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INFUSING INSTRUCTION IN THINKING INTO CONTENT
INSTRUCTION: WHAT DO WE KNOW ABOUT ITS

SUCCESS?

Robert Swartz, Professor Emeritus, University of Massachusetts at Boston
Director, The National Center for Teaching Thinking, USA

This paper will explore the present research status of an important
innovative educational program now practiced in schools world-wide
with a great deal of apparent success. The program is one in which
traditional lecture style/rote learning practices in pre-K – 12 classrooms
are replaced by student-based active learning founded on the infusion
of instruction in thinking skills into content instruction. This
instructional program has come to be called Thinking-Based Learning
(TBL) (Swartz, et al, 2010).

The goals of TBL are threefold

(1) while in school  student thinking will improve
(2) student content learning will be enhanced.
(3) when the students leave school their use of good thinking will

continue, but this time applied to their every-day lives and their
professional work.

Reports from schools practicing TBL are that, indeed, (1) and (2)
happen, in some cases rather dramatically.  And there is some feedback
indicating that (3) takes place as well.  However, these reports are
primarily anecdotal and, with regard to (1) and (2),  at best based on
qualitative judgments of student work (usually but not restricted to
student writing). Reports related to (3) are usually either
autobiographical, offered by the students themselves, or comments from
an observant third party. There are also some paper-and-pencil tests
have items that simulate every-day situations that call for certain types
of skillful thinking (Ennis, 2010; NCTT, 2009).  Recently, though, some
quantitative research projects have been undertaken to verify these
claims. This paper will discuss these research projects and comment
on additional research that they indicate is necessary to give TBL a
solid base in empirical science.

In the first section of this paper the background of putting TBL into
school classrooms will be discussed, going back to initial efforts in the
1980s and 1990s to bring instruction in thinking into schools. In the
second section TBL will be described by analyzing examples of this
type of instruction from real classrooms.  In the third section the
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present state of accumulated data about the effectiveness of TBL in
achieving its goals will be discussed through considering four basic
research projects that have, to date, been undertaken. In the fourth
section a needs assessment for future research will be presented.

I. Background

From time to time in the history of education educators have made
the appeal that teaching students to be good thinkers is of primary
importance (Dewey, 1933). Usually this appeal has had no significant
impact on educational practices. However, in the 1980s and 1990s in
the USA this admonition was taken quite seriously through the
leadership of the Association for Supervision and Curriculum
Development (ASCD), a prestigious organization that has played a
leadership role in educational practice in the USA. During this period
a large number of programs were developed for schools which
purported to teach thinking. Many were developed in the USA, while
some which were developed outside the USA were imported into the
USA. Many of these were adopted by schools in the USA that took
the ASCD admonition seriously.

The most notable of these were Instrumental Enrichment (Feuerstein, et
al, 1980; Feuerstein, et al, 1981; Feuerstein and Rand, 1974), CORT
(DeBono, 1974), Tactics for Thinking (Marzano, 1987) and Philosophy
for Children (Lipman, 1976).  Most of these focused on helping students
develop "thinking skills", either by providing explicit strategies for
students to learn and to practice (E.g., DeBono, date) , or by providing
"thinking challenges" that might lead students to use and practice
specific thinking skills as they  try to meet these challenges (e.g.
Lipman, 1976). These are all structured to help students develop habits
of thinking, perhaps through using a well-defined strategy, or by asking
specific questions the answers to which would extend their thinking
in certain ways. An example of the former comes from the CORT
program: teaching students to use an explicit strategy called PMI (De
Bono, date), which stands for asking, of any idea, what its "plusses"
are, what its "minuses" are, and what is "interesting" about it. In the
CORT program examples are produced for students to think about in
this way: Suppose all Volkswagons were painted yellow; what are
the plusses, minuses, and interesting aspects of this idea.

An example of the latter comes from the Philosophy for Children
program (Lipman, 1976) which relied on the use of short specially-
written novels that students read, in which Socratic dialogue is
modeled and various questions were raised, for example, about when
a person can claim to know something. Prompted discussion in the
classroom usually accompanies the novels (Lipman, 1976).
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Most of these thinking programs are free-standing, using their own
materials, and hence, taught outside the regular school curriculum.

In addition to programs such as these, some high-schools, using
universities as their model, introduced separate logic courses, often
called critical thinking courses, for students as a vehicle for helping
them develop skill at thinking. These, too, were self-contained and
detached from other courses the students were taking.

During this period two programs, one developed in the United
Kingdom and one in the USA, were designed for integration into
specific subject areas: CASE (Adey, 1993), developed in the UK, was
integrated into some science programs, while Heuristic Instruction in
Mathematics (Schonfeld, 1979 ) was integrated into the teaching of
secondary mathematics.

Every one of these programs, whether free-standing or integrated into
a subject area, claimed research successes. I will not comment on any
of the specific research projects in this report: they are all well-
documented and discussed elsewhere (Perkins and Grozier, 1997)
though I will quote one of these presentations as a good example of
the kind of research conducted.

Almost all of the research that was done dealt with goal (1) described
above (p. 1)-- the impact of these programs on work done by students
in school, especially in the way they handled regular school tasks in
the disciplines and their accomplished content learning. Some research
was also designed to show the use of specific thinking skills in students’
school work – goal (2) above (p. 1).  Research was also done that
related to goal (3) – the long-term staying power of the thinking skills
being taught in a program (p. 1) – though this related primarily to
separate logic courses as a vehicle for learning critical thinking (Perkins
et al , 1991).

Almost all the research done related to (1) showed significant
advancement from pre to post testing, or in some cases, comparing
control and experimental groups. But as I commented, the research
usually focused on specific types of learning advancement – e.g. in the
integrated programs in maths and science student advancement in
math and science were tested only, and in some of the other cases,
for example, Philosophy for Children, advancement in reading abilities
was noted, as one might expect and some testing was done in such
subjects as mathematics. All of this research was limited to only specific
types of learning (e.g. in reading, or in mathematics), hence no
comprehensive conclusions about learning across the subject areas can
be drawn.



4

Only one program, Philosophy for Children, assessed the thinking skill
advancement of the students involved (goal 2, p. 1). But the results
were inconclusive and the testing was restricted to the specific kinds
of thinking involved in the program. For example, the use of reasoning
and critical thinking skills by students in certain non-academic
circumstances was assessed, no assessment of students’ creative
thinking abilities was undertaken.

Finally, with regard to (3), a study done by Project Zero at Harvard
showed fairly conclusively that  traditional formal logic courses in
which, typically, the logic of the syllogism and quantification theory
were taught, there was little or no transfer over to students’ reasoning
in everyday life (Perkins, et al, 1991). This kind of result often led to a
change in the kind of logic being taught: informal logic, emphasizing
the traditional logical fallacies (like begging the question) instead of
formal logic. I know of no assessment of the transfer potential of such
informal logic courses.

Here is a quotation from a review by Perkins and Grotzer (1997) of
the evaluation of the Philosophy for Children Program.

"The Educational Testing Service conducted extensive evaluations of the
PFC Program, demonstrating positive effects of the weekly 2.25 hour
intervention. For instance, in a study of 400 fifth to eighth graders, PFC
students showed significant gains (p < .0001) in mathematics performance
(+6.11) as compared to controls (+ 4.50) and in reading performance
(+8.33) as compared to controls (+5.00) on the standard scores of the
Metropolitan Achievement Test. While differences in reasoning are
reported, such as drawing inferences, ideational fluency, and curiosity
(significant at p < .05 or less), effect sizes are not provided so it is difficult
to assess the magnitude of change (see Lipman et al., 1980). Later studies
reported transfer of learning (e.g. Iorio, Weinstein, & Martin, 1984;
Shipman, 1983). An earlier study by Lipman and Bierman (Lipman et
al., 1980) found significant, persistent gains in reading 2.5 years later
(p < .01)."

Two comments are in order here. The first is that while the evaluations
of these projects were conducted rigorously, the numbers of students
were often in the low to middle hundreds, and they tended to cluster
in specific schools. Second, the evaluations were so diverse that no
comparative conclusions can be drawn and there were no studies
conducted that were specifically comparative in nature. Hence, while
these results show improvement of one sort or another by students
who were involved in these thinking projects, very little else can be
concluded other than that the programs that show these results tend
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to lead to some learning improvements on the part of students while
in school or, more specifically, while they are in these programs. Any
more finely grained conclusions with regard to (1) are beyond the scope
of the studies that were done of them.

This is not only true of other content learning in school, but of the
skill objectives – (2) on p. 1. During this period there was no general
agreement on what thinking skills should be taught. Many subscribed
to the categorization of thinking offered by Benjamin Bloom and
concentrated on what came to be called "Higher-Order Thinking Skills",
described in Bloom as analysis, synthesis and evaluation. But when
this research was done,  if it focused on thinking it tended to fall back
on the kinds of "thinking skills" taught in the particular program being
evaluated. And this varied from one to another. For example, in the
Philosophy for Children program "ability to reason" was assessed (Perkins
and Grotzer, 1997).  In CORT "ability to reason" is not explicitly taught;
rather strategies like PMI are taught and any assessment of CORT’s
ability to change the thinking habits of students would naturally assess
whether students are using these very specific strategies. This makes
generalization from specific research about one of these programs
virtually impossible and blocks any comparisons with regard to their
results.

And, of course, given the paucity of research about the "staying power"
of the thinking skills being taught, most of these programs could not
legitimately claim that they achieve goal (3). The question of whether
instruction in any of these programs leads to the internalization of the
use of these thinking skills in daily life remains an open question.

II. Thinking Based Learning as Practiced Today

Interestingly enough, while some of the programs mention in Section
I are still being used today, the trend is away from them towards
something else: the infusion of generic thinking skill instruction across
the curriculum in schools (Swartz, et al, 2010; Swartz and Parks, 1994;
Perkins and Swartz, 1992). This is not just a phenomenon in the USA,
it is worldwide. And while there were some efforts to build school-
wide programs that infuse thinking skills that go back to the early
1980s and 1990s, this is a phenomenon of the new millennium, from
about 2000 on.
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My perception of why this shift has taken place is that it has little to
do with any qualitative or quantitative results of offering these
programs, but is rather based on pragmatic considerations. These earlier
programs usually have their own materials for students and are costly
to sustain over a number of years. But more important, school curricula
are already packed with skills and content instruction and it has become
more and more obvious that most schools have no place to put the
extra teaching and learning hours needed to make these programs
work. Infusion, at least at the outset, seems to be a way of teaching
thinking that leaves the content curriculum intact and promises to yield
at least, if not more, in improved learning on the part of students,
than any of the free standing programs do (Swartz, et al, 2010).

So what is infusion – or as it is called today, Thinking-Based Learning?
In this section we will look in depth at one example, and I will draw
out of it the basic techniques of TBL.

II. 1 Infusing Direct Instruction in Skillful Thinking into Content
Instruction: Introducing students to thinking skills

There are usually three ordered components in a TBL lesson:

o Introducing what makes the kind of thinking being taught
skillful ;

o Prompting students to use this kind of skillful thinking to think
about something important from the content curriculum ;

o Prompting the students to think about their thinking and
develop a plan for doing it again when needed.

Let  us see how this plays itself out in practice.

A 7th grade science class has been studying how the energy used
throughout the world is derived from various natural sources. Their
textbooks outline the basics: how dammed up rivers produce water
flows that run turbines that produce electricity, how nuclear power
plants use heat from controlled nuclear reactions to heat water to
produce steam that similarly drives turbines, and of course, how crude
oil far beneath the Earth’s surface is drawn out in wells, refined and
converted to burnable oil and gasoline.

But their teacher is not happy with this. The world faces an energy
crisis and not everyone is pleased with the use of some of these sources
of energy. This has created often heated conflicts. Just reading their
textbooks does not convey any of this to these students who will be
growing up in a world in which hard choices will have to be made by
many people about these issues.
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Their teacher has, at the same time, been embarking on a project that
has led to considerable revision of the way she carries out instruction
in her classroom. Stimulated by various staff-development opportunities
provided her in her school district, she has been trying to help her
students develop important thinking skills that will make her students
better critical and creative thinkers. She has adopted an approach
which she has observed other teachers embrace with great success –
Thinking-Based Learning. In the course of this she will not only help
her students learn and practice skillful thinking, she will have them
use these thinking skills, rather than just memorization, to think about
the content they are learning.   This, she believes, will yield much
deeper understanding and learning on the part of the students. In this
case it is the use of energy sources in the real world in which they
live. Into this enterprise she will work many new teaching techniques
the use of which has restructured her classroom for more active student
learning (Swartz, Fischer and Parks, 1999).

This is a diagram indicating what kinds of thinking TBL focuses on in
this way (i.e. by helping students learn how to do each of these
skillfully). Note that the three initial categories roughly correspond to
Benjamin Bloom’s three types of "higher order thinking", though
it is the sub-categories that define the thinking skill focus of TBL
lessons.

Figure 1 : Kinds of Thinking to Teach Students to Do Skillfully
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This teacher’s concerns about what her students are learning about
energy and how she can turn this into a good TBL lesson will allow
her to teach her students a number of thinking skills from this
framework that she thinks will better prepare them for the challenges
they will all face about energy as they get older – even if the challenge
is one in the voting booth about who to vote for among candidates
that have different views about energy in this country.

These lessons will also pave the way for other teachers in her school
to help students apply the same thinking skills to things that they
learn in social studies, mathematics, the study of languages, etc. For
example, one teacher whose students are reading a novel, plans to
have the students think as if they are one of the characters at a crucial
decision point in the story, using the same techniques as in the energy
lesson (Swartz, Reagan and Kiser, 2001).  And likewise, these teachers
will be teaching these lessons so that they will not just have in-school
results. Learning these thinking skills, all of these teachers recognize,
will arm their students with skills that they can use in a tremendous
number of other contexts in their lives outside school that also will
challenge them to do some good careful thinking.

So at the outset, we should recognize that while infusing instruction
in thinking into content is fundamentally different from the attempts I
describe earlier to bring instruction in thinking into a school, to claim
that this is a successful enterprise, worth the effort, the same three
focal points need to reveal success:  (1) enhancement of content
learning, (2) the use of these thinking skills in their school work and
(3) the beneficial use of these same thinking skills now transferred
into the lives of these students outside school, not only while they
attend school, but after.

In particular, while this teacher has worked with her students on some
of the more traditional thinking activities that have found their way
into schooling, like comparing and contrasting and predicting, she is
now convinced that she can broaden the range of the skillful thinking
they can do by also teaching them a strategy for skillful decision making.
Doing this in this context (the study of energy sources), she believes,
will deepen and enrich their understanding not only of energy sources
but will help them to become aware of the energy crisis we face and
its ramifications in the world in which they live.



9

She is at a point where she has just said to her students:

"I want you to imagine that you have been appointed by the
government of the United States to be a member of a special committee.
Our government is concerned with the availability of energy to serve
our needs and wants to review the energy policy of this country. Up
to now oil – and fossil fuels in general – has been the dominant energy
source by far in this country. But they are concerned about claims
made by scientists that petroleum reserves are being rapidly depleted
and that our reliance on oil has caused various nasty consequences,
like pollution of the air and even wars. So your committee has been
asked to gather as much relevant data as you can to make a
recommendation about what should be our dominant energy source
over the next 25 years. Should we continue to rely on oil or should
we shift to some other energy source?" She continues: "I want you all
to engage with this issue as if you are a member of this committee.
And as you do that I’d like you to use the strategy we just developed
for skillful decision making." What she means by "the strategy for
skillful decision making" is this question strategy (Swartz and Parks,
1994; Swartz, et al, 2010):

SKILLFUL DECISION MAKING

1. What makes a decision necessary?
2. What are my options?
3. What are the likely consequences of these options?
4. How important are these consequences?
5. What’s the best option in light of the consequences?

Figure 2 : Thinking Strategy Map for Skillful Decision Making

This strategy – co-constructed by the teacher and her students to reflect
important questions to ask and answer in making a careful decision -
- defines what makes decision making skillful. This is a model for all
other thinking skills. It sets the ground-rules for this activity and
represents what the teacher wants the students to learn to become
skillful decision makers. Once made explicit she will want to prompt
the students to use this strategy in an organized way to think about
the decision that is needed about energy sources.

This is the first time her students have been exposed to this strategy
and old habits don’t leave us so easily, so she will continue the lesson
by actually guiding them through it. When this strategy is made explicit
she calls it a "thinking strategy map" (Swartz and Perkins, 1989;
Swartz, et al, 2010).

3 – CM 15529
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II.2. Infusing Direct Instruction in Skillful Thinking into Content
Instruction: Prompting Active Student Thinking About
Curricular Content Through the Use of Skillful Thinking

The approach of this 7th grade teacher to prompting her students to
use skillful decision making to think about energy and energy sources
involves three basic ingredients. These all serve to shift the center of
gravity in her classroom away from a teacher centered model to an
active student-centered model. She (a) breaks the students into
"collaborative thinking groups" each with specific thinking tasks that
contribute to the overall process, she (b) provides them with various
graphics that serve as reflection and recording devices for their
thinking, and (c) she provides oral guidance for them as they work
through the thinking map for skillful decision making. For example,
she says things like "Let’s work on the question about options now –
what options do we have with regard to sources of energy?" This
classroom engagement by the students in skillful decision making is,
therefore, highly scaffolded and focused. This detailed and explicit
guidance is, in fact, no different from good instructional practice in
teaching students to develop any skill.

II.3. Scaffolding Collaborative Thinking and Using Graphic
Organizers

After some open discussion with the class about what gives rise to a
need for such a decision, the teacher asks the students to engage in
open brainstorming in their groups to get out on the table what options
this country might have for energy sources. She asks them to work
together in their groups and record their ideas on a simple graphic
organizer: a standard T-bar diagram. It looks like this:

OPTIONS AND FACTOR TO CONSIDER
IN SKILLFUL DECISION MAKING

OPTIONS FACTORS TO CONSIDER

Figure 3 :  Options and Factors to Consider Graphic Organizer
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She also scaffolds the discussion by making comments like "Try to think
of as many options as you can and write them on your graphic
organizers. And talk together about these," or "See if you can come
up with at least fifteen options, including some really original ones."

Here’s a list of options produced in one such class. Notice that it is
the result of open brainstorming, not treated as an end in itself but as
a component in skillful decision making:

The teacher, of course, recognizes that the students have produced a
list of a large number of energy sources, some more fanciful than others
(though at this stage, in good brainstorming form, all options are
treated equally). Once such a list is produced, trying to decide which
one is the best one seems a daunting task. So she provides more
scaffolded guidance: "May be it will be easier if we approach this now
in a more organized way. Let’s see if we can think of a small number
of factors that we need to take into account in order to decide which
energy source we want to recommend. For example, we should
probably consider cost, don’t you agree? What else will we want to
take into account? Let’s make a list of these factors in the next column."
This procedure is quite effective. Here is the list of factors her students
produced (Swartz, Fischer, & Parks, 1999).
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The students now have an unprocessed list of possible sources of energy
and a list of things they need to find out about a source of energy to
judge how viable it is as the source we should make dominant in this
country. So the teacher asks: "What should we do next?"

Many students see that where they should go next is obvious. They
need to get information about to what degree these factors are present
with regard to each energy source and then compare them, before
they can make a choice. So she goes back to the thinking map, which
she has posted on the wall on a piece of newsprint. "What is the next
question on the thinking map?" Many students repeat the question:
"What are the likely consequences of these options?" She continues:
"How can we figure out what the consequences of these options are?"
She waits for some reflection by the students and then some responses.
She gets them. Their upshot is that we can project consequences in
each of these categories based on information they might be able to
get. When she asks for an example about cost, some students respond
immediately that based on what they find out they can project how
much it will cost to produce energy via a specific source, for example,
they might figure out how much it costs for electricity for their city
using solar panels by finding out how much solar panels cost, how
many would be needed and how much it costs to install and maintain
them. The teacher is pleased by such responses – even if not all of the
students in the class think of this, when they hear this student’s
response she can highlight what he says on the board so that they
can all see how this examples relates to the question on the thinking
map about consequences.

II.4. Organizing and Processing Relevant Information that the
Students Gather

The teacher now gives the students an adapted matrix as a graphic
organizer to use to record and process what they have come up with
so far (Swartz and Parks, 1994; Swartz, et al, 2010; Perkins and
Swartz, 1992). It looks like this:
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Figure 4 : Decision Making Matrix

Notice how this graphic organizer is adapted to the process she has
engaged them in so far: there is a column for options and a row set
aside at the top in which they can record the factors they have
identified. She will ask each group to work on just a small number of
options from the list, planning to have them record their results on a
large chart on which a larger matrix will be drawn so that all of the
students can reap the benefits of the work that each team engages in.

Here is one result from this kind of activity.
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This represents a week’s work gathering information and then
processing it. Note the little "+"s and "-"s in the lower right hand corner.
That is a record of discussions in a group about whether the
information they have uncovered counts in favor or against the option
– is a pro or a con. This, of course, is a not unfamiliar strategy that is
often incorporated into other materials produced for students to help
them develop better thinking. This is reminiscent of the deBono CORT
example of using a PMI.  But in the case of CORT such activities are
often treated as independent activities and not integrated into any
broader more focused thinking activity like skillful decision making. In
this case they are.

Note also the "*"s. These, too, indicate judgments that the group has
made about the information in the boxes. The stars, in fact, indicate
which of these consequences are more important than the others. In
fact, this moves the students to the fifth question on the thinking map.
Here they are ranking consequences and they use a two-point scale:
more important/less important. Their teacher prompts them to discuss
this question for each factor and make sure that they have reasons for
assigning stars to these boxes so that if they are challenged they can
defend their judgments.

II.5. Gathering Relevant Information

What went on in this classroom between the time the students
developed their list of options and the factors to consider and the time
they completed these matrices so that they could make a choice?

A teacher can, of course, ask her students to go back to their textbooks
and try to fill in the matrix this way. But this does not work too well.
Text books generally are not finely-grained enough and this either
becomes a very frustrating activity for the students or they lose interest
in it. Or a teacher can bring supplementary books, articles, material
he or she runs off from the internet and even video tapes and DVDs
about energy sources. This may work a little better, but it is the teacher
who selects the materials, and there is a risk of bias in cases like these.
In this case the teacher made the world a resource for the students
and told them that wherever they think they can get such information
is fair game: if they want to find out the price of a solar panel they
might, for example, find some place that sells them and either
telephone or email them asking them questions that will bring back
the information they need. And, of course, there is the internet itself,
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and the great resource of Google. Or there are libraries around that
have plenty of books about energy sources. This multiplicity of every-
day resources is where the students in this class got the information.

II.6. Certifying the Accuracy of the Information

This teacher had already introduced her students to the idea that they
could develop a strategy for thinking carefully and skillfully when they
were gathering information by judging the reliability of the source of
information. She had introduced them to this thinking map for this
kind of skillful thinking and, in fact, they had practiced it many times
(Swartz & Parks, 1994; Swartz, Fischer, & Parks, 1999; Swartz &
Perkins, 1989).

  Figure 5 : Thinking Strategy Map for Reliable Sources

So she takes this as an opportunity to help them practice using this
strategy more. She suggested, then, that for any piece of information
that they get, they make sure they certify it as likely to be reliable
information and be prepared to defend this when they bring the
information back. She suggested that they do this especially with regard
to information that appears on the internet. They did!
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II.7. From Good Thinking to Good Writing

To round this activity off the teacher asks her students to do some
writing. In this instance she asks them to imagine that they now must
give a speech to a congressional committee, in which they affirm their
recommendation and explain their reasons, showing the committee that
they their recommendations are based on careful and thorough
thinking.

Often even students who do careful thinking have problems moving
their thinking into good writing. The teacher of this class has adopted
a technique used by other teachers to help them get over this barrier:
it is to use an explicit format for writing a persuasive speech. It looks
like the following:

PERSUASIVE WRITING BASED ON SKILLFUL DECISION
MAKING

PARAGRAPH 1
1) Tell the situation that makes the decision necessary
2) State the purpose of the letter
3) Give several options you have considered
4) Make a recommendation

PARAGRAPH 2
This paragraph is to discuss the positive consequences of your
option.  State the consequence, give the support, then tell the value
and why.  Cite 2 to 3 consequences.

PARAGRAPH 3
This paragraph is to inform the person to whom you are writing
that some of the consequences of your option could be negative.
State the consequence, give its support and tell the value and
why. Your number of consequences will depend on how many
negative ones you have.

PARAGRAPH 4
Compare your option to at least 2 other options explaining why
the consequences of your option are better than the other 2.

PARAGRAPH 5
Rephrase your recommendation giving its most important positive
consequences.  Closing sentence, e.g.,. Thank you for your
consideration, please consider my recommendation.

 Figure 6 : Writing Map for Persuasive Writing
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A teacher might be concerned that this might make her students’ writing
into "formula writing". But after receiving their work this teacher
realized that all this template did was to give them a structure. The
details, which required deep and careful thinking to formulate, were
left to the students. Many students, indeed, rose to the occasion and
produced pieces of writing that she judged to be quite excellent.

II.8 Infusing Direct Instruction in Skillful Thinking into Content
Instruction: Prompting Students to Articulate, Evaluate and
Plan Their Thinking

The teacher of this lesson had learned, through her staff development
activities, that it was important in such infusion lessons, to get the
students to stand back from the thinking they were doing that was
content-related and to think about their thinking itself: to engage in
various types of metacognoition leading to their planning how they
would do the same type of thinking again when it was called for
(Swartz, et al, 2010). For this task she introduced them to a four-step
procedure and engaged them in thinking together to share their ideas.
The procedure started with the students identifying the kind of thinking
they just engaged in, then describing how they did it and then asking,
"Was this a good way to do this kind of thinking?" or "Does the
procedure need modification. If so, how and then, how can this be
turned into an explicit plan for doing the same sort of thinking again?"

Once the students reach this point this teacher and any other teacher
working with the students on the same thinking skill usually then
remove some of the scaffolding built into the energy unit. They then
say things like this to the students:  "Use your strategy for skillful
decision making to think through this new issue."  Their purpose is to
start these students on that important road that leads them to
internalizing these thinking strategies so that they themselves guide their
own thinking by selecting the strategies they are going to use. And
their teachers expect that they will do all of that when they are not
around to remind them, just as good football players can size up a
situation and make quick decisions about what they will do in the
field without their coaches telling them what to do.

III. Research Findings About Thinking-Based Learning

To date, like with the earlier thinking programs of the 1980s and 1990s,
there is a large amount of anecdotal and qualitative data about TBL.
It tends to show what the teachers and school administrators who
have gathered it all agree are great learning gains. Its focus is primarily
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on answering question (1): Does student learning improve as a result
of TBL? For example, many individual teachers and administrator
observers report more classroom participation, better quality student
responses and more enthusiasm for learning in the students they
observe. These are often very general and based on selected classrooms.
Hence, they have little real evaluative validity except, perhaps, as
pointers that should prompt more rigorous evaluation.

Teacher reports about improvement in individual students, or whole
classes of students, carry a little more validity and they, too, are
multiple. In some cases teachers report significant jumps in externally
administered testing after introducing TBL.  For example, one teacher
in Texas reported a jump from her norm of students scoring in the
70th pecentile on the Texas TAAS test, to scoring the next year and
in subsequent years, between the upper 80 percentile to close to 100
percentile, after introducing TBL in her classroom.  Many teachers give
similar reports about student writing. The more interesting of these
reports relate to individual students improvement in their writing after
TBL and the use of "writing maps" to guide the writing.  Sometimes
teachers report that after TBL, student grades on their writing often
are double the previous grades these teachers give in the same students
for their pre-TBL writing.

While these, too, are much less rigorous to carry much objectively,
they do suggest the need for more rigorous evaluation. But more
important, these kinds of results seem to me to be responsible for
teachers and school administrators wanting to stay with TBL and in
many cases, to make TBL teaching a school wide goal.

These kinds of results have spurred more quantitative research efforts.
There have been two such projects over the past five years, all with
positive results. They describe themselves as "action research" projects.
In the first a study on thinking and writing, a number of teachers
from a cluster of schools in Wellington, New Zealand, conducted a
rigorous study of the impact of TBL and the use of writing maps on
students’ writing (Galloway, 2007). The grading rubric used by the
New Zealand Ministry of Education was used as the scoring rubric in
this study. Approximately 200 students from 5 schools were tested.
They did both pre/post comparisons as well as control group/
experimental group comparisons. All the writing was coded and the
writing from the different groups mixed together. Each piece of writing
had two readers. The results showed dramatic improvement in every



19

aspect of writing assessed – from an improvement of 15% to 30%.
Here is a graph from this study that represents improvement in writing
based on TBL above the baseline determined by the pre-writing.

Figure 7 : New Zealand Study

The second study was conducted in Saudi Arabia and the students
were all female from a girl’s school in Riyadh. About 90 students were
involved. The study was conducted in Arabic and was modeled on
the New Zealand Study. The results were almost exactly the same.
Here is a graph representing the difference between the pre-writing
and the post-writing.

Figure 8 : Saudi Arabia Study
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No research has been done to determine improvement in content
understanding, however, what we really want to be able to judge
whether goal (1) has been achieved.

Interestingly, there has also been no quantitative research to determine
improvement in thinking in schools as a result of TBL. This is goal
number (2). But there has been a considerable amount of research
done by individual teachers employing a variety of techniques to teach
critical thinking based on results on the one of the standard critical
thinking tests in this field, The Cornell Critical Thinking Test (Ennis,
2010). These are reported in the 2010 edition of the Cornell test manual
(Ennis, 2010). Interestingly enough, only improvement in thinking in
school reported is in a program in which teaching thinking was
integrated into content teaching (though not using the full array of
techniques used in TBL).

With regard to (3), two research projects have been undertaken. Both
were at the university level. One was a research project in a woman’s
college in Riyadh, Saudi Arabia (Alwehaibi, 2010) and the other was
a similar project in another woman’s college in Dammam, Saudi Arabia
(Hamden, 2012). The Dammam study is not based on TBL instruction
– rather, it is based on instruction in a stand-alone critical thinking
course.  The Riyadh study is based on a semester-long experience to
TBL.

Both of these studies use the NCTT Critical Thinking Assessment
Instrument (NCTT, 2009), an extended-response instrument that
describes everyday situations that call for the use of various critical
thinking skills. Responses were coded,  pre and post-tests mixed
together, and each test was read twice. In each case about 80 students
were involved, and each did both a pre and post-test.

The results from the Riyadh TBL study showed a 75% overall increase
in critical thinking skill applications to real-life situations, though the
improvement was less in the case of some of the individual thinking
skills tested. Here is a graph from this study.

Figure 9 : Riyadh Study of Thinking Abilities
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The results of the critical thinking course study showed an improvement
in real-life applications of skills at analyzing and assessing arguments,
but no improvement – in fact in some cases a decline --  in skill
capability related to evidence for determining a cause, for judging the
reliability of sources, and judging the likelihood of predictions. The
course that was taught emphasized argument as the main focus of
critical thinking, but gave minimal attention to reasoning based on
evidence.

Here are some graphs from this study representing, first, growth in
skill at argument analysis and evaluation and second, no significant
change in skill at judging the reliability of sources.

Figure 10 : Argument Skills

Figure 11 : Judging Reliable Sources

The conclusion of the instructors was that the results suggest that
instruction in argument analysis and evaluation in a separate course
in which practice was drawn from everyday examples is effective, but
that causal explanation, prediction and the reliability of sources should
probably be infused into substantive content courses rather than taught
separately. But they are aware that this study was very limited and
cannot be the basis from which one generalizes about how to teach
these skills.
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IV. Research Needs and Conclusion

In contrast to a very large amount of anecdotal and qualitative data
about the impact of TBL on students in the classrooms of teachers
who practice TBL, there is a paucity of quantitative research aiming
to confirm or disconfirm these results. What there is tends to provide
some confirmation, but not enough to draw any significant conclusions
from.  Given the growing worldwide popularity of TBL as a way of
teaching, there is a great need for such research related to (1), (2) and
(3)  conducted on a much wider scale.

Even the kinds of studies we have reported are multiplied manyfold,
there is much more that we need to study.  For example, note that all
of these studies turned on how individual teachers impacted on students
using TBL in their classrooms.  But when a whole school embraces
TBL, as many now are and a coordinated program is established that
involves coordination across grade levels and across subject areas in
secondary school, what is the result? Is this any different from
individual teachers teaching TBL lessons on their own throughout a
school?  Many schools are now investing considerable money in making
their schools TBL schools in which there is a great deal of curriculum
coordination. It would seem that this is worth it. But is it? The type of
research needed to answer this question is much more complex than
any that I have reported in this paper. But it is needed.

Here is a sample of some of the other questions that also need to be
answered about TBL by solid research projects.

Does the use of graphic organizers in TBL classrooms make a
significant difference in both content learning and thinking skill
development?

Many other educational  innovations are being practiced today
that do not involve the use of instruction in thinking skills. These
often claim significant gains in content learning on the part of
the students. How do these compare to TBL?

Metacognition plays what seems to be an important role in TBL.
Is it necessary and if so, why?

When an educational innovation catches on in a wide variety of schools
it is imperative that research be done to ascertain whether this is
justified. But because of the cost of such research and the investment
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in time needed to conduct it, many schools and colleges have become
satisfied with anecdotal and qualitative data as the basis for this kind
of big decision about the direction a school will go in to bring quality
education to its students. While not all of this data is subjective, much
is. The risks of relying only on such data should be obvious. Teachers
and administrators have tried to remedy this by undertaking small
action research projects.  This is not encouraging in the case of
Thinking-Based Learning. Much more is needed.  This paper is an
appeal to those who can mount large-scale research projects in
education to turn their eyes on Thinking-Based Learning. The schools
adopting this approach and ultimately their students, will be the
beneficiaries of this research and what better objective can a piece of
educational research have.
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Abstract

Introducing school projects into the GCE (A/L) curriculum was expected
to make a correct path to produce students who can well fit into the
application world. However, the common observation is that the students
get involved in these projects only to fulfill the requirement for getting
admission to the aforesaid examination. Therefore it is important to
investigate whether introduction of school projects in to the GCE (A/L)
curriculum has been successful and has met its intended objectives.The
objectives are to investigate whether the students of GCE (A/L) Science
stream appreciate and have positive attitudes towards school projects viz.,
a) show an actual interest, b) develop skills in handling the projects, c) get
time to relax by doing the projects and d)  to identify the constraints faced
by the students when conducting the projects.

The methodology adopted was the Survey Research Design. 1AB schools
of the Central Province were randomly selected and a pre tested
questionnaire was employed in all three media viz., Sinhala, Tamil and
English as relevant for data collection from the grades of 12 and 13 science
stream students and past pupils. The data were analyzed percentage-
wise, as well as using the formal statistical methods. The study revealed
that ~ 75% of students felt that the project work consumes their study
time while a majority did not show an interest towards the projects. Despite
these two factors, more than 50% liked to do projects. There was no any
relationship between project titles and the field of interest of students.
80% past pupils felt that project work did not help much in finding a job

1 Part of this work was presented at the 66th SLAAS Annual Scientific Sessions, 8-10
December 2011, Sri Lanka Association for the Advancement of Science, Vidya
Mandiraya, Wijerama Mawatha, Colombo-07.
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or for their current job. The evidences obtained at the interviews with
relevant stakeholders such as teachers, principals, education authorities,
tuition masters, parents etc., were also considered for drawing conclusions
and recommendations.

Keywords: Education Reforms of 1997, GCE (A Level) curriculum, A/L
School Projects,

Introduction

The school education of Sri Lanka is highly examination centered with
students having to follow a formal curriculum through traditional teacher
centered learning. This practice has led our school leavers to face the society
without skills and personalities and they are less prepared to take the
challenges in the working world.

The formal school education in Sri Lanka is divided in to two sectors viz.,
the primary level and the secondary level. The secondary level is further
divided as a) junior secondary level and b) senior secondary level. The
senior secondary education comprises two stages, the first being the
preparation for the General Certificate of Education - Ordinary Level (GCE
O/L) Examination and the second being the preparation for the General
Certificate of Education –Advanced Level (GCE A/L) Examination.

The educational reforms in science education were introduced in Sri Lanka
with the intention of transforming the nation towards a scientific society.
The first reform has been the introduction of ‘integrated science’ in 1972
at the junior secondary level to facilitate day to day life of people. Two
minor revisions were followed; in 1985, ‘introductory science’ was
introduced to year five and in 1998, ‘science’ was changed to
‘environmental science’ for grade six. The student centered, activity based
5E learning cycle was the next reform introduced in 2006 (Samarasekara
& Vitharana, 2012). In the case of senior secondary level, the National
Education Reforms of 1997 have been introduced to remedy the drawbacks
such as inability to identify students’ real skills, inability to excite students
towards self-learning, improve student discipline and student morality
etc.

