subjects and subject areas to be taught under BEP to sustain
the additive purposes which is clearly mentioned as the expected outcome of the

policy. 26



One of the best policy directives which is reflected by the circulars and the NEC
report is the duration of the BEP. As the mother tongue policy is implemented in the
primary classes, bilingual education learner has a strong foundation of the first
language (L1) and it will support the learner to develop BICS and CALP in the
second language (L2). BEP, which is implemented in the secondary level, starts from
grade 6 and continues to grade 13 in the GCE (A/L) with 8 years of duration.
Therefore, the programme indicates the features of late exit model. But as this is not
a matter between minority and majority and the learner never exits from the L1
even these terms should be revisited to find out appropriate terms which suits with
the local context.

Another weakness of the policy directives is the ambiguity of the expected result of
the programme. NEC report dilutes it as bilingualism. Though the national level
authorities declare both bilingualism and biliteracy as the expected product of the
programme it is not stated any where about biliteracy either in the circulars or the
report. Referring Hornberger (1990:213), Schwinge defines biliteracy as“ any and
all instances in which communication occurs in two (or more) languages in or
around writing” (2008: 51). In her article, Schwinge discusses several aspects of
biliteracy and two of them are continua of biliteracy and linguistic transfer. “The
continua of biliteracy is a framework that can be used as a model for analyzing,
teaching, research, and language planning in multilingual settings. ... Another major
contribution to our understanding of biliterate development has been research
findings that have focused on how the cognitive effects of biliteracy and linguistic
can be utilized to speed the acquisition of literacy skills in bilingual educational
environments” (Schwinge, 2008,55). Thus, in a situation like biliteracy is being
broadly discussed at the global settings it seems that the concept is not being
elaborated in the local setting.

Equity vs inequity (Equity analysis)

Though there are many aspects of equity in relation to the programme such as
access, distribution of schools with BEP, teacher distribution, resource distribution
etc. here, it is focused on access and distribution. Several places of the NEC report
emphasize that the programme should be equity based and it is proposed a phased
out plan to expand the programme year by year providing opportunity to all the
students in the secondary level irrespective of socio economic and /or regional
disparities (2003:178, 179). Nevertheless, the following figures show how 937 of
schools with BEP are distributed by province as a percentage of total number of
schools with secondary grades.
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Table 2.0 Distribution of schools with BEP as a % of schools with secondary grades
by province.

Province No. of schools with % of schools with

secondary grades BEP
Western 1,014 22.97
Central 980 14.69
Southern 898 7.46
Northern 540 15.74
Eastern 654 10.24
North Western 967 14.16
North Central 518 5.01
Uva 641 7.8
Sabaragamuwa 782 13.93
Total 6914

Source: Based on School Census data, 2012

It reveals that the opportunity is very limited to access to the programme. According
to the school census data (2013) student population of BE is 67,061 which
represents only 3 percent of the total student population in the secondary grades. A
disparity of distribution can also be seen among the provinces as shown in the
above table.

The same report is proposing that there should be no restriction on the medium of
instruction in the fee - levying private schools and international schools (2003:118)
arising another issue of equity. This obviously creates a gap between government
schools and other category of schools serving them by different spoons.
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Feedback and feed forward (Impact review analysis)

What can be found from analyzing the relevant circulars and the NEC report is
continuity of mistakes and misconceptions without any attempt to change them. At
the time, the circular 2008/12 was issued; a dialog has been started at the national
level to discuss the need of clear policy framework on BEP. Unfortunately, the
dialogue still remains as fruitless. According to Field, “Bilingual education is about
much more than language. Identity and power relationships figure prominently,
although the dynamics of these relationships vary across contexts. Bilingual
education planners, policy makers and practitioners have choice in how they
respond to the kinds of language education challenges they face in their school,
community, and society contexts” (2008:77). Despite such factors, it seems that
even new circulars have been issued without proper review of strengths,
weaknesses and prevailing challenges of the programme. If the policy directives
available in a form of circulars and the NEC report had been reviewed in a
systematic manner the system would be able to identify new directions which
would be helpful to produce a meaningful and compatible BE policy for the country.

Proposing policy elements for a national BE policy framework

It may be much encouraging to start the discussion on a national BE policy
framework with notes of Bianco about the BEP in Sri Lanka. He mentions, “ It is
significant that from the early 2000’s, the reinstitution in many public schools of
English medium Science and Mathematics teaching, in a new bilingual education
initiative enrolling children from all ethnic groups, called Amity Schools, again
foregrounds how bilingual education serves wider agendas of society, politics,
power and nation building” (2008: 43). Therefore, to formulate a strong and
meaningful policy framework, it is essential to clearly understand what bilingual
education means and who bilingual education programmes are intended to serve as
Field (2008:84) pointed out. Hence, perceiving BEP just as a simple programme or a
project like teaching selected subjects in English is a misconception and should be
avoided. Instead, BEP has to be considered as another system of education and
should be looked at it in the bilingual perspective. Based on this conception, it will
be easy to look at the programme in multi competence angle (Cook, 2012,2013)
without the perception of ‘bicycle’ or ‘binocular’ (Baker,2001:2). Cook (2003)
defines multi competence as “the overall system of a mind or a community that uses
more than one language” and further mentions, “Multi-competence is thus not a
model nor a theory so much as an overall perspective or framework: It changes the
angle from which second language acquisition is viewed. It constitutes a bilingual
‘holistic’ interpretation of bilingualism as opposed to a monolingual ‘fractional’
interpretation of bilingualism, in Grosjean ( 2009)’s terms”.
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Such a policy framework of BE will be included the vision, mission and clearly
identified goal as the first priority. The question that should be asked for this is
“why the country needs bilingual education?” After clarifying the real need, it should
be explored for an appropriate model. In this regard, instead of borrowing the terms
from the global level, specially from different context as minority vs majority, new
terminology based on local conceptualization of the programme should be produced
and institutionalized as the second priority. The framework should envisage not
only from primary level but also from early childhood development education
(ECDE) about the role of L1 and L2. Among other priorities, the continuum of
delivery (subjects and the number etc.) should be decided with a rational that could
consider elements such as cultural roots, maintaining identity etc. and also, how to
bridging local expectations with the international demands. The framework should
also focus on quantity and quality of necessary human and physical resources such
as teachers, textbooks etc with quality assuring mechanisms. As the learning
teaching process is the most important one to consider appropriate methodology of
learning teaching and assessment should be a vital component in the framework
and Content and Language Integrated Learning (CLIL) could be used as the
methodology of learning teaching with a meaningful review.

