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Executive	Summary	

This	 volume	 contains	 articles	 on	 different	 themes	 related	 to	 education.	
Education	is	fundamental	for	the	socio-economic	transformation	and	for	
the	upliftment	of	the	livelihood	of	the	general	public	and	the	advancement	of	
a	country.

The	 �irst	 article	 discusses	 teaching	 physics	 at	 G.C.E.	 O/L	 &	 problems	
encountered	by	science	teachers	in	the	Jaffna	zone.	A	random	sample	of	82	
science	teachers	in	the	Jaffna	education	zone	were	selected	for	the	study.	
The	methodology	used	were	questionnaire	surveys	and	direct	interviews	
and	compared	pre	and	post-	test	knowledge	on	science.	The	writers	found	a	
signi�icant	difference	between	the	experimental	and	the	control	group	of	
teachers.	The	teachers	of	the	experimental	group	were	not	able	to	teach	
concepts	of	physics	at	G.C.E.	(O/L)	and	this	resulted	in	the	students'	 low	
performance	 at	 the	 O/L	 examination.	 Writers	 recommended	 to	 update	
teachers'	knowledge	in	physics	through	periodical	seminars	&	workshops.	
On	 the	 other	 hand	 the	Ministry	 of	 Science,	 Technology	 &	 Research	 has	
forwarded	 a	 cabinet	memorandum	on	 reforming	 STEM	 education	while	
identifying	 examples	 from	 other	 developed	 countries	 (USA,	 Hong	 Kong,	
Australia,	 Canada,	 Finland,	 India,	 Malaysia	 &	 Singapore)	 to	 popularize	
science,	technology,	engineering	&	mathematics	(STEM),	education	in	Sri	
Lanka.	 Further	 stated	 in	 this	 memorandum	 the	 lack	 of	 STEM	 literate	
professionals	means	the	government	won't	be	able	to	achieve	the	target	for	
a	 knowledge	 based	 economy.	 Thus	 attracting	 students	 towards	 STEM	
education	is	a	dire	need.	In	USA,	automation	and	arti�icial	intelligence	are	
stated	as	disrupting	the	labor	market	and	the	market	for	richly	rewarded	
positions	requiring	advanced	technical	&	personal	skills.	Nevertheless	one	
thing	 is	 clear	 that	 the	 jobs	 of	 tomorrow	 will	 require	 creativity	 and	
innovation.	Daniel	H	Pink	quote	that,	“The	future	belongs	to	a	different	kind	
of	 person	 with	 a	 different	 kind	 of	 mind:	 designers,	 inventors,	 teachers,	
storytellers:	creative	and	empathic	'right-brain'	thinkers	whose	abilities	mark	
the	 fault	 line	 between	 who	 gets	 ahead	 and	 who	 doesn't”.	With	 this	
background,	it	is	a	timely	requirement	to	elevate	the	studies	of	STEM	as	a	
national	priority	to	enhance	the	quality	of	science	education	of	Sri	Lankan	
students.

The	second	article	described	activity	based	learning	as	an	effective	approach	
for	 self-regulated	 learning	 practices.	 The	 sample	 consisted	 of	 student	
teachers	who	have	been	 followed	PGDE	program	 in	Tamil	medium	at	 the	
Open	University	of	SL	in	2011/2012.	The	study	revealed	that	96%	of	student	
teachers	prefer	to	search	for	more	information	for	their	own	self-	learning	
and	the	activities	given	at	the	PGDE	have	encouraged	them	to	do	self-learning.



The	 writer	 further	 says	 that	 activity	 based	 learning	 methods	 have	
developed	their	cognitive	skills	such	as	critical	thinking,	evaluation	skills	
and	analytical	skills	among	the	student	teachers.	

The	next	invited	article	is	a	case	study	from	northern	Uganda,	which	looks	at	

the	role	of	the	school	curriculum	in	peace	building	after	the	twenty	year	civil	

war.	The	conceptual	framework	has	been	developed	by	the	writer	(three	

concepts	 for	 a	 con�lict	 transformation	 curriculum:	 truth	 seeking,	

reconciliation,	 and	 inclusive	 citizenship)	 with	 his	 own	 experience	 as	 a	

history	teacher,	school	leader	and	�inally	through	his	previous	research	on	

human	rights	and	democracy.	Hence	this	could	be	adoptable	and	can	be	

used	to	investigate	schools	in	Sri	Lanka	for	sustainable	peace	and	thereby	to	

reduce	the	risk	of	civil	war	eruption.	In	Sri	Lanka	before	ending	the	civil	war	

in	2014,	the	opportunity	cost	(forgone	income	at	micro	&	macro	levels)	and	

the	 economic	 impact	 of	 the	war,	was	 enormous.	 In	 the	1999	 �iscal	 year,	

4.86%	of	Gross	Domestic	Product	(GDP)	was	spent	on	war.	War	reduced	the	

development	 expenditure	 of	 the	 government,	 and	 also	 reduced	 foreign	

direct	investment	(FDI)	by	reducing	investors'	con�idence	(USAID,	2000).	

Thus	 Sri	 Lankan	 education	 has	 failed	 to	 promote	 nation	 building	 by	

fostering	mutual	understanding,	tolerance	and	respect	for	each	other(NEC	

Report,	2003),	which	is	paramount	if	a	heterogeneous	society	is	to	achieve	

economic	development.	The	countries	like	Singapore	were	able	to	promote	

meritocracy	and	equality	of	opportunity	and	contribute	to	social	cohesion	

through	 education	 policies.	 Thus	 it's	 worthwhile	 to	 adopt	 a	 conceptual	

framework	to	encourage	social	cohesion	policies	for	sustainable	peace	in	Sri	

Lanka.		

The	following	invited	article	is	titled	“time	to	assess	our	assessment	process”.	

It	gives	an	overview	of	the	criterion	based	assessment	which	is	practicing	in	

Overseas	School	in	Colombo.	The	writer	elaborates	the	two	main	assessment	

categories	 known	 as	 'normative'	 and	 'criterion	 based'.	 In	 normative	

grading's,	students	compare	one	another	while	criterion	based	assessment	

model	 assesses	 according	 to	 speci�ic	 learning	 criteria.	 According	 to	

assessment	expert	Grant	Wiggins,	the	criteria	based	assessment	is	a	superior	

model	 as	 it	 requires	 greater	 student	 involvement	 with	 the	 intention	 of	

developing	student	process	in	critical	thinking,	meta	cognition	and	re�lection.

The	 writer	 says	 the	 international	 baccalaureate	 (IB)	 is	 a	 recognized	
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educational	 program	which	 follows	 the	 criterion	 referenced	 assessment	

model.	It	contains	a	primary	year's	program	(grade	1	to	5)	middle	year's	

program	(grades	6-10)	and	the	diploma	program	for	the	�inal	two	years.	In	

the	�inal	two	years	(DP)	students	follow	6	subjects;	3	at	higher	level	and	3	at	

standard	level.	In	addition	students	follow	a	course	of	theory	of	knowledge	

which	 guide	 them	 to	 re�lect	 critically	 on	how	 they	know	and	what	 they	

believe	to	be	facts	or	truth.	Each	student	completes	an	extended	essay	on	a	

topic	of	special	interest	which	prepares	students	for	an	independent	study.	

Students	also	required	to	take	part	in	some	artistic	activities,	sport	activities	

and	a	community	service	project.	The	assessments	are	carried	out	through	

external	&	internal	components.	In	the	IB	program,	numerical	grades	are	

offered	based	on	the	criterion-reference	descriptors.

The	next	article	“The	characteristics	of	an	effective	teacher”	is	about	what	

makes	a	great	teacher?
	
“A	great	teacher	is	one	a	student	remember	&	cherishes	forever.	Teachers	

have	 long	 lasting	 impact	 on	 the	 lives	 of	 their	 students	 and	 the	 greatest	

teachers	 inspire	 students	 towards	 greatness”	 (Sunday	 Times,	

30/07/2017).

The	effective	teaching	model	identi�ied	by	Barwani	et	el	has	been	used	to	

conduct	this	research	by	formulating	the	framework	required.	This	model	

inquires	 personal	 behavior,	 relevant	 teaching	methods	 &	 teaching	 aids,	

student-teacher	relationship,	professional	skills,	technical	skills	&	decision	

making	 skills	of	 a	 teacher	and	 identi�ied	positive	and	negative	points	 to	

differentiate	effective	characteristics.	The	sample	consisted	of	40	teachers	

from	Kurunegala	&	Puttalam	districts.	The	writer	suggests	 that	 teachers	

who	 enters	 the	 professions	 should	 have	 a	 broad	 knowledge	 about	 the	

profession	 and	 they	 should	 develop	 required	 characteristics	 to	 be	 an	

effective	teacher.

This	 situation	 highlighted	 by	 the	 recommendation	 from	 the	 National	

Commission	on	teaching	America's	future.The	panel	made	recommendations	

for	 ensuring	 that	 every	 classroom	 has	 a	 quali�ied	 teacher.	 Further	

recommendations	include:

#	raising	the	professional	standards	of	teachers

#	improve	salaries	&	working	conditions	
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#	reinventing	teacher	preparation	and	professional	development

#	encourage	and	reward	teacher	knowledge	&	skills

In	her	book	“The	smartest	kids	in	the	world	and	how	they	get	that	way”	

Amanda	Ripley	says	other	countries	are	more	serious	about	education	and	

that	seriousness	has	 its	roots	 in	both	policy	&	culture.	On	the	policy	side	

Korea	is	serious	about	developing	&	rewarding	great	teachers.	Korea	recruit	

top	college	graduates	into	teaching.	Training	them	effectively	for	the	job	and	

making	 sure	 vulnerable	 students	 have	 strong	 teachers.	 Both	US	&	Korea	

believe	 that	 the	 caliber	 of	 the	 teacher	 matters	 tremendously	 and	 great	

teachers	make	a	huge	difference	in	children's	lives.	

The	 �inal	 article	 is	 a	 study	 of	 the	 role	 of	 school	 counsellor	 teacher	 and	

investigated	professional	competence	of	the	counsellor	teacher,	their	mode	

of	 intervention,	 challenges	 faced	 by	 the	 counsellors,	 and	 the	 areas	 that	

should	 be	 developed	 to	 perform	 productively.	 The	 study	 suggested	 the	

following.	The	de�inition	of	the	subject	counselling	in	compliance	with	clear	

indicators,	establish	a	legal	identity	&	framework	for	the	subject,	giving	a	

license	 to	 teachers	 selected	on	coherent	 criteria,	making	compulsory	 the	

completion	of	professional	quali�ication	for	teachers	and	release	teachers	

full	time	for	counselling	activities.

The	Research	&	Development	Branch	of	the	Ministry	of	Education	is	very	

grateful	to	the	writers	for	their	valuable	insights	and	contributions	and	

would	like	to	thank	them	accordingly.	
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TEACHING	PHYSICS	AT	G.C.E	(O/L)	AND	PROBLEMS	ENCOUNTERED	
BY	SCIENCE	TEACHERS:	THE	CASE	OF	THE	JAFFNA	EDUCATION	ZONE

Abstract

Science	education	has	undergone	many	reforms	in	the	past	with	the	purpose	

of	changing	and	developing	the	teaching	and	learning	process	to	improve	

the	knowledge	of	students	in	understanding	the	principles	of	science.	It	is	

the	knowledge	and	keenness	of	teachers	that	determine	how	they	respond	

to	educational	innovation.	The	innovators	take	knowledge	of	teachers	into	

account	when	 implementing	 educational	 changes	 or	 reforms.	 Therefore,	

this	 study	 was	 undertaken	 to	 identify	 the	 status	 of	 science	 teachers'	

knowledge	at	the	senior	secondary	level	and	the	problems	faced	by	them	for	

successful	 implementation	 of	 the	 science	 education	 reforms.	 A	 random	

sample	of	eighty-two	(82)	science	teachers	in	the	Jaffna	Education	Zone	was	

selected	for	this	study.	Teachers'	knowledge	on	physics	subject	matter	was	

investigated	through	modes	of	a	questionnaire	survey	and	direct	interviews	

based	 on	 pre-test	 and	 post-test	 knowledge	 on	 science.	 The	 data	 were	

quantitatively	 analyzed	 and	 interpreted	 with	 qualitative	 inputs,	 which	

revealed	a	signi�icant	difference	between	the	experimental	group	and	the	

controlled	group	of	teachers.	The	study	results	showed	that	most	science	

teachers	did	not	have	proper	understanding	of	the	concepts	of	physics.	As	

such,	the	teachers	have	failed	to	teach	physics	to	students	ef�iciently	and	

effectively	and	thus	students	perform	poorly	at	the	G.C.E.	O/L	examination.	