The GCE A/L science stream comprises a massive syllabus in both the
physical and biological sciences fields. Students struggle for consuming
the whole syllabus in schools with other extra-curricular activities in the
period of these two years. They depend on tuition to cover the rest of
syllabus and the parents spend a lot of money with many expectations
for the admission to a national university.
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Only 14.6% of the total eligible students get admissions to the universities,
neglecting the major portion of about 86% left behind. Out of the said
14%, only 2% representing the science stream gets admission to universities
(UGC, 2008). Therefore, the science stream students live in a highly stressed
environment with the heavy work load pertaining to the syllabus.

It is believed that the school projects take children away from the formal
teaching and learning process and also from the examination centered
education, while involving them in the application world with
encouragement towards self-learning process. The traditional teacher
centered education leads to involve only in the formal curriculum and it
does not allow students to think out of the box. Memorizing the notes,
however, controls the knowledge development of students to a certain
limit (NEC, 1997). Therefore, the defects such as unable to identify students’
real skills, unable to excite students for self learning, diminishing of student
discipline and unable to plan an activity to perform  have been identified
in the normal teaching and learning process.

The National Education Reforms of 1997 have been implemented beginning
with Grade 12 in September 1998 and continued into Grade 13 in
September 1999. The first A/L examination under these reforms was held
in August 2000. Up to 2009 there were nine batches that sat for the GCE
A/L examination. It was noted that the project work was taken up by
students with a great interest in the beginning, and this activity has been
successful in the initial period, but later, it seemed to have lost their purpose
as students appeared less actively involved in projects. Further, the students
do not show much interest towards these projects since the marks or scores
they obtain for conducting such projects are not considered or countered
to qualify for the university entrance. Therefore, it is important to know
whether the students do these projects only for the sake of doing or whether
it has helped students to meet the above mentioned objectives. A study
was, therefore, designed and conducted to investigate the views of science
stream students and constraints faced by them on school projects.

Literature Survey

As the education is a process of living, whatever the knowledge that is
acquired should be utilized to shape and mould one’s life (ESDFP, 2006).
According to UNESCO (1996), each individual must be equipped with
the ability to seize learning opportunities throughout the life to broaden
his or her knowledge, skills and attitudes and be able to adapt to a
changing, complex and independent world.  In order to impart essential
skills effectively and successfully to the youth, the secondary education
must take into account the four pillars of education as mentioned in the
Delors Report (1996), i.e. learning to know, learning to do, learning to live
and learning to be. In a country where employment opportunities are
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becoming scarce, and highly competitive, self- employment is indisputably
an alternative avenue of employment that has to be explored, encouraged
and promoted. However, the self-employment requires competency in the
skills that are needed for any self-employment pursuit (Ruberu, 2002).

Further, the educational reforms introduced in Sri Lanka from time to
time have demonstrated a political will to extend education as much as
possible. Another observation is that the greatest resource we have is our
people and we should focus on education and expand education
opportunities to meet the present financial crisis (Wickramaratne, 2009).
When education is accepted as an investment activity, the governments
show interest to allocate more and more resources for education. The
development of the education system to explore new frontiers of knowledge
and match it with dynamic needs of the labor market is vital to achieve a
sustainable, high economic and development in the country (Central Bank,
2006).

A major goal of the national education system is to develop creativity,
initiate critical thinking, responsibility, accountability and other positive
elements of a well-integrated and balanced personality. In this context,
the Education Reforms of 1997 was introduced to promote access, equity
and improve the quality of education in the general education sector
(Gunawardana, 2001). Enforcement of 80% compulsory attendance,
school based assessments of science practical sessions, reduction of subjects
from four to three, introduction of a common general paper, English
medium instruction and school projects were the changes made by these
reforms in Grade 12 and 13 (SLAAED, 2000). However, there are not
many studies published in the area of feasibility of GCE (A/L) projects
introduced by the Education Reforms of 1997.

A research study was, therefore, undertaken with the objectives of finding
out whether the students a) have an actual interest towards the school
projects; (b) develop skills in handling the projects; c) get time to relax
their minds and also (d) to identify the constraints faced by the students
when conducting the projects.

Materials and methods

There are 9685 schools in Sri Lanka, out of which, 712 comprise GCE (A/
L) science stream classes that are categorized as 1AB schools. The Central
Province of Sri Lanka was selected for this study. The Province comprises
three districts namely Kandy, Matale and NuwaraEliya with 96 schools
of 1AB. The GCE (A/L) Science student population in the Central Province
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in all three media namely Sinhala, Tamil and English was 11,574 (Ministry
of Education, 2012) and a sample of 500 students was considered in this
study in propotion to the number of   A/L students  available in three
districts respectively.

The survey design was employed for data collection. A structured pre-
tested questionnaire in all three media was distributed among students to
obtain data such as personal, educational, extra-curricular activities and
detailed information on the school projects handled by them. The
questionnaire survey was followed up with formal and informal interviews
to get in depth information on certain issues and also to fill the gaps of
data obtained from the questionnaire. Formal and informal interviews
were also held with 25 teachers in the science stream, 15 educational
authorities and 25 parents.

Data analysis was done by categorizing according to the cross tabulating
percentages (Table 1) and also by combining the evidences received at the
interviews. Further analysis was done using formal statistical methods
such as Pearson correlation and chi- square test to check whether there
are any relationships existing in the categorical variables. Relationships
between various factors were also analyzed with the guidance of a
statistician.

Results and Discussion

This study was conducted in 2008 to find out the present status of school
projects introduced to GCE (A/L) from 2000. It was further extended to
find out the constraints faced by students, to identify whether the projects
reached the goals and to make suggestions to overcome the problems
related to the drawbacks in the system. The results of this study are
discussed below. Rate of district-wise responses of students are shown in
Table 1.

                      Table 1- District wise responses and total response rate

District
No. of No. of Responses

Sample Male Female Total Percentage (%)

Kandy 310 111 150 261 84.2

Matale 90 24 40 64 71.2

NuwaraEliya 100 43 39 82 82.0

Total 500 178 229 407   81.4**

** Average
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The highest response rate to the questionnaire was obtained from the
Kandy district (84.2 %) followed by the NuwaraEliya district. The lowest
response rate was reported from the Matale district (71.2 %). The average
response rate to the questionnaire survey was 81.4%.

The studied sample comprised all three categories viz., (i) both projects
completed; (ii) single project completed; and (iii) both projects not
completed. These categories were further analyzed to study the effects of
different variables such as district, gender, primary education and
secondary education, medium of instruction, subject streams followed and
the topic selection towards the successful project completion. The status
of the individual projects and the group projects conducted by students
during the study period is given below (Figure 1).

Figure 1- sample chart with the project status scenario

The above figure shows that only 30% of students completed both projects
in time. The rate of the completion of both individual and group projects
was more than 50%.

(a) Project completion by districts

More than 50% of the 1AB schools of the Central Province are located in
the Kandy district. The school projects must be completed at the end of
second term of Grade 12. Although the sample was mostly from Grade
13, yet an incompleteness of projects was observed in all three districts
studied (Table 2).
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                                     Table 2 - Districts Vs project completion

District Total Sample No. completed Percentage( ~%)
both projects

Kandy 261 71 27.2

Matale 64 03 4.7

NuwaraEliya 82 48 58.5

The NuwaraEliya district showed the highest rate (58.5 %) of project
completion followed by the Kandy district, which contained more than
50% 1AB schools. A principal of a leading school of Matale stated that his
school prepare students mainly aiming at the university entrance and
therefore, the school does not give much attention  to the projects since
the students do not gain any score for the projects except spending their
valuable time (Interview, 16/11/2008).

(b) Gender wise project completion

There are boys’ schools, girls’ schools and mixed schools in the list. When
the gender is considered, 28.4% female students and 31.5% male students
had completed both projects in time (Table 3).

Table 3 - Gender Vs. project completion

Gender No. of respondents Bothprojects Percentage(%)
completed

Female 229 65 28.4
Male 175 55 31.5
Total 404 120 29.7

The statistical analysis further showed that there is a relationship between
gender and completion of projects. A teacher from a mixed school stated
that boys do complete the projects but failed to submit a report, as they
are lazy to write. Most of them copy the project report from others. Girls
do not submit the reports in time as they are not satisfied with the work
already completed, but keep on improving the project report (Interview,
19/01/2009).
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(c) Primary Education and project completion

In order to find out whether there is a relationship between the primary
education and the project completion, the performance at the grade five
scholarships was taken into consideration. Only the completed level of
project was considered.

Table 4 - Primary education Vs project completion

Gr.5 No. of Completed Completed None
Scholarship respondents both projects Single project
performance

Passed 181 75 (41%) 70 (39%) 6

Failed 226 41(18%) 109 (48%) 8

Table 4 indicates that students who have passed the year 5 scholarship
examination have performed well in completion of the projects and the
statistical analysis showed that there is a relationship between the good
performance at the primary education and project completion. Many
teachers who were interviewed agreed with this observation. A parent
who is a teacher stated that her daughter did not find any difficulties in
doing or completing projects although she was guided by her teachers.
She passed the grade five scholarship with high marks and from her
childhood she was brought up to do her work perfectly (Interview 27/03/
2009).

(d) Secondary education and project completion

The grades or scores obtained for science and mathematics at the GCE
(O/L) examination were considered to find out the effect of secondary
education on the conductance and completion of projects.

    Table 5- Performance at the GCE O/L examination (Science and
Mathematics)

Grades No. of students No. of students No. of students
obtained (both subjects) (one subject) (neither A /

neither B)
A 60 54 4
B 22 16 6
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Statistical analysis showed that there was a relationship between the
performance at the GCE (O/L) examination (Science, Mathematics) and
completion of the projects. A teacher interviewed also confirmed that there
was a relationship between O/L results and A/L project work. The
students who obtained very good results do the projects readily and try to
submit earlier than others (Interview on 14/01/2009). As observed by a
past pupil that many school teachers trained their students to obtain the
A/L best results and the tuition teachers also discourage the students
stating that projects were waste of time. Alarmingly, it was revealed that
some tuition teachers also sell the written projects (Interview on 16/01/
2009).

(e) Medium of study vs project completion

Most of the students follow the A/L curriculum in their mother tongue,
which is either Tamil or Sinhala. The data indicated that 54% Sinhala
medium students, 24.5 % of Tamil medium students and only 18.9% of
English medium students had completed both projects. The statistical
analysis also showed that there is a relationship between the medium of
instruction and completion of projects indicating the best performance by
Sinhala medium students.

An Assistant Director of Tamil medium stated that there were many
resource persons available in the Sinhala medium and therefore, the Sinhala
medium students gain much knowledge and directive on conducting
projects. Also, most of the teacher guides were available in the Sinhala
medium only. Hence the Tamil medium students do not get much
instruction from the resource persons due to the language problems
(Interview on 21/01/2009).

(f) Subject streams followed vs project completion

This study was limited to the science stream only. It was observed that
the science stream students struggle by the work load than that of the
students of other streams. However, the statistical analysis showed that
there was no any relationship between the subject streams (physical and
biological science) followed by students and completion of the projects. A
chemistry teacher who was also the class in- charge stated that she did
not observe any difference between the physical science students and the
biological science students in conducting and completing projects.
According to her, all the students face same kind of problems when
involved in the projects. And all of them delay the submission of the reports
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until the last moment and even then, they do so because it is compulsory
to submit project reports to obtain admission for the G .C.E. A/L
Examination (Interview on 03/12/2008).

(g) Project topic selection

The ethical aspect of school project is that the students should select a
project title according to their interest because then only the main objectives
of introduction of school projects will be fulfilled. Students are usually
asked to submit three titles and one suitable title is selected by the teacher
in- charge. Then the student is asked to write the project proposal. It was
found from the informal interviews that most of the students did not submit
any project  proposal and some of them were not even aware of the concept
of preparing a project proposal. Since the study was limited only to the
GCE A/L science stream, it was investigated whether the topics of students
were science related or not (Figure 2).

Figure 2- Topic selection for projects

Nearly 60% of individual projects were not related to science and 79.2 %
of group projects were also not related to science. The higher rate of non
science related group projects could be due to the diversity of ideas among
the group of students involved. Most of the non science related projects
were laboratory repairing, classroom painting, gardening etc. Also only a
very few students have attempted to do projects with innovative ideas
and such attempts were mostly limited to their individual projects.

(h) Reasons for selection of titles

The total sample was categorized according to the reason for selection of
topics viz., (a) easy to handle, (b) availability of information, (c) interesting
and (d) low cost. Students responded to more than one options. Figure 3
shows the percentage of students who selected the title for particular
reason.
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Figure 3- Reasons for selecting topics and student percentage

A student stated that she selected the title mushroom production for the
individual project, which was done by her elder brother who was two
years senior. Hence, she was able to collect information readily and due
to this reason, it was easy to complete the project in time. Another girl
who completed a project on the tea industry mentioned that she was not
interested in that topic but it was easy to find data and other details, since
her uncle was a manager in a tea factory (Interview on, 06/01/2009).

(i) Willingness towards the school projects

Table 6- Willingness towards the projects

Willingness No. of Students Percentage (%)
Both projects 203 51
Individual project 57 14.3
Group project 88 22.1
Disliked both 50 12.6

As per the above Table 6, nearly 50% students preferred to do both projects
and 14.3 % students liked to do the individual projects and 22.1 % liked
to do group projects. Hence the results indicate that in general, more than
85% students like to conduct at least one school project.
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(j) Skills improvement

One of the specific objectives of this study was to find out whether the
school projects improve the skills among students. Skills improvement is
an objective of the school projects. Students were asked to mention the
level of skill improvement on both their projects. The following chart shows
the level of skill improvement.

Figure 4 - Helpfulness of individual projects for skills improvement

Thirty six per cent of students mentioned that the individual projects
strongly helped to improve skills. 38% of students mentioned it moderately
helped and hence in general, about 75% of students (38% +37%) accept
that conducting research projects has been helpful for skills development
which is an important finding of this study. However, a doctor mother
stated that her daughter wasted time on writing the individual project
with her huge work load. The project was a burden to her and also there
was no visible improvement of skills (Interview on 02/02/2009).

Figure 5 - Helpfulness of group projects for skills improvement

The group projects were introduced to facilitate personal development
aspects such as sharing different ideas, harmony among the students and
enjoy group work. Similar to the observation made on the individual
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project, 73% students indicated that involvement in the group project
was strongly helpful or moderately helpful in improving their skills.
However, an Assistant Director of Education stated students mostly do
not show any interest in the group projects. The main reasons were the
lack of cooperation among the members and the financial problems. Rural
students usually select less expensive projects to do outside the school.
But most of the urban school teachers and principals advise the students
to do group projects that are related to cleaning school surroundings
(Interview on 15/02/2009).

(k) Project handling and mind relaxation

It was another expectation of the school projects that the minds of students
get relaxed by doing projects in any field of their preference. Therefore
the students were asked to specify whether they experienced any kind of
relaxation when handling the projects. The responses were analyzed as
against the individual projects and the group projects. Figure 6 shows the
rate of responses.

                Figure 6- Helpfulness of individual projects for relaxing mind

Fifty five per cent of the students were of the view that the individual
project was strongly or moderately helpful in relaxing mind from the
subject work load. When the students having positive views towards the
projects were interviewed, almost everybody said if the syllabus is reduced
they would really enjoy doing the projects (Interviews on 17/18/19/21
of February 2009).
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Figure 7- Helpfulness of group projects for relaxing mind

Interestingly, about 64% of students were of the view that group project
helped strongly or moderately to relax their minds, which is another
positive aspect of introduction of school projects. An In-service Advisor
(ISA) who was in charge of the A/L projects stated that since the subject
workload is huge, students spend a mechanical life and fail to do the
projects in a proper way. Therefore he believed that the project was a
burden to the students (Interview 13/01/2009).

(l) Difficulties in conducting projects

One of the specific objectives of this study was to identify the constraints
faced by the students when conducting the projects. The Table 7 shows
the views of students in regard to various aspects of project handling.
Nearly 75% of the students felt that doing projects is a time consuming
effort. 44% stated they struggled for finding a title and 23% faced
difficulties in collecting data, which were the main constraints.

Table 7- Difficulties faced by students

Difficulties faced No. of Students
Spending more time( Time) 305 (74.9%)
No source for data collection (Data) 90 (22.2%)
No guidance from teachers (Guidance) 32 (7.9%)
No financial support (Finance ) 76 (18.7%)
Finding a title (Title) 176 (43.3%)
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(m) Views regarding the school projects

Following views were indicated by the past pupils regarding the school
projects of GCE (A/L).

                                   Table 8- Views regarding the school project

Views Responses %

Students must be guided by teachers in doing projects 56.4

Science stream students must do science related projects 24.0

Students must be brought up from junior classes to do 44.3
projects

Lack of knowledge to understand the projects 29.6

Lack of facilities in schools to do good projects 32.4

No change will be promoted in personality
development of  students 28.2

Lack of science knowledge among the students 14.1

Project marks must be considered for university 25.4
admission

Project work should exclude from the G.C.E.(A/L) 14.1
curriculum

Other   2.1

From the above responses, more than 50% school leavers felt that the
guidance from teachers was important while 44.3% mentioned that doing
projects must be introduced from the lower grades. Another important
observation was that the students believe that a considerable weight should
be given to the marks of projects when considering for the university
admission.

Discussion and Conclusion

This study was conducted to find out the feasibility of the school projects
introduced to GCE (A/L) from 2000. It was further extended to find out
the constraints faced by students, to identify whether the projects reached
its goals and to make suggestions to overcome the problems related to the
failure in the system. The results of this study were discussed below.

5 – CM 15529
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Only 30% of the students had completed both projects in time during the
investigation. Others remained under categories of (a) pending completion;
(b) either individual/group project not started; and (c) both projects not
started. In the Central Province, the NuwaraEliya district showed the
highest rate of completion of projects. The Kandy district students showed
a moderate rate in completing projects while the Matale district showed a
very low rate of completion of the projects. According to the results there
is a relationship between the districts and project work completion.

It was revealed that male students completed both the projects than the
female students and hence, there is a relationship between the gender
and the project completion.

Students who passed in Grade 5 scholarship examination completed both
projects than the students who failed the said examination indicating that
there is a relationship between the level of primary education and project
completion. A positive relationship was also shown between secondary
education and project completion since the students who performed well
at the GCE O/L examination had completed the projects better.

Further, there is a relationship between the medium of instruction and
the completion of project work. Sinhala and Tamil medium students in
the Central Province had completed the school projects than the English
medium students. However, it was not able to find any association between
the subject streams followed (biological or physical) in the A/L classes
and the project completion since all students in both the science stream
showed a similar trend in completing the projects.

The selection of topic for projects was the main problem faced by the
students and in most cases; the failure of projects depends on the title
selected. Students had no idea as to how to select a proper title .Titles
were usually selected on the basis of convenience to conduct, low cost,
resource availability and merely being an interesting field.

There is no relationship between the gender and willingness to conduct
projects. 50% students liked to do both projects in spite of the fact that the
project work was time consuming. 13% mentioned they did not like to do
any projects as they consume time. 70% stated that doing projects increased
their knowledge; nearly 70% students felt that there is a development in
skills through projects and it was revealed that group projects helped in
improving skills than the individual projects.
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Also 25% of the students stated that their mind got relaxed from the
workload by doing individual projects and 30% of the students stated
that they were more relaxed in doing group projects but nearly 50% was
of the view that projects did not help in mind relaxing.

As for the constraints, (a) heavy time consumption, (b) finding a suitable
title, (c) difficulty in data collection, and (d) financial support were the
issues mentioned by the students. However, 75% of the students mentioned
that spending time on projects was the main problem indirectly indicating
the competitive nature of the GCE A/L examination.

In regard to the past pupils; 43% of them had completed only one project.
Out of the past pupils interviewed, 50% of them mentioned that the
individual project helped them in developing skills while another ~ 25%
stated that the group projects improved skills. The rest did not accept the
fact that the projects helped in improving their skills.

The results also indicated that 30% past pupils was of the view that
individual projects helped them in career prospects while more than 50%
stated that the group projects conducted by them did not help in their
present  career status. However, the past pupils highlighted an important
fact that the teacher guidance in projects is a must and the students also
should be brought up from their early childhood to do school projects.
Also they felt schools must have facilities to conduct projects and the marks
of the GCE A/L school projects should be added when selecting students
for university admission.

Recommendations

School is the essential agent in bringing about socialization of students
with a formal and hidden curriculum. The rules and regulations, detailed
time schedules, discipline procedures attendance achievement, meetings,
athletic events and ceremonies etc., socialize the students to face the
application world.

The study revealed that the introduction of school projects under the
National Education Reforms of 1997 is a positive attempt in achieving its
goals. Nevertheless, it is strongly recommended that arrangements are
made to conduct workshops for the G.C.E. (A/L) students on conducting
the projects in a scientific way with proper methodology along with
preparation of concept notes and research proposals. It is appropriate
that these workshops are conducted for prospective students of the G.C.E.
(O/L) examination during the period they await for getting admitted to
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the GCE A/L classes. The project work training should be conducted by
resource persons who are specialized in the subject. All schools having
the GCE A/L classes must be included without any discrimination in these
kinds of workshops.

Besides the teachers’ in-charge of the A/L projects needs to be trained in
student guidance towards project work .It is recommended that these
kinds of training programmers should also be conducted for the A/L
teachers from all areas in the country. Further, the respective teachers
must be released from the heavy workload to guide and supervise the
students as per a scheduled time table, so as to motivate the students to
conduct projects in proper manner. Also, the teachers who receive training
must be monitored by the Directors of Education to learn whether they
make use of the training in a productive manner.

All the projects must be properly planned and proposed in such away
that the handling of projects must not be a burden but should provide a
pleasant experience to all the students. Besides, the students do not show
any concern on the projects since there is no value in them for the university
admission and therefore, it is recommended that all the projects must be
evaluated according to a proper scheme and a mark should be given as a
criterion for the university admission. In this context, the policy level
adjustments should be worked out allowing proper evaluation of the
projects.

Further it is necessary that the principals, deputy principals, teachers and
parents must be made aware of the value of conducting school projects.
Schools must be facilitated to do projects that lead to innovation while
encouraging students to come up with innovative ideas.

Finally, it is emphasized that all the relevant stakeholders from the top
level to the level of  student must change their attitudes in favour of the
school projects and must work as a system to promote the skills and
personality development of students. Also, the students should be awarded
for their creativeness, which in turn will motivate the younger generation
to become personnel having developed skills in the direction of logical
thinking, correct methodical approach with critical analyzing ability that
are required to face the challenges in the working world in particular,
and in the society as a whole.
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ABSTRACT

This study attempts to identify the professional development needs and
aspirations of graduate teachers and assess their problems and issues in
fulfilling them under the post-war context in the three Vanni districts of
Sri Lanka. The main purpose of this study is to make recommendations to
relevant regional and national policy makers to formulate effective
strategies to develop a network to continuously upgrade professional
competencies of graduate teachers. Using a mixed research method the
survey design was applied to collect data from a sample of about five
hundred graduate teachers and also from other stakeholders such as
education officers, principals and In-service advisors mainly through
questionnaires and interviews. The data were analysed using descriptive
statistical techniques. The analysis revealed that the majority of the
graduate teachers in the three districts did not have any professional
training for a long time and whatever training they received were limited
to a few components of professional development. Incidentally about fifty
percent of the graduate teachers did not receive any pre-service training
before their recruitment. They identified various factors such as personal
problems, official bottlenecks, transport difficulties, lack of higher education
institutions in the districts and lack of motivation due to civil unrest etc.
for their current status in professional competency. However almost all
the teachers expressed their willingness to get their professional skills
updated and requested for appropriate networking and structures to be
established in their districts. There is a solid demand for the Open
University of Sri Lanka's educational programmes. Many respondents also
regretted that their working environment was not conducive to show the
best of their professional performance and requested immediate inputs to
improve their working environment. The study has put forward many
suggestions and recommendations for the relevant authorities with regard
to the professional improvement of the teachers in the Vanni districts.
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INTRODUCTION

After a period of almost three decades, the war-ravaged Vanni districts
namely Mannar, Kilinochchi and Mullaitivu are slowly but steadily moving
forward with a hope to regain their past glory. In spite of the fact that the
whole of Sri Lanka suffered the impact of war, it is the Vanni districts that
received the most serious effect of the war. There is evidence that the
post-war reconstruction and rehabilitation activities are trying to revamp
the entire education network in the three districts.  However much has to
be done in the education sector to repair the colossal damages inflicted by
the thirty year war. Particularly the professional needs and aspirations of
teachers who form the second most important segment in any education
system, have to be seriously considered  if any meaningful progress in the
educational  level of the students in these districts has to be achieved. This
study is an attempt to identify and assess the professional needs and
aspirations of graduate teachers in these districts with the major objective
to generate and disseminate relevant and much needed information to
the national and regional educational policy makers and planners so that
they will be able to develop programmes and projects to professionally
support the teachers in these areas.

The specific objectives of this research are as follows:

1. Identify the professional needs of graduate teachers  in the three
Vanni districts of Mannar, Killinochchi and Mullaittivu;

2. Identify the  professional development opportunities available to
graduate teachers in these districts;

3. Evaluate the  problems and issues they face in effectively accessing
those opportunities available to them;  and

4. Make appropriate suggestions and recommendations for the
Faculty and other relevant authorities to design effective strategies
to enhance professional development opportunities of graduate
teachers in these districts.
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REVIEW OF LITERATURE

Teachers play an integral role in shaping the next generation of any country
and Sri Lanka is not exception to this. There are approximately 200,000
teachers serving in about 10,000 schools throughout the country. In order
to maintain and develop the effectiveness of classroom processes the
education and professional development of every teacher needs to be seen
as a lifelong task, and be structured and resourced accordingly. To equip
the teaching body with the skills and competencies needed for its ever
changing roles, it is necessary to have both quality initial teacher education
and a coherent process of continuous professional development to keep
teachers up to date with the skills required in a knowledge based society
(Barber and Mourshed, 2007).

The quality of teaching and teacher education are key factors in securing
the quality of education systems and improving the educational attainment
of young people (Wilson & Berne, 1999). Therefore teacher education,
initial and ongoing, needs to ensure that teachers gain and maintain a
good understanding of the theories of teaching, learning and development
and the skills necessary to operate effectively within teaching
environments. Providing this education is a key element of raising the
quality and status of the teaching profession. Therefore it is true that
professional development with teachers is central to improving students’
opportunities to learn.  We can hear similar statements from teachers to
policy makers who, for various reasons, suggest that for schools to increase
student achievement, teachers need to build their understandings of
subject matter, learning, students’ thinking and pedagogy.

Teachers have a variety of professional development requirements which
may be at different levels.  The environments in which teachers work,
and the demands placed upon them by society are increasingly complex.
Annual Presidential Address of the American Education Research
Association (2004) suggested that teacher professional development must
remain a top priority within this era of ‘No Child Left Behind’. Borko
(2004) supported the same idea by highlighting the inadequacies of typical
learning opportunities for teachers (Wilson & Berne, 1999).

Teacher quality is significantly and positively correlated with pupil
attainment (Darling Hammond et al., 2005; Greenwald, Hedges and Laine,
1996; Rockoff, 2004); that it is the most important within-school
explanation of student performance and  its effects are much larger than
the effects of school organization, leadership or financial conditions (Rivkin,
Hanushek and Kain, 2005). Further, there is a positive correlation between
in-service teacher training and student achievement (Angrist and Lavy,
2001; Bressoux, 1996).
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Professional development should promote social interaction and
collaboration among teachers and staff and provide opportunities for
practice, reflection, discussion, evaluation, feedback and revision (National
Staff Development Council, 2001; Corcoran, 1995; Kerka, 2003; Tolbert,
2001; Kutner, Sherman, Tibbetts & Condelli, 1997).  This professional
development is planned as an integral part of what teachers do: it
addresses their needs and interests and becomes an element of their daily
work (Corcoran, 1995; National Staff Development Council, 2001; Belzer,
2005). The study on professional mobility of women teachers found that
they prefer to develop their competency in teaching and at the same time
they expressed that they need more training on language development,
computer training, time management, personality development and
leadership development (Kugamoorthy, 2009).

A study of the common characteristics of the most successful school
systems highlights the central role of teachers, asserting that "the quality
of an education system cannot exceed the quality of its teachers" and that
"the only way to improve outcomes is to improve instruction" (Barber
and Mourshed, 2007). High-quality teaching is a prerequisite for high-
quality education and training, which are in turn powerful determinants
to create more jobs and growth of the region. School education is an
important. Passing on the values, skills, knowledge and attitudes required
for democracy, citizenship, intercultural dialogue and personal
development and plays an essential role in the acquisition of the key
competences needed for successful integration into economic life. Schools,
therefore, have a duty to provide their pupils with an education which
will enable them to adapt to an increasingly globalised, competitive,
diversified and complex environment, in which creativity, the ability to
innovate, a sense of initiative, entrepreneurship and a commitment to
continue learning is just as important as the specific knowledge of a given
subject.

Researchers have suggested that policy and practices construct high
quality professional development and provide for the "essentials" for
teacher learning (Ball & Cohen, 1999; Borasi & Fonzi, 2002; Hawley &
Valli, 1999; Louckes-Horsley, Love, Stiles, Mundry & Hewson, 2003;
Wilson & Berne, 1999).

The Tracer Study of Graduates/Postgraduates of 2009, Open University
of Sri Lanka (Gunawardena & Ekanayake, 2010) indicated that
Geographical distribution was a matter for concern. Geographical
distribution of respondents in various programmes of study shows that
the Faculty of Education draws students from a large number of districts.
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The findings of this survey indicated that this objective has not been totally
achieved yet, as the number of students from disadvantaged locations,
gaining higher qualifications is as yet relatively small.

Education is attributed a key role in both preventing conflict and rebuilding
post-conflict societies. The dialectical approach to education, which was
ceaselessly emphasized by the Brazilian educator Paulo Freire, signifies
within a scenario of conflict or post-conflict that every education system
has the potential to either aggravate the conditions that lead to violent
conflict or to overcome and heal them.

Education systems are invariably debilitated by conflict. Education for
All Assessment Thematic Study on Education in Situations of Emergency
and Crisis (UNESCO, 1999) concluded that ‘man made’ and natural
disasters  have emerged as major barriers to the accomplishments of
Education for All (EFA). International Working Group on Education IWGE
(2003) recognized that conflict as a substantive obstacle to EFA. Hanemann
(2005) also pointed out that conflict has a devastating impact on education
and literacy, both in terms of the suffering and psychological impact on
learners and teachers and in terms of the degradation of the material
conditions and infrastructure.

 A recent study on gender and conflict shows that of the 25 countries
with the lowest levels of female adult literacy, 10 are either experiencing
armed conflicts or recovering from it  (Kirk, 2004). The probability of most
of these countries to meeting EFA goal 4 is minimal. In a recent meeting of
the International Working Group on Education, 68% of the ‘conflict
countries’ were assessed to be ‘off-track’ in their trajectory to meet the
EFA goals (IWGE, 2003).

The Dakar Framework for Action (2000) emphasizes that countries in
transition, countries affected by conflict and post-crisis countries must be
given the support they need to achieve more rapid progress towards
education for all. While emphasizing the "key role" of education "in
preventing conflict in the future and building lasting peace and stability".

During wartime and prolonged conflict the school buildings and
infrastructure are damaged or destroyed, qualified teachers are displaced
and the lack of security prevents parents from sending their children,
particularly their daughters, to school. The latest Refugee Education
Indicators and Gap Analysis released by UNHCR (2004 b) covering 118
refugee camps in 23 Asylum countries, provide an overview of five
education indicators  and also allow quantifying the gaps that UNHCR’s
educational programmes need to bridge to meet these standards.
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Afghanistan National Human Development Report (UNDP, 2004 b)
indicated that under the post war context promoting long-distance
education programmes and eliminating prevailing gender disparities is
important for human development.  Afghanistan National Human
Development Report advocates that provision of equal access to a basic
and balanced education system is necessary and basic and balanced
education system should include increased allocations and support for
"general, non-formal, functional literacy, vocational and teacher education
programmes and distance radio learning to compensate for the lack of
capacity in remote areas of the country".

The Faculty of Education of the Open University of Sri Lanka realizes the
importance of quality teachers for quality education which is reflected in its
vision that states that the Faculty wants to be the leader of the advancement
of knowledge and professional practice in education as a fundamental
human endeavour through open and distance learning in Sri Lanka and
in the region. To attain this vision, during last three decades the Faculty
has been constantly striving to introduce several teacher education
programmes and expand these programmes throughout the country. Post
Graduate Diploma in Education (PGDE) is one of such programmes which
is also the most popular and demanding programme among the graduate
teachers who need to update their professional capabilities for their career
development. This programme is offered through the ODL mode which
effectively reaches even the most remote and disadvantaged areas of Sri
Lanka which may otherwise remain unreached forever.

However the Faculty could not successfully reach the three Vanni districts
which remained unreached for more than three decades of civil unrest.
This study attempts to probe the professional needs, available
opportunities for the teachers for their professional development, the
problems and issues they face in making such opportunities with a view
to make appropriate suggestions and recommendations to the national
and regional policy makers and planners as well as to give necessary
information to the Faculty to take necessary actions to effectively
encompass these districts in its teacher development activities.

METHODOLOGY

Research Design

Quantitative and qualitative research approaches were used in this study
within a framework of a survey research design. Interviews were conducted
with the Zonal Directors of Education, Principals and In-service Advisers.
Focus group discussions were carried out as the qualitative component.
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Population and the Sample

The population for the study constitutes graduate teachers teaching at
various schools in the three Vanni districts namely– Mannar, Killinochchi
and Mullaittivu. The target population consisted of graduate teachers in
the three Vanni districts out of which five hundred were included in the
sample. In addition three Zonal Directors of Education, 15 Principals and
18 In-service Advisers were also incorporated to the sample.

Instruments of Data Collection

Two types of instruments were used for data collection namely (a) a
questionnaire and (b) interview schedules. The questionnaire was of the
structured type and focused on collecting data on five identified key areas:
the background information of graduate teachers, the professional needs,
professional development opportunities, problems and issues related to
professional development and problem faced by the OUSL PGDE students
living in the three Vanni districts.  Interview schedule was aimed at
collecting more comprehensive data relevant to selected items of the
questionnaire and identify the need for opening study centres in the three
Vanni districts.

Construction of the Questionnaire

The instruments were constructed by the research team. In order to get
responses from graduate teachers the items of the questionnaire were
arranged under four key areas as follows and part ‘E’ is included to get
the responses from the students of OUSL PGDE:

A- Background Information
B- Professional Needs
C- Professional Development Opportunities
D- Problems and Issues in Professional Development
E- Special focus on Problems and Issues faced by OUSL PGDE
Students

There were 33 main items in the whole questionnaire and the number of
questions in each key area was varied. Also, under some of the main items
there were several sub items, which were included to get a wider
understanding on the aspects related to the main items. Rating scales,
rank order type questions, selection of the most appropriate answer,
structured type questions as well as a few open-ended questions were
among those sub items.
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The initial draft of the instruments was done by the research team leader.
The instruments were revised again and again on the basis of the comments
made by the team members. The revised questionnaire was translated
into Tamil language by the research team members.

Development of the Interview Schedule

The main objective of developing interview schedules for Zonal Directors
of Education, Principals and In-service Advisers were to triangulate data
in order to identify mutual validation. Further, in addition to the
information collected from the questionnaire it was expected to obtain
more in-depth information from interviews to get a complete picture of
the situation. Therefore, the items of the interview schedule were focused
on obtaining detailed information on some of the items included in the
questionnaire such as professional need of the their graduate teachers,
level of satisfaction with the available professional development
opportunities, their contributions for professional development, problems
and issues faced by their graduate teachers, importance of open an OUSL
study centre and facilities available to open a study centre.

RESULTS AND DISCUSSION

The majority (92%) of the graduate teachers in the three districts expressed
that professional training is needed for their professional development.
Only 53% of the graduate teachers mentioned that they received pre-
service training before the appointment. The rest mentioned that they did
not receive any pre-service training.  30% to 40% of the graduate teachers
mentioned that, before the appointment they received the training only
on classroom management, methods of teaching, preparing teaching aids,
lesson plan, assessment and evaluation out of the 20 types of trainings
which help to develop professional competencies among the graduate
teachers.

Forty six percent of the graduate teachers have not upgraded their
professional qualifications while they were engaged in the teaching
profession. They expressed various reasons such as personal problems,
official bottlenecks, transport difficulties, no higher education institution
in the districts and lack of motivation due to civil unrest situation etc.
Similar finding was reported by Hanemann (2005) whose study revealed
that conflict has a devastating impact on education and literacy, both in
terms of the suffering and psychological impact on learners and teachers,
and in terms of the degradation of the material conditions and
infrastructure.



55

Outcome of the interviews and focus group discussions also confirmed
that graduate teachers of Vanni districts face various constraints to
upgrade their professional qualifications. Under the post war
circumstances the majority (65%) of the graduate teachers conveyed that,
they prefer to upgrade their professional competencies to cope with the
present national and international standard of professionalism. Therefore
the majority of the graduate teachers expressed their first preference as
having Computer training. 40% of the graduate teachers expressed that
they need a career guidance centre for their professional development
and at the same time 22% and 20% of the graduate, teachers requested a
district centre for teacher development and mentoring services respectively
for their professional development. It clearly shows that, in the Vanni
districts most of the graduate teachers need guidance and support for
their professional development. Refugee Education Indicators and Gap
Analysis (UNHCR, 2004 b) concluded that UNHCR’s educational
programmes allow quantifying the gaps and also that need to bridge to
meet these standards.