Ultimately, the bilingual education policy of the country should foresee context
changes due to the trilingual initiative implemented with a vision of trilingual Sri
Lanka. One futuristic question should be raised in this regard is what would be the
ultimate goal of future bilingual education programme: whether to remain as
bilingual education supporting trilingualism or to promote trilingual education
using Sinhala, Tamil and English as media of instruction in the same curriculum?

Conclusion

Though there is no clear explicit policy on BEP in Sri Lanka, analysis of circulars and
proposals of the NEC report (2003) in relation to BEP in different aspects as context,
content, output/outcome, equity and impact review reveals the programme is
mostly perceived as English medium, teaching subjects in English or bilingual in
contrast to the real practice. However, there can be seen some positive features such
as the flexibility of the programme, attempts to maintain equity by expanding the
programme, steps taken to minimize the sprouting social gap due to language etc.
Providing opportunity to bilingual and monolingual learners to learn in a same class
by implementing bi- medium classes in schools, concern about the cultural sensitive
subjects like History, and Religion can be taken as examples for that. The
weaknesses in the content of the relevant documents such as circulars etc. reflect
absence of vision based policy thinking. Impact review reveals the prevailing
lethargic situation at the respective levels such as policy makers, researchers,
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implementers etc. in initiating activities like policy dialogues and local research.
Hence, initiating activities like policy dialogues and local research based on the
present practices and policies of BE in the system should be the first step of BE
policy formulation. Therefore, an attempt is taken here to share some policy
elements with a belief that it may help to a process of formulating a Sri Lankan
policy framework on bilingual education in the future.
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Abstract in English

Sri Lanka is a multicultural country with several communities living in it. Therefore,
two main languages, namely, Sinhala and Tamil are used among the said
communities who belong to several faiths. In such a context, it is important to
promote social cohesion among such different communities. In this regard,
education plays a pivotal role. It is a timely requirement to reinstate social cohesion,
especially in the present context where such cohesion has been greatly damaged
due to the thirty year war which ended recently in Sri Lanka. In the effort to create
social cohesion through education, Life Competencies and Civic Education (LCCE) is
generally considered as a key subject in the secondary level school curriculum given
its scope of topics. This is also highlighted in 2007 education reforms for secondary
education in Sri Lanka. This study intends to determine to what extent the teaching
of LCCE brings about social cohesion among key communities in Sri Lanka. In
determining the accomplishment of social cohesion through the teaching of LCCE,
teacher instruction manuals were also analyzed. Content analysis of such documents
revealed that the estimated objectives of teaching of LCCE have not been achieved to
the expected levels. Thus the study shows that education has made slow progress as
a powerful and successful medium in achieving social cohesion in the Sri Lankan
context.

Key words: Multiculturalism, social cohesion, life competencies and civic education
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®@@e: The promotion of social cohesion through Education in Sri Lanka (2011)
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Cohesion Through Education in Sri Lanka, 2011) ®%sn®0 &5 5@ Sm@ehmnd
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Problems encountering by the teachers of civic education
in Sri Lanka

E.M.H.C.K.Ekanayake
Teacher
Hal-Oya Junior School
Hindagala

Abstract in English

The study was aimed at recognizing problems of Civic Education teachers in junior
secondary schools (Grades 6-11). Data were collected (from randomly selected 40
teachers, 2 subject Directors and 2 In Service Advisors of Civic Education from 16
schools and 2 Education Zones) through a questionnaire and interviews, based on
mix method design. Data were analyzed qualitatively and quantitatively. According
to the findings five problems related to teaching methods, teacher training
programs, ISA's, subject directors, links between TG and TB, and time periods were
identified. Research suggests increasing periods of the time table for Civic Education
and uplifting teacher training programmes on the subject. Teaching methods
specific to the subject should be developed and used. The capacity of subject
Directors and In Service Advisors of Civic Education should be strengthened. Links
between text books and teachers’ instructional manuals should be improved.

Key words : Civic education, junior secondary education
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Actions to be taken to enhance the quality of the
“Nenasa” Educational Television Channel

Lakshmi Malalagama (SLEAS)
lakshmimalalagama@gmail.com

Abstract in English

The “Nenasa” educational television channel first initiated in 2007 in 5 schools in Sri
Lanka as a pilot project and was approved for launch in 2009. Since year 2009, 1996
schools have been provided with television units to through which to share
appropriate supplementary learning materials in alignment with the main subjects
of General Certificate of Ordinary Level Examinations, student diversity and deep
curriculum. In addition, within “Mahindodaya” technical laboratories built in
schools included in the1000schools development project, a separate television unit
was allocated for “Nenasa” distance learning center.The objective of the study was
identifying the actions that can be taken to enhance the quality of the channel.
Descriptive survey method was used to achieve the objective of the study, where
problems were identified analyzing the data collected through a format which was
given to the schools to which the service is provided. Out of 670 respondents, 40
school principals, 40 teachers-in-charge and 80 students were included into a sub-
sample for further study. The criterion for the selection was to include 20
respondents with positive responses and 20 with neutral responses. Only two
negative responses were received. Discrepancies of schools’ respective timetables
and “Nenasa” telecasting timetable, lack of technical know how in schools, inability
to get immediate responses for the problems related to television network service
and connection, inadequacy of programme content in Tamil medium and
insufficiency of secure space in schools to keep equipment were identified as main
obstacles for the schools.Concluding findings suggest the necessity of producing
Tamil medium content, improving of the overall quality of the programme content,
upgrading of presentation methodology and designs, giving priority to telecast a
variety of lessons that are important both educationally and timely and the
implementation of a systematic monitoring system.