Therefore,	 science	 teachers	 should	 be	 provided	with	 proper	 training	 to	

update	 their	 knowledge	 in	 physics	 through	 periodical	 seminars	 and	

workshops	to	achieve	the	goals	of	Science	Education	in	schools.	

	
Keywords:	Curriculum	Revision,	Education	Reforms,	G.C.E	(O/L)	science	
teachers,	physics	concepts

Introduction

In	Sri	Lanka,	the	G.C.E	Ordinary	Level			(G.C.E	O/L)	examination	plays	a	vital	

role	in	the	school	education	system	since	it	is	essential	that	students	pas
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The	science	syllabus	of	G.C.E	Ordinary	Level	 (G.C.E	O/L)	 in	 schools	

comprises	 	three	major	subject	components	namely	biology,	physics	and	

chemistry.	If	one	considers	the	major	areas	of	the	science	syllabus	and	the	

ability	of	teachers	in	teaching	those	subject	components,	it	is	obvious	that	

teachers	should	have	a	thorough	knowledge	in	basic	concepts	of	the	science	

subject.

The	great	 educationist,	Anagarika	Dharmapala,	 observed	 that	 the	

present	 and	 the	 future	 life	 of	 youth	 lie	 in	 the	 classrooms,	which	 exactly	

meant	the	school	environment.	The	schools	have	the	responsibility	to	bring	

about	the	scienti�ic	and	technological	ability	for	future	generation	towards	

human	resource	development.	In	the	G.C.E	 	(O/L)	curriculum,	the	subject	

physics	includes	the	sections	of	Electronics,	Light,	Electricity	and	Mechanics	

and	based	on	these	sections,	relevant	questions	are	included	in	the	question	

paper	given	at	the	G.C.E.	(O/L)	examination.	If	the	students	understand	the	

principles	behind	these	subject	components	very	clearly	and	thoroughly,	

they	will	be	able	to	obtain	very	good	results	or	grades	in	science	at	the	said	

examination.	This	fact	requires	changes	in	teaching	and	learning	process	in	

physics	that	improves	the	abilities	of	learning	the	subject	components.		The	

Education	Curriculum	Reforms	of	2007	thus,	aims	at	achieving	the	target	of	

improving	the	teaching	and	learning	process	in	schools.	Therefore,	it	will	be	

useful	 to	 investigate	 the	 feasibility	 of	 teaching	 the	 science	 subject	 in	

achieving	the	goal	of	the	Education	Curriculum	Reforms	of	2007.

Review	of	Literature

Conceptualization	depends	on	several	 factors.	Frequent	experiences	and	

relationships	 among	 such	 experiences	 lead	 to	 create	 concepts	 while	

hereditary	 or	 human	 development	 related	 pattern	 also	 in�luences	

conceptualization	(Balachandran	et	al.,	2010).	This	research	investigation	

was	undertaken	to	study	the	physics	education	in	school	and	understanding	

	this	exam	to	pursue	their	higher	studies.	In	school	education,	the	importance	of	

studying	science	has	now	been	realized	because	 it	 improves	critical	 thinking	of	

students	while	help	them	learning	the	basic	concepts	relevant	to	the	day	to	day	life.
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									1)	What	is	involved	in	understanding	and	using	physics?

While	this	might	seem	obvious	or	even	simple	to	the	professionals,	

many	of	the	components	of	our	understanding	are	normally	invisible	

to	us.	Careful	observation	and	analysis	of	the	concepts	of	physics	and	

of	the	behavior	of	experts	is	required.

2)	 What	do	our	students	bring	to	our	physics	classes?

How	students	hear	and	interpret	the	material	presented	to	them	in	a	

physics	class	is	heavily	dependent	on	the	experiences	they	get	in	the	

class.	Everyone	has	some	sense	that	a	force	is	necessary	to	maintain	a	

velocity	when	walking,	driving,	or	pushing	something	along	the	�loor.	

Newton's	Second	Law	is	inconsistent	with	the	way	that	many	of	our	

students	have	made	sense	of	their	experiences	in	the	world.

3)	 How	do	students	re�lect	on	our	physics	instructions?

Teachers	often	assume	that	students	would	respond,	on	behalf	of	the	

knowledge	of	concepts	of	the	subject	physics.	Teachers	could	also	

design	effective	instructions	and	then	it	is	up	to	teachers	to	learn	how	

students	respond.

its	concepts.	Understanding	of	concepts	in	classrooms	permits	teachers	to	

create	more	effective	instructions	towards	better	learning	and	improving	

skills	such	as	critical	and	divergent	thinking,	creativity,	 initialization	and	

collective	 responsibility,	 which	 are	 products	 of	 totality	 of	 the	 education	

process	(Baskaran,	2001).	Many	teachers	who	teach	science	at	the	G.C.E.	

(Ordinary	Level)	are	not	comfortable	in	teaching	the	physics	component	of	

science	due	to	the	problem	of	understanding	the	concepts	of	same	and	are	

less	 troubled	with	 how	 little	 the	 students	 learn.	 To	make	 the	 case	 even	

worse,	the	growing	importance	of	technological	literacy	in	the	workplaces	

makes	 it	 increasingly	 important	 for	one	to	provide	value	 to	many	of	our	

students	with	good		understanding	of	concepts	of	physics	in	the	classroom.	

In	the	process	of	teaching	and	learning,	the	teachers	need	to	understand	a	

few	distinct	but	interlocking	topics	that	are	given	below	(Stephen	&	Ritchie,	

2007).
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processes.	On	the	other	

hand,	scienti�ic	models	are	one	of	the	main	products	of	science	that	play	a	

crucial	role	in	reducing	the	complexity	of	phenomena	by	allowing	a	more	

visual	reproduction	of	abstract	theories,	so	that	predictions	of	behavior	can	

be	made	and	tested	(Gilbert	et	al.,	1995).	This	situation	assumes	importance	

in	investigating	whether	teachers	have	enough	knowledge	in	teaching	the	

physics	component	of	 the	science	subject.	Therefore,	 the	 following	main	

objective	 and	 the	 speci�ic	 objectives	 arising	 out	 of	 it	 are	 drawn	 for	

investigation.

Main	Objective	of	the	Study:	-

 To	investigate	the	problems	and	constraints,	faced	by	the	teachers	in	

teaching	the	subject	physics	to	the	G.C.E	(O/L)	science	stream	students.

Speci�ic	Objectives:

 To	�ind	out	the	views	of	teachers	about	their	knowledge	of	physics	in	

relation	to	the	concepts	taught	in	the	G.C.E	(O/L)	syllabus.

					To	�ind	out	the	effectiveness	of	the	physics	practical	classes	conducted	in	

school	in	understanding	the	concepts.

Research	Methodology

a).	Sample	design:

A	growing	number	of	physicists	are	studying	the	relevant	topics,	bringing	

together	 an	 analysis	 of	 the	 components	 and	 structure	 of	 knowledge	 of	

physics	with	the	observation	and	analysis	of	student	behavior	during	the	

teaching	and	learning	process.	In	this	context,	the	�ield	of	Physics	Education	

Research	 (PER)	 seems	 as	 a	 growing	 sub-discipline	 of	 physics	 (Edward,	

Redish	 and	 Richard,	 2001).	 Further,	 Mathusuthanan	 et	 al.,	 (2007)	 have	

pointed	out	that	the	(1998	–	1999)	reforms	of	the	educational	scheme	are	

now	being	in	process	in	Sri	Lanka.	Such	educational	reforms	take	place	in	

every	stage	of	studies.	They	are	at	the	primary,	secondary	and	tertiary	level	

processes.	The	educational	reforms	and	the	quality	of	education	should	be	

checked	 frequently	 by	 conducting	 research	 studies	 to	 �ind	 out	 their	

successes	 and	 failures.	 By	 research,	 it	 is	 possible	 to	 �ind	 out	 that	 the	

secondary	 level	 of	 education	 system	 has	 not	 brought	 about	 the	 target	

achievements,	which	 has	 been	 one	 objective	 of	 the	National	 Institute	 of	

Education	 (NIE).	 The	 NIE	 has	made	 curriculum	 changes	 in	 2007	 in	 the	

secondary	 education	 level.	 On	 one	 hand,	 the	 models	 of	 science	 are	

representations	of	objects,	events,	ideas,	systems	or	
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The	 Jaffna	 Educational	 Zone	 consists	 of	 many	 resource	 persons,	 many	

science	teachers			and	adequate	physical	facilities	when	compared	with	the	

other	Educational	Zones	in	the	Peninsular.	In	the	present	study,	the	school	

teachers	of	science	were	randomly	selected	from	the	Jaffna	Education	Zone.	

For	the	sampling	design,	eighty-two	(82)	teachers	of	science	representing	

the	 Jaffna	Zone	 that	 has	 three	 (03)	Educational	Divisions	namely	 Jaffna,	

Nallur	and	Kopay,	were	identi�ied	and	the	teachers	in	each	stratum	were	

selected	by	using	the	strati�ied	random	sampling	method,	due	to	the	reason	

that	most	of	them	were	female	teachers.	The	schools	representing	the	above	

Educational	Divisions	have	adequate	physical	resources	while	comprising	

the	highest	number	of	teachers	of	science.	This	was	the	main	reason	to	select	

the	 Jaffna	 zone	 for	 a	 representative	 sample	 of	 teachers.	 The	 following	

concepts	of	physics	were	considered	for	the	study.

b).	Physics	Concepts	selected	for	the	Study:

A)	 The	 formation	 of	 various	 images	 from	 lenses	 to	 design	 optical	

instrument	(Lenses).

D)	 The	reasons	behind	the	change	of	brightness	in	bulbs	in	the	circuit	
(electricity).

E)	 When	an	object	exerts	force	on	another,	it	also	exerts	a	force	on	the	
rd

�irst	object	(Newton's	3 	Law).

The	 questionnaire	 designed	 for	 the	 pre-test	 to	 be	 done	 by	 teachers	

comprised	four	(04)	broad	questions	relevant	to	different	concepts.	Each	

question	contained	a	few	parts,	which	cover	various	concepts	of	physics	that	

are	included	in	the	G.C.E.	O/L	Syllabus.	

B)	 The	 phenomena	 of	 refraction	 of	 light	 in	 human	 activities	 (light	
refraction).

C)	 The	function	of	transistors	and	resisters	to	ful�ill	the	day	to	day	needs	
(transistor).

c)	Formulating	hypotheses

To	meet	the	objectives	identi�ied,	the	following	hypotheses	were	drawn	for	

statistical	testing.

1)	 H :	There	is	no	difference	between	the	mean	of	the	Experimental				01

group	and	the			
														

9

Control	group	in	the	pre-test.



H :	Mean	value	of	the	Experimental	group	is	greater	than	that	of	the	11

Control	group	in	the	pre-test.

2)		H :	There	is	no	difference	between	the	mean	of	the	Experimental	group	02

and	the	Control	group	in	the	post-test.	
														

H :	Mean	value	of	the	Experimental	group	is	greater	than	that	of	the	12

Control	group	in	the	post-test.

3)	 H :	 The	mean	 difference	 of	 the	 pre-test	 and	 the	 post-test	 on	 the	03

experimental	group	is	zero.	
							
H :	The	mean	difference	of	the	pre-test	and	the	post-test	on	the	13

experimental	group	is	greater	than	zero.

d)	Statistical	tools	used	in	the	study:

The	 t-	 test	 	was	used	 to	 	 	 	 �ind	out	 the	whether	 there	was	a	 signi�icant											

difference	in	the	knowledge	of	physics	concepts		between	the	experimental		

group	and	the			 	 	control	group	of	science	teachers.	For			identi�ication			 	of	

the			problems	faced					by	the			science		teachers,	a	pre-test		was	conducted.	

For	the	pre-test,	a	questionnaire	 	 	was	designed,	which	covered	different	

concepts	 	 	of	physics	 in	 	 	 	 	 	 the	 	 	G.	C	 .	E.	O/L	 	syllabus,	as	 	mentioned	

previously,	which	were	identi�ied	 	 	 	 	 	during	the	 	 	 	teaching	and	 	 	learning					

process	of	physics.	 	 	 	 	 	 	Direct	 	interviews	 	were	also	conducted	with	the	

stakeholders	to	bridge	the	gaps	found	in	the	questionnaire	 	 	survey.	After		

the	pre-	test,		the		concepts	behind		the	questions		were	explained								to	the		

teachers	and	a	post-	test	was	 	 	 	 	again	conducted	 	 	 	 	among	the	teacher	

sample	 to	 see	 whether	 they	 would	 answer	 	 the	 	 questions	 correctly.