Sixty four percent of the graduate teachers pointed out that, they don’t
have enough opportunities for their professional development in their
districts. They realised that, the opportunities for their professional
development should be improved in their district.

Regarding personal problems, the majority of the graduate teachers
expressed that, stressfulness and displacement affect their professional
development to a great extent. Graduate teachers rated lack of resources
for teaching-learning processes, infrastructural facilities in the schools,
professional development institutions in the district, electricity facilities,
transport facilities, library facilities and technological resources as problems
which affect their professional development to a grade extent.

It is noted that the majority of the graduate teachers feel the past civil
unrest situation in their area has influenced their professional development
and 52% of the graduate teachers stated opening up an OUSL study centre
is an urgent need for expanding the opportunities for their professional
development. (UNDP, 2004 b) also indicated that under the post war
context promoting long-distance education programmes and eliminating
prevailing gender disparities is important for human development.
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CONCLUSIONS AND RECOMMENDATIONS

The study reveals that under the post –war context:

· Graduate teachers have aspired to develop their professional
standards.

· A substantial proportion of graduate teachers have not received
any per-service training before the appointment.

· Due to unrest situation of the district, nearly half of the graduate
teachers in the sample have not upgraded their professional
competencies.

· Majority of the graduate teachers need guidance and support for
their professional development and more opportunities for
professional development need than before.

· Lack of resources and infrastructural facilities as well as
stressfulness and displacement affected their professional
development badly.

· Open up study centres in Vanni districts is an urgent need for
professional development of graduate teachers.

Overall, the analysis appears to suggest that in the last three decades due
to unrest situation graduate teachers of Vanni districts were not in a
position to consider their professional development. But now, under the
post - war context they raise up their voices request the relevant authorities
to help them to upgrade their professional status. Graduate teaches of
Vanni districts expect the relevant institutions which facilitate the
professional development of graduate teachers, should strongly consider
their professional needs. Especially they expect the Open University of Sri
Lanka to reach them in order to expand their horizons. This study
recommends that the unique situations in the Vanni districts should be
taken into consideration and a time-bound strategic plan should be
formulated which gives particular importance to the professional
development of the teachers and implemented without any more loss of
time in the Vanni districts.
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mdi,a jeiS hdug fya;=

fla' ta' ta' ã' ksu,a fm%auisrs"
mq $by,;ïuk l'ú"

l=udrlÜgqj'

ixCIsma;h

j¾;udkfha ,dxlSh mdi,a moaO;sfha mdi,a jeiS hdu" wOHdmk lafIa;%hg muKla

mgq jQ iSudjlg jvd iuia; iudchg u n,mdk ixisoaêhls' úfYaIfhka u

.%dóh iudch flfrys Okd;aul n,mEula t,a, l< m%n, rdcH wdh;kh

mdi, jqj;a .%dóh mdi,a jirska jir ,dxlSh mdi,a moaO;shg wysñ ùfï

wjodkula we;' fï i|yd n,mdk fya;= y÷kd .ekSu m¾fhaIK wNsu;d¾:hhs'

ksheosh jYfhka mq;a;,u wOHdmk l,dmfha m,a,u fldÜGdifha 2 j¾.fha

mdi,a y;rl úÿy,am;sjreka" .=rejreka 20la" mdi,g iïnkaO yd iïnkaO

ke;s foudmshka 40la we;=¿j 64 fofkl= f;dard .ekqKs' o;a; /ialsÍu i|yd

m%Yakdj,s" iïuqL idlÉPd" f,aLk .; mrSlaIdj Ndú; l< w;r úia;rd;aul

j o;a; úYaf,aIKh flrsKs'     Y%S ,xldfõ mdi,a 10358 j¾I 2006 jk úg 9714

olajd wvq ù we;' thskq;a mdi,a 1549 l YsIH ixLHdj mkyg wvq h' mdi,a

jeiShdug úÿy,am;sf.a ÿ¾j, l<ukdlrKh yd mrsmd,kh" .=re ysÕh" by<

n,OdrSkaf.a wjOdkh wvq ùu" <ud ck.ykh wvq ùu" wl%uj;a f,i mdi,a

tlsfklg wdikak j wdrïN lsrSu yd mx;s Wiia lsrSu" rcfha úNd.j, m%;sM,

my;a uÜgul mej;Su" foudmshkaf.a wOHdmk uÜgu wvqùu hk idOl  n,md

;sfí'

.eg¨j ye|skaùu

j¾;udk Y%S ,xld iudcfha u;=j tk wOHdmk w¾nqohla f,i .%dóh mdi,a

jeiS hdfï m%jK;dj oelaúh yels h' ;r.ldrS f,i ckm%sh mdi,a fj; <uhska

we;=¨ lsÍfï l%shdj,sh ksid .%dóh mdi,a odyla jeiS f.dia we;' mdi,la

jeiShdfuka mdi,a moaO;shg fuka u iuia; iudchg u .eg¨ /ila ks¾udKh

úh' fuf,i l%ufhka mdi,a jeiS hdu ksid tys bf.kqu ,enQ isiq isiqúhkag yd

Tjqkaf.a foudmshkag" úÿy,am;s iy .=rejrekag" mdi, msysá m%cdjg mSvkhla

we;s úh'

miq.sh oYl fofla oS Y%S ,xldfõ mdi,a jirska jir wvq úh' 1997 jir jk

úg rcfha mdi,a 10358ka 532la 2002 jir jk úg jeiS f.dia we;' wjqreÿ

kjhla jeks flá ld,hl oS mdi,a 644la jeiS f.dia we;' idudkHfhka

wjqreoaolg mdi,a 75la jeiS f.dia we;'
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01 jk j.=j rcfha mdi,a ixLHdfõ wvq ùu  ^1997- 2002&

 jir     mdi,a ixLHdj jeiS .sh mdi,a .Kk

1997         10358           45

1998         10313          255

1999         10058           82

2000          9976           85

2001          9891            -

2002          9826           65

^uQ,dY%h( wOHdmk yd Wiia wOHdmk wud;HxYh&

mq;a;,u wOHdmk l,dmfha m,a,u wOHdmk fldÜGdifha mdi,a folla jeiS

we;s w;r ;j;a mdi,a oyhla jeiS hk ;;a;ajhg m;a ù we;' jeiS hk mdi,a

w;rska .%dóh mdi,a jeä ixLHdjla y÷kd f.k we;' tf,i u 2004 i|yd

m<uq fY%aKsh i|yd tl u whÿïm;laj;a fkd,o mdi,a 489la we;' fuu ish¨

mdi,a wkd.;fha oS jeiS hkq we;' fufia jeiS hkafka hïlsis oskl iudc

wjYH;djla fjkqfjka ìys lr .;a iudc wdh;khls' mdi, keue;s iudc

wdh;kh jeiS hk úg tu iudc wjYH;dj flfia bgq lr .kS o hk .eg¨j

u;= fõ' fuhg wu;r wd¾Óluh yelshdj we;s foudmshka ish orejka k.rfha

fyda fjk;a mdi,lg fhduq l<;a wd¾Óluh yelshdj ÿ¾j, foudmshkaf.a

orejka ish mdi, jeiS hdu ;=< mSvkhlg ,lafj;s' ;jo tla mrsirhl isg

fjk;a mrsirhl kj ixialD;shlska mdi,lg m%fõY ùfï oS <uhska ixialD;sl

;s.eiaulg ,lajkakg mq¿jk' tu.ska .%dóh orejka k.rfha fyda fjk;a ckm%sh

mdi,aj, oS ySkudkhlg m;a ùug mq¿jk' Bg fya;=j jkafka we÷ï me<÷ï"

yeiSrSu" wdydr rgd" foudmshkaf.a iudc ;;a;ajh" NdIdj" lS%vdj wdoS wxYj,ska

kd.rsl mdi,a isiqkaf.a iy .%dóh mdi,a isiqkaf.a y÷kd .; yels fjkila

;sîu h' fuhska fmkS hkafka mdi,a jeiS hdu ;=< iudcuh .eg¨ ks¾udKh jk

nj h'

mdi,a jeiS hdfï ;¾ckh i,ld ne,Sfï oS Ök cd;sl od¾Yksl lajdkaáiq

wOHdmkh ,nd oSfï jeo.;alu ms<sn| j i|yka lr we;s —Tn hful=g

ll=¨fjl= ÿkfyd;a Tyqg wdydrhla jkq we;' Tn Tyqg ud¿ we,a,Su

b.ekajqjfyd;a Tyqg cSjfkdamdhla ,efnkq we;' Tn wjqreoaola bosrshg is;kafka

kï îchla jmqrkak' Tn wjqreÿ oyhla bosrshg is;kafka kï .ila isgqjkak'

Tn wjqreÿ ishhla bosrshg is;kafka kï ck;djg wOHdmkh fokak˜ m%ldYh

jeo.;a h' ^nq;amsáh"1994(83&' iEu iudchl u kj idudcslhskaj iudchg

yqrelrùu ke;skï iudcdkqfhdackh lsrSug wdh;k rdYshla msysgqjd f.k

;sfí' tlS wdh;k w;rska mdi, keue;s iudch" m%n, jeo.;alulska hqla; h'
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mdi,g m%n, jeo.;alula ,efnkqfha mdi, yd iudch w;r mj;sk ióm

iïnkaO;dj ksid h' tlS iïnkaO;dj my; Wmqgd .ekSfuka fmkajd osh yels h'

iudc moaO;sh ;=< u mj;sk l=vd iudchla f,i mdi, y÷kajd osh yels h'

tys meje;au tu.ska f.dv k.d f.k we;s iïuq;s yd iïm%odhka u; rod mj;S'

ta wkaoug mdi,l wkkH;dj /flk mdi,a ,dxPkh" ks, we÷u" mdi,a .S;h"

mdi,a fldäh tu Wm ixialD;sfha meje;au ;yjqre lrk ,laIK h' mdi, yd

iudch tlsfklska fjka l< fkdyels fia u mdi, yd ixialD;s o tlsfklg

ne£ we;^.=Kj¾Ok"1996(76&' fuhska fmkajd fokafka mdi," iudch yd

ixialD;sh w;r mj;sk iïnkaO;djhs'

mdi, hkq iuia; iudcfha levm;ls' hï lsis iudchl bosrs wkd.;h ;SrKh

lsrSug mdi,a wOHdmkh ;SrKd;aul idOlhla fõ' ;j o mj;sk iudc" wd¾Ól

yd foaYmd,k ;;a;ajhka tu iudcfha mdi,a moaO;sh foi úu¾YkYS,S j ne,Sfuka

y÷kd .; yels h' thska fmkS hkafka mdi, iy iudch tlsfklg wka;¾

jYfhka iïnkaO ù mj;sk wdh;k folla nj h' ì%;dkHfha ysgmq w.ue;s

úkaika p¾Ñ,a wOHdmkfha jeo.;alu fufia olajd we;' —uf.a cd;sfha brKu

r|d mj;skafka tys jeishka ,nk wOHdmkh wkqj h˜^l=udrisxy"1958&' fuhska

iudchg wOHdmkfha we;s jeo.;alu wjfndaO lr .; yels h' ;j;a m%lg

ckm%jdohla jkafka —tla mdi,la újD; lrk úg isr f.j,a iShla jeiS˜ hk

njhs' ;jo vQl¾ keue;s wOHdmk{hdg wkqj wkd.;fha oS rgl uQ,sl wd¾Ól

iïm; jkafka uqo,a fyda iajNdúl iïm;a fyda Y%uh fkdj" bosrs wkd.;fha oS

rgl uQ,sl wd¾Ól iïm; jkafka oekquhs ^l=udrisrs"1999&' nqÿ oyug wkqj —

wOHdmkfha uQ,sl mrud¾:h mqoa.,hd fuka u iudch ms<sn| h:d¾:h oelSug

iqÿiq jQ ;;a;ajhlg uki oshqKq lrùu;a" ta u.ska f,dalfha mru i;H wjfndaO

lr .ekSu;ah˜' fuhska fmkS hkafka mdi, yd mdi,a wOHdmkh iEu iudchl u

wkd.; wNsjDoaêh i|yd wksjd¾h idOlhla njhs' tf,i u —ieug wOHdmkh˜

,nd§u jeks ixl,am hqfkiaflda wdh;kh úiska y÷kajd § we;' fujeks

ixl,amj,ska .uH jkafka wOHdmkfha we;s jeo.;aluhs' ;j o iEu <uhl=g

u cd;s" l=," wd.ï fNaohlska f;dr j iudk wOHdmkhla ,eîfï uQ,sl

whs;sjdislula ;sfí' tu.ska o ;yjqre lrkq ,nkafka hï iudchlg wOHdmkh

keue;s ixl,amfha mj;sk wod<;ajhhs' tys oS wOHdmkh hkq idlaIr;dj ,nd

.ekSu muKla fkdj ta ;=<ska tlS iudcfha .dul osYdk;sh yd fmdÿ Ñka;kh

mjd yiqrejkq ,nk njhs' mqoa.,hl=g ksoyia j" iajdëk j is;Sug wjldY

i,id fokafka wOHdmkh u.sks' fï wkqj by; lshuka yd woyiaj,ska meyeos,s

jkafka wOHdmkfha we;s jákdluhs' tfy;a j¾;udkfha mdi,a úYd, ixLHdjla

fï jk úg;a jeiS f.dia we;s w;r ;j;a úYd, mdi,a ixLHdjla jeiS hdfï

;¾ckhg ,lafjñka mj;S ^mÜáhf.dvf.a" 2005 ( 25 - 28&' fï moku u;

mdi,a jeiS hdug fya;= fidhd ne,Sfï wjYH;dj mj;S'
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idys;H úu¾Ykh

mdi,aj,g wjYH udkj yd fN!;sl iïm;aj, ys`.lu

l=vd mdi,a iólaIK jd¾;djg wkqj ^1976( 5-10& .%dóh m%foaYj, yd ÿIalr
m%foaYj, msysgd ;sfnk l=vd mdi,a ms<sn| .%dóh iudch yd mdi, w;r ;sfnk
iïnkaO;dj y÷kd .ekSug yelshdj ,eî we;' ta wkqj <uhska Wmamekak
iy;sl ke;slu ksid mdi,aj,g we;=<;a fkdlsrSu" ;reK mrïmrdj ,nd
we;af;a y;r fyda miajk fY%aKs olajd wOHdmkhla ùu" jhi wjqreÿ 5;a 14;a
w;r mdi,a hdug yelshdj yd leu;s <uhska we;;a foudmshka úiska Tjqkaj
f.or jevg fyda lDIsld¾ñl jevg fhdod .ekSu ksid mdi,a hdfuka je<lS
isàu" foudmshka <ud wOHdmkh yd .fï m%cd wkd.;h .ek olajk Wkkaÿj
wvq ùu" fo.=rekaf.a ÿmam;alu ksid mdi,a hk orejkag wjYH fmd;am;a"
,sùfï WmlrK" we÷ï yd fjk;a wjYH oE iemhSfï wmyiq;djla mej;Su hk
lreKq fmkajd oS we; ^isrsmd,"1997(25&'

fíl¾ (Baker,1988:276) fudKrd., osia;%slalfha .%dóh mdi,aj, mj;sk
wjdisodhl ;;a;ajhka ms<sn|j lrk ,o wOHhkfhka .%dóh mdi,aj,g olaI
.=rejre ,nd .ekSu yd r|jd .ekSug wmyiq ùu" wOHdmkhg wjYH há;,
myiqlï wvq ùu" mj;sk wOHdmk l%uh .%dóh iudchg fkd.e<mSu" mjq,a
ixia:dfjka wOHdmkh ,nk idudcslhdg ,ndfok iyfhda.h wvq uÜgul
mej;Su hk lreKq tu m%foaYfha mdi,aj, wOHdmk ÿ¾j,;djkag fya;= jk
nj wkdjrKh úh' chiQrsh ^1974(75& kdjq, .%dufha isÿlrk ,o wOHhkhlska
.%dóh iudch ;=< foudmshka ish orejka wOHdmkhg fhduq lsrSu foudmshkaf.a
wd¾Ól ;;a;ajh wkqj isÿjk nj;a" ta ksid Tjqkaf.a orejkaf.a wOHdmkh
wvd, ù we;s w;r .%dóh orejkaf.a mdi,a hdu ms<sn| j wjOdkh wvq ù we;s
nj i|yka lrk ,§'

chùr ^1989(90& wOHhkhg wkqj ,xldfõ ;snQ mdi,a 10"000ka mdi,a 2"500la
w;sYhska b;d wirKj ;snQ l=vd mdi,a nj;a" thska o mdi,a 300l muK wka;
ÿ.S mjq,aj,ska tk YsIH ck.ykhla we;s" .=rejreka tla flfkl= fyda fofokl=
muKla fiajh lrk mdi,a nj;a fy<s úh' wksjd¾h jhia iSudjg fmr mdi,a
yer hk <uhska ms<sn| ufâf.or ^1974(85& oUq,a, kef.kysr wOHdmk
uKav,h ;=< lrk ,o m¾fhaIKhg wkqj .%dóh mdi,aj, orejka kshñ;
ld,hg fmr mdi,a yer hk nj fy<s ù we;' ishhg 40;a - 60;a w;r m%udKhla
01 isg 03 olajd fY%aKsj, oS mdi, yer hk nj Tmamq ù we;' kqiqÿiq .=re
uKav,h yd W.% .=re ys`.h o fuu ;;a;ajh we;s ùug fya;=ù we;'

by< wOHdmk ks,OdrSkaf.a wjOdkh wvqùu

l,dm wOHdmk wOHlaIjrekaf.a mrsmd,k ls%shdoduh mdi,a ixj¾Okh i|yd
n,mdk wdldrh ms<sn| ,xld;s,l ^2006& wOHhkhg wkqj fy<s jQ f;dr;=re
kï iïm;a fnoShdfï úIu;d ;j ÿrg;a os<s÷ mdi,aj, oelsh yels ùu" ÿIalr
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yd w;s ÿIalr mdi,ays iïm;a wjYH;d kshdukhg úêu;a jev ms<sfj<la
l%shd;aul fkdùu" iïm;a l<ukdlrK iïnkaO ie,iqï iy.; jev ms<sfj<la
l%shd;aul fkdùu" mrsmd,kfhys my< ks,OdrSkaf.a wld¾hlaIu;dj iuia;
wOHdmk moaO;Skaf.a wld¾hlaIu;djg fya;= ù we;s nj wkdjrKh ùu iy
l,dm wOHdmk wOHlaIlf.a wëlaIKh lsisfia;a m%udKj;a fkdfõ' ksheoshg
wh;a mdi,aj,ska ishhg 50lf.a ks, jd¾;d f,aLkj, jir mqrd u l,dm
wOHlaIlf.a meñKSu igyka ù fkd;sîu" iEu mdi,lu iudk wOHdmk wjia:d
ie,iSug wOHdmk mrsmd,kh úuOH.;lrKh iu;a ù ke;' tu ksid fï
olajd iudk wOHdmk wjia:d l,dmh ;=< idlaId;a ù ke;s ùu" l,dmh ;=<
ÿIalr yd wjdisodhs mrsirhkays msysá mdi,a wOHdmk myiqlï w;rska ;j
ÿrg;a wjdishg md;% ù ;sîu iy ckm%sh yd jdisodhs mrsirhkays mdi,aj,g
jeä wOHdmk myiqlï ;jÿrg;a ,eîu h ^,xld;s,l 2006(108-112&'

foudmshkaf.aa iyfhda.h wju ùu

m%is,avd ̂ 2009(121& m¾fhaIKhg wkqj ;u orejd wOHdmkh ,nk mdi, m%foaYfha
wfkl=;a mdi,a wNsnjd k.d isgqùu foudmsh jeä msrsilf.a leue;a; nj;a"
mdi, fjkqfjka úYd, lemlsrSï lsrSug iQodkï fkdue;s msrsila ta w;r isák
nj;a fy<s úh' mdi,l lghq;= lr f.k hdfï oS rdcH wkq.%yh yd odhl;ajh
muKla m%udKj;a fkdjk nj;a" úÿy,am;sjre mdif,a .=rejrekaf.a woyiaj,g
jvd ;udg jvd;a ióm mdi,a m%cdjf.a woyia l%shd;aul lsrSug lghq;= lrk
nj oelsh yels h' foudmshka mdi, fj; meñfKk njg f;dr;=re oelajQfha
ksheosfha mdi,aj,ska ishhg 30la muK m%udKhls' fuu m%udKh ksheosfha jQ
mdi,a m%udKh yd ie,lSfï oS b;d wvq m%udKhls' ksheosfha jQ mdi,aj,ska ishhg
40l m%udKhla foudmsh osk meje;afjk nj o" tysoS ore oershkaf.a foudmsh
iyNd.s;ajh t;rï by< uÜgul fkdmj;sk nj ishhg 75l mdi,a m%udKhla
olajd isáh o" ishhg 25l mdi,a m%udKhla foudmshka iyNd.s jk nj o fy<s
úh' fmf¾rd ^2001(26& i|yka lrkqfha hï ld¾hhl Wmrsu M, fk<Sug kï
tys kshu Wreulaldrhska Bg iyNd.S úh hq;=h' ;j o wOHdmkhg jeh l<
hq;= msrsjeh wju lr .ekSug foudmsh iydh ,nd .ekSu o ldf,daÑ; nj
i|yka lrk ,§' Bg wu;r j mdif,a my< m%d:ñl uÜgfï oS foudmsh iydh
,nd .ekSu isiqkaf.a ixjr nj /l .ekSug mshjrla nj o olajd we;' mdi,g
iïnkaO foudmshkaf.a iydh ms<sn| woyia olajk fmf¾rd ̂ 1997(38& foudmshka
mdi,g meñKsh hq;af;a th ;u orejka i|yd meje;afjk wdh;khla nj;a"
tys ienE whs;slrejka ;uka nj;a" hk yeÕSfuka foudmshka lghq;= l< hq;=
nj;a jgyd f.kh'

úfoaYSh idys;H w;r bkaoshdkq .%dóh mdi,a ;=< mj;sk úúO .eg¨ ms<sn|
iS;drduq (Seetharamu,1985:38) lrk ,o wOHhkfhka my; i|yka lreKq
wkdjrKh úh' l¾kdgl m%dka;fha .%dóh mdi,a <uhska 1961 jir ;=< m%d:ñl
wOHdmkh i|yd ishhg 98la ,shdmosxÑ ù we;;a" thska <uhska y;r fY%aKsh
olajd wOHdmkh ,nd we;af;a ishhg 33la nj i|yka lrk ,§' fuf,i úYd,
jYfhka ksis wOHdmkhla fkd,nd mdi,a yerhdu bkaoSh .%dóh iudch ;=<
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m%n, m%Yakhls' wNHka;r idOl hgf;a b.ekaùfï .=Kd;aulNdjh" .=rejrhdf.a
prs; ,laIK" f.dvke.s,s" l%Svdmsá" mqia;ld," mdif,a mj;akd W;aij" ndysr
idOl jYfhka foudmshkaf.a wOHdmk uÜgu" l=,h" mjqf,a isák idudcslhska
.Kk" foudmshkaf.a osrsu;a lsrsfï uÜgu yd mdi,a hdug wjYH myiqlï
imhdoSfï uÜgu" <ud Y%uh lDIsld¾ñl lghq;=j,g fhdod .kakd nj;a
wkdjrKh úh'

m¾fhaIK l%ufõoh

m%f;Hhl wOHhk l%uh hgf;a m%Yakdj,s yd iïuqL idlÉPd m¾fhaIK WmlrK
f,i fhdod .ekqKs' m¾fhaIK wdpdr O¾uhkag wkqj ksheoshg wh;a mdi,a
y;r A,W,S,D hk bx.S%is wlaIr uÕska  kï flrsKs'

m¾fhaIK wruqKq jQfha

Y%S ,xldfõ mdi,a jeiShdfï iajNdjh y÷kd .ekSu" m¾fhaIKhg ,lajk mdi,a
jeiShdug n,mdk fya;= wkdjrKh lr .ekSu iy mdi,a jeiShdfï .eg¨j
ksrdlrKh lr .ekSug fhosh yels ms<shï bosrsm;a lsrSu h'

ksheosh

mq;a;,u osia;%slalfha mq;a;,u wOHdmk l,dmfha m,a,u fldÜGdifha fol
j¾.fha mdi,a y;rl úÿy,am;s y;r fokd we;=¿ j wyUq f,i .=rejreka 20
fofkl=;a" mdi,g iïnkaO foudmshka 20 fofkl=;a" mdi,g iïnkaO ke;s
foudmshka 20 fofkl=;a" jYfhka 64 fofkl= f;dard .kakd ,§' o;a; /ialsrSfï
§ úÿy,am;sjreka i|yd iïuqL idlÉPd;a" .=rejreka yd foudmshka i|yd
m%Yakdj,s;a fhdod .kakd ,§'

m¾fhaIK wkdjrK

A mdif,a w;S; yd j¾;udk ;;a;ajh

A mdi, 1924 § wdrïN jQ w;r 70 oYlfha oS isiqka 600la bf.kqu ,nd we;'
oekg m<uq fY%aKsfha isg tfldf<diafjks fY%aKsh olajd mx;s meje;afõ' 1980 oS
19ka my< ldka;d iuia; ,xld w;amkaÿ Y+r;dj mjd oskdf.k we;s nj mdif,a
b;sydih ms<sn| yi, oekqula we;s mqoa.,hkaf.ka oek.kakg ,enqKs' tu
ld,fha oS wjYH ;rï fN!;sl iïm;a fkd;snQ w;r j¾;udkfha mdi,g wjYH
fN!;sl iïm;a ,eî ;snqKo" osfkka osk YsIH ixLHdj wvq ù we;' j¾;udkfha
YsIH ixLHdj 150 olajd wvqù we;s w;r 2008 j¾Ih i|yd m<uq fY%aKshg
b,a¨ïm;a 04la muKla 2007 Tlaf;dan¾ udih jk úg ,eî ;snqKs' tfy;a
mdi, wh;a fmdaIs; m%foaYfha fmr mdif,a wod< j¾Ihg isiqka 30la wOHdmkh
,nk nj tys md,sldj úiska i|yka lrk ,§' .=re uKav,h 14 fofkl= isá
w;r tu ixLHdj mdif,a b.ekaùï lghq;= lrf.k hdug m%udKj;a jqj;a my
jir YsIH;aj úNd.h yd w'fmd'i'^id'fm& úNd. m%;sM, b;d my< uÜgul
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mej;=Kq nj f,aLk mrSlaIdfjka wkdjrKh úh' WodyrK jYfhka my fY%aKsh
YsIH;aj úNd.h 2003ka miqj yd w'fmd'i'^id'fm& úNd.h 2000ka miq tl u
YsIHl=j;a iu;aù fkd;snqKs' tfy;a mdif,a fN!;sl mrsirh yd jgmsgdj b;d
fyd| uágul mej;=Ks' úfYaIfhka f.dvke.s,sj, ì;a;sfha msg me;af;ys
w,xldr <ud Ñ;% we| ;snQ w;r" mdi,a ñÿ, w,xldr j u,a isgqjd ;snqKs'
;j o m<uq jif¾ isg my jir olajd mka;s ldur b;d w,xldr j ;snqK o
yhfjks fYa%Ksfhka by< mka;s l<ukdlrKh wvq uÜgul mej;=Ks'

A mdif,a YsIH ixLHdj wvq ù hk wdldrh  m%ia;dr wxl 01ka oelafõ'^2000-
2007&'

m%ia;dr wxl 01

^uQ,dY%h( f,aLk mrSlaIdj" 2000 - 2007&

W     mdif,a  w;S; yd j¾;udk ;;a;ajh

W mdi, 1917 oS wdrïN jQ m%foaYfha merKs;u mdi,la jk w;r 80 oYlfha
w.Nd.fha oS isiqka 300la bf.kqu ,nd we;' m<uq jif¾ isg tfldf<diafjks
jir olajd mx;s meje;afõ' m%Odk ud¾.fhka lsf,da ógr 06la 07la wE;ska
msysgd we;s w;r m%foaYhg meñKSug iaÓr m%jdyk l%uhla" úÿ,sh" mdkSh
c,h yd wfkl=;a há;, myiqlï lsisjla ke;' mdi,g wjYH wfkl=;a fN!;sl
iïm;a wju m%udKfhka ,eî we;' m%d:ñl mx;s yd by< jirj, mx;s b;du;a
<Õska msysgd ;sîu ksid hym;a bf.kqï b.ekaùï l%shdj,shlg isiqkag fuka u
.=rejrekag o b;d wmyiq nj ksrSlaIKfha oS wkdjrKh úh' j¾;udkfha
mdif,a YsIH ixLHdj 90la ;rï my< nei we;' tfy;a 2008 jir i|yd m<uq
fYa%Kshg 2007 Tlaf;dan¾ udih jk úg b,a¨ï m;% 16la ,eî ;snqKs' mdi,g
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wh;a fmdaIs; m%foaYfha fmr mdif,a isiqka 16 fofkl= wod< j¾Ihg bf.kqu
,nk nj fmr mdi,a md,sldj i|yka lrk ,§' tu <uhska 16 fokd u 2008
jirg mdi,g we;=<;a lsrSug foudmshka n,dfmdfrd;a;= jk nj wkdjrKh
úh' j¾;udkh jk úg .=rejreka 10 fofkl= isák w;r tu ixLHdj lsisfia;a
m%udKj;a fkdùh' úfYaIfhka úoHdj" bx.%Sis" iudc wOHhkh" isxy," fi!kao¾h
jeks úIhhka b.ekaùug .=rejreka fkdue;' tfy;a 2007 j¾Ih i|yd my
jir YsIH;aj úNd.fhka tla YsIHhl= iu;a ù we;s w;r w'fmd'i'^id'fm&
m%;sM,  o wOHhkfha wfkla mdi,a iuÕ ieioSfï oS  by< uÜgul mej;=Ks'
tfia u mdif,a fN!;sl mrsirh b;d fyd| uÜgul mej;=Ks' úfYaIfhka
mdi,a ñÿ, w,xldr j u,a isgqjd ;sîu;a mdi, wjg úúO j.djka lr ;snqKs'

W mdif,a YsIH ixLHdj wvq ù hk wdldrh m%ia;dr wxl 02ka oelafõ'
^2000-2007&'

m%ia;dr wxl 02

^uQ,dY%h( f,aLk mrSlaIdj" 2000 - 2007&

S mdif,a w;S; yd j¾;udk ;;a;ajh

S 1979 oS wdrïN jQ mdi,ls' mdif,a m<uq jif¾ isg tfldf<diafjks jir

olajd mx;s meje;ajQ w;r tysoS isiqka 200g wêl msrsila wOHdmkh ,nd we;'

tfy;a 1999 wOHdmk m%;sixialrK;a iuÕ kufjks fY%aKsh olajd mx;s ixLHdj

wvq flrsKs' tys oS Wmrsu YsIH ixLHdj 120 olajd isá w;r j¾;udkfha tys
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isiqka 80lg wdikak msrsila wOHdmkh ,nk nj fy<s úh' 2000 j¾Ifha oS my
fY%aKsh YsIH;aj úNd.fhka tla YsIHhl= iu;a ù we;s w;r bkamiq fï olajd
lsisÿ YsIHhl= iu;a ù ke;' mdif,a fN!;sl mrsirh b;d fyd| uÜgul
mej;=Ks' m%d:ñl mx;s ldur w,xldr j ilia lr we;s nj ksrSlaIKh úh'
2008 j¾Ihg 2007 Tlaf;dan¾ udih jk úg m<uq fY%aKshg b,a¨ï m;% 04la
,eî ;snqKs' tfy;a m%foaYfha fmr mdif,a wod< j¾Ihg isiqka 13 fofkl=
wOHdmkh ,nk nj tys md,sldj i|yka l<d h' tfia u mdi,g wjYH fN!;sl
iïm;a w;r isiq jeisls<s yer wfkl=;a fN!;sl iïm;a m%udKj;a mrsos ;snqKs'
j¾;udk .=re uKav,h 11 fofkl= isá w;r tu ixLHdj mx;s wkqj m%udKj;a
úh'