Key Words: Educational Television Channel, Distance Learning
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“Assessment of media literacy of the advance level students”
(A study based on 1 AB schools in the Nallur division of Jaffna
educational zone)

Rasanayakam, J.
Ph.D
Senior Lecturer, Department of Education, University of Jaffna, Sri Lanka
and

Rajeswaran, P
B.A. (Hons), PGDE (Jaffna), M.A. Mass communication and Journalism, M.Ed. (Jaffna),
Dip.in media
Lecturer, Jaffna National College of Education, Jaffna, Sri Lanka

Abstract in English

After an introduction to information and knowledge society concept, the influx of
media has the potential to affect to the education sectors radically. to successfully
navigate today’s data- rich and complex media environment, the concepts of media
literacy becomes as increasingly valuable assets. Developments with media and
influx of media have driven much of the growth in total media consumption of
school students to the education sector. Literacy is defined as the ability to access,
analyze, evaluate, and produce in a variety of forms. Media literacy involves usage of
different media, critical thinking, analytical skills, applications skills and the ability
to express on self in different ways. The objective of this study is to assessment of
media literacy level of the advance level students selected from Nallur division of
Jaffna district. Research method of this study is quantitative. Questionnaire designed
with the reference to Global Media and Information Literacy Assessment
Framework of UNESCO has been used as data collection tool. Using stratified
random sampling method, 120 students in advance level from 1 AB schools in Nallur
division of Jaffna district participated in this survey. The results indicate that the
majority of the students have to improve their media literacy. Perception of media
literacy among students indicates lack of literacy level. Finally, based on the findings
from the above survey, it is recommended to implement media literacy
development programmes at school level and Educational sectors to regularize this
student community of this district.

Keywords: Education, Media literacy, media
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2 _WHJ LoTeuieujHener oa & nfle) WL LHmS HULINBH60.
(wmp. eueowr Beogumy GamiL 1 AB umLgmeneosensnd SiQUILIEDL WITSH
CBTeRTL MLOHSHH!)

HEOTHIS CgQuIsvH6eTOGS @TTFBTUISLD
FBreroL  elifleyemyuimery
BevalluulsogIens
WITPLILITERIL  LI60&6060HSBLPESLD
LOBHILD

uyprediisd GyT@aerbeuyedr
elflejemywimeny (dfflw seveilulwisomeri)
wimpliumennd Gadw sevellulwB  Heosrf)

QUIOF S(HEHHLD

SBYF  FUPSH 2 HAUTHSHHHBEHTE  RevmInBUT6  HMVSHHL L  DIl(paEmiGer e
Leiremenfluilsy oom_sbdh SBemsd  GBHYY  UTLFTen60 OBBID 2 Wi H6evall 1oL L HIG6IT60
SPpHD QFLWLILLG, SHBBeL SBLIGHH HnL (peHBHeT @D GUBBI SIS eTme.
OouEaer 2L &  HOTFT]  HTHHBEIBET  FpdbhHdHed  Crymenr  alensreydemer
gRUBSHIBB  ACHCeuemenr  @UILI_(BFHUTL 61T eleweneydenen  gBUBHS
QIMHASTBENID 2 JLILIGSDIBEH. DHHmaul  Liemeneniulled o6ml &iD OBEBID  DIGH60
2 oMol O HTLTLleomed  LWSTLGSHSHID &Hmedt, WANIBD  Hmedr, (NGt d @D
Hmer, @QUIGL FHmBeT PP QFWEIIPHBEHMET  QBTEHILHTH 26 & i)
eTemTenIb S SNV (WPHID  CFUWLLGAEBEH. “© WwisHy reeusefils oo &  Snfensu
wANIL6d”  (wmp. elsowl  Heogory GasmL 1AB LITL FTen60&H6MmeT  DIQLILIHLUITEH
OsTemiemobHEH!) 6lemild @) QUIe| 2 WTHT  oTenieujsHellsn 2 &  ellenmise)
WLLSHMS Gemismenisy, UGLUTUIe OFuiheud A sID, oM & elenmhissle)
AlHHHHHTO QI (LPenBHMeT  BIGHIH  HHHIMIHH0 pHWeIBeHB  LNTHTer
CHTHERIGMTS BTN MOBMH. S6)l PUIO)| DIGTDUFTT PUIS| DIGEDIE(LPEDBEDUILI
LweTUBSHS  Beoaumf@sT L 1AB UM FTensudmeilels o UIFHT  OTERINTHM6T  UIN|EH
GUVHOHTmHWTE  CaTemih  elambaTdsl  cpsold  HIeyser  CaFsifldaliul L.
QbHTeEeT  Hewien  LsTemeluy  Spule]  (wepenwll  UWsUBSHS  UGSLUTUIeSHE
2 LUuBSHSIU L. SmdSwurs  u@lurliels om me QUi L QuIBUMIEH YT 6T
Sl ufed 2o & eienmiapey WL LD SHTDIDL L HEHO 2 6iTemenio  gemr il L gl
oa &  elenmmafe) LLGHMS 2 WISHHNSBEG UTLFTN60 L LSHFH60 261 &
alenmiasNle] SMVSHHL L EHMS IBPHD  CFUISH60, 261 & &IPS CFWBLTHHM6
alflourdaed, o & elemmape GUTL ST  BLISHHIHH, 20L& e He
BaasEmen QBT THHe0, SHevalld Osmeiems a@lleay Csflw  ssvelulwm
seofleeflsy 2o & sHevaildsrer dflul LuIBS eumTuIlssEmen (PSS CFUISH6D,
o6m_HSHHIMBUNN(HBEG UCITHSWIoTes 26 &S  UsHiUTL DL SLIgOUIDLILIEISHBETEN
QUTERTMOSHHIN DO L 60BN alfloLBHHIHD, LILHMEVHHINS DL L HA60 261_&
elenmispey UIell  Leomisenen  lflaUuBsHsHisHe0, CUTHIDGSSHEHESTeN NPT 6]
CewpPlLmismen  (TOI(BHHE0, DJFFTIUBMB  HBDICUGIRISET  FAPHID-  D6ML_&HID
Qemenibd  CouemevHF L BIsemeT  (LPTEIBHHSHD PSS (LPEDBE6IT 26T
oa & oley elmHHenw GbubBHs (LWQuD.