10

As	 mentioned	 previously,	 this	 study	 was	 carried	 out	 to	 investigate	 the	

knowledge	of	science	teachers	on	the	physics	concepts	taught	for	the	G.C.E.	

O/L	examination.		The	sample	comprised	eighty-two	(82)	science	teachers	

who	were	teaching	science	in	�ifty-eight	(58)	schools	in	the	Jaffna	Education	

Zone	that	represent	the	three	Divisions	namely	Jaffna,	Nallur	and	Kopay.	

The	research	instruments	used	for	data	collection	from	the	science	teachers	

were	 questionnaires,	 interviews	 and	 direct	 observations	 that	 were	

analyzed	along	with	the	scores	of	the	pre-test	and	the	post-test	conducted	

with	the	experimental	group	(Group	E)	and	the	control	group	(Group	C).	

The	 data	 were	 analyzed	 statistically	 and	 t-test	 was	 conducted	 to	 see	

Results	and	Discussion



	whether	there	is	signi�icant	knowledge	gap	in	the	science	teachers	and	the	

results	are	presented	below.

i.	 Educational	Quali�ications	of	the	teacher	sample

In	the	Jaffna	Education	Zone,	there	are	sixty	(60)	schools	that	come	under	

the	type-III	and	above.	Out	of	the	teacher	sample	of	82,	there	were	only	six	

(06)	science	graduates	who	teach	science	subjects	in	Grade	10	and	Grade	11.	

Others	 were	 trained	 at	 the	 Colleges	 of	 Education	 or	 Teacher	 Training	

Colleges	 who	 had	 also	 obtained	 different	 types	 of	 training	 programs	

organized	 by	 the	 Ministry	 of	 Education	 and	 the	 National	 Institute	 of	

Education.

ii.	 Questionnaire	survey	conducted	on	the	physics	concepts

The	following	were	the	results	of	 the	questionnaire	survey	conducted	to	

investigate	 whether	 science	 teachers	 have	 a	 sound	 knowledge	 on	 the	

concepts	of	physics	component	taught	for	science	subject	at	the	G.C.E.	O/L	

examination.	Five	concepts	A,	B,	C,	D,	and	E	mentioned	previously	were	used	

for	this	purpose	and	the	results	are	discussed	below.	

a)	Concept-wise	comparison	as	a	whole
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Fig.	1:	Achievements	of	teachers'	on	various	physics	concepts

The	concept-wise	comparison	is	shown	in	Fig.1.	For	the	Concept	A,	

80.6	 %	 of	 the	 teacher	 sample	 correctly	 answered	 the	 questions	

related	to	functions	of	the	lenses	However,	the	sample	teachers	could				

answer	the	 	Concepts	 	B,	C,	D,	 	and	E,	at	 	an	 	average	level	 	(50-60%).
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b)			Question	-		wise	comparison	under	each	concept

	 	 	 	 	 	 	Concept	A	-	The	formation	of	various	images	from	lenses	to	design			

optical		instrument					

Fig.	2:	Understanding	of	Concept	A	
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The	Concept	A	was	tested	on	the	process	of	formation	of	various	images	by	

the	 convex	 lens.	 As	 shown	 in	 Fig.2,	 only	 50	%	 of	 the	 teachers	 correctly	

answered	the	�irst	question	related	to	image	of	lens	revealing	that	other	50%	

of	the	teachers	did	not	have	the	practical	knowledge	on	the	lens	performance.	

Most	of	the	teachers	answered	satisfactorily	to	the	questions	2,	3,	4,	and	5	

under	the	Concept	A	(70-100%),	but	this	achievement	may	not	be	adequate	

for	teaching	physics	satisfactorily	to	the	students	at	the	G.C.E.	(O/L). 

Concept	B	-	The	phenomena	of	refraction	of	light	in	human	activities.

Fig.3:	Understanding	of	Concept	B
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The	Concept	B	tested	was	the	phenomenon	of	refraction	of	light	(Fig.3).	The	

lowest	 number	 of	 teachers	 correctly	 answered	 the	 question	 number	 9,	
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followed	by	the	question	number	7.	These	questions	were	related	to	 the	

rainbow	and	properties	of	light	for	which,	below	50	%	of	teachers	answered	

correctly	 indicating	 that	 the	 sample	 teachers	 have	 poor	 knowledge	 on	

refraction,	re�lection	and	light	wave	motion.	

Concept	C-	The	function	of	transistors	and	resisters	to	ful�ill	the	day	to	day	needs

Fig.4:	Understanding	of	Concept	C
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The	 Concept	 C	 tested	 was	 in	 relation	 to	 the	 process	 of	 transistors	 and	

resisters.	The	lowest	number	of	teachers	answered	the	question	number	11,	

followed	by	the	question	number	13.	These	questions	were	related	to	the	

transistor	and	LDR	activity.	 	As	teachers	had	a	poor	understanding	on	the	

function	of	NPN	 transistor	 and	 the	 function	of	 LDR,	86	%	of	 them	were	

unable	to	give	the	correct	answer	to	the	question	11	indicating	that	teachers	

did	not	understand	the	activities	pertaining	to	the	question	with	the	given	

data.

Concept	D	-	The	reasons	behind	the	change	of	brightness	in	bulbs	in	the			
circuit.

Fig.5,	indicates	the	Concept	D	tested	on	the	process	of	changing	brightness	in	

bulbs.	Only	30%	of	teachers	answered	the	question	number	16	

correctly	 followed	 by	 the	 question	 number	 18	 (50%).



These	questions	related	to	electricity	and	power	and	as	to	how	an	electric	bulb	blinks.	Many	

teachers	were	not	aware	of	the	AC	current	motion	and	therefore,	about	70	%	of	them	were	

unable	to	answer	correctly.		

Concept	E	-	When	an	object	exerts	force	on	another	object,	it	also	exerts	a	force	on	the	�irst	

																								object.

Fig.5: understanding of Concept D
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Fig.6: understanding of Concept E
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rdThe	Concept	E	was	 tested	on	 the	 forces	 related	 to	 the	Newton's	3 	Law	

(Fig.6).	Less	than	40%	of	teachers	answered	the	questions	numbered	22,	23	

and	 24	 correctly.	 One	 reason	 could	 be	 that	 the	 diagram	 related	 to	 this	

Concept	given	in	the	Science	text	book	was	not	clear.	Therefore,	the	sample	

teachers	 were	 not	 familiar	 to	 this	 subject	 component	 of	 physics.
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iii.		Analysis	of	the	Score	of	Questionnaire	at	the	pre-test	conducted		

	A	pre-test	with	�ive	questions	was	conducted	among	the	teachers	of	science.	

As	per	the	strati�ied	sampling	method,	the	teachers	of	science	were	grouped	

as	follows,

a)	Experimental	group	–	Group	E 

b)	Controlled	group							-	Group	C

As	per	the	pre-test,	the	scores	given	by	the	researcher	were	listed	as	score	

range,	which	are	given	in	the	Table	4	indicating	that	most	of	the	teachers	got	

very	 low	 scores	 (below	 40%)for	 answering	 the	 questions	 given	 under	

various	concepts	of	physics.

Table	1,	presents	the	pre-test	score	of	the	teachers	of	science.		A	majority	

of	the	teachers	got	very	low	marks.		Most	of	the	science	teachers	(37.7%)	

are	under	the	score	range	of	21	–	30.	None	of	the	teachers	(0%)	were	in	the	

score	range	of	71	–	80;	81	–	90;	and	91	–	100.	The	rest	scored	marks	in	

between	class	intervals	01	–	10,	11	–	20,	31	–	40,	41	–	50,	51	–	60	&	61	-	70.	It	

is	important	to	note	that	cumulative	number	of	seventy-�ive	(75)	science	

teachers	scored	below	forty-one	marks	indicating	a	very	low	knowledge					

Table	1:	Score	of	the	pre-test	(Questionnaire)
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of	Physics.	The	descriptive	statistics	(mean	and	standard	deviation)	were	

also	considered	to	identify	the	knowledge	level	of	concepts	in	the	pre-test,	

but	the	values	were	very	low	and	approximately	equal.

Table	2	summarizes	the	responses	given	by	the	teacher	sample	under	each	

concept	 of	 physics.	 Accordingly,	 many	 respondent	 teachers	 could	 not	

understand	 the	electronic	 concepts	 i.e.	 function	of	 the	 transistors.	 Some	

respondents,	however,	could	not	answer	any	of	the	questions	and	they	failed	

to	complete	the	questionnaire.

Table	2:	Number	of	teachers	and	their	responses	to	the	concepts	at	the	pre-	test

Table	2,	also	 indicates	 that	 in	general,	 a	 low	number	of	 science	 teachers	

understood	different	concepts	of	Physics,	which	are	A,	B,	C,	D	and	E.	The	

concepts	of	Physics	of	B,	C	and	D	are	not	understood	by	about	�ifty	percent	

(50%).	Fifty-	four	point	nine	(54.9%)	percent	of	the	science	teachers	made	

mistakes	on	concept	E.	Regarding	the	concepts	relevant	to	Lenses,	12.2%	of	

science	teachers'	knowledge	of	Physics	was	very	weak.

iv.	 Analysis	of	the	score	of	questionnaire	at	the	post-test	conducted

The	pre	-	test	questionnaire	was	discussed	and	explained	only	to	the	

experimental	group	E.		The	post-test	questionnaire	was	designed	with	

the	 same	 concepts	 of	 physics	 and	 tested	 with	 the	 teacher	 sample.	
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The	post	-		test	marks	recorded	are	given	in	Table	3.

Table	3:	Scores	of	the	post-test

Total 41 41

The	responses	of	the	two	groups	(experimental	and	control),	according	the	

above	Table	3,	indicate	that	there	is	an	improvement	of	knowledge	in	the	

experimental	 group	 as	 compared	 to	 the	 control	 group,	 because	 the	

experimental	group	was	provided	with	remedies	and	discussions	on	 the	

concepts	A,	B,	C,	D,	and	E.	

Descriptive	 statistics	 was	 performed	 to	 identify	 the	 effectiveness	 and	

ef�iciency	 of	 remedies	 and	 discussion.	 Science	 teachers	 in	 the	

experimental	group,	based	on	mean	value	performed	well	at	the	post-test	

than	that	of	the	control	group.	Standard	deviation	also	revealed	the	same	

result.	 Further,	 a	 t-test	was	 conducted	 between	 the	 two	 groups	 to	 see	

whether	there	is	a	signi�icant	effect	in	performance	after	explaining	the	

concepts	 to	 the	 experimental	 group	 of	 teachers.	 Therefore,	 it	 can	 be	

summarized,	that	when	comparing	the	score	of	the	pre-test	with	the	post-

test	marks	of	the	respondents,	it	was	observed	that	the	post-test	scores	of	

the	respondents	in	the	experimental	group	were	higher	after	explaining	

the	 physics	 concepts	 to	 them	 through	 workshops	 and	 discussions.
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v.	Hypotheses	Testing

(1)	-	Hypothesis	(H )	-	There	is	no	difference	between	the	mean	of	the	01

Experimental	group	and	the	Control	group	in	the	pre-test.

Where,

    is	the	mean	value	of	the	population	for	the	Experimental	group	in	the	

pre-test.     

is	the	mean	value	of	the	population	for	the	Control	group	in	the	pre-test.

 H 01: =mE mc

 H 11: >mE mc

mE

mc

				Under	H the	calculated	value	=	-0.7201,	

				But	the	table	value	at	5	%	signi�icance	level				1.64��

Where,

    is	the	mean	value	of	the	population	for	the	Experimental	group	in	the	

post-test.     

is	the	mean	value	of	the	population	for	the	Control	group	in	the	post-test.

 H 02: =mE mc

 H 12: >mE mc

mE

mc

				Under	H the	calculated	value	=	6.6202,	

				But	the	table	value	at	5	%	signi�icance	level				1.64��
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(2)-	Hypothesis	(H )	-	There	is	no	difference	between	the	mean	of	the	Experimental	group	02

and	the	Control	group	in	the	post-test.