S mdif,a YsIH ixLHdj wvq ù hk wdldrh  m%ia;dr wxl 03ka oelafõ'
^2000-2007&'

m%ia;dr wxl 03

^uQ,dY%h( f,aLk mrSlaIdj" 2000 - 2007&

D mdif,a  w;S; yd j¾;udk ;;a;ajh

D mdi, 1982 oS wdrïN jQ mdi,ls' m<uq fY%aKsfha isg kufjks fY%aKsh olajd

mx;s meje;afjk w;r fuys Wmrsu YsIH ixLHdj 125ls' j¾;udkfha YsIH

ixLHdj 60 olajd wvq ù we;' mdif,a m%:u j;djg 90 oYlfha oS my fY%aKsh

YsIH;aj úNd.fhka tla YsIHfhl= iu;a ù we;' 2008 j¾Ihg 2007 Tlaf;dan¾

udih jk úg m<uq fY%aKshg b,a¨ï m;% 09la ,eî ;snqKs' tfy;a fmdaIs;

m%foaYfha fmr mdif,a wod< j¾Ihg isiqka 16 fofkl= wOHdmkh ,nk nj tys

md,sldj i|yka l<dh' tfia u mdif,a fN!;sl mrsirh hym;a uÜgul mej;s

w;r mdi,g wjYH wju fN!;sl iïm;a m%udKh ,eî ;snqKs'
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mdif,a YsIH ixLHdj wvq ù hk wdldrh m%ia;dr wxl 04ka oelafõ'
^2000-2007&'

m%ia;dr wxl 04

^uq,dY%h( f,aLk mrSlaIdj" 2000 - 2007&

.=re ysÕh

.=re ysÕh wOHhkhg ,la jQ mdi,a ;=kl úh' úfYaIfhka úoHdj" .Ks;h"

bx.%Sis" fi!kao¾h hk úIh i|yd fuu ;;A;Ajh m%n,j mej;=Ks' fuys oS iEu

mdi,la u wod< úIhhka i|yd m%d:ñl m;aùï ,enQ .=rejreka yd iafõÉPd

.=rejre b.ekaùï lghq;=j, fhdod ;snqKs' tfy;a fuu mdi,a y;f¾ u wxl

2003$38 pl%f,aLhg wod< j YsIH ixLHdj wkqj .=rejreka isáho" mka;s

ixLHd uÜgñka .=re ysÕhla mej;=Ks' tu ;;a;ajfha § úoHd,fha 01-11 olajd

fY%aKs we;s w;r úÿy,am;s iuÕ .=re uKav,h 10lg iSud úh' tfy;a fY%aKs

wkqj tu mdi,g .=rejreka wju jYfhka ody;r fofkl= wjYH úh' tfia u

fuu mdi,a y;r u wOHhkhg ,la lrk wjia:dfõ oS .=re uKav,h iïmQ¾K

jqj o óg by; oS os.= ld,hla ;siafia W.% .=re ysÕhla ;snq nj úÿy,am;sjreka

iuÕ mej;s iïuqL idlÉPdfõ oS wkdjrKh úh' ;j o j¾;udkfha mj;sk

.=re ;=,kh b;d flá ld,hl oS fjkia úh yels nj;a" jeä ld,hla .=re

ysÕh mj;sk nj;a úÿy,am;sjreka jeäÿrg;a i|yka lrk ,os'

wOHhkhg ,lajQ mdi,aj, úoHdj i|yd wjqreÿ follska .=rejreka ,eî ke;s

nj;a" A úoHd,fha 01 - 05 olajd fY%aKs i|yd bx.%Sis .=rejrehl= fkdue;s w;r

06 -11 olajd fY%aKsj,g bx.%Sis b.ekaùï lrkqfha fou< udOH .=rejrhls' tu

ksid tu isiqkag b.ekaùfï oS NdId udOH .eg¨jla ù we;' fuu .=re ysÕh

ksid mdi,a y;f¾ b.ekaùï lghq;= ksis f,i bgq fkdùfuka my fY%aKsfha

YsIH;aj úNd. m%;sM, yd w'fmd'i'^id'fm<& úNd. m%;sM, my< neiSu ksid
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mdi,g <uhska we;=<;aùfï m%jK;dj wvq ù we;' ta wkqj .=re ys`.h" b.ekaùï
lghq;= ksis f,i bgq fkdùu" úNd. m%;sM, my< neiSu hk lreKq mdi,a
jeiShdu flfrys tlg tl ne|S mj;S' úfYaIfhka fuu mdi,aj, .=rejreka
b;d ÿr neyer m%foaYj,ska meñK fiajh lr;s' mdi,a y;rg fmdÿ m%jdyk
myiqlï fkdue;sùu;a" .=rejreka ÿr neyer m%foaYj,ùu;a" m%Odk ud¾.fhka
lsf,daógr myla wE;ska mdi, msysgd ;sîu;a" b;d fyd| ud¾. moaO;shla
fkdue;sùu;a ksid .=rejrekaf.a meñKSu m%udoùu fuka u fõ,dikska mdi,ska
msgùhdula o isÿ úh' wOHhkhg ,lajQ mdi,aj, b.ekaùï ksis f,i bgq fkdjk
nj;a" Bg fya;=j by< fY%aKs i|yd úoHdj" iudc wOHhkh jeks úIhhka
i|yd m%d:ñl m;aùï,dNSka fhdod .ekSu h' thg fya;= ù we;af;a .=re
kduf,aLkfha YsIH ixLHdj wkqj .=rejreka isáh o jeä jYfhka Tjqka m%d:ñl
mqyqKq .=rejreka h' fuys oS isiqkaf.a úIh ks¾foaY tu .=rejrekaf.ka muKla
wdjrKh flfrk w;r YsIHhdg tu úIhhkaj, uQ,sl yrh b.ekaùug Tjqkag
wmyiq ù we;s nj;a" úIh ks¾foaY l%udkql+, j wjika lr fkdue;s nj;a
foudmshka iuÕ l< iïuqL idlÉPdfõ oS meyeos,s úh' úNd. m%;sM, my<
neiSu ksid W iy D hk úoHd, fofla u 06 isg 11 olajd fY%aKsj, YsIH
ixLHdj wvq ù we;' fï nj ;yjqre lrk fíl¾ (Baker,198:276) .%dóh
mdi,aj,g olaI .=rejreka ,nd .ekSu yd r|jd .ekSug wmyiq nj fmkajd
fok ,os' ufâf.or ^1974(85& wkqj mdi,aj, kqiqÿiq .=re uKav,h yd W.%
.=re ys`.h mdi,a jeiShdug fya;= úh' fï wkqj mdi,a jeiShdu yd .=re ys`.h
w;r ióm iïnkaOhla we;'

isiqkaf.ka ks;r ndysr jev .ekSu

wOHhkhg ,lajQ mdi,aj, b.ekaùï lghq;= w;miq lr fjk;a ndysr jevj,g
isiqka ks;r iyNd.slr .kakd w;r" isiqka ks;r lfâg heùu" mdi,a j;=msáh
Y=oaO lsrSu yd f.dú;eka lsrSug isiqka ks;r fhdod .kakd nj;a" úfYaIfhka fï
i|yd by< mx;sj, <uhska fhdod .ekSu ksid Tjqkaf.a wOHdmk uÜgu my;
jeà we;s nj;a" fï ksid ;ukaf.a nd, orejka tu brKug w;afõ hehs ìfhka
m%foaYfha fjk;a mdi,aj,g ;u orejka we;=<;a lrk nj;a  foudmshka  i|yka
lrk ,§'

fi!kao¾h úIhhka fkdue;sùu

;u orejkaf.a ndysr olaI;d fldmuK ;snqK o" tajd Tm uÜgï lr .ekSug
wjYH .=re iïm;a mdi,aj, fkd;snqKs' ix.S;" kegqï" Ñ;% jeks úIhhkaj,g
lsis od .=rejrhl= ,eî ke;' tu úIhhka jir .Kkdjlska fuu mdi,aj,
b.ekaùï lghq;= lr fkd;snqKs' ;j o mrs.Kl ;dlaIKsl oekqu ksis f,i
,nd oSug fkdyelSù ;snqKs' tfy;a oekg S úoHd,fha isiqkag úoHd,fha .Ks;
úIh .=rejrhd úiska tla mrs.Klhlska oekqu ,nd fok w;r D úoHd,fha
wju jYfhka úÿ,shj;a ,eî ke;' fujeks ;;a;ajhka fuu mdi,aj, YsIH
ck.ykh wvq ùug fya;= ù we;'
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úÿy,am;sjrekaf.a  wúêu;a mrsmd,kh yd wld¾hlaIu l<ukdlrKh

mdi,a jeiShdug úÿy,am;sjrekaf.a wúêu;a mrsmd,kh yd wld¾hlaIu
l<ukdlrKh fya;= ù we;' wOHhkhg ,lajQ mdi,aj, úÿy,am;sjrekaf.a
wúêu;a mrsmd,k rgdj ksrSlaaIKfhka o fy<súh' fuys oS A úÿyf,a úÿy,am;s
fm'j' 9'00 jk;=re;a mdi,g meñK fkd;snQ w;r tu l%shdj,sh ks;r isÿjk
nj;a" Tyq mdi,a m%cdj iuÕ iqyo;djlska lghq;= fkdlrk nj;a" m%udo ù
meñK mdi, bosrsmsg we;s fjf<oief,ka is./Ü tlla î mdi,g meñK
l,ska mdif,ka msgjk nj;a foudmshka ;=ka fofkl= b;d l,lsreKq yd
wdfõ.YS,s;ajfhka m%ldY lrk ,§' tfia u W úoHd,fha úÿy,am;sf.a
wld¾hlaIu mrsmd,kfhka <uhskA yd .=rejreka bf.kqï b.ekaùï l%shdj,sfha
fkdfhfok nj wkdjrKh úh' tfy;a wOHhkhg ,lajQ S iy D úÿy,Aj,
oekg isák úÿy,am;sjreka mdi, oshqKq lsrSug b;d Wkkaÿfjka lghq;= lrk
nj;a" WodyrK jYfhka 2008 jirg m<uq fY%aKshg <uhska jeälr .ekSug
S úoHd,fha úÿy,am;s;=ud isiqkaf.a ksfjiaj,g fm!oa.,slju f.dia foudmshkag
fï ms<sn| lreKq meyeos,s lr we;s nj wkdjrKh úh' tfy;a óg by; tu
úoHd, fofla fiajh l< úÿy,am;sjreka ksid mdi, wrdcs; ;;a;ajhg jegqKq
nj;a" fï ksid mdi, f.dv .ekSug uy;a fjfyila oerSug isÿjk nj;a
foudmshka i|yka lrk ,§' fuys oS wOHhkhg ,lajq iEu mdi,l u
úÿy,am;sjreka wjqreÿ 15g jeä fiajd ld,hla .=re cSú;fha imqrd ;snQ w;r
úÿy,am;s fY%aKshla iys; m<mqreÿ w;aoelSï nyq, úÿy,am;sjreka mdi,a y;f¾
isàu hym;a ,laIKhla úh' jD;a;Sh iqÿiqlï w;r mYapd;a Wmdê,;a fofofkl=
o" mqyqKq .=re iy;slh ,o fofofkl= o isàu ;j;a Nd.Hhla fia ie,lsh yels
h' tfia u A úÿyf,a úÿy,am;s yer wfkla úÿy,am;s ;sfokd u mdi,g
wdikakfha mosxÑ ù isàu ;u rdcldrsh lr f.k hdug ;j;a rel=<la ù we;'
—Tn rdcldrS lghq;= lrf.k hkq ,nkafka ;Dma;su;aNdjhlska o@˜ hk m%Yakhg
A úÿyf,a úÿy,am;s mdi,g meñKSu ÿIalr nj;a" ;udf.a iqÿiqlïj,g wjYH
mdi,la ,eî ke;s nj;a" ;ud ta .ek lk.dgq jk nj;a m%ldY lrk ,§' fï
wkqj Tyqf.a iDKd;aul wdl,am ksid tu mdi,  l%ufhka wNdjhg hk nj
ksrSlaIKhg yiqúh'

fuh ;j ÿrg;a ;yjqre lrñka .=Kfialr^1996(87& wOHdmk l<ukdlrKh
hkq ta i|yd we;s iSñ; iïm;a ld¾hlaIu f,i Wmfhda.s lr f.k wod< ish¨
mqoa.,hska ukdj fufyhjd m%ldYs; wOHdmk mrud¾: M,odhS f,i bgqlr
.ekSu ms<sn| ls%hdj,shla f,i i|yka lrk ,os^jdlsIaG"2005(58&' fï wkqj
mdif,a oshqKqj fyda mrsydksh r|d meje;au úÿy,am;sf.a ukd l<ukdlrKh
;=<ska isÿjk nj meyeos,s fõ' tfiau —isiqka my; jeàug Tn olsk fya;=
fudkjd o@˜ hk m%Yakhg mdi,a y;frys úÿy,am;sjreka úúO woyia oelaùh'
WodyrK jYfhka A úÿyf,a úÿy,am;s;=ud .fï ì|jegqKq mjq,a jeä nj;a"
fndfyda msrsia ÿrdpdrhg fhduqù we;s nj;a" ;djld,sl mosxÑ mjq,a jeä ksid
mosxÑh w;yer fjk;a m%foaYj,g hk nj;a" msgrg /lshdj, jeämqr uõjre
ksr; ùu;a ksid fuu ;;a;ajh Woa.;ù we;s nj i|yka lrk ,os' tfy;a W
úoHd,fha úÿy,am;s;=ud .=re ys`.h" fN!;sl iïm;aj, we;s wvqmdvq" úÿ,sh"
mdkSh c,h jeks fya;= ksid fuu ;;a;ajh Woa.;ù we;s nj i|yka lf<ah'



73

fuys oS  S úoHd,fha ú¥y,am;s;=ud w;S;fha tfldf<diafjks fY%aKsh olajd fuu
mdif,a mx;s meje;ajQ nj;a" miqj mx;s ixLHdj kjh fY%aKsh olajd wvq l<
nj;a fï ksid by< mx;sj, <uhska bf.k .kakd mdi,aj,g ;u nd, orejka
/f.k hk nj;a tu ksid mdif,a YsIH ixLHdj wvqjk nj mejiSh' fï ms<sn|
D úÿyf,a úÿy,am;s;=ud foudmshkaf.a kQ.;alu" .=re ys`.h" kjfjks fY%AKsh
olajd mx;s meje;afjk ksid foudmshkag mdi,a foll idudcsl;ajh oerSug
fkdyelsùu hk lreKq i|yka lrk ,os'

by< wOHdmk n,OdrSkaf.a wjOdkh wvq ùu

mdi,a jeiShdug fya;= jQ ;j;a m%Odk lreKla jQfha l,dm wOHdmk ld¾hd,fha
ksis wjOdkhla yd ksis ie,ls,a,la fuu mdi,aj,g fkdolajk nj mdi,a
y;frka ;=kla m%ldY lrk ,os' úfYaIfhka fuu mdi,aj,g wjYH .=rejre
,nd fkdoSu ms<sn| foudmshkaf.a oeä l,lsrSula we;' WodyrK jYfhka W
úoHd,fha w'fmd'i'^id'fm& olajd mx;s meje;afjk w;r m%foaYfha we;s merKsu
mdi,la nj fy<súh' tfy;a foudmshka mdi,g wjYH .=rejre ,nd .ekSu
i|yd wOHdmk ld¾hd,hg f.dia wod< ks,OdrSka yuqjqj;a" Tjqkag iykodhs
ms<s;=rla ta i|yd ,nd fkdÿka nj;a" fuu mdi,aj, <uhska wvq ksid .=rejreka
,ndosh fkdyels nj;a ks,OdrSka m%ldY l< nj Tjqka m%ldY lrk ,os' fï nj
;jÿrg;a ;yjqre lrñka ,xld;s,lf.a ^2006& wOHhkhg wkqj iïm;a
fnoShdfï úIu;d ;j ÿrg;a os<sÿ mdi,aj,g iSudùu" ÿIalr yd w;s ÿIalr
mdi,ays iïm;a wjYH;d kshdukhg úêu;a jevms<sfj<la l%shd;aul fkdùu"
l,dm wOHdmk wOHlaIlf.a wëlaIKh lsisfia;a m%udKj;a fkdùu" iEu
mdi,lgu iudk wOHdmk wjia:d ie,iSug wOHdmk mr smd,kh
úuOH.;lrKh iu;a fkdùu" l,dmh ;=< ÿIalr yd wjdisodhs mrsirhkays
msysá mdi,a wOHdmk myiqlï w;rska ;j ÿrg;a wjdishg md;% ù ;sîu hk
lreKq wkdjrKh úh' fï wkqj mdi,a jeiShdu wju lr .ekSug by<
n,OdrSkaf.a wjOdkh yd lemùu wjYH nj meyeos,s úh'

foudmshkaf.a wju iyfhda.h

foudmshkag mdi, ms<sn| Okd;aul ye.Sula fkdjk nj;a" Tjqkaf.a wOHdmk
uÜgu b;d my< ksid;a" wd¾Ól wmyiq;dj,ska fmf<k ksid;a mdi, yd ;u
orejka ms<sn| fidhd ne,Sug t;rï Wkkaÿjla yd lemùula ke;s nj .=rejre
iuÕ mej;s iïuqL idlÉPdfõ oS wkdjrKh úh' tfiau ;u orejkaj f.orska
ksoyia lr ;ukaf.a tosfkod lghq;= lr .ekSug fndfyda foudmshka lghq;=
lrk w;r mdif,a wNHka;rh .ek wjfndaOhla ke;s nj;a" my fY%aKsh YsIH;aj
úNd.h olajd mdi, iuÕ flá ióm iïnkaOhla we;s nj;a .=rejreka  jeä
ÿrg;a i|yka lrk ,os' fï woyi ;yjqre lrñka m%is,avd ^2009(121&
m¾fhaIKhg wkqj mdi, fjkqfjka úYd, lemlsrSï lsrSug iQodkï fkdue;s
msrsila isák nj;a" foudmsh iyNd.s;ajh t;rï by< uÜgul fkdmj;sk
nj ishhg 75l mdi,a m%udKhla olajd we;s nj fy<s úh' fuhg iudk woyila
bosrsm;a lrk fmf¾rd ^2001(26& i|yka lrkqfha hï ld¾hhl Wmrsu M,
fk,Sug kï tys kshu Wreulaldrhska Bg iyNd.s úh hq;=h' tfiau mdi,g

7 – CM 15529
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iïnkaO foudmshkaf.a iydh ms<sn|j woyia olajk fmf¾rd ̂ 1997(38& foudmshka
mdi,g meñKsh hq;af;a th ;u orejka i|yd meje;afjk wdh;khla nj;a"
tys ienE whs;slrejka ;uka nj;a" hk yeÕSfuka foudmshka lghq;= l< hq;=
nj;a jgydf.kh' fï wkqj mdi,a jeiShdu wju lr .ekSug foudmsh
iyNd.s;ajh w;HdjYH nj meyeos,s úh'

mdi,a lSmhla b;d wdikak j msysgd ;sîu

.%dóh mdi,a jeiShdug ;j;a m%n, fya;=jla ù we;af;a tlsfkl w;r mdi,a
wdikakj msysgd ;sîu h' wOHhkhg ,lajQ W mdi, yer wfkla mdi,a ;=kg
wdikakfha uyd úoHd,hla fyda iïm;aj,ska nyq, ta yd iudk mdi,a msysgd
;snqKs' tfia u mdi,a lsysmhlg wjYH <ud ck.ykhla fuu m%foaYj, oelsh
fkdyelsh' foaYmd,k fyda .fï fjk;a mqoa.,hskaf.a wjYH;d u; fuu mdi,a
wdrïN l< o" tajdg wjYH udkj yd fN!;sl iïm;aj, wjYH;dj ms<sn|
fidhd ne,Sulska f;dr j fuu mdi,a wdrïN lr we;' tfia u wdikakfha we;s
tla mdi,lg muKla rdcH wkq.%yh ,nd oS tu mdi, oshqKq lsÍfuka ta wjg
we;s mdi,a .Kkdjla jeiS hk ;¾ckhg ,laù we;'

ks.uk

mdi,a jeiS hdug n,mE idOl kï" úÿy,am;sjrekaf.a ÿ¾j, l<ukdlrKh
yd mrsmd,kh" oS¾> ld,hla ;siafia mejf;k .=re ys`.h" .%dóh mdi,a ms<sn|
by< ks,OdrSkaf.a wjOdkh wvqùu" <ud ck.ykh wvqùu" lsf,da ógr 2-3la
jeks ÿrlska mdi,a 3-4la wdrïN lsrSu" mdi, yd foudmshka w;r ;sfnk wfkHdakH
iïnkaO;dj wvq uÜgul mej;Su" orejka mdi, fj; fhduq lrk ,o
foudmshkaf.a wvq wOHdmk uÜgu ksid mdi, iuÕ mj;ajk ÿria: iïnkaO;dj
yd orejka mdi, fj; fhduq lrk ,o foudmshkaf.ka nyq;rh lïlre
jD;a;sfhys fhfok ksid mdi, ms<sn| fidhd ne,Sug ;sfnk ld,h wvqùu
hkd§ lreKq h'

fhdackd

01 mdi,a moaO;sh ;=< úYd, fnoSï ks¾udKh lsrSug fya;=ù we;s biqre mdi,a"
kfjdaoH mdi,a" ckm%sh mdi,a"  1taî  mdi,a" 1iS mdi,a" 2 j¾.fha mdi,a" 3
j¾.fha mdi,a wdoS j¾.SlrKh bj;alr ish¨u mdi,a m%d:ñl" lksIaG"
fcHIaG f,i mdi,a fmdÿfõ j¾. l< hq;= h'

02 m<d;a" l,dm" fldÜGdi wOHlaIjreka .%dóh mdi,a flfrys jeä wjOdkhla
fhduq l< hq;=h'

03 úúO wruqKq uqÿkam;a lr .ekSug w¨;ska mdi,la wdrïN lsrSug fyda mx;s
ixLHdj Wiia lsrSug fmr tu mdi,g wdikakj mdi,a ;sfnkjd o kj
mdi,g m%udKj;a ;rï <uhska isákjd o mdi,lg wjYH uQ,sl myiqlï
imqrd ;sfí o hk lreKq flfrys ie,ls,su;a úh hq;= h'
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04 mdi,aj,g <uhska we;=<;a lsrSfï oS mdif,a fmdaIs; m%foaYfha orejka fjk;a
úoHd,j,g we;=<;a fkdlsrsug kS;s rS;s oeä l< hq;=h'

05 úÿy,am;sjrekaf.a iDKd;aul wdl,am wvq lr Okd;aul wdl,am jeälsrSug
úúO mqyqKq jevigyka l%shd;aul l< hq;= h'

06 .%dóh mdi,aj, ks;r mj;sk .=re ys`.h u.yrjd úIhhkaj,g wod<
.=rejreka ,nd Èh hq;=h'

07 jeiShk mdi,aj, by< mx;s wvqlr ish¨ myiqlïj,ska ixj¾Okh lr
wx. iïmQ¾K m%d:ñl mdi,a njg m;a  l< hq;=h'

08 ckudOHh ;=<ska ckm%sh mdi,aj, orejkaf.a olaI;d muKla fkdj .%dóh
mdi,aj, bf.kqu ,nk iqúfYaIs olaI;d we;s <uhska rgg y÷kajdoSu yd
tu mdi,aj, mj;sk fN!;sl yd udkj iïm;aj, wvq mdvq fmkajd Èh
hq;=h'

wdY%s; .%ka:

chùr" tia' ^1989&' wOHdmk wjia:d jHdma; lsrSu" fkdksñ l¾;jHh" iS' ví' ví'

lkakka.r wkqiaurK foaYkh" uyr.u : cd;sl wOHdmk wdh;kh" uyr.u (

cd;sl wOHdmk fldñIka iNd jd¾;dj"^1992&' kqf.af.dv( cd;sl wOHdmk fldñIka

iNdj'

mÜàhf.dvf.a" wd¾' tia' ^2005&' mdi,a jeiShdu yd orejkaf.a wkd.;h" jrldfmd, (

wdrsh m%ldYlfhda'

m%is,avd" cS'tia'mS' ̂ 2009&' mdi,a M,odhs;dj j¾Okh i|yd m%cd odhl;ajh fhdod .ekSu

ms<sn| wOHhkhla" wOHmkm;s Wmdê ksnkaOh"fld<U( fld<T úYajúoHd,h'

fmf¾rd" tï' ví' t,a' ̂ 2001&' Y%S ,xldfõ my< m%d:ñl mx;s ldur wOHdmk l%shdj,sfha

M,odhs;d j¾Okh i|yd foudmsh iydh fhduq lr .kakd wdldrh ms<sn|

wOHhkhla" wm%ldYs; wOHdmkm;s Wmdê ksnkaOh" fld<U ( fld<T úYajúoHd,h'

fmf¾rd" tï' ù' t,a' ^1997&' Y%S ,xldfõ my< m%d:ñl mx;s ldur wOHdmk l%shdj,sfha

M,odhs;d j¾Okh i|yd foudmsh iydh fhduqlr .kakd wdldrh ms<sn| wOHhkhla"

wm%ldYs; o¾Ykm;s Wmdê ksnkaOh" fld<U( fld<U úYajúoHd,h'

ufâf.or" tÉ' î' tï' ^1974&' oUq,a, kef.kysr wOHdmk uKav,fha wksjd¾h jhia

iSudjg fmr mdi,a yerhk <uqka ms<sn| úfõpkd;aul úu¾Ykhla" wuqøs; Ydia;%m;s

wOHdmk Wmdê ksnkaOh" fmardfoKsh (  fmardfoKsh úYajúoHd,h'

nq;amsáh"fca'^1997&' mdi,a mdol .=re fiajd l<ukdlrK m%fõYh" je,a,ïmsáh( p;=r

uqøK Ys,amsfhda'
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rxcs;a" wd¾'^2001&' mdi,a wOHdmkfha wruqKq yd úê" je,a,ïmsáh( p;=r uqøK Ys,amsfhda'

rEmisxy" tia'^1994&' Y%S ,xldfõ mdi,a j¾.SlrKh wkqj fojk j¾.hg wh;ajk .%dóh
mdi,aj, isiqkaf.a iudc wd¾Ól ixhq;sh" wOHdmk iÕrdj" 24 l,dmh" 20 -25'

,xld;s,l" mS' ^2006&' l,dm wOHdmk wOHlaIjrekaf.a mrsmd,k ls%shdoduh mdi,a
ixj¾Okh i|yd n,mdk wdldrh ms<sn| wOHhkhla" wm%ldYs; wOHdmkm;s
Wmdê ksnkaOh" fld<U( fld<U úYajúoHd,h'

jdlsIaG" tia' mS' ví,sõ' ^2005&' l=vd mdi,aj, úÿy,am;sjrekaf.a l<ukdlrK Wmdh
ud¾. Ndú;fha iqúfYaI;d ms<sn| wOHhkhla" wm%ldYs; wOHdmkm;s Wmdê
ksnkaOh" fld<U( fld<U úYaj úoHd,h'

isrsmd," tia'^1997&' wOHdmk w¾nqoh yd m%;sixialrKh" urodk( iamS%ka *S,aâia fâgd
isiagïia'

Baker, V.J. (1988). " The Black Board in the Jungle. Formal education in disadvantaged
rural areas" A Sri Lanka case, Netherlands : Eburon publisher.

Seetharamu, A.S. and Ushadevim. D. (1985). Education in rural areas, New Delhi :  Ashish
publishing house.
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fmr mdi,a wOHdmkh wjika lrk
Y%S ,xldfõ orejka úiska idOkh lr .; hq;= ksmqK;d

fla' ù' iqO¾ud yrsiapkaø"
úÿy,am;s"

nqjfklnd m%d:ñl wxYh"
kd.yj;a; udj;"

uyr.u'

ixCIsma;h

fmr <ud úh" mqoa., cSú; mQ¾K ixj¾Ok l%shdj,sfha moku iïnkaO
;SrKd;aul wjêhls' fmr mdi,a wOHdmkh ksjeros udj;lg fhduq lrñka
mQ¾j <ud úfha orejka ;=<" idOkh l< hq;=  ksmqK;d fhda.H l%shdldrlïj,ska
,nd oSu wjYH h hk moku u;" wOHhk wruqK jQfha fmr mdi,a wOHdmkh
wjika lrk Y%S ,xldfõ orejka úiska idOkh lr .; hq;= ksmqK;d y÷kd
.ekSu h' iqúfYaIs wruqKq 4la Tiafia úia;rd;aul l%ufõoh wkqj o;a;  woshr
follska /ia flrsKs' m%Yakdj,s" iïuqL idlÉPd iy ksrSlaIK uÕska fmr
mdi,a .=rejrshkaf.ka (n=100) iy m<uqjk fY%aKs Ndr .=rejrshkaf.ka
(n=100) m<uq woshf¾ oS /ia l< o;a; úYaf,aIKfhka wk;=re j ksmqK;d
,ehsia;=jla ilia fldg th fojk woshf¾ oS 10] w;=re ksheoshla fj; fhduq
fldg /ia l< o;a;j,ska wjika ksmqK;d ,ehsia;=j ilia lrk ,oS' fmr
mdi,a wOHdmkh wjika lrk orejka úiska idOkh lr .; hq;= ksmqK;d
,ehsia;=j ksmqK;d  fË;% 6la hgf;a f.dkq l< yels úh'

uQ, mo - fmr <ud úh" ksmqK;d" idOkh

ye|skaùu

j¾;udk     › ,xldfõ úêu;a wOHdmk fË;%fha l%shd;aul jkafka ksmqK;d mdol
úIh ud,djls' fmr mdi,a wOHdmkh uÕska o orejka ;=< ksmqK;d j¾Okh
l< hq;= jkqfha" fmr mdi,a wOHdmkfhka ,nd fok w;aoelSï orejdf.a nqoaêuh"
udkisl" Ñ;a;fõ." Ydrsrsl iy iudcSh iajNdjh yd .e<msh hq;= ksid h'

uq,a <udúh /ljrKh iy ixj¾Okh ms<sn| cd;sl m%;sm;a;sh ^2004& fmr
mdi,a wOHdmkh ms<sn| j fufia m%ldY lr we;¡

rgl jvd;a u jeo.;a cd;sl iïm; jkafka tu rfÜ <ud mrmqrhs¡
wkd.; udkj iïm;a ixj¾Okh i|yd moku Tjqyq imh;s¡ rfÜ
ixialD;sl odhdoh" yr moaO;sh iy wkkH;dj h wkd.;fha oS
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;sridr j mj;ajd .ksñka" f.da,Sh miqìu ;=< ish rg fmrg f.k
hdug ish nqoaêuh l=i,;d Ndú; l< yels" fi!LH iïmkak mrmqrla
we;s oeä lsrSu jeäysá ck.ykfha hq;=lu yd j.lSu fjhs'
^3 msgqj¡&

fmr mdi, wjYH jkafka" úêu;a mdi,g we;=<;a jk jhi olajd orejkaf.a
uq,a ld,fha w;aolsk wjdisodhl ;;a;ajj, úmdl u. yrjd .ekSughs' Tjqkaf.a
ixj¾Okh i|yd wdOdr lsrSu msKsi úúO wdh;k uÕska fufyhjk fmr
mdi,a" mQ¾j <ud úh ixj¾Ok uOHia:dk" fudkaáfidars hk kïj,ska y÷kajk
wdh;k rdYshla Y%S ,xldfõ l%shd;aul fjñka mj;S' wjqreÿ 3 isg 5 olajd jk
fuu ld, mrsÉfPaoh <ud ixj¾Okh iïnkaOfhka w;sYh jeo.;alulska
hqla; wjêhls' fhda.H l%shdldrlï w;aoelSï ,nd oSfuka Tjqkaf.a ixj¾Okh
Wmrsu ia:dkhlg f.k taug yelshdj we;' ukd wjfndaOhlska f;dr j lrk
ueosy;a ùu <uhskaf.a ixj¾Okhg jvd ndOdjlg fya;= jkakg mq¿jk'
orejdf.a Ydrsrsl" udkisl" Ñ;a;fõ.sl yd wOHd;añl j¾Okh fyj;a mQ¾K
ixj¾Okh k.d isgqùug iu;a W;af;ack iemfhk mrsirhla fuu uOHia:dk
uÕska iemhsh hq;= h'

cd;sl wOHdmk fldñIka iNdj fmkajd fok mrsos miq.sh oYl lsysmh ;=< iS>%
f,i fmr mdi,a jHdma; ù ;sfí' tfia u uq,a <udúh /ljrKh iy ixj¾Okh
ms<sn| cd;sl m%;sm;a;sh ̂ 2004& Y%S ,xldfõ fmr mdi,a wOHdmkfha h:d iajNdjh
fufia ú.%y lrhs¡

fmr mdi,a i|yd foudmsh b,a¨u jeäùu;a iuÕ fmr mdi,a myiqlï
iemhSu iy fmr mdi,a .=re mqyqKq mdGud,d meje;aùu ms<sn|
fm!oa.,sl wxYfha ueosy;a ùu jeä fjñka mj;S¡ foudmshkaf.a is;a
.kakd jQ tfy;a <ud ixj¾Ok uQ,O¾uj,g wkqj fhda.Hh fkdjQ
wdlD;s iy WmlrK y÷kajd oSug fm!oa.,sl wxYfha kuH;djla
we;¡ fmr mdi, ;=<ska <uhd m%d:ñl mdi, i|yd iQodkï l< hq;=h
hk idjoHh yeÕSu fya;=fjka fmr mdi,a w;aoelSï njg m;aùu o
ks;r isÿfjhs¡ fuh Y%S ,xldj ;=< nyq, f,i jrojd f;areï .;a
ixl,amhls¡ fmr mdif,a ld¾hNdrh <uhdf.a iuia; ixj¾Okh
osrs.ekaùu hkakg lsis ;elSula fkdlrñka lshùu" ,sùu yd ixLHd
ms<sn| l=i,;d ,nd oSu fmr mdif,a ld¾hh f,i foudmsfhda i,l;s¡
tu.ska fuu jhfia <uhskag ord.; fkdyels mSvkhla <uhska ;=<
we;s flf¾¡ fmr mdi, lS%vdj ;=<ska bf.kqu ,nd" wkd.; bf.kqug
fukau cSú;hg o wod< w;a;sjdru f.dvkxjk ia:dkhla f,i mj;skq
fjkqjg lsisÿ ixl,amuh wjfndaOhla fkd,nd hï hï oE hdka;%slj
u;lhg kxjd,k" Ydia;%Sh w;aoelSï ;=<ska <uhska fjfyig m;a
lrk ia:dkhla njg m;aj we; ^9¡ msgqj&'

fmr mdi,ska ìysjk orejd wkd.; iudcfha mqrjeisfhl= ùu i|yd úêu;aj
mdi,g we;=<;a fõ¡ fmr mdi, orejkaf.a ksmqK;d ixj¾Okhg odhl fjkjd
fuka u mQ¾K fm!reIhla iys; orejka odhdo lsrSug wjYH moku ouhs¡
tfy;a orejd .ek jeäysáhka ork jeros wfmalaId fya;=fjka <ud úhg
wdfõKsl l%Svdj,g ld,h fjka fkdlr orejd fldfy;a u iQodkula fkdolajk
l%shdldrlï jk lshùu"  ,sùu" ixLHd hk jeäysáhkaf.a ñkqï o~qj,g yiq
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jk l=i,;d j¾Okh lsrSug fmr mdi,a fhduq ù ;sfí' fufia lrkqfha
;r.ldrs;ajhg uqyqK fokakg h' orejdf.a md¾Yjfhka th uy;a wjdishls'
tajdfha mj;sk fN!;sl yd udkj iïm;aj, iajNdjh flfia o@ ljr úIh
ud,djla l%shd;aul fõ o@ hkak fidhd n,d fmr mdi, orejdg jvd iqÿiq
ia:dkhla lsrSu wjYHh h' j¾;udkfha úúO fmr mdi,a ìys ù we;s w;r
tajdfha úúO;ajh fmr mdi,a mrsydkshg mjd fya;= ù we;ehs o th fmr mdi,aj,
.=Kd;aul ;;a;ajh flfrys wys;lr f,i n,md we;ehs o fmr mdi,aj,
orejkag iSñ; jQ w;aoelSï ,eîug o fya;= ù we;ehs o  woyia m< j ;sfí'

m¾fhaIK  miqìu

Y%S ,xldfõ fmr mdi,a wOHdmkfha jeo.;alu yd wjYH;dj ms<sn| j uq,ska u
wjOdkh fhduq lrk ,oafoa 1943 ksl=;a jQ wOHdmkh ms<sn| úfYaI ldrl iNd
jd¾;dfjks^1943" 48msgqj&' wOHdmkh ms<sn| úfYaI ldrl iNd jd¾;djg wkqj
udkisl iajia:;dfõ w;a;sjdru wjqreÿ 2 isg 5 olajd jhfia oS oeñh hq;= ksid
jhi wjqreÿ 3-5 w;r orejka i|yd fmr mdi,a iïmdokh lsrSfï wjYH;dj
rch úiska ms<s.kakd ,oS' 1961 ksl=;a jQ cd;sl wOHdmk fldñIka iNdfõ jd¾;dfõ
o fmr mdi,aaa ms<sn| j i|yka lr we;;a <ore mdi,a ms<sn| j ck;d wjOdkh
tla jr u jeä jQfha 1972 wOHdmk m%;sixialrK iuÕ h' úêu;a mdi,g
n|jd .kakd jhi wjqreÿ 6 njg m;a lsrSu ksid wjqreÿ 5-6 orejka i|yd fmr
mdi,a iS>%fhka l%shd;aul jkakg úh' th 1970 oYlhg fmr Y%S ,xldfõ fmr
mdi,a ixLHdj iy 1970 oYlfha fmr mdi,a ixLHd ms<sn| wjOdkh fhduq
lsrSfï oS meyeos,s fjhs¡

1¡ j.=j  Y%S ,xldfõ fmr mdi,a ixLHd 70 oYlhg fmr iy 70 oYlh

j¾Ih fmr mdi,a ixLHd

1920 05
1940 08
1950 09
1960 30
1969 35
1970 55
1971 98
1972 89
1973 61
1974 63
1975 162
1976 271
1977 266
1978 380
1979 264

uQ,dY%h: Survey of Pre school in Sri Lanka, 1979.
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wOHdmk wud;HxYhg wkqj ^1972& fmr mdi,a wOHdmkh oSu i|yd <ore mdi,a
we;s lsrSu ms<sn| jev ms<sfj<la iudc fiajd wud;HxYh úiska ilia lr f.k
hdug fhdackd lr ;snqKq w;r fuu jev ms<sfj<g wOHdmk wud;HxYfha
iïmQ¾K iyfhda.h yd wdOdrh ,nd fok nj;a ljr jhilska  jqj o <uhl=
mdi,g n|jd .kq ,enqj o ta <uhdg fmr mdi,a wOHdmkhla ,nd oSu iqÿiq
nj;a olajd ;snqKs ^5¡ msgqj&'

wOHdmkfha kju.^1972& i|yka wkaoug fmr mdi,a ms<sn| my; i|yka
Wmqgkh b;d jeo.;a h¡

—mdi,g we;=,;a lr .ekSfï jhia iSudj ijk wjqreoaog ;eîfuka miq
u;=jk ;j;a m%Yakhla fjhs¡ tkï mQ¾j mdGYd,Sh wOHdmkh ms<sn|
m%Yakhhs¡ mQ¾j mdGYd,Sh wOHdmkhla oSu i|yd <ore mdi,a we;s lsrSu
ms<sn| j jevms<sfj,la iudc fiajd wud;HxYh úiska ilia lr .kq
,eîfï jhi wjqreÿ yh fyda y; njg fndfyda rgj, meñK jQfha mQ¾j
mdGYd,Sh wOHdmkhla we;s lsrSfuka miqj hk u;h idjoH h¡ jeä jhiska
<uhska mdi,g we;=,;a lr .ekSu;a mQ¾j mdGYd,Sh wOHdmkh;a w;r
lsis÷ iïnkaO;djla ke;¡ fï folu tl tlg wod< fjk;a idOl u;
;SrKh l< hq;= m%Yakhls¡  ljr jhilska <ufhl= mdi,g n|jd .kq
,enqj o ta <uhdg mQ¾j mGYd,Sh wOHdmkhla ,nd oSu iqÿiq h˜ ^5-6 msgq&'

fï wkqj meyeos,ss jkafka fmr mdi,a wOHdmkh w;HjYH wx.hla f,i y÷kd
.;a njls'

j;auka ;;a;ajh i,ld n,k l," fmr mdi,a wOHdmk wdh;k iS>% f,i jHdma;
ùula olakg ,efí¡ ta wkqj meyeos,s jkafka fmr mdi,a ixLHdj 70 oYlhg
idfmalaI j wdikak f,i oyih oyi olajd jeä ù we;s njls¡

2¡ j.=j  Y%S ,xldfõ fmr mdi,a ixLHd-2009

m<d; ixLHdj

niakdysr 2883
ol=K 2380
jhU 1925
uOHu 2287
W;=reueo 1692
inr.uqj 1477
W!j 1285
kef.kysr 1516
W;=r 897

tl;=j 16342

uQ,dY%h( <ud f,alï ld¾hd,h" 2009



81

fmr mdi,a wOHdmkh iïnkaOfhka uE; oS ,;a ch.%yKhla f,i uq,a <ud úh
/ljrKh iy ixj¾Okh ms<sn| cd;sl m%;sm;a;sh leìkÜ m;%sldjla f,i
iïu; ùu y÷kajd osh yels h (Cabinet Paper No. 04/1253/015/006-21
September 2004). tu m%;sm;a;sfha mrud¾: my; i|yka mrsos h¡