WPSHENMIOF QFTBE6T : ®eval, 2o & aflenmispe) , 2 &b
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IIB(PEHLD

QMBI HBAUL  UBHHeL oL Hmibellsr  UwWeTUTdH  Hefielldh ol SHEHevId,
FpHLLSHID 2 wiBlensoulsd  smemiliLpalsiiper.  OHTHOBI L SIS MHISH6IT
6|5 MIG61T 60T LIflLOT6wTRIS 6M 61T e ILI[BHH U666, 2 _6VUHIOUILDTEHEH6D,
1, G memouiom a6, HONGILOUILDTEHBH6L, CBHTHGOHI LIDUILDTH60 6160016001 85 & (T & B 61T
oa_sHmIG6Me  Lweaihenevsnul GbLBeHHEF CFuiglenensr. HelbLT Fepd CHemeaimeiey
Qemlwemiowtg QL Hmgd  QUBF  QFUISIeTeNeT.  1OJL] eIl 26TLHRIB6T,  AFFH
6m_FHHIGB6T, SHATENUISL — D6ML_HHIGB6T, [HoNT — D6TL HRIGET 6160  D6L_HHIGH6N 601
alenyFAlLfliorewmhiset B QUB®L  OFeLeusNd FIOBTL 2 _60FH6D  SIUBHTENHBHD
FQUISHTE 2 _6IT6TI60N.

oa_SHmIG6T  aulflepsolomen  GGHTLTUTL 60  LflioTewiBibelT  OBWID — HHeusd  LIflormm
CFweiT(LpemMBEB6IT H6M D6 &, FpdH SN S HBE SIQLILIDL_WITENHTSH
o ewiLLpBSimer. SPelF Fpd 2 HAUTHEHSH Llsmamamilulsd HoHeusd @FJ al6NDTS
uflesrmiold - QUBEIETENSI.  HHaImeD  OLBIGHED, HHIMED HeNEhFUWILILIBGHHD, HHEIEM6V
UIlLSHeD, LHSHTHS Hensvendehd@d DAIBeNB  LIWSILIBGSHHD Ane|F FeLPS G601
GBBT19H6ENMTEH  HemllL LI S 66T U666,

oa_smiGeMen  elenenhdmen  1W0ds  uweiurth  CarFw  SlelmHs  @Msmiguins
BHOUMGHMS — CUBBIGTENEN.  2a1l_HHIH6T  cpsuld  Fepd il b dsETen  Grow
ellem61T6)|&H61T JBLGSHSLILIBHES s 3185 Bausmern s18TIOW 6l 6m6TI6) B 6IT
IBUBSSILIGADHSHUD 2 _MJHamlgUIHTE 2 6eNal.  FepsHdlen  Crmeauime
BeDeVenDSL G,  UCITHESWIBB  BHemevedEl G LIFHTen  SIFewilng 261 &
CFweii(wens WPH6TMD CLBBI QIHBSIBSHI.

o & QIHAPEOD HEOTFTY S (BHOUTHSID SHellosd LoBMID  FepsFaluled (pemsarliLll
CUBBIIBHAINS 2 _6WTd FnlQUISTH O 6TeNGH]. 6T HRIBET APEVID  HEOTFTY  FHewilliL,
BHEUTFM] 2(BHEUDH6, HEOTFT] FenHe b6l GBULB IHSOIBEI. D61L_HHIG6NT  HeoNbHLIT
OBBID  Fepd  BLEMSBMW  SLgLUIIPLILIEUSSVID, BHDFFHTme0  SFLOTNLILISSVILD,
HOOTFTT  LIQLOMISEN6T  SLIpGUIIDLILISUSISVID,  HEUTEFTT  (PFeRILITBH6T, GG (LPENBEEI,
QUST(PENBHUTFS, LTeNW  SNDLRIGEMET 2 HOUTHGHH60, Fipd @mFaBB bl HMHS
OaueiUTBHmen  2nb@GaldHHe0, NemMDUFWNILIGHHD 6160 SIBASl6T  LITEI60THSHLD
QFeveurd@ OuBpI CFs0a 66

RHHmeW  Leemenfulsd 2o smigberller LIWeTUT sDL oS FHWTSaD, pB6rmddluwimen
AOUIsVID SIMIGHNSBESG THTOWIDTRT  HTHBBIB0 SHHH NOLILTmIUD, &l
RULBIGUBSHHEVEHENETULD 2 (HEUTSHGLD QI DI BMBFT Q& W6 (LpemBITS
o61_HeleMMBISI6)] TR SHH DWB(WHD CFIWILIGE GBS

o suamenmalwfaluiey 61L& MhIH6IT 63 T TIOUIHTHBBIH6 60 QYW GBILUTS
LDIT 6001 6] & 66T Pt e 6)LL (HEUSHBEBHT6, SIBeLL BHeISHBHT60T HMEVHAI L
SIEWGPMBLTE  “oam_sellommisney” LOBBID 261 HHHe0al LITLFTeN6  Hevallulsild,
LIVBHMEVEHINS HeValullevild SINl(psd CFWIWILLG  61HE B!
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o & eleMbiBMle) OBBID 261 GHHe0e] 26 TEH  DTENIITHTL D 26l &hibei6
uwesTLT B,  oerL_shiberlle 2 6iTeNL_dhomibemen  albjFarfaduled ChTa@Hsv, LGLILTUIR)
QFu1Hev, o6l HHIBEHLT DL alenedl  CBTeEHHED, 26T HRIBEHDHE  LIMIG6MIIL
CFu1mH60 Guimetim FHmeirase6i 2 HEUTSHSLILBHHD GUEENRIERES
GUEN] WLIMISSBLILIL (BETT6TT60.

Bsemaw  Lssweniulsd  Gevmiemdsuied  (pHeL  HLEMEUWITE  LOTwIeUfHerllen o6 &
alenmiseaol LHmad el QFuun GphroHalsd @i ule] (LpeTblenBdsLLIL (BeTemgl.

Sie] GrroHEmIseT

° 2 WjHJ oTewIeNTHeNe 26 & eeNmIBNe)] FnBIbHeneNT E)6uHIBT6II60.

o om & elemusnle) WLLLD GHTLFLIeOTEN DBBEOHMET EENHISTEmIED.

o TSI STeWILUGD oo &  olenmhiate) OHTLILIeOTa  BBELBHEMET
SieailL60.

o o selenmmisplenal  oTewiaNfEeNLD  all(hhHd OCFUINISBHTEN UL (LPENNBEBHENEIT
G\ 6UITRIHITEI0TEV.

o orewieuTHEeMel 2 & elleNmhiBa] UL GHmE 2 W HHI6NHBHT6
QU (LpEmBHMETUID BSDFFH L MISNeMUD el HHHINTSHH60.