Since	the	calculated	value	is	less	than	the	table	value,	H is	not	rejected.	This	01	

means			the	5%	signi�icance	level,	there	is	no	difference	between	the	mean	of	

the	Experimental	group	and	the	Control	group	in	the	pre-test.



Since	the	calculated	value	higher	the	table	value,	H 	is	rejected.	This	means	02

at	 5%	 signi�icance	 level,	 there	 is	 a	 difference	 between	 the	mean	 of	 the	

Experimental	group	and	the	Control	group	in	the	post-test.	Therefore,	the	

mean	value	of	the	Experimental	group	is	higher	than	that	of	the	mean	value	

of	 the	 Control	 group	 in	 the	 post	 test.	 Thus,	 we	 could	 infer	 that	 the	

Experimental	group	performed	signi�icantly	better	than	the	Control	group	

in	the	post	test.	Therefore,	it	was	clear	that	the	understanding	of	concepts	of	

physics	was	very	low	in	the	science	teachers.

0:13 >-= prpoDH mmm
0:03 =-= prpoDH mmm

(3)	–	Hypothesis	(H )	-	The	mean	difference	of	the	pre-test	and	the	post-test03

																																				on	the	experimental	group	is	zero.	

					
									Where,

D  m 		 i	s			the	mean	difference	of	the	pre-test	and	the	post-test	for	the			
experimental	Group	

						

��

			

Under	H the	calculated	value	=	31.903,	

														But	the	table	value	at	5	%	signi�icance	level				1.684

														Since	the	calculated	value	>	the	table	value,	H 	is	rejected03

Hence,	 at	 the	 5	%	 level	 of	 signi�icance,	 the	 post-test	mean	 value	 of	 the	

Experimental	 group	 was	 higher	 than	 the	 pre-test	 mean	 value	 of	 the	

Experimental	group	indicating	that	the	performance	of	the	Experimental	

group	was	better	in	the	post-test	than	that	of	the	pre-test.	This	situation	also	

proves	that	the	science	teachers	have	poor	or	very	low	understanding	of	the	

physics	concepts	taught	at	the	G.C.E.	O/L	science	syllabus.

Direct	interviews	with	stakeholders:

The	 following	 observations	 were	 made	 during	 the	 direct	 interviews	

conducted	with	the	stakeholders.

	A	lecturer	attached	to	a	College	of	Education	said,

	“No	science	lecturer	has	been	appointed	yet	to	the	college.	Instead,	lecturers	in	

other	subjects	are	appointed	to	teach	mathematics	and	science.	Therefore,	it	is	

doubtful	whether	trainee	teachers	are	given	adequate	knowledge	on	science	

subjects”	
     			(interview	conducted	during	the	study)
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	A	lecturer	in	attached	to	a	Teacher	Training	College	said,	

“Trainee	 teachers	 do	 not	 have	 adequate	 knowledge	 in	 basic	 concepts	 of	

science	that	are	to	be	taught	in	the	senior	secondary	grades.	The	reason	for	

this	situation,	I	think,	is	that	the	science	lecturers	do	not	have	enough	skills	to	

teach	science	subjects	effectively”.
     		(interview	conducted	during	the	study)
A	Teacher	Center	Manager	said,	

“I	 found	 that	 most	 science	 teachers	 had	 studied	 in	 the	 biological	 science	

stream	at	the	G.C.E.	A/L	and	their	knowledge	in	physics	is	poor.	Those	who	had	

their	training	either	at	the	Colleges	of	Education	or	at	the	Teacher	Training	

Colleges,	had	also	not	been	able	to	conduct	proper	practical	sessions,	which	is	

the	reason	for	the	setback	in	producing	good	physics	results”

			     	(interview	conducted	during	the	study) 
Science	Teachers'	Opinion

The	 information	 collected	 from	 the	 teachers	 by	 direct	 interviews	 are	

tabulated	in	Table	4.	When	the	teachers'	opinion	on	the	subject	components

	of	science	was	considered,	it	indicated	that	91.4	%	teachers	have	problems	

in	teaching	physics.	The	reason	was	that	most	teachers	in	the	sample	did	not	

have	adequate	knowledge	on	the	subject	components	of	physics	taught	at	

the	G.C.E.	O/L	science	syllabus.		
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Subject	component		
in	Science	

Percentage	of	teachers	(%)	

Difficult	 Normal	 Easy	

Physics	 91.4	 6.1	 2.4	

Biology	 2.4	 1.2	 96.3	

Chemistry	 06	 63.4	 30.5	

 

Table	4:	Teachers'	opinion	in	teaching	subject	components	in	science

Impact	of	the	quali�ications	of	science	teacher	sample

Most	of	the	teachers	in	the	sample	are	non-graduates,	but	have	G.C.E	(A/L)	
as	 the	 educational	 quali�ication	 and	 these	 teachers	 usually	 obtain	 their	
professional	quali�ications	over	time	(Table	5).



In	the	Jaffna	Education	Zone,	a	few	science	graduate	teachers	are	teaching	

at	 the	G.C.E	(O/L)	classes	at	 the	 time	of	 the	study.	Most	of	 the	 trained	

teachers	from	Colleges	of	Education	and	the	Teacher	Training	Colleges	

teach	 science	 to	G.C.E	 (O/L)	 students.	 Though	 their	main	 subject	was	

science,	many	of	them	did	not	have	adequate	knowledge	in	mathematics	

too.	They	have	selected	other	subjects	namely	English,	health,	religion,	

and	 Tamil	 etc.,	 as	 their	 optional	 subjects.	 Thus,	 they	 face	 many			

challenges	and	dif�iculties	in	teaching	the	physics	component	in	Science.
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Table	5:	Information	of	non-graduate	teacher	quali�ications	(Jaffna	Education	Zone)

Discussion	on	the	second	speci�ic	objective	to	�ind	out	the	effectiveness	

of	the	physics	practical	classes	conducted	in	schools

In	 this	 regard	 facilities,	 such	 as	 laboratory	 facilities,	 Internet	 facilities,	

library	Facilities	and	availability	of	Resource	Persons	were	checked	using	

the	 questionnaire.	 The	 responses	 given	 by	 the	 sample	 teachers	 in	 the	

questionnaire	are	given	below	(Table	6).	Besides,	other	stakeholders	such	as	

school	 principals,	 students,	 technical	 persons,	 and	 laboratory	 assistants	

were	 also	 inquired	 about	 the	 facilities	 available	 for	 conducting	 physics	

practical	classes	and	they	agreed	with	the	observation	of	the	teachers.	



Table	6	:	Facilities	available	for	teaching	and	practical	work
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	Facilities	available	in	schools	for	the	teaching	and	practical	work

In	the	Jaffna	education	zone,	the	leading	schools	have	most	of	the	above-

mentioned	 facilities.	But	schools	 in	rural	areas	have	 less	 facilities.	When	

schools	have	 	less	 	facilities,	the	teachers	�ind	it	dif�icult	to	 	develop	their	

own		knowledge	or	explain	the	concepts		of	physics	to		the		students.	

Fig.	 7	 indicates	 the	 teachers'	 opinion	 on	 the	 physics	 teaching	 methods	

gathered	from	the	interviews	and	found	that	experimental	method	was	the	

best.	To	enhance	the	knowledge	in	the	physics	component	of	science,	it	is	

essential	that	teachers	plan	to	do	the	laboratory	experiments.	This	will	help	

both	the	teachers	and	the	students	to	develop	their	teaching	and	learning	

skills	through	hands	on	experience.
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Fig.	7	-	Best	teaching	method



P:	-	Presentation	by	the	teacher	followed	by	group	discussion	with	students.

Q:	-	Experimental	activity	(demonstrate	the	experiments,	which	are	

								in	the	text	book)

	S:	-	Any	other	method	(Group	work,	individual	work,	Chalk	and	talk)
	

Interviews	conducted	regarding	facilities	availability

An	interview	was	conducted	with	a	lecturer	of	College	of	Education,

“Our	college	allow	students	to	follow	both	biological	science	
and	physical	science	streams.	But	we	lack	laboratory	facilities	
to	 conduct	 most	 of	 the	 practical	 work.	 	 This	 is	 one	 of	 the	
teacher	preparation	centers”.	

					 				(interview	conducted	during	the	study)

“The	 achievement	 of	 the	 success	 can	 be	 obtained	 with	 the	
coordination	of	the	parents.	But	it	was	a	failure	because	of	the	
fault	with	the	teacher	process.	We	can	see	that	the	output	of	the	
result	(2009,	O/L)	is	down	in	English,	Mathematics	and	Science.	
36.82	%	in	English,	42.63%	in	math,	48.35	%	in	Science	showed	
passes	in	the	above	subjects.	The	responsibility	for	the	failure	
depends	on	the	teacher	one	of	the	important	factor.	And	conduct	
the	experiment	in	school”.	

     (interview	conducted	during	the	study)

Another	of�icer	of	the	Jaffna	Education	expressed	the	following	view:	
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    An	Additional	Director	of	Science	commented	as	follows:

“It	 is	 essential	 that	 all	 teachers	 know	 the	 fundamentals	 of	

Science.	Then	only	 they	 can	 teach	Science.	 Science	 is	 a	 �ield,	

which	 can	 elaborate	 our	 knowledge.	 This	 is	 related	 to	 two	

important	 things.	 The	 �irst	 one	 is	 observing	 an	 event	 that	

happens	in	our	environment	and	the	other	one	is	constructing	

principles	 to	 explain	 those	 observances.	 Therefore,	 doing	

experiments	 and	 research	 to	 explain	 the	 concepts	 in	Physics	

section	 will	 help	 the	 teachers	 to	 enhance	 the	 practical	

knowledge	of	Science	and	gave	details.

    (interview	conducted	during	the	study)



During	 the	 informal	 discussions	 held	 with	 Laboratory	 Assistants,	 the	

following	draw	backs	were	mentioned	that	would	affect	the	teaching	and	

learning	process.	

a)	 No	facilities	for	the	experiments	to	be	conducted	relevant	to	all	grades.

b)	 Many	equipment	required	are	not	in	working	condition.

c)	 No	water	facilities	available	in	the	laboratories.	 	 	 	

d)	 Teachers	are	also	reluctant	to	do	practical	work.
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This	study	 investigated	 the	 level	of	comprehension	 in	 teaching	 the	basic	

concepts	of	the	physics	component	of	the	science	subject	relevant	to	the	

G.C.E	Ordinary	Level	syllabus	using	a	well-designed,	open	and	closed	ended	

questions	that	were	mainly	focused	on:	a)	refraction	of	light;	b)	re�lection	of	

light;	 c)	 transistor	 and	 resister;	 d)	 changing	 brightness	 of	 bulbs	 in	 the	

circuit;	and	e)	Newton's	Third	Law.	By	combining	the	questions	with	the	

focused	factors	and	the	scores	achieved	by	teachers	for	the	answers	given	

for	 each	 question,	 it	 was	 possible	 to	 analyze	 the	 data	 relevant	 to	 each	

concept.	 It	 was	 found	 that	 the	 science	 teacher	 sample	 had	 a	 poor	

understanding	of	the	concepts	of	physics	tested.	The	study	revealed	that	the	

knowledge	of	the	science	teacher	sample	on	the	component	of	physics	in	the	

G.C.E.	O/L	Science	syllabus	was	not	adequate	and	they	failed	to	understand	

the	facts	related	to	these	concepts	in	physics.	The	answers	given	by	teachers	

showed	that	many	of	them	had	wrong	perspectives	on	the	physics	concepts	

tested	 due	 to	 insuf�icient	 experience	 in	 doing	 practical	 relevant	 to	 the	

physics	 component	 of	 the	 O/L	 Science	 Syllabus	 (direct	 interviews	 with	

teachers).	It	was	also	revealed	at	the	direct	interviews	with	teachers	that	

more	than	50	%	of	the	G.	C.	E	(O/L)	science	teachers	who	received	training	at	

the	 Colleges	 of	 Education	 were	 from	 the	 Biological	 Science	 stream	 and	

hence	 they	 had	 insuf�icient	 knowledge	 in	 the	 physics	 concepts.	

Conclusions	



There	 were	 only	 a	 few	 science	 graduate	 teachers	 in	 the	 Jaffna	

Education	Zone	who	are	teaching	Science	at	the	G.C.E	(O/L)	classes.	Many	

teachers	who	teach	science	were	from	the	National	College	of	Education.	