• m%;spdrd;aul jQ ufkda iudchSh W;af;ackh i|yd wjia:d iuÕ
m%udKj;a fi!LH yd fmdaIK fiajdjkag fhduq ùu iy;sl lsrSu uÕska
iEu <uhl=g u bosrs cSú;h i|yd b;du;a fyd| wdrïNhla iy;sl
lsrSu¡

• fi!LHh" fmdaIKh" ufkda iudchSh W;af;ackh" wdrlaIs; c,h"
iajia:;dj yd ikSmdrlaIdj uekúka wkql,kh l< ifudaOdks; msúiqul
jeo.;alu m%p,s; lsrSu¡

• <ud ixj¾Ok uOHia:dk" ksjdi yd mjq, mokï lr .;a jev igyka
wdoS jYfhka jQ uq,a <ud úh /ljrKh yd ixj¾Okh ms<sn| jev
igyka iïmdokh yd l%shd;aul lsrSu l%uj;a flfrk m%ñ;Ska yd Wmfoia
iïmdokh lsrSu¡

• nd,úh orejkaf.a /ljrKh yd ixj¾Ok fiajd iemhqu yd iydh
oelaùu iïnkaO j uOHu" m<d;a iy m%dfoaYSh md,k wdh;k i;= N+ñld
yd j.lSï meyeos,ss lsrSu¡

• uq,a <ud úh /ljrKh yd ixj¾Ok fiajd iemhSu ms<sn| j rdcHh"
rdcHh fkdjk ixúOdk fm!oa.,sl wxYh m%cdj iy mjq,a w;r
iïnkaOh meyeos,s lsrSu¡

• uq,a <ud úh /ljrKh yd ixj¾Ok i|yd úúO md¾Yj lrejka úiska
imhkq ,nk fiajd" ck.ykfha iEu fldgila i|yd u Wmrsu f,i
iemfhk mrsos iy m%fhdackhg .efkk mrsos talrdYs lsrSu yd
iïnkaêlrKh lsrSu¡

• uq,a <ud úh /ljrKh iy ixj¾Ok jev igyka ys  wdfhdackh
i|yd uQ,Huh iïm;a jeä jeäfhka /ia lr oSu yd fjka lr oSu¡

• <ud ixj¾Okh ms<sn| foudmshka" /ljrKh imhkakka yd m%cdj i;=
ld¾h Ndrfha jeo.;alu biau;= lr oelaùu m%j¾Okh lsrSu¡

• <uhskaf.a ixj¾Okhg m%udKj;a f,i WmldrS ùug yels jk mrsos
foudmshkaf.a;a" /ljrKh imhkakka yd m%cdjf.a;a YlH;d jeä oshqKq
lsrSu ^11 jk msgqj&¡
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idys;H úu¾Ykh

fmr mdi,a úfha <uhskaf.a ksmqK;d wjOdrKh lrk úu¾Yk ms<sn| j fuys
oS wjOdkh fhduq flf¾' wdfkda,aâ f.i,a fmkajd fokqfha <ud j¾Okfha m%Odk
idOlh mrsK;sh njhs' iakdhq moaO;sh" fld÷ weg fm<" weg iels,a, yd
bkaøsh moaO;sfha we;s jk fïrSu iuÕ u l%shdldrs;ajh j¾Okh fõ' tys
m%;sM,hla f,i mqoa., ixj¾Okh isÿfjhs' wjqreÿ 3-5;a w;r NdId j¾Okh
fõ.j;a jk w;r bkaøsh j¾Okh md,kh fjhs ^wfímd," 2007" ms' 70&'

fnd,aìf.a nkaOk kHdh wkqj <uhdf.a oekqu fyj;a m%cdkk fË;%fha
j¾Okhg" udkisl mrsK;shg n,mdkqfha¦ <orejd ;u uj" mshd iy wfkl=;a
mqoa.,hka iuÕ we;s lr .kakd nkaOk wkqj h ^wfímd," 2007" 110 jk
msgqj&'

orejdf.a iudÔh j¾Okhg jvd;a u n,mEula lrk wjêh fmr mdi,a wjêhhs
^w;=fldar," 1991&' ksjfia idudcslhska iuÕ ;u cSú;h .; l< orejd g
ndysr iudch uqK.eiSu;a iuÕ Ñ;a;fõ. ÿn,;d fuka u m%n,;d u;= úh
yelsh' orejd yodjvd .ekSfï oS Tyqf.a uQ,sl wjYH;d bgq jQ iy bgq fkd jQ
orejka foj¾.hl fowdldrhl Ñ;a;fõ. ,laIK oelsh yels h' uQ,sl wjYH;d
bgq fkdjQ orejka ;=< pKav nj" uqrKavqnj" weéu" ,cacdYS,snj" ldxidj"
ìhùu" ;e;s.ekau wdos ,laIK oelsh yels h'

<uhdf.a iuia; fm!reI j¾Okhg u flakaøsh jkafkaa NdIdjhs' iajlSh mrsirfha
wefik NdIdj bf.kSfï iyc YlH;djla orejdg we;' NdIdjla bf.kSu b;d
ÿIalr ixlS¾K l¾;jHhls' cSú;fha m%:u wjqreÿ my we;=<; l< yels ùu
ukqIHhd muKla ,o wmQ¾j isoaêhle hs we,am%â jhsÜ fyâ mjihs' <ufhl=f.a
iudcSh - wd¾Ól miqìu iy NdId j¾Okh w;r b;d ióm iïnkaOhla we;
^ldrshjiï" 1976"  ms'67&'

mekag,sfhda úiska ^2005& l=vd orejkaf.a oDIH mdGhka lshùu iïnkaOj
m¾fhaIKd;aul f;dr;=re wkqj¦ orejkaf.a oekSu iy ,sùfï yelshdjka j¾Okh
i|yd mska;+r fmd;a iy l;kaor uÕska ,nd .; yels msájy, buy;a h¡ th
orejdf.a idlaIr;dj yd l=i,;d j¾Okh i|yd b;d jeo.;a fjhs¡ fuysoS
úúO l;kaorj,g mska;+r we|Su i|yd orejkag ,nd oSu b;d id¾:l j¾Okhla
oel .; yels fohls¡

fudfhvd,f.dauia iy maff,dria ^2006& msrsi —mQ¾j mdi,a <uhskaf.a jpk
ud,dj ixj¾Okh lsrSu i|yd .S;uh jev igyka l%shd;aul lsrSu˜ uefhka
l< m¾fhaIKh wkqj¦ ix.S;uh yd NdIduh jev igyka i|yd ix.S;uh
l%shdldrlï ;=<ska rsoauh yd ñysrs y~ iys; ix.S; WmlrK fhdod .ekSfuka
NdIduh Yla;sh;a" oelSfï Yla;sh;a" pd,l l%shdldrlï we;s lsrSu i|yd;a
wkq.%yh oelaúh yels h¡ fuys m%;sM,h f,i jpk ud,dj oshqKq fjhs¡ tfia u
NdIduh yelshdj" is;Sfï yelshdj" u;l j¾Okh" l%shdldrlï YS>%;dj jeä
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lsrSu" úfõpkd;aul Ñka;kh we;s lsrSu i|yd m%fhdackj;a h¡ úfYaIfhka
jdÑl yelshdj j¾Okhg fPao lshùug jpk ksjeros j Ndú;hg yd
w¾:djfndaOhg fukau úfkdaohg o .S;uh jev igyka m%fhdackj;a h¡

rdcr;akï ̂ 1980& fmr mdi,a meñKSu orejdf.a m%cdkk ixj¾Okhg Ñ;a;fõ.S
ia:djr;ajhg;a ms<s.;a iudc p¾hhd we;s lsrSug;a jeo.;a fufyhla bgq
lrk nj wkdjrKh lrk ,oS' th úêu;a wOHdmkhg ukd iQodkula fok nj
fy<s lrk ,oS'

nKavdr ueKsld ̂ 1996& wd¾Ól idOl fukau ksjfia mrsirh fmr mdi,a mrsirh
NdId l=i,;d i|yd n,mdk nj wkdjrKh lrk ,oS'

wfífoaj úiska ^1983& Wmf;a isg wjqreÿ 5 olajd orejkaf.a jev igykaj,g
cd;sl uÜgfï j.lSula iy wjqreÿ 5ka my< orejkaf.a wOHdmkh i|yd
wud;HxYhla ;sìh hq;= nj;a oDIHdOdr l%Svd NdKav iïnkaO m¾fhaIK
l%shdldrï ixl,am j¾Okh NdId ixj¾Okh mQ¾j ueosy;a ùu iy ta i|yd
fmdfydi;a w;aoelSï ,nd osh hq;af;a iqÿiqlï ,;a m<mqreÿ .=rejre uÕska hk
ks.ukhkag t<fUk ,oS'

orejdf.a iuia; j¾Okh i|yd fhduq jk idudkH orejd úêu;a mdi,g yqre
lsrSu i|yd jk Y%S ,xldfõ fmr mdi,a wOHdmkfha wruqKq wka;¾ cd;sl
jYfhka ms<s.;a tajd ùu fuka u Y%S ,xldfõ fmr mdi,a .=rejrekaf.a wOHdmk
iqÿiqlï yd Tjqkag .=re mqyqKqjla ,eî ;sfí o hkak;a" fmr mdi,a wOHdmkh
i|yd cd;sl uÜgñka ms<s.;a wruqKq ud,djl wjYH;dj we;s nj ;,.,
^1996& wkdjrKh lrk ,oS'

iqkS;d úiska ^2001& fmr mdi,a 12la weiqrska lrk ,o m¾fhaIKfhka¦ orejdf.a
iuia; fm!reI j¾Okhg flakaøsh yd NdId l=i,;d fmr mdi,a wjêfha u
uekúka w;am;a lr .ekSug wjYH uQ,sl wä;d,u fkd,enqfõ kï th úêu;a
mdif,a úIhhka m%.=K lr .ekSug;a miq cSú;h ld¾hlaIu j .; lsrSug;a
ndOdjls' fmr mdi,a orejdf.a NdId j¾Okh flfrys fmr mdi,a .=rejrhdf.a
.=re l=i,;dj m%Odk idOlhla f,i n,mdhs' fmr mdi,a orejdf.a NdId
ixj¾Okh i|yd .=rejrhdf.a b.ekaùfï m<mqreoao wOHdmk iqÿqiqqlï yd
jD;a;Sh iqÿiqlïj, m%ùK;ajh fuka u tu yelshd m%dfhda.sl j mka;s ldurh
;=< l%shd;aul lsrSu hk lreKq n,mdkq we;' úúO NdId l:d lrk orejka
iïnkaOfhka bf.kqï udOHh f;dard .ekSfï oS .=rejrhd ie,ls,su;a úh hq;=
w;r ta ms<sn| j foudmshka iuÕ idlÉPd l< hq;= h' fN!;sl iSudjka o fmr
mdi,a wOHdmkhg m%Odk idOlhla f,i n,mdhs' m%ñ;Ska ieleiau" wd.ñl
j;dj;a bgq lsrSu" c, jeisls<s myiqlï we;=<; msg; bv lv iSñ; ùu"
pu;aldr t<suyka" l%Svd WmlrK j¾Kj;a j ks¾udKh lsrSu .=jka úÿ,sh"
leiÜ hka;% b;d jeo.;a fõ' fmdaIK jev igyka fi!LH jev igyka o b;d
jeo.;a h'
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osidkdhl ^2002& fld<U yd l=reKE., osia;%slalj, meje;afjk fmr mdi,a
.=re mqyqKq mdGud,d 9la weiqrska l< wOHhkh wkqj fmr mdi,a .=re mqyqKq
mdGud,d ;=<ska ,nd fok m%dfhdaa.sl mqyqKq ùï ;j ÿrg;a j¾Okh l< hq;= h'
fmr mdi,a wOHdmkh fmr mdi,a .=re wOHdmkh iy .=rejreka n|jd .ekSu
iïnkaOj rdcHh ueosy;a ùfuka hq;= j m%ñ;Ska kshu l< hq;= h' fmr mdi,a
wëlaIKh l< hq;= h'

fj,a.u ^1982& <uhskaf.a mrsirh iudc miqìu yd Tjqka ,nk w;aoelSï úúO
jk ksid th jd.a ud,dj wvq jeä ùug n,mdk nj iy iudc mka;sh NdId
j¾Okhg n,mdk neúka  mQ¾j mdi, uÕska ta i|yd myiqlï iemhsh hq;= nj
bosrsm;a l<d h'

fcdaIma kd.s ̂ 1988& fmr mdi,a yd wdrïNl fY%aKsj, ,sùfï l=i,;dj b.ekaùfï
oS wkjYH fjfyila .kakd nj iuyr wjia:dj, oS orejka u; widOdrK
b,a,Sï yd n,dfmdfrd;a;= mgjk nj" iQodkï ùfï wNHdi yd l%shdldrlï
orejka jeä .Kklg tla;rd ÿrlg m%fhdackj;a jk kuq;a Tjqkaf.a yelshdjka
j¾Okh lr .ekSfï fïrSfï iajNdjh o iSudjka we;s lrk nj olajhs (National
Institute of Education, 1988)'

l=iqudj;S ^1986& .Kka lsrSu wjfndaOfhka f;dr j iduqysl j lrk nj;a
ixLHd wjfndaOh b;d uo nj iy mska;+rj,ska fmkajk ,o øjHj, jákdlu
ksjerÈ j lSug wfmdfydi;a nj;a wkdjrK l<d h'

fmr mdi,a úfha orejkaf.a NdId yelshd y÷kd .ekSu i|yd WmlrK lÜg,hla
ilid iïu; lsrSu uefhka wOHhkhl fhÿKq uqKisxy ^2002& fmr mdi,a
orejka i|yd NdId úIh lafIa;%h hgf;a Y%jK úfNaokh" oDIaÀ úfNaokh"
ufkdapd,l l=i,;d" ijkaoSu" l:kh" fmr lshùu" fmr ,sùu hk lafIa;% 7
jeo.;a jk nj;a" th j¾Okhg wod< mQ¾j l=i,;d ,nd oSfï wjYH;dj we;s
nj;a" orejkaf.a úêu;a mdi,a m%fõYhg fmr NdId lafIa;%fha iEu wxYhla u
ksfhdackh jk mrsos bf.kqï b.ekaùï l%shdj,sh ilia lr .; hq;= w;r th
fjka jQ l%shdj,shla fkd j ifudaOdksl j l< hq;= ld¾hhla f,i;a tu.ska
jd.aud,d fmdaIKh yd wfkla úIhhka i|yd;a fuh fnfyúka n,mdk nj
bosrsm;a l<d h'

2004 jif¾ Y%S ,xldfõ y¾uka uhsk¾ <ud .ïudk ixl,amh hgf;a ms<shkao,"
.d,a," wkqrdOmqrh" fudKrd., mj;akd <ud .ïudkj, fmr mdi,a bf.kqï
,enQ orejka 500la ms<sn|j l< wOHhkhla  weiqrska ú.%yhl fhfok  wfímd,
fmr mdi,a wOHdmkh wjidkfha <.d lr .; hq;= ksmqK;d¦ ikaksfõok wdYs%;"
oekqu wdY%s;" l%ufõo" iudc l=i,;d iy  mqoa., l=i,;d hk YS¾I 5 la hgf;a
ú.%y fldg we; ^wfímd," 2007' 259 msgqj&'

úl%ur;ak ^1996& wkqj¦ <ufhl=f.a cSú;fha m<uq jir mfya oS Tyqf.a ldhsl
m%cdkk iudchSh iy Ñ;a;fõ.Sh ixj¾Okh lrd f.k hkakd jQ ueosy;a
ùul wjYH;dj jvd;a fyd|ska y÷kd f.k we;¡ fuu ld, iSudj ;======< ldhsl
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wdrlaIdj ;yjqre lsrSu udkisl iqrlaIs; nj we;slsÍu fuka u /ljrK
odhlhl= fyda tjeks whj¨ka lsysm fofkl= fyda iuÕ isÿjk wka;¾ l%shdjkag
;=vq fok ióm in|;djla we;s m%fndaOu;a mßirhla ,nd oSu <uhl=f.a Wmrsu
ixj¾Okh iy;sl lsrSug fya;= jkq we;¡ Y%S ,xldfõ fmr mdi,a jev igyka
ms<sn| ;;a;aj úYaf,aIKh hqksfi*a wdh;kh" m%jdyk" mrsir yd jks;d lghq;=
wud;HxYfha iy <ud f,alï ld¾hd,fha wkq.%yh we;s j meje;ajQ iólaIKfha
wkdjrK wkqj¦ M,odhs bf.kqulg  25];a 30];a w;r fmr mdi,a m%udKhl
fmr lshùu yd fmr ,sùu hk l=i,;d ixj¾Okhg wjYH WmlrK yd øjHh
m%udKj;a ke;¡ b;d wvqfjka we;s WmlrK f,i jd¾;d jkafka t<suyka
WmlrK jYfhka .efkk úfYaIfhka pd,l yd Ydrsrsl ixj¾Okh i|yd
we;s WmlrKhs¡ yïnkaf;dg iy fudKrd., osia;%slalj, fmr mdi,a  i|yd
fuu WmlrK ;snQ njg idlaIs ke;s nj ks.uk úh¡

uQk.uf.a ^1975& úiska Y%S ,xldfõ mQ¾j mdi,a wOHdmkh ms<sn| úia;rd;aul
wOHhkhla wkqj mQ¾j mdi,aj, Ndú; jk úIhud,d tlla wfklg fjkiajk
fia úúO wkaoñka ilia jQ tajd h¡ ,sùu lshùu ixLHd mqyqKqj fuys wruqKq ù
we;¡ l%shdldrlï hk fhÿu Ndú; lsÍula mQ¾j mdi,a wdh;khkays isÿ fkdjk
neõ meyeos,s h¡

r;akdhl ^1986& úiska m<uq jk fY%aKsfha bf.k .kakd <uhska ;=< øjH
ixrlaIKh ms<sn| ixl,am j¾Okh flfrys iïn,kh iys; mqyqKqfõ n,mEu
ms<sn| j wOHhkh wkqj iïn,kh iys; mqyqKqj iïn,kh rys; mqyqKqjg
jvd .Ks; ixl,am ixrlaIKhg n,mdhs¡ mqyqKqj ksid .Ks; ixl,am ixrlaIK
úIhfhys os.=ld,Sk n,mEï mj;S¡ ixl,am wOHhkhg yd ixl,am idOkhg
<ufhla ;=< mej;sh hq;= mQ¾j wjYH;d f,i úfNaok Yla;sh idudkHlrK
Yla;sh wkkHlrKh m%;Hj¾;k yelshd f,i olajd ;sfí¡ m¾fhaIK idys;H
úu¾Ykfhka meyeos<s jkqfha fmr mdi,a úh úúO ksmqK;d i|yd <uhd
ksmqK;djg <Õd lrjk wdh;khla úh hq;= njhs'

m¾fhaIK l%ufõoh'

m¾fhaIKfha wruqKq

1' úêu;a wOHdmkhg m%fõY jk úg orejkaf.ka ljr ksmqK;d wfmalaId
lrkafka oehs úuiSu'

2' › ,xldfõ fmr mdi,a wOHdmkh wjika lrk orejka ;=< we;s ksmqK;d

ljf¾oehs y÷kd .ekSu'

3' fmr mdi,a wOHdmkh u.ska" orejka we;s lr .; hq;= ksmqK;d úuid
ne,Su'

úia;rd;aul m¾fhaIK l%uh Ndú;hg .kakd ,oS¡ ksheoshg we;=<;a jQfha
wdrïNk .; j f;dard .;a fmr mdi,a 30la" fmr mdi,a md,sldjka 100la" m<uq
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fY%aKs Ndr .=reNj;=ka 100la iy m<uq fY%aKshg msúis orejka 200ls' wOHhkfha
oS m¾fhaIK WmlrK y;rla fhdod .kakd ,oS¡' ,sÅ; uQ,dY%"  m%Yakdj,s^fmr
mdi,a md,sldjka iy m<uq fYa%Ksh Ndr .=re Nj;=ka i|yd&" ksrSlaIK^fmr
mdi,a yd m<uq fY%aKshg msúis orejka i|yd&" iïuqL idlÉPd^fmr mdi,a
md,sldjka" m<uq fY%aKs Ndr .=re Nj;=ka" úoaj;=ka iy foudmshka i|yd jYfhks&'

o;a; bosrsm;a lsrSu" úYaf,aIKh yd w¾:l:kh

úêu;a wOHdmkhg m%fõY jk úg orejkaf.ka ljr ksmqK;d wfmalaId lrkafka
oehs úuiSfï oS" fmr mdi,a wOHdmkh iEu orefjl=g u ,eìh hq;=h hkak
.=rejrsfhda 64]la  m%;spdr oelajQy' tfia u ,eìh hq;= ke; hkak 36]la m%;spdr
oelajQy' fmr mdi, ndysr wdh;k úiska wëlaIKh l< hq;= h hkak 75] la
.=rejrsfhda m%;spdr oelajQy' fmr mdi,a ld,fhka jeä ld,hla .; l< hq;af;a
mka;s ldurfhka neyer j fi,a,ï lsrSu fyda fi!kao¾h wx. bosrsm;a lsrSug
nj m%;spdrj,ska úoHudk fjhs' tfia u cSú;hg wdo¾Y .; yels l;kaor
i|yd ijkaoSug jeä wjia:d ,nd oSu" je,s j;=r jeks foaj,a wdY% s;
l%shdldrlïj,ska oE;aj, ishqï udxY fmaYs ixj¾Okhg wjia:d fmr mdi,a
ld,igykg we;=<;a lsrSu" .S; ri ú|Sfï wjia:d ,nd oS Ñka;khg yqre
lsrSu"  mrsirhg we,aula we;s lsrSu i|yd mrsirh  ksrSlaIK lsrSfï l=i,;d
,nd oSu fyd| isrs;a úrs;a yqre lsrSu l:k l=i,;d ixj¾Okh lsrSu i|yd o
wjYH lghq;= i,id .; hq;= nj o ;j ÿrg;a meyeos,s fjhs'

ta i|yd fmr mdif,a l%shdldrlï fmr mdi, úiska u fhdackd l< hq;= hehs o
fmr mdi,a wOHdmkfha wruqKq úh hq;af;a Ydrsrsl" mrsir" iudc" NdId" nqoaê"
hy.=K ufkda pd,l" fi!kao¾h" idrO¾u Ñ;a;fõ.S" wjOdkfhka ijkaoSu
ixfõoS nj hk wxYj, ixj¾Okhka h'

ksheoshg wh;a .=rejrshkaf.ka 100]lau ,nd osh hq;= ksmqK;d f,i oelajQfha¦
ikaksfõok" iudc ixj¾Ok yd hy mqreÿ" mrsirh yd iïnkaO" bkaøsh yd
Ndj úIh iïnkaO ks¾udKd;aul yd fi!kao¾h ksmqK;d" fm!oa.,sl fi!LH
yd fmdaIKh ms<sn| oekqj;a ùu iy ixialD;sl yd wd.ñl ksmqK;d h' wl=re
yelshdj ms<sn| ksmqK;d iy ixLHd yelshdj ms<sn| ksmqK;d  ,nd fkdosh hq;=
nj 90]lg jeä msrsila m%ldY l<y'

fmr mdi,a wOHdmkh wjidkfha orefjla ,nd .; hq;= wNsu; ^Wmrsu uÜgu&
ksmqK;dj NdId ksmqK;d" ixLHd y÷kd .ekSu" .S; .dhkh iy .Ks; l¾u
hk ksmqK;d weiqrska úuik ,oS' ta wkqj NdId ksmqK;d iïnkaO Wmrsu uÜgu
f,i ksheoshg wh;a .=reNj;=ka 98]l m%;sY;hla fmr ,sùu Y%jK úfNaokh"
oDIaÀ úfNaokh" fmr lshùu nj m%ldY l<y'

ixLHd y÷kd .ekSfï ksmqK;d f,i mQ¾j .Ks; ixl,am y÷kd .ekSu f,i
98] la m%;spdr olajd we;' 100]l m%;sY;hla .S; .dhkfha ksmqK;d f,i ir,
.S; .dhkh" fma<s 5l muK ir, lú .S; .dhkh" ;d,dkql+,j lú .S;
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.dhkh hk ksmqK;d kï lr we;' .Ks; l¾u ksmqK;d wjYH ke;s nj
100]l m%;sY;hla m%ldY l<y' .Kka lsrSfï ksmqK;d f,i 1 isg 20 olajd
,nd osh hq;= nj 94]la m%;spdr olajd we;' 1-100 olajd ksmqK;d ,nd osh hq;=
nj 6] la m%;spdr olajd we;'

ish¨ orejka m%fõY ksmqK;d ,eîu" wl=re yelshdj fyd|ska ,eîu" mka;sfha
;ekam;a j jefvys fhoSu" ixLHd wjfndaOh" .Ks; ixl,am j¾Okhg myiqjla
ùu" wjOdkh myiqjla ùu" fi!LH mqreÿ" iu jhia lKavdhïj,g ,eoslu"
fyd|ska ijkaoSu" orejka md,kh lsrSu" uQ,sl NdId l=i,;d iy WmlrK
mdúÉÑh ms<sn| j iEySulg m;a úh fkdyels nj fmr mdi,a wOHdmkh
wjika lr úêu;a wOHdmkhg msúis orejka ms<sn| j m<uq fY%aKs Ndr .=rejreka
m%;spdr olajd we;'

by; yelshdj,ska m<uq fY%aKsfha lghq;= lr f.k hdfï oS w;HdjYH yelshd
lsysmhls' tkï¦ ;ekam;a j jefvys fhoSu" wjOdkh fyd|ska ;sîu" orejka
md,kh lsrSu iy uQ,sl NdId l=i,;d hk yelshdjka h' tfy;a fmr mdi,a
wOHdmkh wjidkfha th bgq ù ke;' fmr mdi,a wOHdmkh u.ska" orejka we;s
lr.; hq;= ksmqK;d úuid ne,Sfï oS¦ úúO m%fõY u.ska ,nd .;a o;a;
úYaf,aIKfhka wk;=re j wOHhkh l< m%Odk .eg¨j jQ —fmr mdi,a wOHdmkh
wjika lrk Y%S ,xldfõ orejka úiska idOkh lr .; hq;= ksmqK;d ljf¾ o@˜
hk .eg¨j i|yd ms<s;=re f,i m<uq jgfha oS ilia l< ksmqK;d ,ehsia;=jla
ilia lsrSug yels úh' tu ksmqK;d ,ehsia;=j ms<sfh, lrk ,oafoa¦ fmr mdi,a
md,sldjka" m<uq fY%AKs Ndr .=reNj;=ka" foudmshka" úoaj;=ka ,nd ÿka woyia
úYaf,aIKh lsrSfuks' th my; i|yka mrsosh'

Ydrsrsl ksmqK;d
• o<
• ishqï

mqoa., yd iudc ixj¾Ok ksmqK;d

ikaksfõok ksmqK;d

ks¾udKd;aul yd fi!kao¾h ksmqK;d

NdId ixl,am ksmqK;d

.Ks; ixl,am ksmqK;d

bka wk;=re j w;=re ksheoshlg tu ksmqK;d ,ehsia;=j fhduq lrk ,oS' ta
wkqj¦ fmr mdi,a wOHdmkh wjika lrk Y%S ,xldfõ orejka úiska idOkh l<
hq;= ksmqK;d ks.ukh lrk ,oS'

weúoSu iy jdä ùu i|yd ksjeros brshõ Ndú; lsrSu" ke.Su iy neiSu"
mekSu ìu frda,a ùu" TkaÑ,s meoSu hk tajd Ydrsrsl ksmqK;d ^o<& h' mekai,"
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mEk ksis f,i we,a,Su" fmdf;a kshñ; msgqj fmr,d .ekSu" len,s fjka l<
mska;+r iïmQ¾K fldg we,ùu" l;=r ksjeros j Ndú; lsrSu" brgqjlg u,a
wdosh weñKSu" rEmhl iSudj ;=< mdg lsrSu hk tajd Ydrsrsl ksmqK;d ^ishqï&
h' YrSr wjhj y÷kd .ekSu" ;u jdrh tk;=re bjiSu" wjidkh olajd jev
lsrSu" kdhl;ajh .ekSu iy kdhl;ajh ms<s.ekSu" iu jhia lKavdhï iuÕ
iyfhda.fhka lghq;= lsrSu" ;ukaf.a lghq;= ;ksj lr .ekSu" wd.ñl j;dj;a
pdrs;% isrs;a úrs;aj,g iyNd.s ùu" iajNdúl wjYH;d md,kh lr.ekSug
wjYH jQ úg oekqï oSu" wdydrhg fmr$miq w; fiaoSu jeks msrsisÿlug wod<
mqreÿ iy ;ksj u $ksjeros j wdydr wkqNj lsrSu hk tajd mqoa., yd iudc
ixj¾Ok ksmqK;d h'

wjOdkfhka ijka oSu" woyia jdÑlj m%ldY lsrSu" ksjeros WÉpdrKh" bÕs yd
isrer ni Ndú;h" lú .S isxÿ .dhkh ^isxy," bx.%Sis&" ;u ku lshfjk úg
m%;spdr oelaùu" ir, úOdk j,g m%;spdr oelaùu" .=rejrhd l:djla lshk
úg weyqïlka oSu" ;u ku mosxÑh foudmsh kï weiQ úg m%ldY lsrSu" b,a,Sula
lrk úg kegqul rx.khl .dhkhl l%shdldrlul prs; ksrEmKhl fhoSu
hk tajd     ikaksfõok ksmqK;d h'     Ñ;% we|Su" weöu" w;ajev"  weÕs,sj,ska fld<
brd ks¾udKhla lsrSu" ;ud úiska w|sk ,o Ñ;%hla ms<sn| úia;r lsrSu" rEm
weoSu we,ùu mdg lsrSu boslsrsu  jeks ks¾udKSh l=i,;d hk tajd     ks¾udKd;aul
ksmqK;d h'

jpk ud,dj f;areï .ekSu - jdÑl" oDYH úfNaokh" jdÑl bx.%Sis Ndú;h"
Y%jk úfNaokh" mska;+r Ndú;fhka ks¾udK lsrSu" fmr ,sùu iy fmr lshùu"
mska;+r u.ska ir, m%ldY f.dv ke.Su" mska;+r weiqrska ir, l;kaor f.dv
ke.Su iy m%ldY lsrSu     hk tajd     NdId ixl,am wdY%s; ksmqK;d h'

1 isg 10 olajd .Kka lsrSu" øjH 2l lÜg,hla mdg wkqj yevh wkqj ;ru
wkqj j¾.h wkqj f;arSu" øjH ixLHdjla tla wfhl=g tlla jk fia fnoSu"
osYd.; fma<shl bosrsfhka u yd msgqmiska u isákakd y÷kd .ekSu" øjH ;=kla
úYd,;ajh wkqj wkqms<sfj,g ;eîu iy ? oyj, hk ixl,amh Ndú; lrñka
ld,h ms<sn| isoaê m%ldY lsrSu uQ,sl .Ks; ixl,am ksmqK;d h'

ks.uk iy fhdackd

mQ¾j mdi,a wdh;kj, mej;=ï rgdj" idudkH mdi,aj, Ndú; jk mdi,a ksjdvq
ld," osk mfya i;sh" mdi, weröu iy wjidk ùu hk fï l%shdud¾. ish,a,
u iys; rgdju h' fï wkqj mQ¾j mdi,a —l=vd m%d:ñl mdi,a˜ f,i ye|skaùu
fhda.H h' m%d:ñl fY%aKsj,oS idOkh l< hq;= ksmqK;d ,nd oSu flfrys fmr
mdi,a o wjOdkh fhduq lr we;' fmr mdi,a jeä m%;sY;hl foudmshkaf.a
b,a,Su ksid isxy, iy bx.%Sis wl=re fukau ixLHd W.kajhs' tfia lrkq fha
orejdg th fkd.e<fmk nj md,sldjkaf.a fkdoekqj;alu ksid fkd j foudmsh
n, lsrSu ksid h' fmr mdi, ndysr wdh;k úiska wëlaIKh l< hq;= h' fmr
mdi,a wOHdmkh wjika lrk orejka msúfikafka úêu;a mka;s ldurhg h'
tfia kuq;a m<uq fY%aKsh Ndr .=re Nj;=ka wkqu; fkdlrk l%shdldrlï rdYshla
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fmr mdi, ;=< isÿ fjhs' thska orejdf.a mQ¾K ixj¾Okfha oS isÿ jk ydksh
h<s ilia l< fkdyels nj;a úêu;a mka;s ldurfha oS .eg¨ u;= jk nj;a
ks.ukh l< yels h' l%shdldrlï hk fhÿu w¾:j;a j Ndú; lsrSula mQ¾j
mdi,aj, isÿ fkdjk nj meyeos<s h' iduqysl l%Svd hk fhÿfuka fufia u
u;=msg w¾:fhka muKla fuu wdh;kj, l%shd;aul fjhs' l%Svd hkqfjka
y÷kajkafka <uhska ÿj mek weúosñka lrk lS%vd h' bf.kqï udOHhla jYfhka
l%Svd Ndú; jkafka ke;' fmr mdi,a wOHdmkfha oS orejka úiska ,nd .;hq;=
NdId yelshdjka iïnkaO ksmqK;d jk fmr ,sùu" fmr lshùu" Yío úfNaokh"
wdos yelshdjka ,nd .ekSu ÿ¾j, jk w;r ta fjkqjg fkd.e<fmk ksmqK;d
jk wl=re lshùu" ,sùu" jeks ksmqK;d ,nd f.k we;' tu ksmqK;d ,ndf.k
we;af;a o wiïmQ¾K iy fkd.e<fmk f,i h' ikaksfõok wdY%s;  ksmqK;d
fmr mdi,a wOHdmkfhaoS orejka úiska ,ndf.k ke;' m<uqjk fY%aKsfha úIh
ks¾foaYh fmr mdi,aj, l%shd;aul lrk w;r" fmr mdif,aa oS l%shd;aul l<
hq;= ufkdapd,l l=i,;d ,nd oSu m<uqjk fY%aKsh wdrïNfha oS isÿ flf¾' fï
ksid m<uq fY%aKsfha l%shdldrlï orejkag m%udKj;a fkdjk nj foudmshkaf.a
u;h ù we;' tfia u orejka úiska m<uqjk fY%aKsfhaa l%shdldrlï y÷kdf.k
we;s ksid tu fY%aKsfha l%shdldrlï Tjqkg w¨;a w;aoelSula f,i yeÕSula
we;s fkdjkjd fia u mka;s ldurfha fkdikaiqka f,i yeisrSug o tla fya;=jla
ù we;'

m<uq fY%aKsfha oS l%shd;aul lrkq ,nk ri úkaok Yla;sh WoaoSmkh i|yd jk
l=vd lú iy .S; orejka úiska ri ú|skafka ke;' thg fya;=j fmr mdif,a oS
<ud j¾Ok iajNdjh blaujd .sh ir, .S; .dhkh rx.kh by< uÜgulska
yqre ù we;s neúKs' tfy;a th hdka;%sl j .ehSu iy rx.kh ñi wjfndaOfhka
ri ú|Sulska l%shd;aul lrkakla fkdfõ' ishqï udxY fmaYs l%shd;aul lrñka
l< hq;= l%shdldrlï fndfyduhla fmr mdi,a ld,fha oS uÕ yerS we;s w;r"
úêu;a mdif,a oS th ,nd oSug W;aidy l, o oeä wdhdihla .; hq;= j we;'
thg fya;=j tjeks l%shdldrlïj,g jvd orejka wfmalaId lrkqfha wl=re
,sùu .Kka yeoSu jeks l%shdldrlï h'

mQ¾j <ud úfha orejkaf.a Ñka;kh m%Odk jYfhkau yev .efikqfha NdId
ixj¾Okh u; h' tfiau ndysr f,dalh wkqlrKh lsrSfuka h' NdId j¾Okhg
fmr mdi, wjYH jk w;r ta i|yd ys;lr mrsirhla iïmdokh lsrSu flfrys
jeä wjOdkhla fhduq l< hq;= h¡ tfia u úNjH ixj¾Ok uÜgu lrd <Õd
jkakg  u. jkafka NdIdjhs'

orejkaf.a yiqre fl!Y,Hh oshqKq l< hq;= h' ishqï udxY fmaYSj, l%shdldrs;ajh
i|yd l%shdldrlïys ksr; lsrSfuka tu olaI;dj we;s l< hq;=h' nqoaêh j¾Okh
lsrSu i|yd ks¾udKd;aul olaI;dj msájy,la fjhs'

orejdg wdorfhka l:d lsrSu" orejd ms<s.ekSug ,lalsrSu" orejdg bosrsm;a
ùfï wjia:d ks¾udKh lsrSu i|yd fmr mdi, jeo.;a ia:dkhla jk w;r tys
l%shdldrlï ixúOdkh l< hq;af;a tu wjYH;d bgqjk wdldrhg fmr mdi,a

8 – CM 15529
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md,sldjka ;u l%shdj,sh bgql< hq;= h¡ Ydrsrsl wjYH;d" <uhdf.a bkaøshuh
olaI;d j¾Okh" ks¾udKd;aul f,i wd;au m%ldY lsrSu i|yd orejdg wjYH
miqìu ie,ish hq;=h' tfia u oekqu fiùfï Wkkaÿj l=;=y,h ika;¾mkh
lsrSu" wkHhka iuÕ wka;¾ l%shd lsrSu" in|;d meje;aùu" bosrsm;a ùu jeks
iudc l=i,;d" tfia u ;ud ms<sn| j wNsudkhla we;s jk wdldrfhka wjYH;d
bgqùu i|yd o fmr mdi, b;d jeo.;a fõ' nqoaêuh yelshdjka ixj¾Okh
lsrSug fmr mdi, wjYH h' tkï¦ ixrlaIK yelshdj" m%;Hdj¾;k yelshdj"
;¾l lsrSfï yelshdj j¾Okh ù fkdue;s neúka o  orejdg jrlg biau;=j
fmfkkqfha lsishï tla fohla ksid fukau wd;au flakaøsh nj ksid fmr mdif,a
l%shdldrlï ta wkqj ie,iqï l< hq;= fjhs'
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THE CONTRIBUTION OF TAMIL LANGUAGE SYLLABUS IN
SECONDARY SCHOOLS IN ACHIEVING THE NATIONAL

GOALS AND BASIC COMPETENCIES

T. Thanaraj

Summary of the Tamil Article

Curricular revisions and changes have been a regular feature in school
education in the post-independent Sri Lanka due to socio - cultural,
economic and political factors.  Since 1985, such curricular changes and
transformations have been solely entrusted to the National Institute of
Education (NIE) as the formulation and development of school curriculum
was one of the legal obligations of the NIE. However, national guidance
for curricular reforms was always absent until 1992 during which year
the National Education Commission ( NEC) introduced for the first time
nine national goals and five core competencies. Later in 2003, the NIE
reduced the national goals to eight and raised the competencies to seven.
The major purpose of this study was to find out the extent of integration
of these national goals and core competencies in the school curriculum
and teaching-learning processes particularly in Tamil syllabi from Grade
6-11 and to make appropriate recommendations to enhance such
integration to a satisfactory level. Further, the relevance of these goals
and competencies as well as the skill level of teachers in integrating them
in the classroom process were also assessed and observed in this study.