QevdsaEW  Wemmuie)

“© Wisy orewieujseien o & pflewen  AIL6D” elamild  PUIe| 610Gl BT emL
CQUTHSHOLI960 @F UJIOL Hlewev Ule] OFWLETLPBLTEE DS HBEH. DHBES
(psiien]  6IDGHl  BMLlged o2 &  oipfley  OHTLILIsL eleuald uley  (WWBFHEHD
AL bEUMBaTsLEm6L.

o suaeurelw FEHulsd @mitiurs Grminiw mrHser, :|Grriniw @emsluid, ujGerero@sm
Gumeiz  Plewevumellsd  GuBOsTeTeTILLL o & ol  OHTLIIeome  yUle)]
CFwIsi(LenB 6T R6i 16 pwBda e SIQLILIGHL HED6IT BLL6DIDSHSHIEH
CamemasBEg @Revbdlul  HPHTIoTE  Qsmemeniul Lear.  @Gpiturs  Global Media and
Information literacy Assessment frame work (UNESCO, 2013), Media and Information
literacy curriculum for Teacher Education, TOTS — Handouts, (UNESCO, 2009), Media
literacy (National peace council, 2005), Expanding the concept of literacy (Daley,E.2003)
Study on Assessment criteria for media literay Level, (Brussels, 2009), Media literacy
Perspectives journal of communication, (Brown,J.A., 1998) why Teach media literacy
(Rick Shepherd, 1993) Gumetiz @evdd W SUHTIRIG6T 261 Th 261 &  elenmhislade
® 66N HbH FnDIB6I, 6T6NTNIHHHBHET, DGH6e0 LisoLfliomenimige LBBlw  ellendanhibsT,
QUM UIEDDBEHET,  26TL_HHIG6HeT  CFWET(LPENBEET, HTHEBHIGB6N, (PHBUISHHIOID Uil
CUBPYHSS!-
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2aL_FHIGEHLT  OHTLTenL  gBUBHS el OFHFeleE@GHID  HHHHIGHMET  alenmis,
wHNIG CFuig;, usLBam FhaTlUBGeTsL IFEWIHD GFUILID SieLevdH LIWIGTLIGHSHID
SuBpeTas BHHUILGAaBH. (Media Development indicator)

26M_HMIGMET  DGEWIHA|D, WHIILeD, UGLUTLS] GFuisusB@omea uBmsd  (Aspen,
1992).

MRNBTUS  FAPBHHEHED 261_HHE  (LP6VLD  (LPeiTenaBEILBHOMB el WInhIBmeNT  L0dE6IT
HI0H  UBBL, CHWel GHLHMVBL & gBL  ellenhid  DieLeVEHI 2 _ewIfhEH 26 _&
9 6o GBHHMBUID, 261 & LWLl  GHedB  HedBHMenuld  FIFHTHEI  UTTHEHe0
(WOererd@HIT) 6ML_&H G 6060 (LpsiTemeud B LILIHE s QU1 Hemer BIBTIHBE,
uglumule] GFulesBE, WHIINGSBE, IrCwraliusBe, BiwrelliusBa OLbBBIds
QsmeemIuB  UMWeL  DNHHMBUI Y BWEVTHS  HMHSLILGSSBEH.  (2Cymiiiw
UG (D)

oa_HHIGEHL6T  GhIow  CUTE@GmLUW  10HEHmen  Hall]  @GHewilD  CBTERIL )T H6NTSH
LorBpsluid, T HHD GprHEID, o6& HELVTFTTHSHBELD FTTLIEDLWLIGNTEHETTS
OTBRIISBE wWuBdsdam oo & o fowwmejseier  GFuwBUThEeT G HTLFLlsd
QUTHIDSSH6T  alPLILeWTe] OCUBINISBETR  YBBENEL  AIPHRIGAUSHID  BHTLTBLIGLD.
(Wallyn bowen, 1996)

om D  elelouTy  CFWBLGHMSH, 6T6UITH  QUOBIBSMOSELILIL (H6T6NSHI,  6TedeUTHI
2 66N _GHID HUWMHESLILBGSBEH, 6Tt RUIBIGSOIBE  sleiligl GHTLTLN0 Dipflens
uBmev eMpHHwimama. (Ontario media literacy Resource Guide)

oL & (PsiInIlIL|BEsT, 2 & OCFwuBUThaeer LlsTearenissr, 26m & o 66 dalD,
e & STy, o & 2o fenwowteny, SeBples 18&H QFLaITHEG OFIHHID
BTy ol 61T @& L levment LI emTT ) HlemeVEmLD 26| allenmisNsle)]
et GsmeenuBamgl. (Jane Tallim, Ontario. Elizabeth Thoman, 1995)

o & ofley, SiPfleysty Ligenmdbster ogliten  Bxjsd (National Communication
Association) Q#uig) usHflens WBHID 6hH o HF GFUIHwD eliojFer Faulsd
CrrE@eaume isvsugl BIBTHmevd Gnld@ (National peace council, 2005).

Media and Information Literacy curriculum for Teacher Education (2009) e &

alenmispley eleiiLgl o ShiGefer OHTOBUTES6T, SHWTLL, © 6TeM SHD  LOBBID
BISTGauMy GHTLTleorer WHIIG st SNBSS TBSI.
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Key Elements of Media Literacy

Access
7 Y
Analysis Cr_itic.al
Thinking
Sgarrll((jj'ierrlg Participation
v /A
Self Expression

apevld - Media Development Indicators, A Frame work for assessing media
literacy development

o61l_FHRIGMET  DIEIEA|D, WHIN_ad, UGLUTUIe CFulsugB@omear ouBped (Aspen
Media literacy Leadership Institute, 1992), National Association for media literacy
Education (NAMLE, USA,2007) euuie) opfismaulsd o & Sipflale oienidne0midsenTds
LedTeu(heuet & 19Tl L LB eiment.

o Oowerdsone  elgmyemend@Gh, ealojFar  FhHmearbGh, DpHD
Fbsemend@Ld

o UGBy 2 & lYeIHIGHEDHLET DML alel GCBTeTaUSBES

MANBTLS FPHHH 60 CFUIVTHSB(LP6ITEN LmIG6TLINL  6ULDHIGaSBE

O 2 & HBAIBMT HIoG OCFTHS Sl@ILeBIHNET  DlgliLienL Ued
aleniidlds QETeTaIHBE

(@)

EAV. For the European commission, (2009) 8ev 2o s onfley alhdHHs1s  Leauhd
AlISLILmIH6T (LPeiTenaIEBLILIL (H6iT6renT.

o em.& Slal 2 WISIHUSBETE  CFLBLGSSIUGL S
I HHHBGH OCBmHbHIgUITET Hensvanosdellsd Lfbam Gsmeter e
FHme] Gameors LWGTLIGSHSH60.