But,	at	the	interview	with	a	lecturer	in	the	National	College	of	Education,	it	

was	revealed	that	there	was	no	lecturer	appointed	to	teach	science	for	the	

last	11	years.	This	might	be	one	reason	for	many	trained	teachers	having	an	

insuf�icient	knowledge	to	teach	science	at	the	G.C.E	(O/L)	classes.	It	was	also	

revealed	at	the	direct	interviews,	the	biology	and	chemistry	components	of	

the	science	syllabus	are	covered	somehow,	but	the	component	relevant	to	

physics	are	covered	rarely.

	
It	must	be	emphasized	that	a	sound	knowledge	in	mathematics	 is	

also	 essential	 to	 teach	 physics	 ef�iciently.	 There	were	 29.2	%	of	 science	

teachers	either	from	the	National	College	of	Education	or	from	the	Teacher	

Training	 Colleges	who	 had	 opted	 for	 various	 other	 subjects	 but	 not	 for	

Mathematics.	 	This	situation,	in	general,	has	also	caused	for	having	a	poor	

understanding	 of	 the	 physics	 concepts.	 Inadequacy	 of	 resources	 in	 the	

general	science	laboratories	available	in	schools	is	another	reason	that	had	

obstructed	 conducting	 the	 O/L	 physics	 practical	 sessions	 to	 the	 trainee	

teachers	in	the	National	Colleges	of	Education,	Jaffna.	

	 	 	 	 	 	 	Many	teachers	(70.7	%)	did	not	understand	the	concepts	of	the	physics	

component	 and	 the	 interviews	 conducted	 with	 the	 stakeholders	 also	

revealed	 the	 importance	 of	 doing	 proper	 practical	 sessions	 in	 physics	

towards	 better	 student	 performance	 in	 science	 at	 the	 G.	 C.	 E	 (O/L)	

examination.	The	teachers	were	of	the	view	that	teaching	of	physics	through	

practical	sessions	could	not	be	conducted	because	the	teacher	guidance	and	

the	 teaching	 materials	 were	 insuf�icient.	 Thus,	 the	 science	 teachers	 had	

dif�iculties	in	teaching	and	guiding	science	for	students	to	perform	better.	As	

per	 the	 direct	 interviews	 with	 the	 educational	 authorities,	 principals,	

teachers	and	laboratory	assistants,	it	was	further	revealed	that	some	teachers	

were	not	comfortable	to	teach	science	due	to	their	poor	knowledge	in	science.	
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Therefore,	it	can	be	assumed	that	in	the	case	of	the	Jaffna	Education	

Zone,	 the	 science	 teachers	 do	 not	 have	 suf�icient	 knowledge	 in	 science,	

especially	in	the	physics	component,	to	teach	science	effectively	to	school		
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	children,	which	could	be	the	reason	for	the	poor	performance	by	students	in	

science	at	the	G.C.E	(Ordinary	Level)	examination.	This	situation	would	have	

been	similar	or	not	in	the	other	education	zones	of	the	country.	Hence,	it	is	

suggested	that	a	similar	study	be	conducted	in	all	education	zones	in	the	

country	 to	 arrive	 at	 a	 �irm	 conclusion	 and	 make	 recommendations	 to	

improve	performance	in	the	science	subject	at	the	G.C.E.	(O/L)	examination.

Recommendations	

Ø Science	teachers	should	be	given	adequate	training	to	understand	

the	concepts	of	the	physics	component	relevant	to	the	G.	C.	E	(O/L)	

Science	syllabus.

  Ø Quali�ied	 lecturers	 in	 the	 relevant	 �ields	 of	 science	 should	 be	

appointed	to	the	National	Colleges	of	Education	to	produce	ef�icient	

and	knowledgeable	science	teachers.

Ø Equal	distribution	of	resources	to	science	laboratories	in	all	relevant	

schools	and	to	the	National	Colleges	of	Education	should	be	ensured	

while	giving	priority	to	practical	assessments	at	the	school	level.

  Ø Details	of	the	concepts	of	physics	should	be	clearly	made	available	on	

the	text	books,	on	the	schools'	websites,	as	well	as	in	the	form	of	a	

compact	disc	for	easy	reference	by	students	and	teachers.

Ø

Ø

Ø
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Abstract
The	study	examines	the	effectiveness	of	the	activity	based	learning	approaches	

used	for	Post	Graduate	Diploma	in	Education	(PGDE)	Programme	conducted	

by	 the	 Faculty	 of	 Education	 of	 the	 Open	 University	 of	 Sri	 Lanka	 (OUSL).	

Population	of	the	study	consisted	the	student	teachers	who	followed	PGDE	

programme	in	Tamil	medium	at	OUSL	in	2011/2012	academic	year.	Among	

them,	104	student	teachers	who	followed	PGDE	programme	at	the	Colombo	

Regional	 Centre	were	 purposively	 sampled	 for	 this	 study.	 A	 self-developed	

questionnaire,	 built	 up	 by	 reviewing	 related	 literature	 was	 used	 for	 data	

collection.	 The	 data	 obtained	 were	 tabulated	 and	 analyzed	 by	 applying	

elementary	quantitative	techniques	such	as	frequencies	and	percentages.	The	

responses	 to	 the	 open	 ended	 questions	 were	 analyzed	 qualitatively.	 The	

�indings	of	the	study	indicated	that	96%	of	the	student	teachers	liked	to	search	

more	information	themselves	for	their	own	learning	and	they	stated	that	the	

activities	 given	 in	 the	 PGDE	 have	motivated	 them	 to	 do	 self-learning	 and	

search	more	relevant	information	for	their	learning.		Findings	clearly	showed	

that	activity	based	 learning	sessions	have	developed	higher	 level	cognitive	

skills	such	as	critical	thinking,	evaluation	skills	and	analytical	skills	among	the	

student	 teachers.	 Further,	 some	 problems	 that	 hindered	 the	 effective	

participation	in	activity	based	sessions	including	lack	of	preparation,	lack	of	

time,	less	support	from	peers	etc	were	also	identi�ied	by	the	student	teachers.

Major	Key	words:	Activity	based	learning,	graduate	teachers,	Self-regulated	

learning	practices

INTRODUCTION

There	are	many	teaching	strategies	that	can	be	employed	to	actively	engage	

students	 in	 the	 learning	 process,	 including	 group	 discussions,	 problem	

solving,	 case	 studies,	 role	 plays,	 journal	writing,	 learning	 activities,	 and	

structured	learning	groups.	The	bene�its	of	using	such	activities	improve	

critical	thinking	skills,	increase	retention	and	transfer	of	new	information,	

increase	motivation	and	improve	interpersonal	skills.	Students	should	be			
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encouraged	to	do	things	by	themselves	in	order	to	identify	problems,	to	�ill	

gaps	and	�ind	solutions	in	a	collaborative	way.	There	were	expressions	of	

optimism	 that	 such	 independent	 approaches	 could	 lead	 to	 success,	 and	

teachers	could	be	surprised	by	students’performance.	

Students	are	more	likely	to	feel	con�ident	about	themselves	as	learners	if	

they	can	rely	on	their	own	resources	for	completing	assignments,	studying	

for	 tests,	 and	 achieving	 success	 in	 school.	 At	 the	 core	 of	 successful	 and	

lifelong	learning,	is	self-regulation.	Self-regulation	requires	a	student	to	be	

meta-cognitively,	 motivationally,	 and	 behaviourally	 active	 in	 regulating	

his/her	own	thinking	and	learning.	It	involves	awareness	of	personal	goals,	

and	 of	 strengths,	 weaknesses,	 and	 interests	 given	 instructional	 goals,	

environmental	expectations,	and	conditions	of	learning	and	performance.

In	a	sense,	a	student's	ability	to	regulate	his/her	own	learning	demands	the	

ultimate	 integration	 of	 neuro	 developmental	 abilities.	 Self-regulated	

learners	 are	 attentive,	 focused,	 and	 productive.	 They	 set	 goals	 for	

themselves,	and	use	a	planned	approach	to	learning.	Self-regulated	learners	

keep	 track	 of	 their	 understanding	 and	 their	 progress,	 and	 reward	

themselves	 for	 their	 successes.	They	use	problem-solving	 strategies	 and	

memory	techniques	when	appropriate.	They	learn	to	think	critically	about	

the	demands	of	the	task	at	hand	and	the	availability	of	time,	resources,	etc.	In	

short,	self-regulated	learners	are	intentional,	active,	and	re�lective.

Pedagogy,	 the	 science	 of	 teaching,	 involves	 instructional	 methods,	

materials	 and	 learning	 activities	 directed	 by	 these.	 Traditionally,	 the	

lecture	methods	of	teaching	were	in	use	at	all	stages	of	schooling	where	the	

teacher	was	considered	as	the	provider	of	information	and	students	as	the	

passive	recipients	of	information.	The	major	instructional	materials	were	

textbooks	that	were	written	for	speci�ied	age	groups	and	for	particular	

subjects.	The	major	learning	activity	was	listening	and	writing	from	the	

textbook	or	from	the	blackboard.	This	paradigm	has	been	changed	in	the	

newer	 methodology	 of	 activity	 –	 based	 learning.	 Here	 the	 teacher	 is	

considered	as	the	facilitator	and	the	students	are	self-learning	through	the	

medium	 of	 a	 detailed	 array	 of	 learning	 cards	 (Anandalakshmi,	 2007).	

Other	methods	such	as	cooperative	learning	have	also	been	suggested	as	

alternatives	to	lecture	method	(Sirohi,	2006).	Insights	into	the	developing	

brain's	 learning	 processes	 and	 the	 growing	 child's	 learning	 needs	

provides	 great	 potential	 to	 create	 effective	 pedagogical	 practices.



The	process	of	learning	comprises	of	three	components	–	information	input,	

information	 processing	 and	 expression	 of	 information	 or	 knowledge.	 In	

each	 of	 these	 components,	 students	 show	 differences.	 For	 example,	 in	

information	input,	which	also	means	the	way	students	receive	information	

to	be	learnt,	some	students	could	be	visual	learners	while	others	could	be	

auditory	or	kinesthetic	learners.	In	terms	of	information	processing,	some	

students	 may	 use	 top-down	 processing	 or	 bottoms-up	 processing.	 This	

depends	both	on	the	learner	as	well	as	the	nature	of	skill	or	knowledge	to	be	

learned.	With	 respect	 to	expression	of	knowledge	or	 skill	 learned,	 some	

students	may	be	better	at	writing,	some	at	drawing	or	verbalizing	(Rose,	

Meyer,	Strangman	&	Dalton,	2002).	 It	 is	 important	 that	 the	 instructional	

methodology	proactively	plans	for	such	differences	to	achieve	high	quality	

educational	experiences	and	learning	outcomes	for	all	students.	

In	order	to	maintain	and	develop	the	effectiveness	of	classroom	processes	

the	education	and	professional	development	of	every	teacher	needs	to	be	

seen	as	 a	 lifelong	 task,	 and	be	 structured	and	 resourced	accordingly.	To	

equip	the	teaching	body	with	the	skills	and	competences	needed	for	its	ever	

changing	roles,	it	is	necessary	to	have	both	quality	initial	teacher	education	

and	a	coherent	process	of	 continuous	professional	development	 to	keep	

teachers	up	to	date	with	the	skills	required	in	a	knowledge	based	society	

(Barber	and	Mourshed,	2007).
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Lecturers	 who	 use	 activity	 based	 learning	 strategies	 pause	 frequently	

during	the	period	once	every	�ifteen	minutes	or	so	to	give	students	a	few	

minutes	 to	work	with	 the	 information	 they	are	providing.	They	may	ask	

students	 to	 respond	 to	 a	 question,	 to	 summarize	 important	 concepts	 in	

writing,	or	to	compare	notes	with	a	partner.	For	some	lecture-based	classes,	

using	active	learning	may	be	a	bit	more	challenging	because	of	class	size	or	

room	limitations	such	as	�ixed	seating.	Breaking	students	into	groups	under	

these	 circumstances	 may	 not	 be	 possible,	 but	 other	 strategies	 such	 as	

individual	writing	or	balancing	activities	are	quite	possible	and	lead	to	good	

results.

The	Open	University	of	Sri	Lanka	(OUSL)	 is	the	only	recognized	national	

university	in	Sri	Lanka,	where	students	are	able	to	follow	further	education	

by	open	distance	mode.	 	The	student-centered	study	system	is	designed	to	

support	 a	 distance	 learner	 through	multiple	modes	 including	 self-study	



	print	and	Audio	Visual	(AV)	materials,	contact	sessions,	e-mail	and	internet.	