Initially, a deep content analysis was undertaken into the Grade 6-11
Tamil syllabi, text books and teachers instructional guides. Subsequently,
selected number of officers of the NIE Tamil Department, subject directors
in the regions, in-service advisors (ISAs), teachers and school principals
were also interviewed. In addition, few classes were observed to get to
know whether the integration of national goals and core competencies
were taking place in the class room processes.

The study revealed that national goals and core competencies were not
systematically integrated in the Tamil syllabi of Grade 6-11. Further, it
also came to light that no instructions were given to curriculum developers
with regard to such integration. In fact the curriculum developers have
not participated in any awareness program with regard to national goals
and core competencies. However, one could trace unconscious integration
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of many national goals and core competencies in the text book content
and also in the teacher instructional guide. It is recommended that
curriculum developers in Tamil Department of the NIE should undergo
an awareness program about the importance of national goals and core
competencies and also should be trained in the ways and means of
integrating such national goals and core competencies in the curriculum
materials and in the classroom processes.
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Njrpa ,yf;Ffs; kw;Wk; mbg;gilj; NjHr;rpfis miltjpy;
,ilepiy jkpo;nkhopg; ghlj;jpl;lj;jpd; gq;fspg;G

ij. jduh[;
rpNul;l tphpTiuahsH

fy;tpg; gPlk;
,yq;if jpwe;j gy;fiyf;fofk;

Ma;Tr; RUf;fk;

Rje;jpuj;jpw;Fg; gpd;du; ,yq;ifapd; r%f> nghUshjhu> murpay; nry;newpfs;
kw;Wk; Njitfspd; mbg;gilapy; mt;tg;NghJ ghlrhiyf; fiyj;jpl;lj;jpy;
khw;wq;fs; nfhz;Ltug;gl;lNghJk; fiyj;jpl;l cUthf;fj;Jf;fhd
topfhl;ly;fs; VJk; ,Uf;ftpy;iy. mjid epiwT nra;Ak; Kfkhf 1992
Mk; Mz;L Njrpa fy;tp Mizf;FO Kjd;Kjyhf Njrpa ,yf;Ffs;
kw;Wk; mbg;gilj; Nju;r;rpfis mwpKfg;gLj;jpaJ. ,it ghlrhiyf;
fiyj;jpl;lj;jpYk; fw;wy;-fw;gpj;jy; nraw;ghLfspYk; ve;jsTf;F
cs;thq;fg;gl;Ls;sd vd;gij fz;lwptNj ,e;j Ma;tpd; gpujhd Nehf;fkhf
mike;jJ. mj;Jld; Nkw;gb Njrpa ,yf;Ffs; kw;Wk; mbg;gilj; Nju;r;rpfspd;
nghUj;jKilik> ,tw;iw tFg;giwapy; eilKiwg;gLj;Jtjpy;
Mrpupau;fSf;Fs;s Nju;r;rp epiy MfpaitAk; Ma;Tf;F cl;gLj;jg;gl;ld.
gz;Grhu; Ma;T mZFKiwiag; gad;gLj;jp jkpo; nkhop ,ilepiyg;
ghlrhiyapd; (juk; 6 -11) ghlj;jpl;lk;> ghlE}y;fs; kw;Wk; Mrpupau; mwpTiug;G
topfhl;bfs; cs;slf;fg; gFg;gha;Tf;F cl;gLj;jg;gl;ld. njhlu;e;J Njrpa
fy;tp epWtfj;jpd; njupT nra;ag;gl;l mYtyu;fs;> Kjd;ik Mrpupau;fs;>
ghlrhiy mjpgu;fs;> ghlj;Jf;Fg; nghWg;ghd fy;tpg; gzpg;ghsu;fs; kw;Wk;
Mrpupau;fs; MfpNahu; Neu;fhzy; nra;ag;gl;ldu;. ,tw;Wf;F Nkyjpfkhf
tFg;giwfspy; jkpo; fw;gpj;jy; mtjhdpf;fg;gl;L ,Wjpahf njhFg;Giu
jahupf;fg;gl;lJ. Njrpa ,yf;Ffs;> mbg;gilj; Nju;r;rpfs;> ,ilepiy tFg;G
jkpo;g;ghlj;jpd; jpl;lkplg;gl;l Kiwapy; cs;thq;fg;glhjNjhL ,t;tplak;
njhlu;ghf rk;ge;jg;gl;l MszpapdUf;F cupa mwpTWj;jy;fSk;
toq;fg;gltpy;iy. vdpDk; rk;ge;jg;gl;l fiyj;jpl;l Mtzq;fspy; Njrpa
fy;tp ,yf;Ffs; kw;Wk; mbg;gilj; Nju;r;rpfs; vNjr;irahd Kiwapy;
cs;thq;fg;gl;Ls;sd. vdNt rk;ge;jg;gl;l MszpapdUf;F fiyj;jpl;lj;jpy;
Nkw;gb Njrpa ,yf;Ffs; kw;Wk; mbg;gilj; Nju;r;rpfis xd;wpizg;gJ
Fwpj;J cupa mwpTWj;jy;fSk; gapw;rpfSk; toq;fg;gl Ntz;Lk;. mj;Jld;
fiyj;jpl;l cUthf;f nraw;ghLfspy; rk;ge;jg;gl;l Vida fy;tprhu;
epWtdq;fSk; gy;fyf;fofq;fspd; fy;tpj;JiwfSk; xd;wpizf;fg;gLtNjhL
fiyj;jpl;l cUthf;ff; FOtpy; cstpay;> r%ftpay;> nkhopapay; Jiwrhu;
epGzu;fSk; cs;thq;fg;gl Ntz;Lk;.
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gpujhd nrhw;fs;: jkpo;nkhop fiyj;jpl;lk;> Mrpupau; mwpTiug;G topfhl;b>
fw;wy; - fw;gpj;jy; nrad;Kiw> Njrpa ,yf;Ffs;> mbg;gilj; Nju;r;rpfs;

mwpKfk;

"fiyj;jpl;lk;" vd;Dk; vz;zf;fU gw;wpa vkJ rpe;jidfSk; Nfhl;ghl;L
tpsf;fq;fSk; njhlHr;rpahd khw;wq;fSf;F cl;gl;L te;jpUf;fpd;wd.
fiyj;jpl;lk; gw;wpa KjyhtJ E}iy vOjpa nghg;gpw; (John Franklin Bobbit,
1918) fiyj;jpl;lk; (Curriculum) vd;gJ fpNuf;fj;jpd; NjNuhl;lg; ghijiaf;
Fwpf;Fk; currera vd;Dk; yj;jPd; nrhy;ybahfg; gpwe;jJ vdTk; khztHfs;
tsHe;Njhuhf KjpHr;rp miltjw;F Mw;w Ntz;ba nraw;ghLfs;>
milaNtz;ba mDgtq;fisf; nfhz;l topj;jlk; (Course) jhd;
fiyj;jpl;lk; vdTk; tiutpyf;fzg;gLj;jpdhH. fiyj;jpl;lk; gw;wpa rkfhy
fUj;Jepiyfs; nghg;gpw;wpd; tiutpyf;fzj;ij Gwe;js;sp tpl;lNghjpYk;
"khztHfs; ngwf;$ba mDgtq;fspd; njhFg;G|| vd;w mbg;gil mk;rk;
,d;Dk; Vw;Gilik nfhz;Ls;sJ. ,d;W fiyj;jpl;lk; vd;gJ ghlrhiyf;F
cs;Sk; GwKk; jdpahfNth my;yJ FOthfNth ghlrhiyfshy;
jpl;lkplg;gl;L topfhl;lg;gLk; rfy fw;wy;fisAk; Fwpj;J epw;fpwJ (Kerr
Nkw;Nfhs; Kelly, 1983).

,yq;if <uhapuk; Mz;LfSf;F Nkw;gl;l fy;tpg; ghuk;ghpaj;ijr; nfhz;bUe;j
NghjpYk; jkJ fhydpj;Jtj; Njitfis epiwNtw;Wk; Nehf;Fld; 19Mk;
E}w;whz;by; Mq;fpy nkhopg; ghlrhiyfspy; fiyj;jpl;lk; mwpKfg;gLj;
jg;gl;lJ. vdpDk; 1931 ,y; murhq;f rigapd; ];jhgpjj;Jld; ,yq;ifaH
XusT Ml;rpAhpik ngw;wijj; njhlHe;J fy;tp kPjhd tpNrl Mizf;FO
(1943) ,yq;ifg; ghlrhiyfspy; gpd;gw;wg;gLk; fiyj;jpl;lk; ,yq;ifahpd;
murpay;> r%f> nghUshjhu Njitfisg; G+Hj;jp nra;a Ntz;Lk; vd;Dk;
Nehf;Fld;  fiyj;jpl;l rPHj;jpUj;jq;fis Kd;nkhope;jJ (SP XXIV, 1943).
njhlHe;J 1961 ,y; epakpf;fg;gl;l NguhrphpaH N[. <. [a#hpa jiyikapyhd
Njrpaf; fy;tp Mizf;FO RNjrpa Nehf ;Fldhd fiyj;jpl ;l
rPHj;jpUj;jq;fis Kd;itj;jJ. 1972 ,y; ,yq;if fy;tp Kiwikapy;
ghhpa fiyj;jpl;l rPHj;jpUj;jq;fs; Kd;ndLf;fg;gl;l NghjpYk; 1980fspy;
murpd; jpwe;j nghUshjhu nfhs;if fiyj;jpl;l cUthf;fj;jpYk; nry;thf;F
nrYj;jpaJ.

,yq;ifapd; fy;tp tuyhw;wpy; 1991 Mk; Mz;by; epakpf;fg;gl;l Njrpa
fy;tp Mizf;FO Kjd;Kjyhf xd;gJ Njrpa ,yf;FfisAk; Ie;J
mbg;gilj; NjHr;rpfisAk; Kd;itj;jJ. vdpDk; 2003 Mk; Mz;L
ntspaplg;gl;l Njrpa fy;tp Mizf;FOtpd; ,uz;lhtJ mwpf;ifapy;
Njrpa ,yf;Ffs; vl;lhfTk; mbg;gilj; NjHr;rpfs; VohfTk; khw;wkilfpd;wd.
Nkw;gb Njrpa ,yf;FfSk; mbg;gilj; NjHr;rpfSk; gpd;dpizg;gpy;
jug;gl;Ls;sd. xU ehl;bd; fy;tp Kiwikapd; cUthf;fj;jpYk;
eilKiwg;gLj;jypYk; Njrpa ,yf;Ffs; nrt;tpa topfhl;bahf mikfpd;wd.
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gy ehLfspy; Njrpa ,yf;Ffis cUthf;Ftjw;fhf (cjhuzkhf
kNyrpahtpy;) jdpahd Mizf;FOf;fs; mikf;fg;gl;ld. ,yq;ifapy;
mt;thwhd Mizf;FOf;fs; mikf;fg;glhj epiyapy; Njrpa fy;tp
Mizf;FO mg;ghhpa nghWg;gpid jd;kPJ jhNd Rkj;jpf; nfhz;lJ (NEC,
1992).

6 – 11 juk; tiuapyhd rkfhy fiyj;jpl;lk; Fwpg;ghf jkpo;nkhop
fiyj;jpl;lkhdJ Nkw;gb Njrpa ,yf;Ffs; kw;Wk; mbg;gilj; NjHr;rpfis
miltjpy; ve;jsTf;F gq;fspg;G nra;Js;sJ vd;gijf; fz;lwptNj ,e;j
Ma;tpd; gpujhd Nehf;fkhFk;. mj;Jld; gpd;tUk; Fwpg;ghd Nehf;fq;fisAk;
,e;j Ma;T mila Kaw;rpj;jJ : (1) Njrpa ,yf;Ffs; kw;Wk; mbg;gilj;
NjHr;rpfs; jkpo; nkhop ghlj; jpl;lj;jpy; ve;jsTf;F cs;thq;fg;gl;Ls;sd;
(2) xt;nthU juj;jpYk; (6-11) jkpo;nkhop ghlj;jpl;lj;jpy; Nkw;gb Njrpa
,yf;FfSk; mbg;gilj; NjHr;rpfSk; ve;jsTf;F milag;gl;Ls;sd; (3)
Kd;nkhopag;gl;l NjHr;rpfSk; NjHr;rp kl;lq;fSk; me;je;j tFg;GfSf;F
Vw;Giladth; (4) ghlj;jpd; cs;slf;fk; me;je;j taJg; gphptpdHf;F
Vw;Gilajh; (5) me;je;j juj;jpy; fw;Fk; gps;isfspd; NtWgl;l Mw;wy;fs;>
<LghLfs;> csr;rhHGfis Fwpg;gpl;l ghlj;jpl;lk; G+Hj;jp nra;fpd;wjh; (6)
kw;w NjHr;rpfis tpUj;jp nra;tjw;F trjpahf MrphpaH mwpTiug;G
topfhl;bfs; NghjpasT nefpo;r;rpj; jd;ikiaf; nfhz;Ls;sjh; (7) Nkw;gb
NjHr;rpfis tpUj;jp nra;tjw;F ghlrhiy kl;lf; fzpg;gPL (SBA) ve;jsTf;F
gq;fspg;G nra;fpd;wJ; (8) jkJ fw;gpj;jypd; NghJ Nkw;gb NjHr;rpfis
khztHfs; tpUj;jp nra;tjw;F NghJkhd msT NjHr;rpfis MrphpaHfs;
nfhz;Ls;sduh.

rhHgpyf;fpa kPsha;T

,f;fl ;Liuapy ; Vw ;fdNt Fwpg ;g pl ;lthW fiyj;j pl ;lk ; gw ;w pa
tiutpyf;fzq;fSk; ghHitfSk; mZFKiwfSk; fhyg;Nghf;fpy;
khw;wkile;Js;sd. mJkhj;jpukd;wp xU Njrj;jpd; murpay;> nghUshjhu>
r%f #oikTfs; kw;Wk; murpay; rpj;jhe;jq;fs; me;ehl;bd; fiyj;jpl;l
cUthf;fj;jpy; ghhpa nry;thf;if nrYj;jp te;Js;sd. nghg;gpw; (1918)
fhyj;jpypUe;J gy fiyj;jpl;l rpe;jidahsH kw;Wk; tpw;gd;du;fs; (Dewey,
1938; Tyler, 1949; Taba 1962;  Freire, 1972; Stenhouse, 1975; Kelly, 1983; Grundy,
1987; Cornbleth, 1990; Blenkin, 1992; Rose 2000) gyUk; fiyj;jpl;lk; njhlHghd
fUj;jpay; mjd; cs;slf;fk;> nrad;Kiw> kjpg;gPL gw;wpa jkJ
fUj;Jf;fisAk; Kd;itj;Js;sdu;. fiyj;jpl;lk; njhlHghd ehd;F
mZFKiwfis ehk; ,dq;fhz KbfpwJ. mitahtd: (1) fiyj;jpl;lk;
mwpTj; njhFjpia flj;JfpwJ. (Transmission) (2) fiyj;jpl;lk; khztHfspy;
Fwpg;gpl;l tpisTfis cUthf;FfpwJ. (Content) (3) fiyj;jpl;lk; xU
nrad;Kiw (Process) (4) fiyj;jpl;lk; xU eilKiw (praxis). ,t;thW
ehd;F mZFKiwfs; ,Ug;gpDk; $l mbg;gilapy; rfy fiyj;jpl;l
Kaw;rpfSk; uapyhpd; (1949) fiyj;jpl;lk; Nfhl;ghL Kd;itf;Fk; gpd;tUk;
mbg;gil mk;rq;fis cs;slf;fpapUj;jy; Ntz;Lk;. (1) ghlrhiy mila
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tpUk;Gk; fy;tp Nehf;Ffs;> (2) ,e;Nehf;Ffis mila vj;jifa fy;tp
mDgtq;fs; toq;fg;gl Ntz;Lk; (3) ,e;j fy;tp mDgtq;fis vt;thW
tpidjpwDld; xOq;FgLj;jyhk; (4) ,e;j Nehf;Ffs; milag;gl;Ls;sdth
vd;gij vt;thW jPHkhdpf;fyhk; (Wikipedia.org/wiki/curriculum theory –
1.10.2012).

Nkw;gb gpd;dzpapy; xt;nthU ehLk; jj;jkJ fiyj;jpl;l Nehf;fq;fis
Kd;itj;Js;sd. mtw;iw gFg;gha;T nra;Ak; NghJ mitahTk; ,Wf;fkhd>
njhlHGs;s ,uz;L fpisfisf; nfhz;bUg;gijf; fhzyhk; ([atPu> 2010)

(1) kdpj mgptpUj;jpf;F njhlHghd Njrpa ,yf;Ffs;> epakq;fs;>
tpOkpaq;fs; kw;Wk; khWfpd;w cyfshtpa r%f ghpkhzq;fs;.

(2) rfy fw;NghhpdJk; cs> cly;> r%f> nghUshjhu> jdpg;gl;l
eyd;fis Nkk;gLj;jYk; nghJthd jpwd;fs;> mwpT> kw;Wk;
kdg;ghq;Ffis tpUj;jp nra;jYk;.

,yq;ifapy; fiyj;jpl;l tuyhw;wpYk; ,yq;ifapd; murpay;> r%f>
nghUshjhu khw;wq;fspd; gpujpgypg;Gfisf; fhzKbfpwJ. fhydpj;Jt
fhyj;jpy; Fwpg;ghf gphpj;jhdpaHfspd; Ml;rpf; fhyj;jpy; fhydpj;Jtthjpfspd;
Njitfis epiwNtw;WtNj fiyj;jpl ;lj;jpd; cs;slf;fkhfTk;>
nrad;KiwahfTk; ,Ue;Jte;Js;sJ. vdpDk; fy;tp kPjhd tpNrl
Mizf;FO (1943)Tk; Njrpa fy;tp Mizf;FO (1961)Tk;> 1981Mk; Mz;bd;
nts;is mwpf;ifAk;> Njrpa NjitfSf;F Vw;g gy khw;wq;fis Vw;gLj;j
Kad;wd. vdpDk; ,it vjpHghHj;j msTf;F ntw;wpailatpy;iy. 1972
Mk; Mz;L fiyj;jpl;l rPHjpUj;jq;fs; fhj;jpukhd khw;wq;fis
Kd;nkhope;jd. nghJg;ghPl;irfspd; ngaHfSk; fl;likg;Gk; khw;wg;gl;lJld;
,ilepiyf; fy;tpapy; rfy khztHfSf;Fk; fzpjk;> tpQ;Qhdk;> r%ff;fy;tp
Mfpait ikag;ghlq;fshf mwpKfg;gLj;jg;gl;ld. vdpDk; Gjpjhf
mwpKfg;gLj;jg;gl;l njhopy; Kd;dpiyg; ghlq;fs; (Pre-vocational subjects)
vjpHghHj;j ntw;wpapid mila Kbatpy;iy. 1969 ,y; ];jhgpf;fg;gl;l
fiyj;jpl;l mgptpUj;jp epiyaKk; mjid cs;thq;fp 1985 ,y;
cUthf;fg;gl;l Njrpa fy;tp epWtfKk; fiyj;jpl;l mgptpUj;jpf;fhd xU
KOikahd rl;lfj;ij cUthf;Ftjpy; jtwptpl;ld vd;Nw $wNtz;Lk;
([atPu 2010). ,dp fiyj;jpl;l kPsha;T njhlHghf mz;ikf; fhyj;jpy;
Kd;ndLf;fg;gl;l rpy Ma;Tfis Nehf;FNthk;.

cyftq;fpapd; cjtpAld; nghJf;fy;tp nraw;wpl;lk; 2 ,d; fPo;
Kd;ndLf;fg;gl;l Ma;thdJ (Perera et at, SLAAED, 1996) fiyj;jpl;lk;
njhlHghd xU mbg;gilj; jj;Jtk; ,y;yhkypUg;gij Rl;bf;fhl;baJ.
mj;Jld; ghlq;fis jskhff; nfhz;l mZFKiw> ghPl;irfis ikakhff;
nfhz;bUe;jy; kw;Wk; fiyj;jpl;l cUthf;fk;; kw;Wk; <Lgl;Ls;s gy;NtW
Kftufq;fs; kj;jpapy; xUq;fpizg;G ,d;ik Mfpa nghJthd
gytPdq;fisAk; Rl;bf; fhl;baJ. 1997 ,y; Njrpa fy;tp Mizf;FO
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Kd;nkhope;j fiyj;jpl;l rPHjpUj;jq;fs; Nkw;gb Ma;it mbg;gilahff;
nfhz;bUe;jNjhL tpje;Jiufis Kd;itg;gjw;fhf gd;dpU njhopy;El;gf;
FOf;fSk; mikf;fg;gl;ld. ,jd;gb tho;f;ifj; NjHr;rpfs;> tpQ;QhdKk;
njhopy;El;gtpaYk; vd;Dk; ghlq;fs; mwpKfg;gLj;jg;gl;lJld; eilKiw
nraw;wpl;lq;fSk;> nraw;ghl;L miwfSk; Kd;nkhopag;gl;ld. 2001 – 2004
fhyg;gFjpapy; Njrpa fy;tp Mizf;FO fiyj;jpl;l mKyhf;fk; njhlHghd
24 Ma;Tfis Nkw;nfhz;lJ. ,tw;wpy; %d;W Ma;Tfs; fdpl;l ,ilepiy>
,ilepiy kw;Wk; rpNul;l ,ilepiy (juk; 10 - 13) Mfpa kl;lq;fspy;
fiyj;jpl;l mKyhf;fj;jpd; cld;ghlhd kw;Wk; vjpHkiwahd mk;rq;fspid
Muha;e;jd.

FztHj;jd kw;Wk; Nyfk;Nf (2004) fiyj;jpl;l mKyhf;fk; Fwpj;J
fSj;Jiw kw;Wk; ,uj;jpdGhp khtl;lq;fspYs;s 22 ghlrhiyfspy; Ma;it
Nkw;nfhz;ldH. Gjpjhf mwpKfk; nra;ag;gl;l #ow;fy;tp (juk; 6) tpQ;QhdKk;
njhopy ;El ;gKk ; > tho ;f ;ifj ; NjHr ;r pfs ; kw ;Wk ; nra ;KiwAk ;
njhopy;El;gjpwd;fSk; (7-9) Mfpa ghlq;fspy; mtHfs; Ma;tpid
Nkw;nfhz;ldH. ,g;ghlq;fs; ntWkNd Kd;ida ghlq;fis gjpyPL nra;jd
vdTk; vjpHghHj;j khw;wq;fis cUthf;fj; jtwptpl;ld vdTk; ,g;ghlq;fs;
gw;wp Kjd;ik MrpahpaHfs; kw;Wk; MrphpaH kj;jpapy; Nghjpa tpsf;fk;
,Uf;ftpy;iy vdTk; nra;Kiwg; ghlq;fs; rpw;rpy jpwd;fis tpUj;jp
nra;jNghJk; ngUk;ghyhd ghlrhiyfspy; tsg;gw;whf;FiwAk; jFjptha;e;j
MrphpaHfs; gw;whf;FiwAk; fhzg;gl;bUe;jd vdTk; Nkw;gb Ma;T
Rl;bf;fhl;baJ.

FztHj;jd> tpN[Jq;f> ngNuuh (2004) MfpNahH juk; 6 – 11 tFg;Gfspy;
fiyj;jpl;lr; rPHj;jpUj;jq;fspd; jhf;fq;fspid Muha;e;jdH. 225
ghlrhiyfspd; mjpgHfs;> 34 Kjd;ik MrphpaHfs; kw;Wk; MrphpaHfs;>
ngw;NwhH> khztHfsplkpUe;J jpul;ba jfty;fspd;gb gpd;tUk; KbTfSf;F
te;jdH: ngUk;ghyhd ghlq;fspy; Njrpa ,yf;Ffs; cs;thq;fg;gltpy;iy;
rpy ghlq;fspy; fiyj;jpl;l Nehf;fq;fs; mwNt gpd;gw;wg;gltpy;iy; RkhH
20% Md MrphpaHfspd; fw;gpj;jy; epiy kpfTk; fPo;kl;lj;jpy; ,Ue;jJ;
ngUk;ghyhd ghlrhiyapy; nra;Kiw kw;Wk; njhopy;El;g ghlq;fisf;
fw;gpf;ff;$ba ngsjPftrjpfs; ,Uf;ftpy;iy ; mj;Jld; ghlrhiy kl;lf;
fzpg ;g Pl ;il ntw;wpfukhf eilKiwg;gLj;jf;$ba NjHr ;r pfSk;
kdg;ghq;FfSk; MrphpaHfsplk; fhzg;gltpy;iy; rPHjpUj;jq;fis
tpidj;jpwDld; mKy;gLj;jf; $basT Nkw;ghHit kw;Wk; fz;fhzpg;G
eltbf;iffs; ,Uf;ftpy;iy. tpN[Jq;f kw;Wk; &grpq;f (2004) nfhOk;G>
mk;ghe;Njhl;il khtl;lq;fspy; juk; 10-11 tFg;Gfspy; Nkw;nfhz;l Ma;tpy;
ngsjPf> kdpj tsg;gw;whf;Fiw fhuzkhf rpy ghlrhiyfspy; ghlq;fis
njhpT nra;tjpy; khztHfs; ,ilA+WfSf;F Kfk; nfhLf;fpd;wdH. vdTk;
80 tPjj;Jf;F Nkw;gl;l khztHfs; jdpahH tFg;Gfis (hpA+~d;)
typAWj;Jfpd;wdH vd;gJk; fw;wy; - fw;gpj;jy; nrad;Kiwfspy; ghuk;ghpa
KiwfNs ,d;Dk; gpd;gw;wg;gLfpd;wd vd;gJk; mwpag;gl;lJ.
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2007 ,y; Gjpa fiyj;jpl;lk; mwpKfg;gLj;jg;gl;l gpd;dH juk; 6 - 10 tiu
fzpjk;> tpQ;Qhdk; Mfpa ghlq;fspd; mKyhf;fk; kPJ cyf tq;fpapd;
epGzj;Jt MNyhrfuhd Tom McCaul Ma;tpid Nkw;nfhz;lhH. Gjpa
fw;gpj;jy; Kiw nraw;ghL rhHe;jjhf ,Ue;jNghJk; jkf;Fs;s Neuj;Jf;Fs;
Fwpg;gpl;l nraw;ghLfis G+uzg;gLj;j Kbatpy;iy vdTk; MrphpaH
mwpTiug;G topfhl;bfspy; cs;s kjpg;gPl;L Kiwfs; jkf;F tpsq;fhikapd;
fhuzkhf kuGrhHe;j kjpg;gPl;L KiwfisNa jhk; gpd;gw;WtjhfTk;
MrphpaHfs; Fwpg;gpl;ldH.

njhlHe;J Njrpa fy;tp epWtfk; 2007Mk; Mz;bd; Gjpa fiyj;jpl;lk;
njhlHghd (ngNuuh> 2007> 2008) Nkw;nfhz;l Ma;Tfspy; NjHr;rp ikaf;
fiyj;jpl;lk; kw;Wk; 5 E mZFKiwapd; gy gytPdq;fs; ntspg;gLj;jg;gl;ld.
Gjpa fiyj;jpl;lk; njspthd Nfhl;ghl;Lg; gpd;dzpia nfhz;bUf;ftpy;iy
vd;gJk; fiyj;jpl;l cs;slf;fk;> fw;gpj;jy; Kiwfs; Kjypait
Kw;ghpNrhjidf;F cl;gLj;jg;gltpy;iy vd;gJk; 5E mZFKiw rfy
ghlq;fSf;Fk; nghUe;jtpy;iy vd;gJkl;Lky;yhky; MrphpaHfspd;
Mf;fj;jpwDf;F mJ Nghjpa tha;g;G jutpy;iy vd;gJk; mwpag;gl;ld.

xl;Lnkhj;jkhf Nehf;Fk;NghJ fiyj;jpl;l cUthf;fj;jpy; nghUj;jkhd
Nfhl;ghl;L mbg;gilfisg; gpd;gw;wj;jtwpaik> Ma;Tfisf; mbg;gilahff;
nfhs;shik> gps;isapd; KOikahd MSik tsHr;rpia tpl
ghPl;irfisNa ikakhff; nfhz;bUe;jik Nghd;w gpujhd gytPdq;fs;
Njrpa NjitfisAk; rHtNjr nray;newpfisAk; fUj;jpy; nfhz;l xU
tpidj;jpwd;kpf;f G+uzkhd fiyj;jpl;lj;ij eilKiw rhj;jpakw;wjhf
khw;wptpl;ld.

Ma;T Kiwapay;

,e;j Ma;tpy; gz;GrhH Ma;T mZFKiw (Qualitative Research Approach)
apd; fPo; ,ilepiy tFg;Gfspy; (juk; 6 - 11 tiu) jkpo; nkhop cl;gl
gjpdhd;F ghlq;fs; njhlHghd fiyj;jpl;l Mtzq;fs; cs;slf;f
gFg;gha;Tf;F (Content Analysis) cl;gLj;jg;gl;ld. mj;Jld; MrphpaHfs;>
mjpgHfs;> Kjd;ik MrphpaHfs;> Njrpa fy;tp epWtdj;jpd; njhpT nra;ag;gl;l
fy;tpahsHfis NeHfhzy;fs; nra;jik %yk; rhd;whjhuq;fs; ngwg;gl;ld.
,e;j Ma;thdJ ehd;F fl;lq;fspy; Nkw;nfhs;sg;gl;lJ: (1) juk; 6 – 11
tiuapyhd jkpo;g;ghl ghlj;jpl;lk;> ghlE}y;fs;> MrphpaH mwpTiug;G
topfhl;bfspy; ve;jsTf;F Njrpa ,yf;FfSk; mbg;gilj; NjHr;rpfSk;
cs;thq;fg;gl;Ls;sd vd;gJ kPsha;T nra;ag;gl;lJ; (2) ,uz;lhtJ fl;lj;jpy;
Njrpa fy;tp epWtdj;jpd; fiyj;jpl;l mgptpUj;jpahsH xUtUk;> ,U
Mrphpa fy;tpahsHfSk;> %d;W Kjd;ik MrphpaHfSk;> %d;W ghl
MrphpaHfSk; NeHfhzYf;F cl;gLj;jg;gl;ldH. mj;Jld; xU jkpo;g;ghl
NtisAk; mtjhdpf;fg;gl;lJ; (3) Nkw;gb NeHfhzy;fs;> mtjhdq;fs;>
fiyj;jpl;l Mtzq;fspypUe;J ngwg;gl;l jfty;fspd; mbg;gilapy; tFg;G
hPjpahf Mokhd gFg;gha;T Nkw;nfhs;sg;gl;lJ; (4) ,Wjpahf jkpo; cl;gl
14 ghlq;fs; njhlHghfTk; njhFg;Giu (Synthesis) jahhpf;fg;gl;lJ.
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fz;lwpjy;fSk; tpsf;fq;fSk;

juk; 6 -11 tiuapyhd ghlj;jpl;lk;> ghlE}y;fs; kw;Wk; Mrpupau; mwpTiug;G
topfhl;bfs; Mfpatw;iw mbg;gilahff; nfhz;L fiyj;jpl;l cs;slf;fk;>
nrad;Kiw kw;Wk; nraw;ghLfs; gw;wp Mokhd gFg;gha;T Nkw;nfhs;sg;gl;lJ.
,tw;wpy; Njrpa ,yf;Ffs; gw;wp Fwpg;gplhtpl;lhYk; gpd;tUk; nkhop rhu;e;j
,yf;Ffs; juk; 6 -11 tiu nghJthf cs;sd. mit Njrpa ,yf;FfSld;
njhlu;G nfhz;Ls;s tpjj;ij gpd;tUk; ml;ltiz fhl;LfpwJ.

ml;ltiz 1 : : : : : nkhoprhu; ,yf;FfSk; Njrpa ,yf;FfSk;

nkhoprhu; ,yf;Ffs; Njrpa
,yf;Ffs;

(i) jkpo;nkhopiaj; njhlu;ghlw; fUtpahf
fhyj;jpw;Fg; nghUj;jkhd Kiwapy;
tpidj;jpwDld; ifahSjy;. 5, 7

(ii) ,yf;fpaq;fspD}lhf r%f> fyhrhu>
tpOkpaq;fis mwpe;J mtw;iwg; Nghw;Wjy;. 1, 2, 3, 4

(iii) fiyfs;> mwptpay;> njhopy;El;gj;Jiwfs;
vd;gtw;wpd; tsu;r;rpf;Nfw;g nkhopia nrk;ikaha;
gad;gLj;Jk; Mw;wiy ngWjy;. 7, 8

(iv) nkhopA+lhf khztu; jk; MSikia tsu;j;Jf;
nfhs;sy;. 4, 5, 6, 7

(v) Njrpa xUikg;ghl;Lzu;it tsu;f;f nkhopia
rhjdkhff; nfhs;sy;. 1, 8

jkpo;g; ghlj;jpd; ,yf;FfSf;Fk; Njrpa ,yf;FfSf;Fk; fhzg;gLk; Nkw;gb

njhlu;G Cfj;jpd; mbg;gilapy; mike;Js;sNj jtpu jpl;ltl;lkhd rhd;Wfs;

fhzg;gltpy;iy.

juk; 6 -11 tiuapyhd ghlE}y;fspy; ghlq;fspd; vz;zpf;if kw;Wk; ghlq;fspd;

njhdpg;nghUs; njhlu;ghd xU rkepiyiaf; fhzKbatpy;iy. 6 Kjy;

11 Mk; juk; tiu ghlq;fspd; vz;zpf;if KiwNa 22> 20> 18> 26> 12> 15

MFk;. ghlE}y; jahupg;gpy; gy;NtW Kftuq;fs; <Lgl;bUe;jik fhuzkhf

,t;thwhd rkepiyapd;ik Vw;gl;bUf;ff; $Lk;.

gpd;tUk; ml;ltiz juk; uPjpahf ghlq;fspy; Njrpa ,yf;Ffs; xd;wpizf;fg;

gl;bUg;gijf; fhl;LfpwJ.
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ml;ltiz 2 : ghlq;fspy; Njrpa ,yf;Ffspd; xd;wpizg;G

Njrpa
,yf;F juk; 6 juk; 7 juk; 8 juk; 9 juk; 10 juk; 11 nkhj;jk;

fs;

vz; % vz; % vz; % vz; % vz; % vz; % vz; %

1 1 4.5 5 25.0 3 16.7 3 16.7 1 8..3 2 13.3 15 14.3

2 5 22.7 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 5 9.8

3 3 13.6 4 20.0 0 0.0 0 0.0 2 16.7 2 13.3 11 10.5

4 3 13.6 2 10.0 3 16.7 3 16.7 4 33.3 1 6.7 15 15.2

5 5 22.7 7 35.0 10 55.6 10 55.6 4 33.3 9 60.0 45 42.9

6 1 4.5 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 1 0.9

7 2 9.1 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 2 1.9

8 2 9.1 2 10.0 2 11.1 2 11.1 1 6.7 1 6.7 10 9.5

ghlq;f 22 100.0 20 100.0 18 100.0 18 100.0 12 100.0 15 100.0 105 100.0
spd;
vz;zp
f;if

Nkw;gb ml;ltizapd;gb juk; 6 - 11 tiu 105 ghlq;fs; / njhdpg;
nghUs;fspy; Njrpa ,yf;Ffs; xd;wpizf;fg;gl;Ls;sd. vdpDk; juk;
uPjpahfTk; nkhj;j vz;zpf;if mbg;gilapYk; Njrpa ,yf;Ffspd;
gpujpgypg;Gfspy; rkepiyiaf; fhzKbatpy;iy. Njrpa ,yf;Ffspd;
xd;wpizg;G vz;zpf;if 1 - 45 tiu NtWgLfpwJ. Njrpa ,yf;F 6 xU
KiwAk;> 7 ,UKiwAk; xd;wpizf;fg;gl;Ls;s mNj Ntis Njrpa ,yf;F
5 MdJ 45 Kiw xd;wpizf;fg;gl;Ls;sJ. ,jpypUe;J ntsptUk; cz;ik
vd;dntdpy; ghlq;fs; vOjg;gLk; NghJ Njrpa ,yf;Ffis xd;wpizf;f
Ntz;Lk; vd;Dk; tplak; vOj;jhsu;fSf;Fj; njuptpf;fg;gltpy;iy vd;gJk;>
Nkw;gb xd;wpizg;G jw;nrayhf Vw;gl;Ls;sNj my;yhky; gpuf;iQ
G+u;tkhdjy;y vd;gJkhFk;.