0 (PIPMLWITHeD CamHBu® Blemeouiieo 2_giten enGrmiiu
Urmreyflenwenwt (PSS FmBTE 2 6TaUTRIGMDS 2 WTHSHIUSBES
FOUBSHSH60.

O [BeVeL  BLHMS, Capw  wBmId 2 6MpBTiged  uflrbBHns
2 WIHFHIUSBEGS FTuCHF LMITEHOMIBLD LOBBID 261 & LMISENLOLIL]
FoUBeTeT HLHHeO o & pfienel LMEHINBHAID  DIGHEMET
Gupuryemel GFUIWLIID 261 EGaNS5HH6.

o @oawsHear Water Fplurer Gelwssiear ICT ow alfloubGss
UFHBH6IT QFUIZH60
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o em s oNey uBslw elPlijamTe WHBEBID CUTH  LOEHHEHSBTET
AlTHHme 2amdHEHaldHsHe0

o  &eval GHTLILIeTaT SHMEVHIHILLSHH0 26 & ipfiene 6 enenTdd
2 & GHalHH60 (HNBHMEVSHHIL L LOTEHALD, E)6en6untdbHemeVSHHIL L LDTHE|LD)

O o & FBpeuahseT cpeold  GEwduTld  Hlenevulevmen  FGLITL ML
261830 &FH60

Jenkins,H. (2006) es1i s  opfley  alpHHulEr  SIgmeOEIBNTS  Ll6ToU(HEU6T
SIS L LB eTmse.
o e & SPfieleTen mewiale LGB  CETHSRIBEHHHTH  LisLGeMI
om_FmIH6Me0 EHHSH SHBEUML COLDID SUIIENID GULDHIEG H60.
o  sellulL puUFseT LeGDBILLL o6 ShISEHL ST Gl almauisd
B allener OBTeTeme0
o em & S@uamssled @mbH  SellulL  FHuld SiTHIHIEmET
SL19GUIDLIL|H60.
O oIL& HHEULDH6NT, HWMFLLDHHMET SHToTE LHUILTBHSH60
o om smseT UCupILLL  Bxhemeu  CHTHIMISEHHITE  LisLGeMI
AUQEURIHETNE) OFHTLTLTL 60BN (HBDFHBHMET) (LPeiTleneldHgHe0

Dan Blake, oot s opfley &BUISHLILGMSBETOT  STIERIEIGETS  LN6Tol(HeUMTOIBMM
GBUIGE S

O S5BEUL FePS UMDY DG

o alwjFer AbHONNHESG 261HHL0615H60

o ofleyeTen LITemsmuiTs aUTDAISBES

o GFweurdsIpeiern UmIGLIBBIBITS o6m_FHIGEHL 0T  BeDLalener

(OEIRIRIEE))
0  QFBTLIUTL6D HILLBISmeT alenmid OsmeTeneyd LIFGumsldase].

Media Literacy Criteria and Countries Assessment Results

United __EY-27

' Austria
pinsdn . Belgium
Swede 160 Al
Spain 40 Bulgaria

: Use
Slovenia Cyprus .
Czech

Slovakia Republic

Communicate
Denmar
Romania k

Portugal Estonia Availability

Poland Finland

Media
France Literacy
Context

Netherla
nds
German
v =—TOTAL

Luxemb Greece ASSESSMENT

O ithuani =" Hungary

@ Latvia Ireland

Italy

Malta

eeold : Study Assessment Criteria for Media Literacy Levels Final Report Final
Report edited by EAVI for the European Commission Brussels, October 2009
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S| elenmdEHeT LoBBID HHBICHT6IT

®,
0.0

2 WISy omemejseil b 2 & elenmhispe) OLLID 6hdH Hewevuled 2 eiteng)?
o & eiLwmhismsl alojFfs@Gn Heaenw, QUUIBL SHeenw, LIFewrals@Lb
HETEMID 6T[HGHeN6) 0L L HF60 2 6lTeng)?

< remeujsefiLd oo & elenbismle) WL L&me  eeleuryl GobLBHSH60TD?

X3

o

CuoBLg elenTdEemen Slgliienl WTdd CaTewih Llemal®md & HEHIGHT6i
(PsiTemeU S BLILIBHEBSTBSI.
“o wisy wrevafsefid om & e 2 WL LSHed sramiLGHBal.”

SAU16YHG9HEBHTEmSUD TS eTRLLLD

wmpliumesr — &evell  euevWIGH ST Beogum]  BamLdhaAsveiten  1AB LML gmenevsderilen
2 _WIFHT Lomeueujsst  (827) uled  GHOSTmHWITES  CBHTeTenILL (B, HHILHEN6I
CuBISBEG  LIHLOSTEmIL  6TIPLOTHBI eiGluy e UpGwrdssiul 120
orenIaljHen  GgfleyGgF WL L 6.