The	Faculty	of	Education	of	 the	OUSL	realizes	 the	 importance	of	quality	

teachers	 for	 quality	 education.	 	 	 Therefore,	 the	 faculty	 has	 introduced	

several	 teacher	 education	 programmes	 using	 innovative	 approaches	 to	

increase	self	learning	abilities	and	higher	level	cognitive	skills	among	the	

student	teachers.	Post	Graduate	Diploma	in	Education	(PGDE)	programme	

is	one	of	the	major	teacher	education	programme	conducted	by	OUSL	which	

provides	the	basic	professional	quali�ication	for	graduate	teachers	working	

in	the	school	system.
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The	main	objective	of	this	study	is	to	examine	the	effectiveness	of	the	activity	

based	learning	approaches	used	for	Post	Graduate	Diploma	in	Education	

(PGDE)	Programme	conducted	by	the	Faculty	of	Education.	
The	speci�ic	objectives	of	this	study	are	as	follows:

1.	 To	examine	to	what	extent	the	Activity	Based	Learning	approaches	

increase	self-learning	practices	among	student	teachers;

2.	 To	Identify	the	higher	order	cognitive	skills	achieved	by	the	student	

teachers	through	the	activity	based	learning	approaches;

3.	 To	evaluate	the	problems	and	issues	faced	by	the	student	teachers	to	

engage	effectively	in	the			activity	based	learning	sessions;	and	

		
4.	 	To	make	appropriate	suggestions	and	recommendations	to	improve	

the	effectiveness	of	the	activity	based	learning	approach.



LITERATURE	REVIEW

Related	literature	on	activity	based	learning,	self-regulated	learning	and	
higher	order	cognitive	skills	are	analysed	and	presented	in	this	part.

Activity	Based	Learning
	

Learning	is	acquiring	new	knowledge,	behaviour,	skills,	values,	preferences	

or	 understanding,	 and	 may	 involve	 synthesizing	 different	 types	 of	

information.	 Further,	 it	 is	 a	 process	 that	 brings	 together	 cognitive,	

emotional	 and	 environmental	 in�luences	 and	 experiences	 for	 acquiring,	

enhancing	or	making	changes	to	one's	knowledge,	skills	and	world	view	

(Illeris,	2000).	 	For	learning	to	take	place,	it	is	necessary	that	the	student	

understands	 and	 engages	 with	 the	 information	 to	 be	 learnt.	 It	 is	 also	

important	 that	 the	 student	processes	 the	 information	with	higher	order	

thinking	 such	 as	 comprehension,	 analysis,	 synthesis,	 application,	 and	

metacognition.	 When	 this	 happens,	 the	 student	 is	 able	 to	 relate	 the	

information	to	any	life	situation,	connect	it	with	past	learning,	build	his	or	

her	 own	 knowledge	 (Garner,	 1987)	 and	 become	 a	 knowledgeable	 and	

contributing	citizen	as	an	adult.	One	important	method	of	facilitating	such	

engagement	with	information	is	through	activity.	
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The	 dictionary	 de�inition	 of	 'activity'	 is	 'work	 that	 involves	 direct	

experience	by	the	student	rather	than	textbook	study'.	Thus,	activity-based	

learning,	should	allow	students	to	engage	with	and	process	information	in	

such	a	way	that	he/she	understands	and	builds	his/her	knowledge	about	a	

particular	 subject.	An	outcome	of	 successful	 learning	would	 be	 that	 the	

student	 has	 acquired	 the	 basic	 literacy	 skills	 and	 is	 able	 to	 apply	 this	

knowledge	or	skill	learnt	in	a	relevant	situation.	The	idea	of	activity-based	

learning	follows	the	constructivist	educational	theory	and	is	child-centered	

pedagogy.	 Activity-based	 learning	 may	 be	 de�ined	 as	 a	 method	 of	

instruction,	 where	 activities	 of	 different	 types,	 suitable	 and	 relevant	 to	

speci�ic	 subjects	 are	 integrated	seamlessly	 into	 the	 regular	 instructional	

materials	 and	methods	 to	 involve	students	 in	 the	 teaching	–	 learning	or	

instructional	 processes	 and	 engage	 them	 fruitfully	 (Suydam	 &	 Higgins,	

1977).	 The	main	 purpose	 of	 the	method	 is	making	 the	 classroom	more	

student-friendly	and	reduce	the	intimidation	and	domination	of	the	teacher.



Active	learning	is	a	crucial	element	of	the	new	thrust	toward	what	is	now	

commonly	 called	 “learner-centered”	 or	 “learning-centered”	 teaching	

(Weimer,	 2002).	 	 Most	 de�initions	 of	 active	 learning	 focus	 on	 two	 key	

components:	“doing”	and	“re�lecting.”	The	most	commonly	cited	de�inition	

of	 active	 learning	 comes	 from	 Bonwell	 and	 Eison	 (1991):	 “Involving	

students	 in	 doing	 things	 and	 thinking	 about	what	 they	 are	doing.”	 	 The	

overall	quality	of	teaching	and	learning	is	 improved	when	students	have	

ample	 opportunities	 to	 clarify,	 question,	 apply,	 and	 consolidate	 new	

knowledge.	 In	 this	 case,	 instructors	 create	opportunities	 for	 students	 to	

engage	new	material,	serving	as	guides	to	help	them	understand	and	apply	

information.			
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High-order	cognitive	skills

Development	of	higher	order	cognitive	skill	 is	a	component	of	education	

reforms	 based	 on	 the	 learning	 taxonomies	 of	 Bloom's	 Taxonomy.	 This	

includes	critical,	logical,	re�lective,	metacognitive,	and	creative	thinking	etc.		

A	dominant	component	in	current	reforms	in	education	is	the	effort	to	train	

students	to	develop	higher	order	cognitive	skills.	This	requires	changes	in	

teaching-learning	 processes,	 encouraging	 students	 to	 acquire	 analytical,	

		

Self-Regulated	Learning

Self-directed	study	 is	a	purposeful	mental	process,	usually	accompanied	

and	supported	by	behavioural	activities	involved	in	�inding	and	identifying	

information.	The	 student	 accepts	 the	 responsibility	of	making	decisions	

about	 the	goals	 and	 the	effort	 to	be	done,	becoming,	 therefore,	his	own	

change	 agent	 for	 learning	 (Long,	 1990).	 Self-directed	 study	 is	 critical,	

according	to	Fischer	and	Scharff	(1998),	when	it	becomes	an	integral	part	of	

people's	lives,	based	on	the	desire	and	need	to	understand	something	or	to	

perform	some	activity.	But	Long	(1990)	comments	that	it	is	not	reasonable	

to	 expect	 that	 people	 who	 have	 been	 used	 to	 receive	 ready-made	 and	

formatted	 information	 during	 all	 their	 years	 of	 school	 life,	 now	will	 be	

instantly	transformed	into	independent	learners.	If	we	want	students	to	be	

empowered,	 teachers	 need	 to	 be	 empowered	 as	well	 (Wehmeyer	 et	 al.,	

2000).	As	teacher	empowerment	does	not	just	happen,	schools	will	need	to	

deliberately	 create	 an	 environment	 and	 structure	 in	which	 teachers	 are	

encouraged	 to	 re�lect	 on	 and	 take	 responsibility	 for	 their	 learning	 and	

teaching	 (Butler,	 Lauscher,	 Jarvis-Selinger,	 &	 Beckingham,	 2004;	 Van	

Eekelen	et	al.,	2005).
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The	labour	market	requires	professionals	with	higher	order	cognitive	skills,	

which	means	professionals	who	know	how	to	think	in	analytical,	critical	and	

re�lective	ways,	how	to	ask	questions,	make	decisions,	solve	problems,	and	

know	how	to	learn	independently	(Zoller	&	Pushkin,	2007).	They	are	also	

skills	for	lifelong	learning.	In	order	to	meet	the	market	demand,	the	focus	of	

education	should	target	the	development	of	skills	of	critical	thinking	and	of	

autonomous	and	organized	study.	These	skills	will	be	useful	to	individuals	

because	success	in	university	courses	and	in	also	most	professions	require	

such	skills	(Cottrell,	2005;	Garrison	&	Anderson,	2003).	Although	there	is	

consensus	on	the	need	to	develop	these	skills,	what	is	not	so	clear	is	how	

they	 can	 be	 developed	 in	 students	 in	 university	 courses	 (McLoughlin	&	

Luca,	 2003)	 and	 this	 is	 much	 more	 dif�icult	 in	 the	 Open	 and	 Distance	

Learning	(ODL)	system	of	learning.	Saba	(2003)	suggests	that	one	of	the	

main	 characteristics	 that	 differentiates	 distance	 education	 from	 other	

forms	 of	 education	 is	 the	 central	 focus	 on	 the	 student	 and	 on	 their	

independence	in	the	learning	process.	He	further	argues	whether	distance	

learning	 successfully	helps	 to	develop	autonomous	and	organized	 study	

skills	and	other	higher	order	cognitive	skills	learning	at	distance.	

RESEARCH	METHODOLOGY

Research	Design
Quantitative	and	qualitative	research	approaches	were	used	in	this	study	
within	a	framework	of	a	survey	research	design.
			

	 critical	 and	 re�lective	 thinking,	 learning	 how	 to	 make	 decisions,	 solve	
problems,	learning	to	learn	independently	and	to	ask	questions,	combating	
the	notion	that	every	problem	has	a	unique	and	correct	solution	(Zoller	&	
Pushkin,	2007).	According	to	VanLehn	(1995),	the	acquisition	of	cognitive	
skills	means	to	develop	the	ability	to	solve	problems	in	intellectual	tasks,	
where	 success	 is	 determined	 more	 by	 knowledge	 and	 by	 knowledge				
processing	than		by		the		physical		�itness			of		the		individual.

	
Population	and	Sample	
The	 study	 was	 conducted	 on	 the	 student	 teachers	 who	 followed	 PGDE	

programme	in	Tamil	medium	at	the	Colombo	Regional	Center	of	the	OUSL	in	

the	2011/2012	academic	year.	The	total	number	of	Tamil	medium	student	

teachers	enrolled	for	the	programme	was	1054.		Among	them	104	student	

teachers	who	followed	PGDE	programme	at	the	Colombo	Regional	Centre	
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(ii)	 the	 higher	 order	 cognitive	 skills	 achieved	 by	 the	 student	 teachers	

through	activity	based	learning	approaches	and
	
(iii)	 the	 problems	 and	 issues	 faced	 by	 the	 student	 teachers	 to	 engage	

effectively	in	the	activity	based	contact	sessions.
			
There	were	eleven	main	items	in	the	whole	questionnaire,	and	the	number	

of	questions	in	each	key	area	was	varied.	Also,	under	some	of	the	main	items	

there	 were	 several	 sub	 items,	 which	 were	 included	 to	 get	 a	 wider	

understanding	 on	 the	 aspects	 related	 to	 the	 main	 items.	 Rating	 scales,	

selection	of	the	most	appropriate	answer,	structured	type	questions	as	well	

as	a	few	open-ended	questions	were	included	in	the	sub	items.	The	data	

obtained	were	tabulated	and	analyzed	by	applying	elementary	quantitative	

techniques	 such	 as	 frequencies	 and	 percentages.	 Open	 ended	 questions	

were	analyzed	qualitatively.

RESULTS	AND	DISCUSSION

Increase	self-learning	practices	

All	the	respondents	were	adult	learners	between	the	ages	30	to	45	years.		

The	 majority	 (86%)	 of	 the	 student	 teachers	 expressed	 that	 as	 adult	

learners,	they	did	not	expect	all	the	information	need	to	be	given	by	their	

lecturers.	Ninety	six	(96%)	percent	of	the	student	teachers	mentioned	that	

they	liked	to	search	more	information	themselves	for	their	own	learning.	

This	clearly	shows	 that	 the	 lecturers	should	not	give	all	 the	 information	

related	to	the	lessons,	but	at	the	same	time	the	lecturers	should	give	more	

	
	were	purposively	sampled	 for	 this	study.	Data	were	gathered	only	 from	

student	 teachers	who	were	 physically	 present	 at	 the	 Colombo	 Regional	

Centre	 for	 the	 activity	 based	 contact	 session	 on	 the	 day	 of	 visit	 by	 the	

researcher.	Out	of	104	student	teachers	56	responded	to	the	questionnaire.
		