Njrpa ,yf;Ffis ghlj;jpy; xd;wpizg;gJ njhlu;ghf ehk; Neu;Kfk; fz;l
fy;tpahsu;fs;> Mrpupau;fs;> Kjd;ik Mrpupau;fSf;F vt;tpj njspTk;
,Uf;ftpy;iy. "Njrpa ,yf;Ffs; XusT xd;wpizf;fg;gl;Ls;sd" vd
vt;tpj ek;gpf;ifAk; mw;w epiyapNyNa mtu;fs; gjpy; ,Wj;jdu;. Mrpupau;
mwpTiug;G topfhl;bfs; kpfr; rpwe;j Kiwapy; jahupf;fg;gl;bUg;gpDk; Njrpa
,yf;Ffis fw;wy;-fw;gpj;jy; nrad;Kiwapy; xd;wpizg;gJ njhlu;ghf
vt;tpj Fwpg;igAk; fhzKbatpy;iy.

mbg;gilj; Nju;r;rpfis fw;wy;-fw;gpj;jy; nrad;Kiwapy; xd;wpizg;gJ
Fwpj;Jk; juk; 6 – 11 tiuapyhd ghlj;jpl;lk;> ghlE}y;fs; kw;Wk; Mrpupau;
mwpTiug;G topfhl;bfspy; njspthfTk; ntspg;gilahfTk; jpl;ltl;lkhfTk;



103

Fwpg;gplg;gltpy;iy. vdpDk; gpd;tUk; ml;ltiz Fwpf;fg;gl;Ls;s gjpndhU
nkhopj; Nju;r;rpfspy; mbg;gilj; Nju;r;rpfs; xd;wpizf;fg;gl;Ls;sd vd;gijf;
fhl;LfpwJ. ,JTk; Njrpa ,yf;Ffs; tplaj;jpy; Fwpg;gpl;bUg;gijg; Nghy
jw;nrayhf ele;Js;sNj jtpu jpl;lkplg;gl;l xd;wpizg;G my;y vd;gij
fUj;jpy; nfhs;sNtz;Lk;.

ml;ltiz 3 : : : : : mbg;gilj; Nju;r;rpfspd; xd;wpizg;G

nkhopj;Nju;r;rpfs; mbg;gilj;
Nju;r;rpfs;

1.0 gy;NtW Nehf;fq;fSf;Fk; re;ju;g;gq;fSf;FNkw;g 1, 7, 6
tpidj;jpwDld; Nfl;L> ,urpj;Jj; Jyq;Fthu;.

2.0 re;ju;g;gj;jpw;Fk; #o;epiyf;Fk; Nfl;NghUf;Fk; 1, 2
Vw;w tifapy; ciuahLthu;.

3.0 vz;zf;fUf;fisAk; mgpg;gpuhaq;fisAk; 1, 4
Gyg;gLj;jp NgRthu;

4.0 capu;j;Jbg;Gs;s fl;LUthf;fr; nray; 1, 4, 8
jpwDilatuhf nraw;gLthu;.

5.0 fpufpj;J nghUs; czu;e;jik Gyg;gl thrpg;ghu;. 1, 2

6.0 eilKiwj; NjitfSf;fhf thrpg;ghu;. 1, 4

7.0 #o;epiyj; jpwid Nkk;gLj;Jtjw;fhf thrpg;ghu;. 1, 2, 5

8.0 tpUg;gj;jpw;Nfw;g thrpg;ghu;. 1, 5

9.0 mtjhdkhff; fpufpj;J vOj;Jg; nghwpKiwfis 1, 4
mDrupj;J vOj;jhf;f El;gq;fisg; gad;gLj;jp

vOj;Jf;fs;> nrhw;fs;> thf;fpaq;fs; tOtpd;wp

cupa epWj;jf; FwpfSld; njspthf vOJthu;.

10.0 gy;NtW re;ju;g;gq;fSf;Fk; Nehf;fq;fSf;Fk; 1, 2, 4, 6, 7
Vw;wthW vOJthu;.

11.0 gilg;Gf;fis thrpj;J mDgtq;fspD}lhf Ra 1, 2,3
Mf;fj;jpid vOJthu;.
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Nkw;gb ml;ltiz mbg;gilj; Nju;r;rpfspd; xd;wpizg;gpy; rkepiy
Ngzg;gltpy;iy vd;gijf; fhl;LfpwJ. cz;ikapy; juk; 6 – 11 tiuapyhd
105 ghlq;fspy; / njhdpg; nghUs;fspy; mbg;gilj; Nju;r;rpfs; 1 – 7
KiwNa 105> 86> 59> 11> 40> 52> 17 Kiw xd;wpizf;fg;gl;Ls;sd. mjhtJ
mbg;gilj;Nju;r;rp xd;W 105 KiwAk;> mbg;gilj;Nju;r;rp ehd;F 11 KiwAk;
kl;Lk; xd;wpizf;fg;gl;Ls;sd.

Nju;r;rp ika fiyj;jpl;lk; Fwpj;J ehk; Neu;fhzy; nra;j cupj;jhsu;fs;
Fwpg;ghf Njrpa fy;tp epWtfj;jpd; fiyj;jpl;l mgptpUj;jpahsu;fs;
cld;ghlhd fUj;Jf;fisj; njuptpj;jdu;. Kd;ida fiyj;jpl;lk; Mrpupau;
ikakhfTk; ghlE}y; ikakhfTk; ,Ue;jjhfTk;> Gjpa fiyj;jpl;lk; khztu;
ikakhf cs;snjdTk; mtu;fs; njuptpj;jdu;. Nju;r;rp ika nraw;ghLfspy;
khztu;fs; jhNk Mu;tj;Jld; <LgLtjhYk; mjdhy; Mrpupau;fSf;F tpNrl
Njitfs; cs;s khztu;fspy; ftdk; nrYj;j Neuk; fpilg;gjhfTk; mtu;fs;
njuptpj;jdu;. Mdhy; jkpo;g;ghlj;jpy; xt;nthU juj;jpYk; khztu;fs; mila
Ntz;ba nkhopj;Nju;r;rp kl;lj;ij jPu;khdpf;Fk; nghWg;G Mrpupau;fsplNk
Rkj;jg;gl;Ls;sJ. gjpndhU nkhopj;Nju;r;rpapYk; rfy juq;fSf;Fk;
nghJthditahf cs;sd. xU Fwpg;gpl;l nkhopj;Nju;r;rpapy; Fwpg;gpl;l
tFg;Gf;Fupa Nju;r;rp kl;lk; Jy;ypakhf tiuaWf;fg;gltpy;iy.

Mrpupau; mwpTiug;G topfhl;bfs; gy;fiyf;fof tpupTiuahsu;fs; kw;Wk;
Nguhrpupau;fspd; cjtpAlDk;> Kjd;ik Mrpupau;fs; kw;Wk; rpNu~ ;l
Mrpupau;fspd; gq;fspg;GlDk; kpfTk; jukhf jahupf;fg;gl;Ls;sd. ghlE}y;fs;
jdpg;gl;l xU vOj;jhsupdhy; my;yJ FOtpdhy; jahupf;fg;gl;L ghlE}y;
gpuRu jpizf;fsj;jpdhy; ntspaplg;gl;Ls;sJ. ,jd; fhuzkhf Mrpupau;
topfhl;bf;Fk; ghlE}Yf;Fkpilapy; xUq;fpizg;igf; fhzKbatpy;iy.
mj;Jld; ghlE}y;fs; kw;Wk; Mrpupau; mwpTiug;G topfhl;bfspy; cs;stw;wpy;
vjidf; fw;gpg;gJ vd;gjpy; Mrpupau;fSf;Fk; Kjd;ik Mrpupau;fSf;Fk;
Fog;gepiy Vw;gl;lJ. vdpDk; MrphpaHfSf;F MrphpaH topfhl;b kw;Wk;
ghlE}y;fspypUe;J tpUk;gpatw;iw njhpT nra;J fw;gpg;gjw;F Rje;jpuk;
toq;fg;gl;L ,f; Fog;gepiy jPHf;fg;gl;ljhf $wg;gl;lJ. ghlE}y;fspy;
fhzg;gLk; gy ghlq;fs; khztuJ KjpHr;rpepiyf;Fg; nghUj;jkhdjhfj;
njd;gltpy;iy. cjhuzkhf juk; 6 ,y; gjpd;%d;whk; ghlk; gj;J gf;fq;fisf;
nfhz;bUe;jJ. NeHfhzypd; NghJ MrphpaHfs; MrphpaH mwpTiug;G topfhl;b
gw;wpa cld;ghlhd mgpg;gpuhaj;ijAk; ghlE}y;fs; gw;wp kl;Lg;ghlhd
mgpg;gpuhaj;ijAk; njhptpj;jdH.

Njrpa fy;tp epWtfk; ghlj;jpl;lj;ijAk; MrphpaH mwpTiug;G topfhl;bfisAk;
jahhpf;Fk; nraw;ghl;by; Njrpafy;tpapay; fy;Y}hp kw;Wk; gy;fiyf;fof
fy;tpj;Jiw tsthsHfis ,izj;Jf; nfhs;tjpy;iy. ,J jkpo;nkhop
njhlHghd MrphpaH gapw;rpapy; ,ilntspia Vw;gLj;Jfpd;wJ. Kjd;ik
Mrphpah;fs; Njrpa fy;tp epWtfj;jpy; jkf;F fpilj;j gapw;rp gw;wp jpUg;jp
njhptpj;jhYk; njhlUW gapw;rpf;fhd tha;g;gpy;iy vdTk; gapw;rpia ngwj;
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jtwpatHfSf;F ,d;DnkhU tha;g;G ,y;iy vdTk; Fwpg;gpl;ldH. tya

kl;lj;jpy; jkf;F fpilf;Fk; gapw;rp gw;wp MrphpaHfs; jpUg;jp njhptpj;jdH.

mj;Jld; Kjd;ik MrphpaHfs; %yk; jkf;F fpilf;Fk; njhopy;rhH cjtpfs;

gw;wpAk; jpUg;jp njhptpj;jdH.

KbTfSk; tpje;JiufSk;

Kbthf Nehf;Fk;NghJ Njrpa ,yf;FfisAk; mbg;gilj; NjHr;rpfisAk;

jpl;lkpl;l Kiwapy; ,ilepiy tFg;Gfspy; jkpo;nkhop ghlj;jpl;lj;jpy;

cs;slf;fNtz;Lk; vd;Dk; fUj;J fiyj;jpl;l mgptpUj;jpahsHfsplk;

f hzg ; glt py ;iy . ,ijg ; gw ; w pa vt ;t pj mw pTWj ;jy ; fSk ;

rk;ge;jg;gl;ltHfSf;F chpa Ntisapy; toq;fg;glTkpy;iy. vdpDk; Njrpa

,yf;FfSk; mbg;gilj; NjHr;rpfSk; juk; 6 -11 tiuapy; cs;s ghlE}y;fspy;

vNjr;irahd Kiwapy; gpujpgypf;fNt nra;fpd;wd. jkpo;g;ghlj;ij nghWj;j

kl;by; nkhopj;NjHr;rpfs; midj;Jk; ghlj;jpl;lj;jpy; cs;thq;fg;gl;bUg;gpDk;

taJ> KjpHr ;rpf ;Nfw;w tifapy; NjHr;rp kl;lq;fs; Jy;ypakhf

tiuaWf;fg;gl;Ls;sjhfj; njhpatpy;iy. MrphpaH mwpTiug;G topfhl;bfspy;

fhzg;gLk; nrOikAk; nefpo;r;rpAk; khztHfspd; Mw;wy;fs;> NjitfSf;F

Vw;g nraw;ghLfisj; njhpT nra;J toq;Fk; tha;g;ig MrphpaHfSf;F

toq;Ffpd;wd.

Nkw;gb gpd;dzpapy; gpd;tUk; tpje;Jiufs; Kd;itf;fg;gLfpd;wd: (1) Njrpa

fy;tp epWtfj;jpd; fy;tpahsHfSf;F Njrpa ,yf;FfisAk; mbg;gil

NjHr;rpfisAk; ghlj;jpl;lj;jpYk; kw;Wk; ghlE}y;fspYk; vt;thW xd;wpizg;gJ

gw;wpa gapw;rp toq;fg;gl Ntz;Lk;; (2) xt;nthU ghlk; njhdpg;nghUSf;F

chpa Njrpa ,yf;Ffs; kw;Wk; mbg;gilj; NjHr;rpfis MrphpaH mwpTiug;G

topfhl;b Jy;ypakhff; fhl;Ljy; Ntz;Lk;; (3) Kjd;ik MrphpaHfs;>

ghlj;Jf;Fg; nghWg;ghd gzpg;ghsHfs; kw;Wk; mjpgHfSf;F ,yf;FfisAk;

NjHr;rpfisAk; gw;wpa tpsf;fKk; mtw;iw fw;wy; - fw;gpj;jy; nrad;Kiwapy;

xd;wpizg;gJ gw;wpa tpsf;fKk; toq;fg;glNtz;Lk;; (4) ghlj;jpl;lk;> MrphpaH

mwpTiug;G topfhl;bf;Nfw;g ghlE}y;fs; vOjg;gLtjw;F Njrpa fy;tp epWtfk;

mDruiz toq;f Ntz;Lk;; (5) ghlj;jpl;lk; kw;Wk; rk;ge;jg;gl;l Mtzq;fs;

jahhpg;G FOtpy; cstpay; nkhopapayhsHfSf;Fk; r%ftpayhsHfSf;Fk;

,lkspf;fg;glNtz;Lk;; (6) fiyj;jpl;l nraw;ghLfspy; Njrpa fy;tp epWtfk;>
Mr p h pa H fy ;t p  e pWtdq ;fs ; >  fy ;t p  mikr ; R kw ;Wk ;

gy;fiyf;fofq;fSf;fpilNa xUq;fpizg;Gk; njhlHr;rpahd fUj;jhlyhYk;

cWjpg;gLj;jg;gl Ntz;Lk;; (7) fiyj;jpl;l mKyhf;fk; fpukkhf

fz;fhzpf;fg;gLtNjhL Ma;TfSk; Nkw;nfhs;sg;gl Ntz;Lk;. fz;fhzpg;gpy;

fpilf;Fk; gpd;D}l;ly;fSk; Ma;TKbTfSk; fiyj;jpl;l rPHjpUj;jj;jpy;

cs;thq;fg;glNtz;Lk;.

9 – CM 15529
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ed;wp : : : : : ,t;tha;Tf; fl;Liuia vOJtjw;F mDkjpiaAk; ,yq;if fy;tp
Kd;Ndw;wj;Jf;fhd mikg;gpd; (SLAAED) Mtzq;fspypUe;J rpy gFjpfis
,f;fl;Liuapy; vLj;jhsTk; mDkjp mspj;j NguhrphpaH re;jpuh FztHjd
mtHfSf;F ed;wpfis njhptpj;Jf; nfhs;fpNwd;.
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gpd;dpizg;G     I

Njrpa ,yf;Ffs;

1. kdpj nfsutj;ijf; fz;zpag;gLj;jy; vDk; vz;zf;fUf;fs; Njrpag;
gpizg;G> Njrpa KOik> Njrpa xw;Wik> ,zf;fk;> rkhjhdk;
vd;gtw;iw Nkk;gLj;jy; %yKk; ,yq;ifg; gd;ikr; r%fj;jpd; fyhrhu
NtWghl;bid mq;fPfupj;jy; %yKk; Njrj;ijf; fl;b vOg;GjYk;
,yq;ifau; vDk; milahsj;ij Vw;gLj;jYk;.

2. khw;wKk; cyfj;jpd; rthy;fSf;Fj; jf;fthW Kfq; nfhLj;jNyhL
Njrpa ghuk;gupaj;jpd; mjp rpwe;j mk;rq;fis mq;fPfupj;jYk; NgZjYk;.

3. kdpj cupikfSf;F kjpg;gspj;jy;> flikfs;> flg;ghLfs; gw;wpa
tpopg;Gzu;T> xUtu; kPJ xUtu; nfhz;Ls;s Mo;e;j> ,ilawhj
mf;fiwAzu;T vd;gtw;iw Nkk;gLj;;Jk; r%f ePjpAk;> [dehaf tho;f;if
Kiw epakq;fSk; cs;slq;fpa Rw;whliy cUthf;FjYk; Mjupj;jYk;.

4. xUtuJ cs> cly; eyidAk; kdpj tpOkpaq;fSf;F kjpg;gspg;gij
mbg;gilahff; nfhz;l epiyNgWila tho;f;iff; Nfhyj;ijAk;
Nkk;gLj;jy;.

5. ed;F xUq;fpizf;fg;gl;l rkepiy MSikf;Fupa Mf;f rpe;jid>
jw;WzpT> Ma;e;J rpe;jpj;jy;> nghWg;G> tif$wy; kw;Wk; cld;ghlhd
mk;rq;fis tpUj;jp nra;jy;.

6. jdpeguJk;> Njrj;jpdJk; tho;f;ifj; juj;ijg; Ngh~pf;ff; $baJk;
,yq;ifapd; nghUshjhu mgptpUj;jpf;Fg; gq;fspf;ff; $baJkhd
Mf;fg; gzpfSf;fhd fy;tpA+l;Ltjd; %yk; kdpj ts mgptpUj;jp.

7. jdpegu;fspd; khw;wj;jpw;F Vw;g ,zq;fp thoTk;> khw;wj;ij Kfhik
nra;aTk; jahu;g;gLj;jTk; tpiuthf khwptUk; cyfpy; rpf;fyhdJk;>
vjpu;ghuhjJkhd epiyikfisr; rkhspf;Fk; jifikia tpUj;jp
nra;jy;.

8. ePjp> rkj;Jtk;> gu];gu kupahij vd;gtw;iw mbg;gilahff; nfhz;L
ru;tNjr rKjhaj;jpy; nfsutkhdNjhu; ,lj;ijg; ngWtjw;F gq;fspf;ff;
$ba kdg;ghq;FfisAk; jpwd;fisAk; tsu;j;jy;.

mbg;gilj; Nju;r;rpfs;

(i) njhlu;ghly; Nju;r;rpfs;
(ii) MSik tpUj;jp njhlu;ghd Nju;r;rpfs;
(iii) #oy; njhlu;ghd Nju;r;rpfs;
(iv) Ntiy cyfpw;Fj; jahu; nra;jy; njhlu;ghd Nju;r;rpfs;
(v) rkaKk; xOfyhWk; njhlu;ghd Nju;r;rpfs;
(vi) Xa;T Neuj;ijg; gad;gLj;jy;> tpisahl;L gw;wpa Nju;r;rpfs;
(vii) fw;wYf;F fw;wy; njhlu;ghd Nju;r;rpfs;
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AN EVALUATION STUDY ON THE EFFECTIVENESS OF THE
POST GRADUATE DIPLOMA IN EDUCATION OFFERED BY

THE NATIONAL INSTITUTE OF EDUCATION

S.Ilango & T.Thanaraj

Summary of the Tamil Article

The Post Graduate Diploma in Education degree offered by the National
Institute of Education (NIE) and also by the faculties and the departments
of education of the Sri Lankan universities plays a prominent role in
enhancing the professional competencies of graduate teachers in the
country. Nevertheless, the NIE programme which was started in 1985
and being offered at the NIE central campus as well as through its wider
regional network has helped thousands of graduate teachers to get
professionally qualified and also has facilitated many of them to get higher
professional qualifications. The purpose of this study is to identify the
strengths and weaknesses of the PGDE programme of the NIE and make
suggestions to increase the effectiveness of that programme.

In order to achieve the goal of the study, the survey research design within
the framework of qualitative approach was used in a sample of ninety
teacher trainees, seven lectures and three coordinators selected from three
Tamil medium regional centres namely Jaffna, Colombo and
Addalaichenai.  Based on the evaluation model of Kirkpatrick (1978),
questionnaire, interview and classroom observation were the major data
collection instruments. Further reports, handouts and curriculum related
to the programme were also studied. The study focused on satisfaction
level, learning, behavioral change of the teacher trainees as well as resource
provision, support systems in the centers and the problems and issues
faced by the lecturers and teacher trainees. The collected data were
triangulated and analyzed using descriptive statistical techniques.

The study revealed that there was a generally positive attitude towards
the programme among both the trainees and other selected stakeholders.
The major barriers against the effectiveness of the programme were acute
shortages in physical resources, traditional and obsolete delivery methods
and also negative attitudes of some personnel. Based on the findings the
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following recommendations were made: recruitment of lectures on strict
quality standards, establishment of regular internal and external control
systems with immediate follow-up  and corrective actions, intensive
support to the trainees during their one year institutional training, more
emphasis on formative rather  than summative evaluation and also
introducing new criteria in evaluation systems, enhanced and continuous
professional support to the lecturers and updating the curriculum and
delivery techniques in line with modern global trends in teacher education
and development.
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Njrpa fy;tp epWtfj;jpd; gl;lg;gpd; bg;Nshkh fw;if newpapd;
tpisjpwd; kPjhd kjpg;gPl;L Ma;T

nry;tuhzp ,sq;Nfh
nraw;wpl;l mjpfhup

Njrpa fy;tp epWtfk;
k`ufk
,yq;if

kw;Wk;

ijaKj;J jduh[;
rpNul;l tpupTiuahsu;

fy;tpg;gPlk;
,yq;if jpwe;j gy;fiyf;fofk;

Ma;Tr; RUf;fk;

,yq;ifapy; gl;ljhup Mrpupau;fspd; njhopy;rhu; Nkk;ghl;by; gy;fiyf;

fofq;fs; kw;Wk; Njrpa fy;tp epWtfk; Mfpait elj;Jk; gl;lgpd; fy;tp

bg;Nshkh (PGDE) fw;ifnewp mjpKf;fpa gq;fpid tfpf;fpd;wJ. ,tw;wpy;

Njrpa fy;tp epWtfj;jpd; gl;lg;gpd; fy;tp bg;Nshkh fw;if newpapd;

typTfisAk; eypTfisAk; ,dq;fz;L fw;ifnewpapd; tpisjpwid

Nkk;gLj;Jjw;fhd tpje;Jiufis Kd;itg;gNj Nkw;gb Ma;tpd; gpujhd

Fwpf;NfhshFk;. ,f;Fwpf;Nfhspid miltjw;F gz;Grhu; Ma;T mZFKiwr;

rl;lj;jpDs; mstwp Ma;TKiw gpuNahfpf;fg;gl;lJ. Njrpa fy;tp epWtfj;jpd;

gpuNjr fw;if epiyaq;fspd; %d;W jkpo;nkhop %ykhd fw;if epiyaq;fs;

njupT nra;ag;gl;L mtw;wpd; Mrpupa khztu;fs; kw;Wk; tpupTiuahsu;fs;

vOkhw;whf ,dq;fhzg;gl;L tpdhf;nfhj;J> Neu;fhzy;> mtjhdpg;G kw;Wk;

Mtzg;gupNrhjid Kjyhd Ma;fUtpfs; %yk; juTfs; Nrfupf;fg;gl;ld.

,j;juTfs; tptuzg; Gs;sptpgu Ma;T Kiwiag; gad;gLj;jp gFg;gha;tpw;F

cl;gLj;jg;gl;ld. fw;ifnewp njhlu;ghf Mrpupa khztu; kj;jpapy; nghJthf

rhjfkhd kdg;ghq;Ffs; fhzg;gl;lhYk; ngsjPf tsg;gw;whf;Fiw>

tpupTiuahsu;fspd; vjpu;kiw kdg;ghq;F> kuGuPjpahd fw;gpj;jy; Kiwfs;

Mfpait ,f;fw;ifnewpapd; tpisjpwDf;Fj; jilahf cs;sd.

fw;ifnewpapd; fiyj;jpl;lj;ijAk; fw;gpj;jy; cj;jpapidAk; etPdkakhf;fy;>

fLikahd ju epu;zaq;fspd; mbg;gilapy; tpupTiuahshu;fis epakpj;jy;

kw;Wk; mtu;fisj; njhlUWthz;ik Nkk;ghl;by; <LgLj;jy;> Kiwrhu;e;j

Nkw;ghu;it tiyaikg;ig epWTjy;> Mrpupa khztu;fspd; cs;sff; fw;gpj;jy;

gapw;rpf;F nghUj;jkhd Nkw;ghu;itahsu;fis epakpj;jy;> njhlu; kw;Wk;

,Wjp kjpg;gPLfspy; Gjpa epajpfisg;  GFj;Jjy; Kjypa nraw;ghLfs;

%yk; Nkw;gb fw;if newpapd; tpisjpwid Nkk;gLj;j KbAk;.
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gpujhd nrhw;fs;:

gl;lg;gpd; fy;tp bg;Nshkh> Mrpupau; thz;ik tpUj;jp> fw;if newp kjpg;gPL>

cs;sf Nkw;ghu;it> fiyj;jpl;l etPdkakhf;fy;.

mwpKfk;

ve;jnthU ehl;bd; fy;tp KiwikAk; me;ehl;bd; Mrpupau;fspd; juj;ij

tpl Nkk;gl;L tplKbahJ vd ,e;jpa Njrpa fy;tpf; nfhs;if (1986)
typAWj;jpf;$wpaJ. vdNt ghlrhiyfspd; fy;tpr; nrad;Kiwapd;
tpisjpwid Nkk;gLj;Jtjpy; Mrpupau; fy;tpAk; mtu;fsJ njhlu;r;rpahd
thz;ik tpUj;jpAk; Kf;fpa gq;fspg;ig toq;Ffpd;wd. khztu;fspd; jdpahs;
NtWghl;il fUj;jpy; nfhz;L mjw;Fg; nghUj;jkhd fw;gpj;jy;
nrad;Kiwapy; <LgLtjw;F Ntz;ba mwpT> jpwd;> kdg;ghq;Ffis Mrpupau;
fy;tp toq;FfpwJ. (Cindy,1997).

,yq;ifiag; nghWj;jkl;by; gy;NtW Kftufq;fs; njhlf;f epiy Mrpupau;
fy;tpiaAk; Mrpupau;fspd; njhlUW thz;ik tpUj;jpf;fhd gapw;rp
newpfisAk; toq;Ffpd;wd. ,tw;Ws; fy;tp mikr;rpd; fPOs;s Njrpa
fy;tpapay; fy;Y}upfs;> Mrpupau; fyhrhiyfs;> Mrpupau; epiyaq;fs;> Njrpa
fy;tp epWtfk; kw;Wk; gy;fiyf; fofq;fspYs;s fy;tpg; gPlq;fs;> Jiwfs;
Mfpait kpfTk; Kf;fpakhditfshFk;. Njrpa fy;tp epWtfKk; gy;fiyf;
fofq;fspYs;s fy;tpg; gPlq;fs; / Jiwfs; toq;Ffpd;w gl;lgpd; fy;tp
bg;Nshkh fw;if newp gl;ljhup Mrpupau;fspd; thz;ik tpUj;jpapy; kpf
Kf;fpa gq;fspg;ig tfpj;J tUfpd;wd.

1940 fspypUe;Nj gl;ljhup Mrpupau;fspd; Mrpupau; fy;tpahdJ gy;fiyf;
fofq;fspd; nghWg;ghf ,Ue;Js;sJ. Mrpupau; fy;tp njhlu;ghf fyhepjp
C.W.W. fd;dq;fuh jhd; Mrpupau; fy;tp njhlu;ghf murhq;f rigf;F
Kd;itj;j tpje;Jiufspy; xd;whf gl;ljhup Mrpupau;fs; ,yq;ifg; gy;fiyf;
fofj;jpdhy; (University of Ceylon) gapw;wg;gl Ntz;Lnkd Fwpg;gpl;bUe;jhu;.
(Hansard, 1945>  gf;. 2823-2827). gl;lg;gpd; fy;tp bg;Nshkh fw;ifnewp
Kjypy; 1944,y; ju;];ld; Mrpupau; fyhrhiyapy; Muk;gpf;fg;gl;L gpd;du;
1949,y; ,yq;ifg; gy;fiyf;fofj;Jf;F (nfhOk;G) khw;wg;gl;lJ. gpd;du;
,f;fw;ifnewp Nguhjidg; gy;fiyf;fofj;ijr; nrd;wile;jJ. njhlu;e;J
tpj;jpNahjah (1963) tpj;jpahyq;fhug; gy;fiyf;fofq;fSk; Nkw;gb
fw;ifnewpia toq;fp te;jd. 1973 ,y; Nguhjid> tpj;jpNahjah>
tpj;jpahyq;fhu gy;fiyf;fofq;fspd; fy;tpj;Jiwfs; ,izf;fg;gl;L nfhOk;G
gy;fiyf;fofj;jpy; fy;tpg;gPlk; cUthf;fg;gl;lJ. ,yq;if jpwe;j
gy;fiyf;fofj;jpd; fy;tpj;Jiw 1981 Kjy; Nkw;gb gl;lg;gpd; fy;tp bg;Nshkh
fw;ifnewpia njhiyf;fy;tp %ykhf toq;fp tUfpwJ. ,f;fy;tpj;Jiw
2000 Mk; Mz;by; fy;tpg;gPlkhf juKau;j;jg;gl;lJ. aho;g;ghzg;
gy;fiyf;fofk; 1981 Kjy; gl;lgpd; fy;tp bg;Nshkh fw;ifnewpia
toq;FfpwJ. ,e;j tupirapy; fpof;F gy;fiyf;fofk; 2005 Kjy; Nkw;gb

fw;ifnewpia toq;fptUfpwJ.
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gl;ljhup Mrpupau;fspd; vz;zpf;if njhlu;r;rpahf mjpfupj;jNghJ mtu;fs;

midtiuAk; cs;sPu;j;J gapw;rp toq;Fk; ngsjPf> Mszp tsq;fs; gy;fiyf;

fofq;fSf;F ,Uf;ftpy;iy. ,jdhy; ngUe;njhifahd gl;ljhup Mrpupau;fs;

njhopw;wifik ,y;yhkNyNa jkJ flikfisr; nra;J te;jdu;. ,J

Vw;Wf; nfhs;s Kbahj epiyik vd;w fhuzj;jpdhy; gl;lg;gpd; fy;tp

bg;Nshkh fw;ifnewp rpq;fs nkhopapy; Muk;gpf;fg;gl;lJ. ,e;epWtdk; gpuNjr

fw;if epiyaq;fs; vd;Dk; ehlshtpa tiyaikg;ig nfhz;bUe;jikahy;

ngUe;njhifahd gl;ljhup Mrpupau;fis xNu Neuj;jpy; cs;sPu;j;J Mrpupau;

fy;tpia toq;f Kbe;jJ.

Njrpa fy;tp epWtfk; jdJ KjyhtJ gl;lg;gpd; fy;tp bg;Nshkh

epfo;r;rpj;jpl;lj;ij 1986 Mk; Mz;L 440 rpq;fs nkhop Mrpupa khztu;fSld;

6 gpuNjr fw;if epiyaq;fspy; Muk;gpj;jJ.   jkpo; nkhop%y epfo;r;rpj;jpl;lk;

1992 Mk; Mz;bNyNa njhlq;fg;gl;lJ.  fle;j 25 Mz;Lfspy; Njrpa

fy;tp epWtfj;jpd; gl;lg;gpd; fy;tp bg;Nshkhit 34306 rpq;fs nkhop

Mrpupa khztu;fSk; 8197 jkpo; nkhop%y Mrpupa khztu;fSk; ngw;Ws;shu;

fs;.  gpd;tUk; ml;ltiz nkhop %ykhd Mrpupa khztu; vz;zpf;ifiaAk;

gpuNjr fw;if epiyaq;fspd; vz;zpf;ifiaAk; jUfpd;wJ:

fw;if

njhFjp rpq;fsk; jkpo; epiyaq;fspd;

vz;zpf;if

86/88 0440 ------ 06
89/90 1440 ------ 14
91/92 7177 ------ 36
92/93 2415 1289 36
93/94 4877 1407 36
94/95 1752 0982 22
95/96 0982 0357 22
96/97 0890 0238 22
97/98 0752 276 22
99/00 0865 599 21
00/02 1185 469 18
02/03 511 252 14
04/05 717 258 14
07/08 900 300 14
09/10 6623 1250 45
11/12 2780 520 36
nkhj;jk; 34306 8197

%yk; :  Njrpa fy;tp epWtfk; (2011)

10 – CM 15529
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Njrpa fy;tp epWtdj;jpd; gl;lg;gpd; fy;tp bg;Nshkh fw;ifnewpahdJ

gpd;tUk; Nehf;fq;fisf; nfhz;Ls;sJ. (khztu; ife;E}y;> 2009):

1. njhopy; rhu; gap;w;rpiag; ngwhj ghlrhiy #oypy; njhopy; GupAk;

gl;ljhup Mrpupau;fSf;F njhopy;rhu; gapw;rpia toq;Fjy;.

2. khztu; ikaf; fw;gpj;jy; nraw;ghLfspy; RahjPdkhfTk;> FOthfTk;

fw;gjw;Fg; nghUj;jkhd fw;wy; - fw;gpj;jy; Kiwfisg; ghtpj;J

fw;gpf;ff;$ba njhopy;rhu; gapw;rpiag; ngw;w gl;ljhup Mrpupau; FOit

cUthf;Fjy;.

3. khztu; tpUj;jp kl;lk; vjpu;ghu;g;G khztu;fspd; mgpyhirfs;

khztu;fspd; tpUg;G ntWg;Gfisg; Gupe;J nfhz;L tpidj;jpwdhd

militg;ngw fw;wy; re;ju;g;gq;fis jpl;lkpl;L xOq;fikj;J

eilKiwg;gLj;Jtjw;fhd fy;tpia gl;ljhup Mrpupau;fSf;F

toq;Fjy;.

4. rkfhyj; NjitfSf;Nfw;g khw;wj;Jf;Fs;shFk; ghlrhiyf; fiyj;

jpl;lj;jpw;Nfw;g Mrpupau; tfpgq;fpid tpsq;fpf; nfhz;L gaDs;sJk;

ngWNgw;iwf; nfhz;lJkhd njhopy;rhu; flikfis nghWg;Ngw;Wr;

nra;tjw;F Vw;wtifapw; gl;ljhup Mrpupau;fisg; gapw;Wtpj;jy;.

5. gapw;wg;gl;l gl;ljhup mrpupau; vd;w mbg;gilapy; njhopy;rhu; gapw;rpAk;

mDgtKk; nfhz;l fw;wy; fw;gpj;jy; nraw;ghLfspy; <LgLfpd;w

Mrpupau;fisf; fw;wy; #oYf;F cl;gLj;Jjy;.

6. jkJ ghlrhiy mjpgu;> gFjpj;jiytu;> Vida fy;tprhuh Copau;fs;>

khztu;fs; kw;Wk; ghlrhiy r%fj;Jld; R%fkhd cwTfisg;

Ngzpf; nfhs;sf;$ba MSikAila ftu;r;rpkpf;f Mrpupau;fis

ghlrhiyr; #oYf;F toq;Fjy;.