. omewieuy (12)

@60 UTL&Tene0  QLIwy P PN,
1 wir/ QaEre@elsd EbHisE0IT] 268
2 wir/ GarewiLmellsd EbHidaHe0s0I 18
3 wir/ @QbHid S0V 260
4 wir/ @bl sy He0euy) 236
5 Wit/ SEIHA D 10&T.elHI). 45
GioTgHSHId 827

&1 Crsfliyd u@Llumuieyd

SUiebEHTen  HEelsd BFsfll] elemmesosnshd, Ghijsmensy cpsod 120  rglfleei b
AAmbEH GQuBLILIL L. elemeosTsHdem 2 6o sad 2 LBWTHHHMeT (26 alemmaase),
HWLBGHID  Heewo (5 elemddeT)  UGUUTWIeD  EHiBD (18 eleimasss),
rBwimssdmesr (11 ellenimdden) o6 2 UHMOLII B  QUIBHSHHWOTE G Hib6rT6e0
S WmemABID suenduilsd sumfleaiiur B, pulsurenflenmsd GhIUITES  INsl6e|BIdh&H60aH6i
QUPRIBLILIL B HH6ULH6T ST LLLL L6  alenTdOsTdHden epsold CUBLLLL  HIe)sel
L@LIUmul1ey] Qauwiiiu’ @, BIBIeIs gl iLienL_uiled SIL_L_ UM HETHLD,
QUMTLBENMTHAD  omBpD Qi Ler.  Gphismenied  elemmdbael  Liewrfguimen
LUGUUTWIOSHEG 2 L LIBHSHSHUILILL 6.

Qememtuidden  Liwieim B Geuemen  LIBussd - 52 Gui (53%), Rre] — 35 Gupmsed
(33%) ; @ewewiwid cpevld CFUIF Tl lILIpEHID Bsvewev slerr 71 GumD (61%),
a4 et 39 Gud (37%) ; OFTemeudsHT S o & LweUTh 61 Guyraseyd (51%),
usAfensulsd  oFHsd el aurdesliupag  Felomanrsan 68 Gumd (53%),
GBIhOFWIA ufliorBpl o wiamsad 69 Guy (54%) ; 26 & [KHBIeIIRISETHL 6T
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Gam_jystensres 17 BGumd  (13%), OsTLjy  Ssvewsv  slew 103 Gum  (87%);
261 HHBICUNTHIBEHHEG CFISH aIpBIGHmen eter 42 Gum (77%) GFuigdenw
LevBeuml oo BHIGEHLET UG uTiudsveney  sted 74 Guy  (62%) ; o &
uweumlgenmsd  oilB  FHCHTag  urgHlusnLwelsveney  etemr 52 Gui  (43%),
urdliugte 68 Buy (57%); 261l _&HIB6T PeUID HEVTFTIID LUTHSBILBIMS 65 6Ly
(53%) gBdsprisst; o & CFUHmW 2 swend el gBmIEesTsTCaumy 110 Gui
(92%); 2_euIe), 216901 & 6V6I, &l BUEUTHL &I 6T6OTLIGOT O6TL_BMHIG6IT  (LP6VLD
MyusowiuGsSsUUL B FIssIUBSlsTpen  seailengd 90 Guy (75%) gmaleimery; o &
elemby  SeuFFFwmed  QUITHL HenerT Gsmeieueiey GFuleusmts 62 Buy  (52%),
QurgIiFfleneude GHTLILIL 26m HhIBEHHE OHflelhbmed @svemsv eler 98  Guiy
(82%) @mIiiGaeme.

B60TL_N3 F60H 61T

o TewieNTHETLID 2em & LweuTl B WL Sifle] Blensoulsd amrewriLBa sl

o om & [HIGTeNITe0  LoTewleNHeMer  HepFS  Hyed, HBBL  GFwIs(LemDB
UTALILIEDL BB

o om & eILWRGMET UGLUTUe QFILD Sifle] WILD GoBhs L LGS0
15606) &5 0B

o o & 2 66N HHREIBHMEN MDJHHEGHID PBBEL HMBOUTH  HTILILIHESTBSHI.

® o &HIGEDHLITEN RN leNEILBe| EHMBaITE STl LB GBS

o o sCFwBLUTHHeT GHTLFleomen LIyGuimes oBmID Tl WL GmpBalTs
2_GiT6I6n.

U6 (WPI96)

2 WysHy wreweuseild oo s  elenhiefe) IWLLID @GHOBaITsd o 6T6Ngl. 261 &
CFweiwenp OHTLTLIeoTe Leudbsm & i L e Bemeoulsy STemrliLi(halsiBgl.

N BLILIEDT B6iT

261_HHIGB6M6IT  61ATIDmB  HThemGeTNs0 RmbaH olPliege CuBBI  oCrTéaluiome
26 & LWILUTL B SOTFTIHMS SLIQOWPLILUSBGSWD, 261 & elenmhisnle) UL Hmd
uliuguwiteg el s CFulnsB@& Lseumd alalLmyssT (LeienelsbaLiLIBadsime.

uTLgTeney WL L CFwBuTl BoHsrer ellsLLenyawsit

e LTLITMEY HMVHF LSS0 o & pfeney  eallhhHd) OQFUleusBE o6 &
B0 BE (PHBWHBHINND culphId] QFWed algalld CLUBF CFUISH6L.

o uTLamemey UL SFH0 oo &b spasHar (Media club) oo 16 2 s oisley
6ﬁ1@g,5]&><5rr6m Leireu@mld QDL misemeT  DI(LpeOLIBSHSH60.
Suleyd CHLed GawimmlilL1b
- Hmert ellmHd CFwmpsi L 1D
- ABBHHBE  CFWIBHILL 1D
- Qrgenen GFwBpIL LD
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- FoTHT QHTLTUTL 60 GFWBMILL 1D
- &6 OFHTLTLF CFwBp LD
® LTL&TEM6V LOTEWIGNTHEHHESGID 261l & HBIIaHIGEEhSHGHD L uleorer 2 mey
Guobum’_BasTen LsvGauml GeFwmmll L missmer allfleyubBaHaisHe0.
o LML&TEm6D  IOL L GHAeVID, LT FTeDsvHEndHEG oL ulad 20 &  oinfley
OarLmileoresr LsvBaum CUTL pHemen S LB [BLTHEHIH6V.
o o & ofeys Hear (media literacy day) @lsener UTLFTenev 10 L HF60
QBLIHSLD SHLLO G LTSS, 20 & oy OsTLiTdeoren alflliemrimensy
2 (HEUTEEHSH6V.