Instrument	for	Data	Collection	
The	 data	 were	 collected	 using	 questionnaire.	 The	 questionnaire	 was	

structured	type	and	focused	on	collecting	data	on	three	identi�ied	key	areas	

namely;	

(I)	 the	 extent	 to	 which	 activity	 based	 learning	 approaches	 facilitate	 to	

increase	self-learning	practices,	



Table	1:	Students'	Rating	on	Involvement	of	Self	Learning	Practices

36

activities	to	encourage	student	teachers	to	do	self-learning	practices	related	
to	the	speci�ic	lessons.	Student	teachers	expressed	that	the	activities	given	
for	them	in	their	PGDE	programme	such	as	group	discussions	(72%),	group	
activities	 (87%),	 individual	 presentations	 (79%),	 group	 presentations	
(69%),	 peer	 discussions	 (86%),	 learning	 activities	 (91%)	 and	 research	
based	 assignments	 (83%)	 have	motivated	 them	 to	 do	 self-learning	 and	
search	more	relevant	information	for	their	learning.	
		
Group	activities	encourage	students'	involvements	in	various	ways.	 	 	 	The	
following	statements	were	given	to	examine	how	far	activity	based	learning	
approaches	 increase	 student	 teachers'	 involvement	 for	 self	 learning	
practices.
	

As	indicated	in	Table	1	the	�indings	revealed	that	the	majority	of	the	student	

teachers	have	accepted	that	activity	based	learning	contact	sessions	have	

increased	their	involvement	for	self	learning	practices.	More	than	90%	of	

the	teachers	expressed	that	activity	based	learning	contact	sessions	have	

motivated	 and	 increased	 their	 participation	 in	 group	 learning	 and										

group	 activities.	 Further,	 they	 stated	 these	 sessions	 enabled	 them	 to			

respect	the	valuable	presentations	of	peers.	From	the	�indings,	it	is	clearly	

shown	 that	 activity	 based	 learning	 approaches	 have	 improved	 the	 self-

learning	 	and	peer	 learning	practices	among	the	PGDE	student	teachers.	



Higher	Order	Cognitive	Skills

The	following	list	of	skills	was	given	to	the	student	teachers	and	they	were	

asked	to	identify	the	higher	order	cognitive	skills	they	achieved	through	the	

activity	based	learning	approaches

Table	2	-	Students'	Ratings	on	Skills	Development

According	to	Table	2	the	�indings	revealed	that	activity	based	 learning	

contact	sessions	have	 facilitated	the	student	teachers	to	 improve	their	

higher	 order	 cognitive	 skills	 in	 a	 positive	 manner.	 More	 than	 twenty	

percentage	 of	 the	 teachers	 expressed	 that	 they	 have	 achieved	 higher	

order	 cognitive	 skills	 such	 as	 critical	 thinking,	 evaluation	 skills	 and	

analytical	 skills	 to	 a	 great	 extent	 through	 the	 activity	 based	 learning	

contact	 sessions.	 They	 also	 agreed	 activity	 based	 learning	 contact	

sessions	 have	 improved	 their	 self-learning,	 presentation	 skills,	

leadership	skills	and	team	sprit	 to	a	great	extent.	 It	clearly	shows	that	

activity	based	learning	sessions	have	helped	to	develop	not	only	the	basic	

skills	but	also	the	higher	level	cognitive	skills	among	the	student	teachers.	

Higher	Order	Cognitive	Skills

The	following	list	of	skills	was	given	to	the	student	teachers	and	they	were	
asked	to	identify	the	higher	order	cognitive	skills	they	achieved	through	the	
activity	based	learning	approaches.
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Open	ended	questions	in	the	questionnaire	allowed	the	student	teachers	to	

mention	the	problems	faced	by	them	to	involve	in	the	activity	based	contact	

sessions	effectively.	The	following	constrains	were	indicated	by	some	of	the	

student	teachers:	

Among	the	respondents	36%	of	the	student	teachers	expressed	that	they	

were	unable	to	involve	effectively	due	to	lack	of	pre	preparation	and	56%	

indicated	that	time	allocation	for	the	activities	was	not	enough.	At	the	same	

time,	42%	of	them	pointed	out	that	the	classroom	facilities	to	formulate	the	

groups	and	carry	out	the	activities	were	not	enough	where	as	37%	said	large	

numbers	in	the	groups	was	a	problem	for	them.	24%	of	the	student	teachers	

reported	 that	 they	did	not	 receive	 support	 from	all	 the	group	members.	

Majority	 of	 the	 student	 teachers	 stated	 that	 the	 time	 allocated	 for	

instructors'	 feedback	was	not	enough	(68%)	and	49%	of	them	indicated	

that	 the	 questions	 raised	 by	 the	 peers	 after	 the	 presentation	 were	 not	

enough.	The	resultsrevealed	there	are	problems	that	exist	in	the	planning	

and	 implementation	 of	 activity	 based	 learning	 contact	 sessions	 and	 the	

Faculty	 of	 Education	 need	 to	 give	 more	 attention	 to	 address	 the	 above	

problems.		

CONCLUSIONS	AND	RECOMMENDATIONS

The	study	revealed	that	the	activity	based	learning	contact	sessions	have	
motivated	the	student	teachers	to	attend	the	sessions	and	helped	them	to	
increase	 their	 involvement	 in	 self	 learning	 and	 peer	 learning	 practices.	
Activity	based	learning	contact	sessions	have	made	all	the	student	teachers	
as	active	learners	and	at	the	same	time	it	has	been	very	helpful	to	improve	
peer	 learning	 environment	 and	 team	 sprit	 among	 the	 student	 teachers.	
Effectiveness	 of	 the	 contact	 sessions	has	 increased	 and	 it	 has	 helped	 to	
develop	basic	 and	higher	order	 cognitive	 skills	 such	as	 critical	 thinking,	
evaluation	skills	and	analytical	skills.	Lack	of	time	allocation	for	instructors'	
feedback,	 insuf�icient	 time	allocation	 for	 the	activities,	 lack	of	classroom	
facilities	to	formulate	the	groups	and	to	carry	out	the	group	activities	were	
the	main	constrains	faced	by	the	student	teachers	during	the	activity	based	
contact	sessions.
				
Overall,	 the	 analysis	 appears	 to	 suggest	 that	 to	 increase	 the	 active	
participation	of	the	student	teachers	in	the	PGDE	programme,	Faculty	of	
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Problems	and	Issues	Faced	by	the	Student	Teachers



Education	of	 the	OUSL	and	other	relevant	teacher	education	 institutions	

should	 adopt	 activity	 based	 learning	 strategies.	 These	 activities	 based	

learning	 strategies	 help	 to	 increase	 the	 self-learning	 practices	 and	 to	

develop	higher	order	cognitive	skills	among	the	student	teachers.	Further,	

faculty	should	give	more	attention	to	allocate	the	classrooms	with	adequate	

facilities,	and	to	allocate	enough	time	for	the	activities.
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SCHOOL	CURRICULUM	FOR	SUSTAINABLE	PEACE	:	A	CASE	STUDY	FROM	

NORTHERN	UGANDA

	

Abstract	

Little	is	known	about	the	role	of	the	school	curriculum	in	peace-building	

after	civil	war.	A	framework	derived	from	a	synthesis	of	peace	education,	

human	rights	education	and	citizenship	education	 is	proposed	and	 then	

examined	through	a	qualitative	case	study	of	eight	educational	institutions	

in	a	district	in	northern	Uganda	emerging	from	a	twenty-year	civil	war.	The	

schools	 promote	 reconciliation	 values,	 develop	 problem-solving	 and	

communication	 skills,	 and	 reveal	 some	 knowledge	 of	 human	 rights.	

However,	there	is	little	understanding	of	history,	or	of	local,	national	and	

international	 political/legal	 systems,	 and	 minimal	 development	 of	

discussion	and	critical	thinking	skills.	

The	framework	can	be	used	to	investigate	other	schools	and	to	inform	the	

design	of	a	curriculum	that	can	contribute	to	sustainable	peace	and	reduce	

the	risk	of	civil	war	re-eruption.	

Keywords:	Education	School	Curriculum	Peace-building	Civil	War	

	Truth-seeking	Reconciliation	Inclusive	Citizenship

Civil	war	and	peace-building	

Civil	wars	 have	 caused	 huge	 economic	 and	 social	 damage	 and	 impeded	

progress	 towards	 the	 Millennium	 Development	 Goals	 (Collier	 2007).	

Understanding	 the	 root	 causes	 of	 civil	 wars	 and	 preventing	 their	 re-

eruption	 would	 help	 meet	 the	 new	 Sustainable	 Development	 Goals.	

Education	 is	 implicated	 in	 civil	war	 causation	 through	discrimination	 in	

access	and	through	cultural	repression	conveyed	through	the	curriculum.	

Improving	educational	access	and	curriculum	quality	may	contribute	to	war	

prevention	and	peace-building	(Bush	&	Saltarelli	2000;	Thyne	2006).	
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The	 	 	term	 	 	 	 'sustainable	peace'	refers	 	 	to	the	 	 	 	absence	of	 'structural	
violence'		where			life	spans	are	reduced				because	of	political		oppression		or	
economic	exploitation			(Galtung1969).		In	order	to	create	change		at		inter		-		
personal,	 	 	 	 	 	 inter-group	and	social	structural	 	 	 levels,	 	people	 	need	to	
understand	political		processes,	develop				values	of			 	 	 	equal		respect		and		
tolerance,	and	 	deploy	co-operative	and	critical	thinking	skills.	The	school	



The	 question	 'How	 can	 the	 school	 curriculum	 contribute	 to	 sustainable	
peace?'	 is	 addressed	 through	 the	 case	 of	 northern	 Uganda,	 which	 is	
recovering	from	a	twenty-year	civil	war.	
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curriculum	 	 	 	plays	an	important	 	role	 	 	 	in	 	imparting	 	such	 	knowledge	,	
values				and	skills.	

Curriculum	for	sustainable	peace
	
The	 school	 curriculum	 can	 be	 understood	 in	 three	 ways:	 the	 intended	

curriculum,	that	is	what	education	planners	map	out	to	be	taught	in	school;	

the	implemented	curriculum,	that	is	what	the	teachers	carry	out;	and	the	

received	curriculum,	namely	the	whole	experience	of	the	student	in	school,	

not	just	in	programmed	lessons,	but	also	in	everyday	school	daily	life.	There	

is	'hidden'	learning	that	occurs	as	a	by-product	of	the	organization	of	the	

school,	and	not	necessarily	intended	by	the	planners	'The	curriculum	is	the	

totality	of	the	experiences	the	pupil	has	as	a	result	of	the	provision	made'	

(Kelly	2009,	p.13).	Where	a	war	has	ended	in	military	victory,	the	winners'	

view	of	the	curriculum	is	likely	to	prevail.	In	the	hands	of	an	authoritarian	

government,	it	can	be	used	to	indoctrinate	and	forge	a	national	identity	that	

ignores	cultural	and	ethnic	diversity,	 thereby	sowing	 the	seeds	of	 future	

con�licts.	Where	the	war	has	ended	through	negotiation	there	may	be	an	

opportunity	to	socialize	values	of	equal	respect,	tolerance	and	forgiveness	

but	also	struggles	over	curriculum	content	and	approach.	However	a	civil	

war	ends,	governments	seeking	to	reduce	the	risk	of	renewed	armed	con�lict	

need	to	consider	 the	 impact	of	 the	school	curriculum	on	social	cohesion	

(Cardozo	2008,	Paulson	2010).

Three	signi�icant	approaches	that	may	be	applied	to	the	school	curriculum	after	

civil	war	are	 'Peace	Education'	(Reardon	2000;	Bajaj	2008a)	 'Human	Rights	

Education'	(Osler	&	Starkey	2010)	and	'Citizenship	Education'	(Osler	&	Starkey	

2005).	Peace	education	is	�lexible	enough	to	be	applied	to	a	variety	of	post-

con�lict	contexts.	There	is	consensus	on	necessary	values	and	skills	for	peace,	

but	it	underplays	knowledge	and	understanding	(Bajaj	2008b).	Human	rights	

education	deals	with	global	rights	norms	and	participation	skills	for	political	

activities.	It	is	based	largely	on	UN	conventions	and	international	law,	but	it	may	

be	distrusted	by	state	authorities	(Osler	&	Starkey	2005).	Citizenship	education	

.	



emphasizes		participation,	proposing	a		combination	of		knowledge,	skills	

and	values,	compatible	with	peace	-building.	However,	where	it	is		focused		

on			national		unity	and	the		status		of		citizenship	rather	than	the		feeling	of	

belonging,	it	 	may	not	 	adequately	 	recognize	the	interests	of	minority		

identity	groups	and	 is	 likely	 	 to	 	re�lect	 the	 	agendas	of	political	 élites		

(Levine	 &	 Bishai	 2010).	 	 No	 one	 	 approach	 is	 suf�icient	 for	 a	 peace	 -	

building	curriculum	and	none	incorporates	history,	 	and	memory	of	 	the	

recent	past.	Furthermore,		they	may		be		treated	as	marginal,	 	with		little		

impact		on		the		whole		ethos		of		the	school.	