,U tUlq;fisf; nfhz;l Nkw;gb fw;if newpahdJ (1) njhopy;rhu; ghlf;

$W> (2) nghJg;ghlf;$W> (3) tpNrl ghlf; $W kw;Wk; (4) gpuNahfg; ghlf;$W

vd;Dk; ehd;F Kf;fpa ghlf;$Wfisf; nfhz;Ls;sJ. gpuNahff; $wpy;

fw;gpj;jy; gapw;rpia Kjyhk; Mz;by; MW thuq;fs; (60 ghlNtisfs;)

Mrphpa khztH jdJ nrhe;j ghlrhiyapy; Nkw;nfhs;s Ntz;Lk;. fl;lk;

II fw;gpj;jy; gapw;rp ,uz;lhk; tUlj;jpy; Mrphpa khztH NtnwhU

ghlrhiyapy; Nkw;nfhs;s Ntz;Lk;. ,f;fw;if newpapy; ghlq;fSf;F

Nkyjpfkhf nray;top Ma;T kw;Wk; xg;gilfSk; cs;sd. xg;gilfs;

20% Gs;spapid nfhz;bUg;gNjhL xg;gilapidg; G+uzg;gLj;jhky; Mrphpa

khztH ghPl;ir vOj mDkjpf;fg;glkhl;lhH. vOj;Jg; ghPl;irapy; xt;nthU

ghlj;jpYk; Fiwe;jJ 35% Gs;spfs; ngwNtz;Lk;.
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Njrpa fy;tp epWtfj;jpd; gl;lg;gpd; fy;tp bg;Nshkh fw;if newp 1989

Kjy; elj;jg;gl;L te;jhYk; mjd; tpisjpwd; gw;wp ,Jtiu fhj;jpukhd

Ma;Tfs; Nkw;nfhs;sg;gltpy;iy. ,e;j ,ilntspia Fiwf;Fk; Nehf;Fld;

,e;j Ma;T Kd;itf;fg;gl;lJ. Mrphpa khztHfs; kw;Wk; Vida

chpj;jhsHfspd; fz;Nzhl;lj;jpy; Nkw;gb fw;ifnewpia kjpg;gPL nra;tNj

,e;j Ma;tpd; gpujhd Nehf;fkhFk;. mj;Jld; gpd;tUk; JizNehf;FfisAk;

,t;thha;T nfhz;Ls;sJ : (1) Nkw;gb gl;lg;gpd; bg;Nshkh fw;ifnewpiag;

gw;wpa chpj;jhsHfspd; fUj;Jf;fisg; ngWjy;> (2) ,f;fw;ifnewpapy;

fhzg;gLk; typTfisAk; eypTfisAk; ,dq;fhzy;> (3) Nkw;gb fUj;Jfs;>

fz;lwpjy;fspd; mbg;gilapy ; ,f;fw ;ifnewpapd ; tpisjpwid

Nkk;gLj;jf;$ba tpje;Jiufis Kd;itj;jy;.

rhHgpyf;fpa kPsha;T

MrphpaH fy;tp njhlHghd xU fw;ifnewpia kjpg;gPL nra;Ak; Kaw;rpia

Kd;ndLf;Fk; NghJ Mrpupau; fy;tp vd;gij tiuaiw nra;J nfhs;tJ

kpfTk; Kf;fpakhdJ. 'MrphpaHfs; jkJ njhopiyr; rpwg;ghf Nkw;nfhs;tjw;F

Njitahd fw;wy;> fw;gpj;jy; nrad;Kiwapidf; fw;Wf;nfhz;L fhyj;jpd;

Njitf;Nfw;g khztHfspd; Njitfisg; G+Hj ;jp nra;tjw;fhd

jpirKfg;gLj;jy; gapw;rp toq;Fk; ePz;l fhy Nehf;FilaNj MrphpaH

fy;tp" vd la]; (Diaz, 2004) MrphpaH fy;tpia tiuaiw nra;fpwhH.

Nkw;gb tiutpyf;fzj;ijr; rhHe;jjhfNt jdJ tiutpyf;fzj;ij

mikj;jpUf;Fk; nfd;db (Kennedy,1978) MrphpaH fy;tp tho;f;if ePbj;jjhf

mika Ntz;Lnkd typAWj;JfpwhH. nlhd; (Don, 1988) mwpT> jpwd;>

kdg;ghq;F Kjyhd nghJthd NjHr;rpfSf;F Kf;fpaj;Jtk; toq;FfpwhH.

nfhg;dH kw;Wk; lt; (Copner & Dove, 1987) kw;Wk; vy;b]; (Eldis, 1997)
MfpNahH MrphpaH fy;tpahdJ Mrphpaiu xU khw;w Kftuhf cUthf;f

Ntz;Lnkd thjpLfpd;wdH. ,t;tiu tpyf;fzq;fis xl;L nkhj;jkhf

Nehf;Fk; NghJ MrphpaH fy;tp vd;gJ MrphpaHfspd; Mf;fr; rpe;jid>

jPHkhdk; Nkw;nfhs;sy;> Kfhik> njhlHghly; Kjyhd jpwd;fis tpUj;jp

nra;tNjhL jhk; gzpahw;Wk; epWtdj;jpd; tpOkpaq;fSf;F Vw;w Nrit

kdg;ghq;F> jpahfk;> r%feydpy; mf;fiw Mfpatw;iw nfhz;l ghl mwpTk;

Gj;jhf;fKk; nfhz;l MrphpaHfis cUthf;Ftjhf mika Ntz;Lk;.

MrphpaH fy;tp vg;gbg;gl;l MrphpaHfis cUthf;f Ntz;Lk; vd;Dk; tplaj;jpy;

,yq;ifapy; MrphpaH fy;tpr; rPHj;jpUj;jj;jpd; Kd;Ndhbahd fyhepjp C.W.W.
fd;dq;fuh mtHfspd; fUj;J ,q;F Fwpg;gplj;jf;fJ. mtH gpd;tUkhW

$WfpwhH : 'fy;tpa+l;Ltjpy; gps;is kPJ MrphpaH nfhz;bUf;Fk; nry;thf;F

mtuJ mwptpd; ghw;gl;ljy;y khwhf mtuJ cjhuz elj;ij> jdpj;Jtk;

kw;Wk; mtH iff;nfhs;Sk; tpOkpaq;fspy; jq;fpAs;sJ. (Kannangara, 1947)
fPioj;Nja gz;ghl;by; Fwpg;ghf ,yq;if> ,e;jpah Mfpa ehLfspd; fyhrhug;

gpd;dzpapy; MrphpaH kpf caHe;j ];jhdj;jpy; itf;fg;gl;L kjpf;fg;gLtjhy;

fd;dq;fuhtpd; MrphpaH fy;tp gw;wpa fUj;J ,yq;ifapd; gz;ghl;Lg;

gpd;Gyj;ijf; nfhz;bUg;gijf; fhzKbfpwJ.
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MrphpaHfy;tp vd;gJ Njrpa fy;tpKiwapd; tpUj;jpapy; Kf;fpa gq;F

nfhz;bUg;gjhy; mjidj; njhlHr;rpahf toq;FtJ Kf;fpakhdJ (Aggarwal,
1992) (Gunawardana, 1990). mNj Neuj;jpy; MrphpaH fy;tpf;fhd fiyj;jpl;lk;

Njrpa> ru;tNjr hPjpahf Vw;glf;$ba khw;wq;fisAk; GJg;GJ nry;newpfisAk;

cs;thq;ff; $ba tifapy; njhlHr;rpahf ,w;iwg;gLj;jg;gl Ntz;baJk;

Fwpg;ghf khztH ikaf; fw;gpj;jiy ikakhff; nfhz;L kWrPuikf;fg;gl

Ntz;baJk; Kf;fpakhdjhFk; (Ginige, 2008; Lekamge, 2003; Wanasinghe,
2003).

MrphpaHfy;tp kw;Wk; njhlUW thz;ikj;Jt gapw;rpfs; %yk; MrphpaHfs;

ngw;Wf; nfhs;sf;$ba njhopy;rhH NjHr;rpfs; Fwpj;J ePz;l fhykhfNt

gy;NtW Ma;thsHfs; jkJ Ma;Tfis Nkw;nfhz;Ls;sdH (Shimhara and
Sakai, 1988; Buthpitiya, 1999). ,g;gapw;rp newpfspy; gq;Fgw;Wk; MrphpaHfs;

jk;ik Ra kjpg;gPL nra;J nfhs;tNjhL RaCf;fiyAk; ngw;Wf; nfhs;fpd;wdH

vd And];Nfh (UNESCO, 2003) mwpf;if Fwpg;gpLfpwJ.

thz;ikj;Jt gapw;rpfspy; njhlHr;rpahf <LgLtjd; %yk; MrphpaHfs;

gpd;tUk; NjHr;rpfis ngw;Wf; nfhs;sf;$bajhf ,Uf;Fk; vd nkha;y;];

(Moyles,2005) $Wfpd;wdH: (m) jdJ JiwrhHe;j gue;j mwpT> (M) njspthd

Nehf;fKk; caH vjpHghh;g;Gk;;> (,) tpidj;jpwd; kw;Wk; tpisjpwd;kpf;f

jpl;lkply;;> (<) khzthpd; juk;> Njitfspd; mbg;gilapy; fw;gpj;jy;

Kiwapidj; njhpT nra;jy;;> (c) tFg;giw fl;nlhOq;Fk; Kfhikj;Jtk;>

(C) khztHfis nghUj;jkhf fzpg;gplYk; kjpg;gplYk;;> (v) khztHfspd;

caH milT Nehf;fp Cf;Ftpj;jy;. hpr;rl;N`tp (Richard, 1998) tpd;r;;
(Winch, 1990)> Nghd;NwhUk; MrphpaHfs; ngw;Wf;nfhs;sf;$ba NjHr;rpfs;

Fwpj;J Ma;Tnra;Js;sdH. ,tHfsJ Ma;Tfspy; gpd;tUk; njhopy;rhH

NjHr;rpfisAk; Nkw;gb gl;baYld; ,izj;Jf; nfhs;s KbAk;: (m)

khztHfspd; jdpahs; NtWghLfisg; Ghpe;J nfhs;sy;> (M) Jizf;fiyj;

jpl;lr; nraw;ghLfs; Cf;Ftpj;jy;> (,) epGzj;Jtk; kpf;Nfhiu fw;wy;-

fw;gpj;jy; nraw;ghLfspy; ,izj;Jf; nfhs;sy;> (<) r%f tFg;giw

cwtpidf; fl;b tsHj;jy;> (c) ntspf;fsr; nraw;ghLfis Cf;Ftpj;jy;>

(C) khztH - khztH ,iltpidapid Cf;Ftpj;jy;> (v) tFg;giwia

vg;NghJk; capNuhl;lKs;sjhf itj;jpUj;jy;.

Nkw;gb gpd;dzpapd; mbg;gilapy; gl;lg;gpd; fy;tp bg;Nshkh Nghd;w fw;if

newpapid kjpg;gPL nra;tJ kpfTk; Kf;fpakhdjhFk;. kjpg;gPL vd;gJ xU

epfo;r;rpj;jpl;lk; my;yJ fw;ifnewp mjd; jPHkhdpf;fg;gl;l Nehf;fq;fis

mile;Js;sjh> mt;thW milahtpbd; mjw;fhd fhuzq;fs; vd;d vd;gij

EZfp MuhAk; EZf;fkhd nrad;KiwahFk; (Cafferella 1988).

fw;ifnewpfis kjpg;gPL nra;tjw;fhd gy;NtW khjphpiffisAk;

Ma;thsHfs; cUthf;fpAs;sdH. ,tw;wpy; CIPP (Content, Input, Process,
Product) khjphpif IPO (Input, Process, Outcomes) khjphpif TVS (Testing,
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Value, Situation) khjphpif Kf;fpakhditfshFk;. ,itjtpu uapyH (Tyler,
1977)> nwh]; kw;Wk; gphPkd; (Ross and Freeman, 1993)> thy]; (Wallace,
1991)> N`k;ypd; (Hamblin, 1974)> gphpq;fHnfhg; (Brinkerkoff, 1987) MfpNahUk;

jkJ kjpg;gPl;L khjphpfis Kd;itj;Js;sdH.

vdpDk; Njrpa fy;tp epWtfj;jpd; gl;lg;gpd; bg;Nshkh fw;ifnewp njhlHghd

,e;j Ma;T fHf;gw;wpf; (Kirkpatrick,1998)) vd;ghhpd; gpd;tUk; khjphpifia
mbg;gilahff; nfhz;L Nkw;nfhs;sg;gl;lJ. gpd;tUk; cUtk; Nkw;gb

khjphpifia fhl;LfpwJ :

fu;f;gw;wpf; khjphpif

%yk;: Kirkpatrick (1998)

xg;gPl;lstpy; Nkw;gb khjphpif fhyj;jpdhy; Kw;gl;lJ vdpDk; ,d;Wk;

mjd; eilKiwg; gad;ghL tpje;Jiuf;fg;gLfpwJ. mz;ikf;fhyj;jpy; ,f;ghy;

(2011)> tp[akzp (2010)> vypfd;]; rh]; (2010)> A+dp]; (2000) Ngf;fu;

kw;Wk; NkaH (1999)> thH kw;Wk; fpyd; (1999)> N[hH[; (2008) MfpNahH

fHf;gw;wpf;fpd; kjpg;gPl;L khjphpifia jkJ Ma;Tfspy; gad;gLj;jpAs;sdH.

mjdhy; ,k;khjphpifapd; jFjpAilik (Validity) kw;Wk; ek;gfj; jd;ik
(Reliability) cWjpg;gLj;jg;gl;Ls;sJ.

Ma;T Kiwapay;

Nkw;gb Ma;thdJ gpujhdkhf gz;gwp Ma;T mZFKiwr; (Qualitative)
rl;lfj;jpd; mbg;gilapy; mstwp Ma;T (Survey Design) tbtj;ij gad;gLj;jp
Nkw;nfhs;sg;gl;lJ. gl;lg;gpd; bg;Nshkh fw;ifnewp rpq;fsk; / jkpo; nkhop
%yk; toq;fg;gl;lNghJk; ,e;j Ma;tpy; jkpo; nkhop %yk; fy;tp gapd;w

gapYdHfNs njhpT nra;ag;gl;ldH. ml;lhisr;Nrid> aho;g;ghzk; kw;Wk;

eilKiw fw;gpj;jypy; tFg;giwapy; NeHtpisT

Vw;gl;Ls;sjh?

fw;wjpdhy; gapYdhpy; elj;ij khw;wk; Vw;gl;Ls;sjh?

gapYdHfs; gapw;rpapd; cs;slf;fj;ij fw;Wf;

nfhz;lduh?

gapw;rpiag; gw;wpa gapYdHfspd; jpUg;jp epiy ahJ?
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nfhOk;G Mfpa gpuNjr epiyaq;fs; njhpT nra;ag;gl;L me;epiyaq;fspd;

,izg;ghsHfs; %tUk; vOkhw;W khjphp vLg;gpd; %yk; VO tphpTiuahsHfSk;

(KiwNa 3> 2> 2)> 90 Mrphpa khztHfSk; (KiwNa 30> 40> 20) njhpT

nra;ag;gl;ldH. Fbj;njhifapy; ngz;fNs ngUk;ghd;ikahff; fhzg;gl;ljhy;

khjphp vLg;gpYk; ,J gpujpgypj;jJ. njhpT nra;ag;gl;l gapYdHfspd; 23.4%
Mz;fshfTk; 76.6% ngz;fshfTk; ,Ue;jdH. tphpTiuahsHfspy; Mz;fs;

ehy;tUk; ngz;fspy; %tUk; njhpT nra;ag;gl;ldH. taJ mbg;gilapy;

gapYdhpd; guk;gy; gpd;tUkhW mike;jJ: 26 - 40 taJf;fpilg;gl;NlhH

76.6%> 41-50 taJf;fpilg;gl;NlhH 23.4%, tpupTiuahsHfspy; 80 tPjkhNdhH
40-50 taJf;fpilg;gl;NlhuhAk;> 20 tPjk; 50 taJf;F Nkw;gl;NlhuhAk;

,Ue;jdH. Mrphpa khztHfs; jkJ gl;lg;gbg;Gf;F gpd;gw;wpa fw;ifnewp

gpd;tUkhW mike;jJ: fiy 67> tpQ;Qhdk; 3> tHj;jfk; 10> tptrhak; 3>

Kfhikj;Jtk; 3> fzpjk; 3. fiyj;Jiwg;gl;ljhhpfNs nghJthf MrphpaH

njhopypy; tpUk;gp ,ize;J nfhs;tij ,J fhl;bepw;fpwJ. tphpTiuahsHfs;

midtUk; gl;ljhhpfshtH. ,tHfs; midtUk; gl;lg;gpd; bg;Nshkh

fw;ifnewpiag; G+Hj;jp nra;Js;sdH. ,tHfspy; ,UtH MrphpaH

fyhrhiyfspy; gapw;rp ngw;W gpd;dH ntspthupahf jkJ gl;lg;gbg;ig

G+Hj;jp nra;jpUe;jdH. ,tHfspy; Mrphpa khztHfSf;F fw;gpg;gjpy; xUtH

%d;W tUl NritiaAk;> xUtH gj;J tUlj;jpw;F Nkw;gl;l NritiaAk;>

VidNahH 4 - 10 tUl Nritf;fhyj;ijAk; nfhz;bUe;jdH. jtpu fw;gpj;jy;

gapw ;rp eilngw;w ghlrhiyfspd; rpy mjpgu ;fSk; Neu ;fhzy;

nra;ag;gl;ldu;.

Ma;Tf;fhd juTNrfhpg;G fUtpfshf tpdhf;nfhj;J> NeHfhzy;> mtjhdpg;G

ml;ltizfs; Mfpait gad;gLj;jg;gl;ld. mj;Jld; Mtzq;fSk;

ghprPypf;fg;gl;ld. tpdhf;nfhj;jpy; ,lk; ngw;w 25 tpdhf;fs; fHf;gw;wpf;fpd;

khjphpfisg; gpd;gw;wp gapYdhpd; jpUg;jpepiy> fw;wy;> elj;ij khw;wk;

kw;Wk; ngWNgWfs; vd;gtw;iw mstplf;$bajhf mikf;fg;gl;ld.

tphpTiuahsHfSf;fhd tpdhf;nfhj;J ts Vw;ghLfs;> mtHfSf;F

fpilf;ff;$ba cjtpfs;> Cf;fq;fs;> mtHfsJ njhopy;rhH gpur;rpidfs;

Kjypatw;iw mwpe;J nfhs;sf; $ba tpdhf;fisf; nfhz;Ls;sJ.

,izg;ghsHfsplkpUe;J juTfisg; ngw;Wf; nfhs;s NeHfhzy;Kiw

gad;gLj;jg;gl;lJ. njhpT nra;ag;gl;l gapYdH kj;jpapy; FtpikaNeHfhzy;

gad;gLj;jg;gl;lJ. khjphp vLg;gpy; cs;slq;fpa gaYdHfspy; gj;JNgH

vOkhw;whf njhpT nra;ag;gl;L mtHfsJ fw;gpj;jy; Ma;thshpdhy;

mtjhdpf;fg;gl;;lJ. ,jw;fhf mtjhdpj;jy; ml;ltiz gad;gLj;jg;gl;lJ.

,it jtpu gl;lg;gpd; bg;Nshkh njhlHghd mwpf;iffs;> ifNaLfs;>

ghlj;jpl;lq;fs; MfpadTk; Ma;thshpdhy; Ma;Tf;F cl;gLj;jg;gl;ld.

gy;NtW fUtpfspd; %yk; ngwg;gl;l juTfs; ,Wjpapy; Kf;Nfhzg;gLj;jg;gl;L

tptuz Gs;sptpgu gFg;gha;T Kiwapy; gFg;gha;T nra;ag;gl;L cupa

jfty;fs; ngwg;gl;ld.
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fz;lwpjy;fs; njhlHghd fye;Jiuahly;

gl;lg;gpd; fy;tp bg;Nshkh fw;ifnewpia jhk; tpUg;GlDk; kfpo;TlDk;

fw;ff; $ba #oy; Vw;gLj;jg;gl;bUg;gjhf 85 tPjkhd gapYdHfs; ek;Gfpd;wdH.

Mdhy; mtHfSf;F fw;gpf;Fk; tphpTiuahsHfspy; 50 tPjkhNdhH kl;LNk

,f;fUj;Jld; cld;gl;Ls;sdH. tphpTiuahsHfspd; jpUg;jpapd;ikf;F fhuzk;

gpuNjr fw;if epiyaq;fspy; fhzg;gLfpd;w ngsjPf tsq;fspd;

kl;Lg;ghLfshFk;. Njrpa fy;tpapay; fy;Y}hpfisj; jtpu Vida fw;if

epiyaq;fspy; etPd njhopy; El;gtpaiy fw;gpj;jYf;Fg; gad;gLj;j Kbahj

epiyik fhzg;gLfpwJ. khztHfs; jkf;F njhopy;thz;ik tpUj;jp

njhlHghd rpwe;j mwpTk; topfhl;ly;fSk; jkJ tphpTiuahsHfsplkpUe;J

fpilg;gjhy; ngsjPf tsq;fs; gw;wp jhk; fUj;jpy; nfhs;tjpy;iy vdf;

Fwpg;gpl;ldH.

fw;ifnewpapd; cs;slf;fk; kw;Wk; fw;gpj;jy; Kiwfs; gw;wpAk; gapYdHfSk;

tphpTiuahsHfSk; fUj;J NtWghL nfhz;Ls;sdH. fw;if newpapd;

cs;slf;fk; gw;wp gapYdHfs; midtUNk jpUg;jp nfhz;Ls;sdH. fy;tpr;

rPHj;jpUj;jj;jpy; Vw;gLj;jg;gl;Ls;s khw;wq;fs; jkJ bg;Nshkh fiyj;jpl;lj;jpy;

cs;thq;fg;gl tpy;iy vd tphpTiuahsHfs; $Wfpd;wdH.

re;jpuNrfuk; (1985)> mkurpq;f (2000)> FztHj;jd (1996)> uk;Gf;nty (1980)

Nghd;w Ma;thsHfSk; ,f;fUj;Jld; cld;gl;Ls;sdH. Gjpa fw;wy;

mDgq;fisg; ngWjy; njhlHghf 60 rjtPjkhd gapYdHfs; jpUg;jpailAk;

NghJ mj;jifa Gjpa fw;wy; mDgtq;fis gapYdHfs; rhpahfg;

gad;gLj;jpf; nfhs;tjpy;iy vd tphpTiuahsHfs; mgpg;gpuhag;gLfpd;wdH.

ngUk;ghyhd gapYdHfs; jhk; fw;ifnewpapy; nrytpLk; Neuk; gaDilaJ

vd epidf;fpd;wdH. 78 rjtPjkhd gapYdHfs; jhk; Gjpa fw;wy;-fw;gpj;jy;

cj;jpfis Nkw;gb fw;if newpiag; gapd;wjd; %yk; ngw;wpUg;gjhff;

$wpdH. ,t;tplaj;jpYk; tphpTiuahsHfs; cld;ghlhd fUj;ijf;

nfhz;bUf;ftpy;iy.

fw;gpj;jy; gapw;rpapd; NghJ jhk; tFg;giwapy; fw;Wf; nfhz;l Gjpa fw;gpj;jy;

cj ;j p fisg ;  gad ; gLj ;Jtjhf 8 6 rjt Pjkhd khztHfs ;

jpUg;jpaile;Js;sdH. vdpDk; ngUk;ghyhd tphpTiuahsHfs;> Mrphpa

khztHfs; nghJthf jkJ tFg;giwr; nrad;Kiwapy; Gj;jhf;fkhd

fw;gpj;jy; cj;jpfisg; gad;gLj;Jtjpy;iy vd Fiwgl;ldH. fw;gpj;jy;

gapw;rpapy; caHe;j juj;ij ngw;why; kl;LNk MrphpaHfs; njhlHe;J

fy;tpKJkhzp Nghd;w caH fy;tpapy; <Lgl KbAk; vd;gjhy;; gapYdHfs;

fw;gpj;jy; gapw;rpapy; $ba MHtKk; mHg;gzpg;Gk; fhl;lNtz;baJ kpfTk;

Kf;fpakhdJ. Mrphpa khztHfspd; fw;gpj;jy; gw;wp mjpgHfspy;

ngUk;ghyhNdhH cld;ghlhd fUj;Jf;fisf; nfhz;bUf;ftpy;iy. jkJ

rk;gs caHTf;fhf kl;LNk MrphpaHfs; bg;Nshkh fw;if newpiag;

gapy;tjhfTk; tFg;giwapy; jpUk;gTk; gioa KiwapNyNa fw;gpg;gjhfTk;

gy mjpgHfs; Fiwgl;Lf; nfhz;ldH.
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xg;gilfs; Fwpg;gpl;l Neuj;jpy; rkHg;gpf;fg;glNtz;baJ fl;lhakhdgbahy;

mtw;wpd; Kf;fpaj;Jtk; gw;wpAk; mNjNghy toq;fg;gLk; xg;gilfs; tFg;giw

mDgtq;fSld; njhlHGgl;bUf;f Ntz;Lk; vd;gjpYk;; gapYdHfSk;

tphpTiuahsHfSk; cld;gl;Ls;sdH. vdpDk; xg;gilfs; khztHfspd;

Rafw;wiyAk; NjliyAk; ntspf; nfhzHtJ njhlHghf gapYdHfs;

RajpUg;jpia ntspg;gLj;jpaNghJk; tphpTiuahsHfspy; ngUk;ghyhNdhH

jpUg;jpia ntspg;gLj;jtpy;iy. Gjpa Njly;fisNah Gj;jhf;fq;fisNah

khztHfspd; xg;gilfs; ntspg;gLj;Jtjpy;iy vd ngUk;ghyhd

tphpTiuahsHfs; mgpg;gpuhag;gl;ldH.

Nkw;gb fw;ifnewpia Nkw;nfhz;ljhy; gapYdHfspd; njhopy;rhu; elj;ij>

thz;ik Nkk;ghL> fw;gpj;jypy; cld;ghlhd khw;wk;> khztHfSldhd njhlHG

Nghd;wit njhlHghd ngUk;ghyhd gapYdHfs; (50%-80%) kpfTk;

cld;ghlhd fUj;jpidNa $wpdH. ve;jnthU khztUk; ,t;tplaq;fspy;

vjpHkiwahd fUj;jpid ntspg;gLj;jtpy;iy vd;gJ ,q;F Fwpg;gpl Ntz;ba

tplakhFk;. gapYdHfspd; fUj;Jf;fs; rpy gpd;tUkhW :

• "khztHfs; vdJ fw;g pj ;jiy Kd;diu tpl mjpfkhf

tpUk;Gfpd;wdH".

• "gapw;rpapd; gpd;dH vdJ njhopypy; tpUg;gKk; Gj;JzHr;rpAk;

mjpfhpj;Js;sd".

• "Gjpa fw;gpj;jy; Kiwapidg; gad;gLj;Jtjpy; MHtk; Vw;gl;Ls;sJ".

• "ehd; ,g;NghJ Kd;dhaj;jj;Jld; tFg;giwf;F nry;fpNwd;".

• "tFg;giw Kfhikj;Jtk; ,g;NghJ ,yFthfptpl;lJ".

tFg;giwapy; gapYdH MrphpaHfspd; elj;ij khw;wk; Fwpj;J mjpgHfspd;

fUj;Jf;fspy; NtWghLfs; cs;sd. ghl Maj;jk;> Neuj;Jf;F r%fkspj;jy;>

tpNrl Njitfs; cs;s khztHfspidf; ifahSjy;> Gjpa fw;gpj;jy;

Kiwfisg; gpd;gw;wy; Kjypatw;wpy; gapYdH MrphpaHfspy; cld;ghlhd

khw;wk; fhzg;gLtjhf rpy mjpgHfs; $wpdH. vdpDk; rpy mjpgHfs; gpd;tUk;

vjpHkiwahd $w;Wf;fisAk; ntspg;gLj;jpdH :

• "Gjpa tpQ;Qhd cgfuzq;fis Mrphpau;fs; ,d;Dk; njhl;Lg;

ghHf;ftpy;iy".

• "fy;tpg; gzpg;ghshpd; tprhuizf;Fg; gae;Jjhd; nraykHTfspy;

MrphpaHfs; gq;Fgw;Wfpd;wdH".

• "Nrit kdg;ghq;F vd;gJ ,tHfsplk; fpQ;rpj;Jkpy;iy".

• "jkJ caHfy;tpapy; fhl;Lk; <Lghl;il khztHfspd; eydpy;

fhl;Ltjpy;iy".

• "bA+rdpy; cs;s MHtk; ,tu;fSf;F Nkyjpf tFg;Gfs; elj;Jtjpy;

,y;iy".
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Njrpa fy;tp epWtdj;jpd; gl;lg;gpd; fy;tp bg;Nshkh Fwpj;J Ma;Tfs;

vJTk; Nkw;nfhs;sg;gl;ljhfj; njupatpy;iy.  vdpDk; tdrpq;f (2003)

Nguhjidg; gy;fiyf;fofj;jpd; gl;lg;gpd; fy;tp bg;Nshkh Fwpj;J Ma;tpid

Nkw;nfhz;L gpd;tUk; tpje;Jiufis Kd;itj;Js;shu;:

• gl;lg;gpd; fy;tp bg;Nshkhtpd; fw;ifnewpfs; ahTk; Mrpupa

khztu;fspd; thz;ik tpUj;jpia Nehf;fkhff; nfhz;bUf;f

Ntz;Lk;.

• ghlrhiyfspy; mwpKfQ; nra;ag;gLk; fiyj;jpl;l Gj;jhf;fq;fSf;F

Vw;g fw;if newpfspd; cs;slf;fKk; njhlu;r;rpahf Nkk;gLj;jg;gl

Ntz;Lk;.

• tpupTiufSf;Fg; Gwk;ghf Mrpupa khztu;fSf;F fw;gpj;jy; Kiwfs;

njhlu;ghd gapw;rpfs; toq;fg;glNtz;Lk;.

• fw;gpj;jy; gapw;rpapy; ifahsg;gLk; kjpg;gPl;L Kiwfs; kPsha;Tf;F

cl;gLj;jg;glNtz;Lk;.

• khjpup gapw;rp ghlrhiyfs; (Model Schools for Teaching Practice)
mikf;fg;glNtz;Lk;.

Ma;T KbTfSk; tpje;JiufSk;

gl;lg;gpd; fy;tp bg;Nshkh fw;ifnewpapd; fiyj;jpl;lk;> cs;slf;fk;> jhk;

ngw;Wf; nfhz;l mwpT> jpwd;> kdg;ghq;Ffs; kw;Wk; NjHr;rpfs;> tFg;giw

elj;ij fw;wy;-fw;gpj;jy; nrad;Kiwapy; ngw;Wf;nfhz;l jpwd;fs;> tFg;giw

Kfhik Kjyhd fw;ifnewp rhHe;j mk;rq;fspy; ngUk;ghyhd gapYdHfs;

cld;ghlhd fUj;ij ntspg;gLj;jpAs;sdH;. vdpDk; ngUk;ghyhd

tphpTiuahsHfs; kw;Wk; mjpgHfs; gapYdH njhlHghf cld;ghlhd fUj;ij

ntspg;gLj;jtpy;iy. rpwe;j fw;gpj;jy; gapw;rp> mDgtg; gfpHTfs;> thz;ik

Nkk;ghl;Lf;fhd tha;g;Gfs;> tphpTiuahsHfspd; gq;fspg;G kw;Wk; fw;gpj;jy;

Kiwfs;> ,izg;ghsHfspd; rpwe;j epHthfk; Kjyhditfs; gapYdHfspdhy;

fw;ifnewpapd; typTfshf milahsk; fhzg;gl;Ls;sd. mNjNeuj;jpy;

mtHfs; gpd;tUk; eypTfisAk; ,dq;fz;ldH: ghPl;irfis elhj;Jjy;

kw;Wk; ngWNgWfspy; Vw;gLk; jhkjk;> etPdkakhf;fg;glhj fiyj;jpl;lk;>

tph pTiuahsHfspd; vz;zpf;if kw;Wk; juj;jpy ; FiwghL> gy

tphpTiuahsHfspd; fLk;Nghf;F> Vida fw;if epiyaq;fSld; njhlHgpd;ik>

kw;Wk; mtw;Wf;fpilNa fhzg;gLk; juNtWghL> ngsjPf tsg;gw;whf;Fiw>

Nghf;Ftuj;J> cztiw Kjypa trjpfspd;ik.

NkNy Fwpg;gpl;l typTfis cWjpg;gLj;jp eypTfis ePf;Fk; Kaw;rpfs;

Nkw;nfhs;sg;gbd; ,f;fw;if newpapd; tpisjpwid Nkk;gL;j;j KbAk;.

Fwpg;ghf tphpTiuahsHfis Ml;NrHf;Fk;NghJ fLikahd juepHza
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gpukhzq;fisg; gpd;gw;Wtjd; %yk; MrphpaHfSf;F fy;tpA+l;Ltjpy;

jifikAk; MHtKk; nfhz;l Mszpia cUthf;f KbAk;. mj;Jld;

mtHfsJ Ntjdk;> fpukkhd gjtp caHT> njhopy;rhH kjpg;gPL Mfpatw;wpYk;

ftdk; nrYj;j Ntz;Lk;. gpuNjr fw;if epiyaq;fspy; fhzg;gLk; 5

ngsjPf tsq;fspy; rkepiy Ngzg;glNtz;Lk;. Fiwe;j gl;r tsq;fs;

,y;yhj epiyaq;fs; iftplg;gl;L MrphpaH ikaepiyaq;fs;> gpuNjr fw;if

epiyaq;fs; Nghd;wtw;iw gpuNjr fw;if epiyaq;fshfg; gad;gLj;jpf;

nfhs;syhk;. Njrpa fy;tp epWtfj;jpd; Nkw;ghHitf; FO gpuNjr fy;tp

epiyaq;fspy; njhlHr;rpahfTk; tud;KiwahfTk; Nkw;ghHit nra;tjd;

%yk; ,tw;wpy; fhzg;glf;$ba rPHNfLfis jtpHf;fTk; eptHj;jpf;fTk;

KbAk;. ,f;fw;if newpapd; fiyj;jpl;lk; Fiwe;J Ie;J tUlq;fSf;F

xU KiwNaDk; kPsha;T nra;ag;glNtz;Lk;. mj;Jld; tphpTiuahsHfSf;F

Nkw;nfhs;sg;gLk; jpUj;jq;fs; kPJk; MrphpaH fy;tpapy; Njrpa> rHtNjr

hPjpahd nry;newpfs; Fwpj;Jk; njhlHr;rpahd nraykHTfis elj;Jjy;

Ntz;Lk;. fw;gpj;jy; gapw;rp tplaj;jpYk; khw;wq;fs; mtrpakhFk;. fw;gpj;jy;

gapw;rpf;fhd jFjpAs;s Kjd;ik MrphpaHfs; mDruiz toq;ff;$ba

Mrhdhf (Mentor)  epakpf;fyhk;. nray;top Ma;T> xg;gil jahhpj;jy;

Mfpatw;wpy; tphpTiuahsHfSf;Fk; gapYdHfSf;Fk; ,d;Dk; $ba

tpsf;fKk; Ghpe;JzHTk; toq;fg;gl Ntz;Lk;. gpuNjr fw;if epiyaq;fspYk;

mtw;Wf;F ,ilapYk; tpisahl;Lg;Nghl;bfs;> fiy ,yf;fpag; Nghl;bfs;
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Smart Quotes :

"Our current expectations for what our students should learn in school
were set fifty years ago to meet the needs of an economy based on
manufacturing & agriculture. We now have an economy based on
knowledge & technology".

Bill Gates

"Education is the great engine of personal development. It is through
education that the daughter of a peasant can become a doctor, that a son
of a mine worker can become the head of the mine that a child of farm
workes can become the President".

Nelson Mandela

"The value of a man should be seen in what he gives and not in what he
is able to receive".

Albert Einstein

"To improve is to change; to be perfect is to change often".

Winston Churchill

"wjÈ nfjka yd úpdrYS,S ukilska hqla; jQjka ìys lsÍu wOHdmkfha jeo.;au
mrud¾:h hs"'

mSg¾ia

"Tng yels yeu wjia:djl § u m%dfhda.sl j W.kajkak' tfia l< fkdyels
wjia:dj, muKla jpk WmldÍ lr .kak"'

rEfida

".=rejrhd fcdakag ,;ska b.ekaùug iQodkï jkafka kï ,;ska .ek fuka u
fcdaka .ek o oek .; hq;= h"'

fcdaka wevïia

".=rejrhd mykla n÷ h"'

;df.da¾