Hevallds Oa@meiensd au@GUIImBET SLILN]TH6IT

o QurgissHsLaluled 261 &HH6001 2 6T6eNL GEHhIBEHEE (LPHTeNLOWeTHaH60.
o o sHHeveN - JFAflw sevel wBmId LB  euruiiydsenen  GHdwl
sevallulwil seoaurflaeied allfleLpBaalgHen.

o6& GHHIMBUITHHSTE N SLILIEN]TSH6IT

o oo FmHIG6MeT 2 6o &&D  BpID  CFwBuThoamer  UCrThalwioTer 2o &
LIGUOTLITL 6D (media  culture) o _(HOUTHGLD AUENEBUT 60 SO 6
BEL (POBLULIGSHSIH60.

o Qamfeoatir o selulsorenTaendatar  LulBdauwulb, &eoallenwiujd  eIlphis
o611_HHIMBUTNGTSI6 ITERIMDGHHINSHMS CLODLIBHSHIH60.

e  9IF Frirubs 15 316u6aTRIS 61T 63T o HeiuL e D61 GHGHIeMMBUTN6([HEB BT 60T
SINBGUL L 6OHEMEIT  QULDMHIGH FH60.

LI60BEN60SHBI0E LD L HHHBHT6N el BLILIEHTH6TT

o o &FH Heval LTLSHMSH SBUSBHTeN lGFL eurlilibHensn ailflaLBHHIH60.

o o &ID OHTLTIeoTeN YUl LieUmiGemen  Semiseni(h  elfleubedsHen -
2618 &HMLILIGBHMET  QILDHIGHHEVILD

o HUIAIEISBD, HHSBHIMGHMEN  BLIHSH 2 &  Sfle)  QHTLiTLlsomer
Pl IL|emITenel  JBLIBEHEHIH60.

OuUTEl WEHEDHETE MBI H6IT

o QurgiFen oL L 860 D6TL_HMIH6IT 63 CawiBLIT(Hae6i (OF1 ) (W)
SIBeL L 60BMETUD, DS BIHSHEOHMEMUID eNifleuTd EHSH60.

o QuBBBTT HAMhe IPeIOTHFWITT BHLHewd BBHMevHhend LITLIBBIGH6D.

o LweplsiTen QUTPHICLITEGHEE LoTewoNTHM6T 2HG&HMSHHMID UPILIBHSHMID

SIPFFTTUDBD B BICUSTEISEHHEHTE  6MSLILIEN]TH6IT

o  Qeouggen om &b &evell G TLTNeomenr el jewiTeney  Fupd  OLL SHE60
alfleubBSHHINSBEG LILCD IO(LPENBHEMET HOL (LPENBLILIBGEH6V.
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*  Fup&HID - o6mL_HID RememiHS Q&M enemIHEH CFwBpI_LFisenern

SL19OUIQUIL|H60.

o QuTEl 10EBEHHEG 2 &  CQFwBurhest  GemLTlevmen eI emTen6!
SL1I9RUIRLILIISBE Q6NN eI HFH QFwiBpiLLBisener FH LB
(WPeITEIea (B & H6L.

SIATHTL Y U16)BH6IT

BeosumT  GamL IAB  UTLFTen6uHMEN  QUILIDL WITHS — OETemih 2 WTsH)
LDIT 6001 6T & 61T 60T o6& 36 HlemeVEmUL WHULIBHH60 6TENILD A6 YU IEn6
SQLILHL WITEHS — Qsmemi(h  sidHTameushds0  Llsieumd  puiel  Leomiseilsd  Gogib
AUIe)BmeT  eNfleLIBGEHSHEOTD 6160 E6UMhIBTEILILIL (HETETHI.

® LITL &M6N6D LDTEOIRITH6M6 2616 Siplenad DAL BH6L.
(Q6VBINS LITL FTeNEVHM6NT  SIQLILIHL UITH  O\bBTemTL enIopHHH!)

o [DTEwIRITH6Me 2616 Dipflener  GLODLIBEHHIH6L.

® (DTERIRITEHEIML LD o6& SN 6l 65T6mL0 & BT 60T BT GUOTTBIG(ETHLD ST ILHBSHT6N
ULl (LPEHMBEETHLD

e oa1 & Sipfieilsiienoulsntsd gBUBL LITFFlenesend &6 emnLD.

o g ienent ailld

Daley, E. (2003). Expanding the concept of literacy, Educause Review, pp. 32 — 40.
Washington: D.C. (2006).National communication Association.

Jenkins, H. (2003) , media literacy beging at home, MIT Technology Review.

Media literacy, (2005), A Training manual for peace building, National peace council of
Sri Lanka.

Media and information literacy curriculum for Teacher Education. Draft modules, (2009)
UNESCO.

Introduction to media and Information literacy; media and you, (2009), mod.1, UNESCO.

Global media and information literacy Assessment frame work, (2013), united National
Educational Scientific and cultural organization.

Everette, E. Reshaping the media, mass communication in an information age, SAGE
Publications, New Delhi.

Cecillavan Feilitzon and catharing By cht, out looks on children and media UNESO
international clearing house.

Media and information literacy curriculum for Teacher Education Training of Trainers
workshop Hand outs, (2009), Colombo, Sri Lanka.
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Smart Quotes

>

“Our greatest weakness lies in giving up. The most certain way to succeed is
always to try just one more time”
- Thomas Edison, Inventor

“You can fool all the people some of the time, you can even fool some of the
people all of the time. But you cannot fool all of the people all the time”
- Abraham Lincoln, 16th US President

“The difference between a successful person and others is not a lack of
strength, not a lack of knowledge, but rather lack of will”
- V. Lombardi

“At his best, Man is the noblest of all animals, separated from law and
justice he is the worst”
- Aristotle, Philosopher

“Try to become not a man of success, but rather to become a man of value”
- Albert Einstein, Theoretical Physicist

“One should always play fairly, when one has the winning cards”
- Oscar Wilde, Playwright

“Don’t expect to build up the weak, by pulling down the strong”
- Calvin Coolidge, 30thUS President

“The great gift of human beings is that we have the power of empathy”
- Meryl Streep

“Fame does not fulfill you. It warms you a bit, but that warmth is
temporary”
- Marilyn Monroe

“Nothing great in the world has ever been accomplished without passion”
- Georg Wilhelm Friedrich Hegel, Philosopher

“People will forget what you said. People will forget what you did. But
people will never forget how you made them feel”
- Maya Angelou, Author, Civil Activist, Poet

“They are blind leaders of the blind; And if blind leads the blind, both will
fall into a ditch”
- Bible - Mathew; cf: luke - Ignorance / leadership

“Ask not what your country can do for you - ask what you can do for your
country”
- JohnF. Kennedy, 35t US President
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