Features	of	each	of	 these	approaches	are	combined	 in	a	new	conceptual	

framework.	This	is	broad	enough	to	be	adaptable	to	a	wide	range	of	post-

con�lict	contexts,	but	capable	of	being	practically	organized	for	the	day	to	

day	life	of	schools.	Drawing	from	the	literature,	my	own	experiences	as	a	

history	teacher	and	school	leader,	and	on	my	previous	research	on	human	

rights	and	democracy	in	schools,	I	identify	three	key	concepts	for	a	con�lict	

transformation	curriculum:	 'truth-seeking',	 'reconciliation'	and	 'inclusive	

citizenship'.

	
Truth-seeking	addresses	the	need	to	understand	the	root	causes	of	violent	

con�lict	 and	 one's	 personal	 and	 collective	 history.	 Buckley-Zistel	

(2008,p.142)	says	that	the	way	the	violent	past	is	remembered	is	central	to	

every	peace-building	effort.	'If	our	identity	is	always	rooted	in	the	past,	the	

question	is	not	whether	one	should	remember	but	how'.	While	schools	cannot	

deal	 with	 forensic	 truth,	 directed	 towards	 accountability,	 they	 may	

contribute	to	understanding	the	causes	of	civil	war,	and	provide	a	platform	

for	narratives	essential	for	people's	dignity	(Wilson	2001).	'Reconciliation'	

is	de�ined	as	ending	a	state	of	active	hostility	by	forgoing	the	impulse	to	take	

revenge	and	by	engaging	in	activities	to	restore	relationships	between	those	

divided	 by	 con�lict	 and	 enmity	 (Rigby	 2006).	 Schools	 can	 promote	

reconciliation	 through	helping	young	people	develop	a	 sense	of	positive	

identity	in	relation	to	others,	and	through	increases	in	understanding,	and	

mutual	respect	in	relationships	(Lederach	2003).

	
Inclusive	citizenship	expresses	both	the	inclusion	of	all	different	ethnic	and	

identity-based	groups,	and	a	multi-layered	approach	which	transcends	the	

local,	national	and	international	boundaries.	It	is	as	much	about	recognition	

as	 about	 access	 to	 formal	 rights.	 The	 development	 of	 knowledge	 and	

understanding	of	political	and	legal	institutions	at	local	and	national	level,	
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and	the	fostering	of	participation	skills	and	values	is	an	important	way	for	

schools	to	contribute	to	peace-building	(Dupuy	2008).	

Methodology	

An	 exploratory	 visit	 to	 Gulu	 district	 in	 northern	 Uganda	 which	 had			

suffered	very	badly	in	a	twenty-year	civil	war	was	followed	by	extensive	

reading	of				academic	and	grey	literature	and	then	a	three	month	�ieldwork	

visit	 to	 collect	 empirical	 data	 through	 the	 following	 methods:	 (i)					

participant	observation		in	the			community	and	in	a	representative	group	of	

eight	rural	and	urban		schools;	(ii)	56	in-depth,	semi	-	structured	interviews			

aimed	 at	 	 uncovering	 the	 knowledge,	 skills	 and	 values	 of	 teachers,	

education	 of�icials	 and	 	 NGO	 of�icers;	 	 (iii)	 two	 student	 focus	 	 group	

interviews	in	each	school,	 	in	the	local	language	(Luo),	with	the	help	of	a	

local	 research	 assistant,	 aimed	 at	 exploring	 student's	 values	 and	

knowledge;		(iv)	a	teachers'	survey	to	assess		knowledge		of		human	rights;			

(v)			documentary		study		of	text			books,			syllabi,		school		and		NGO		policies.

I	observed	relationships	between	teachers	and	students,	and	among	the	

students	themselves,	both	in	formal	lesson	contexts	and	in	other	elements	

of	 school	 life:	 assemblies,	 sports,	 social	 time,	music	 performance	 and	

clubs.	 Notices,	 and	 lists	 of	 rules,	 some	 of	 them	 devised	 by	 classes	

themselves,	showed	evidence	of	efforts	made	towards	a	peaceful	school	

culture,	 and	 complemented	 the	 interviews	 data.	 Teacher	 and	 head	

teacher	interviews	form	the	bulk	of	the	data,	and	students,	government	

and	 NGO	 of�icers	 provided	 valuable	 triangulation.	 A	 Luo-speaking	

research	assistant	discovered	what	students	knew	about	human	rights,	

history	and	discipline	processes	in	their	schools.	A	study	of	the	prescribed	

primary	 curriculum	 was	 checked	 against	 test	 questions	 in	 Primary	

Leaving	 Examinations,	 and	 with	 chapters	 in	 textbooks	 and	 revision	

books.	 The	 research	 limitations	 include	 the	 chance	 that	 this	 group	 of	

schools	was	not	really	typical	of	the	area,	since	they	were	quite	close	to	the	

district	centre.	

The	framework	outlined	below	was	partially	created	before	the	�ieldwork	

and	 modi�ied	 in	 the	 light	 of	 the	 evidence	 collected.	 For	 example	 the	

inclusion	of	 'forgiveness'	 as	a	key	value	 for	 reconciliation	was	derived	

directly	 from	 the	 interviews,	 where	 the	 term	was	 used	 by	 all	 parties.	
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On	 the	 vertical	 axis	 are	 three	 core	 sustainable	 peace	 concepts.	 On	 the	

horizontal	axis	is	the	method	of	articulating	them	in	the	whole	curriculum.	

			Table	I.	A	conceptual	framework	for	a	school	curriculum	for	sustainable	peace

	

	

Knowledge	and	
understanding

	 Skills

	

Values

Truth	Seeking

	

Recent	History

	

	

Narrative	skills

	

	

Critical	thinking

	Value	of	history

Tolerance	of	

divergent	

interpretations

Reconciliation

	

Contemporary	events	

and	issues

	

Problem-solving

	

	

Cooperation	and	

teamwork

	

Equal	respect

Sympathy

Forgiveness

Inclusive	

Citizenship

	

Local,	national,	and	

international	

political/legal	systems

Human	rights	articles	

and	conventions

Deliberative	

discussion

	

Debate

Sensitization

Procedural	

fairness

Human	rights	

sensitivity

The	Ugandan	context	
The	 1986-2006	 war	 between	 the	 Ugandan	 government	 and	 the	 Lord's	

Resistance	Army	 (LRA)	evolved	out	of	earlier	 civil	wars	 to	 capture	 state	

power	 where	 ethnic	 and	 economic	 factors	 were	 intertwined.	 Under	



colonialism	 the	Acholi	people	of	northern	Uganda	were	poorer	 than	 the	

ethnic	 groups	 of	 the	 south.	 They	 were	 preponderant	 in	 armed	 forces	

implicated	in	major	atrocities	in	the	war	won	by	Yoweri	Museveni	in	1986.	

Joseph	 Kony	 and	 the	 LRA,	 in�luenced	 by	 traditional	 ethnic,	 spirit	 and	

Christian	beliefs	led	an	assault	on	the	northern	 	districts.	Early	support	by	

some	Acholis	dwindled	as	a	result	of	LRA	atrocities.	Peace	talks	in	2006	led	

to	a	cease�ire	in	Uganda,	which	continued	after	the	talks	collapsed.	The	LRA	

relocated	 to	 central	 Africa	 where	 it	 still	 carries	 out	 abductions	 and	

massacres,	 albeit	 on	 a	 smaller	 scale	 (Gersony	 1997;	 Schomerus	 &	

Tumutegyereize	2009).	
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The	impact	of	the	war	was	devastating:	there	were	some	70,000	deaths,	and	

75,000	people	abducted	of	whom	30,000	were	 children	 (Pham,	Vinck	&	

Stover	 2008).	Most	 experienced	 horri�ic	 induction	 trials,	 such	 as	 killing	

fellow	abductees	or	family	members.	Abducted	girls	were	forced	into	so-

called	 'bush	marriage'(World	 Vision	 2004).	 90%	 of	 the	 population	 was	

moved	 into	 internally	 displaced	 people's	 (IDP)	 camps,	 supposedly	 to	

protect	 them	 from	 the	 LRA.	 Detachments	 of	 the	 army	 behaved	 like	 an	

occupying	force	in	hostile	territory,	perpetrating	human	rights	violations	

with	impunity	(Weeks	2002;	Dolan	2009).	Overcrowding	and	malnutrition	

in	 the	 camps	 led	 to	 an	 estimate	 of	 120,000	 extra	 'non-violent'	 deaths	

(CSOPNU,	 2006).	 Traditional	 communal	 life	 was	 damaged	 by	 the	

undermining	of	 the	authority	of	elders,	and	a	whole	generation	suffered	

huge	disruption	to	their	schooling.	

Throughout	the	war	there	was	a	tension	between	President	Museveni's	

goal	of	a	military	victory,	and	the	local	people's	desire	for	a	negotiated	

peace	 settlement.	 It	 was	 feared	 that	 an	 all-out	military	 assault	 would	

result	in	the	deaths	of	abducted	family	members.	Some	Acholi	believe	it	

suited	 the	 government	 to	 keep	 the	north	weak	by	 allowing	 the	war	 to	

continue	(Dolan	2009).	Kony	and	senior	LRA	leaders	were	referred	to	the	

International	Criminal	court,	but	many	people	in	Uganda	strongly	support	

the	idea	of	a	truth	commission	to	address	LRA	and	government	violations.	

Meanwhile	 schools	have	 the	opportunity	 to	 address	 some	 truth	 issues	

through	 history	 teaching	 and	 the	 treatment	 of	 contemporary	 events.	
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Unlike	the	kind	of	civil	war	where	one	ethnic	group	�ights	another,	in	this	war,	

victim-perpetrators	were	compelled	to	commit	atrocities	on	members	of	their	

own	group.

Reconciliation	 is	 needed	 between	 the	 abducted	 and	 their	 families	 and	

communities.	Where	formerly	abducted	people	are	stigmatized,	then	they	may	

become	 frustrated	 and	 commit	 violence	 on	 themselves	 or	 others	 (Murphy,	

Stark,	Wessells,	Boothby	&	Ager	2011).	Drawing	on	local	practices	of	dispute	

resolution	and	healing	(Ryan	2007),	and	supported	by	Christian	and	Islamic	

values,	schools	may	foster	reconciliation	through	equal	respect,	sympathy	and	

forgiveness,	backed	up	by	problem	solving	and	cooperation	skills.	

Schools	may	be	able	to	contribute	to	inclusive	citizenship,	through	teaching	about	

the	 legal	 and	 political	 system,	 and	 the	 global	 human	 rights	 architecture,	 and	

through	imparting	the	skills	of	discussion,	debate	and	sensitization,	and	the	value	

of	procedural	fairness.	

The	following	three	sections	report	on	the	extent	to	which	the	schools	in	this	

study	are	contributing	to	peace-building	in	this	very	challenging	context.	The	

illustrative	 remarks	 from	 participants	 in	 the	 study	 were	 chosen	 for	 their	

typicality.	

Truth-Seeking	

'The	government	and	 the	rebels	must	be	held	responsible…there	are	many	

incidents	where	the	rebels	(and	the)	the	government	have	done	wrong…but	

here	we	are	in	a	situation	where	"when	the	lions	�ight,	the	grass	suffers".'	

Urban	primary	head	

Scholarly	opinion	is	divided	over	whether	a	period	of	amnesia	is	important	for	

sustainable	peace,	or	whether	repression	of	the	traumatic	past	increases	the	

chances	 of	 renewed	 violence	 (Hayner	 2002).	 School	 history	 teaching	was	

suspended	in	Rwanda	after	the	genocide,	because	the	government	distrusted	



After	a	civil	war,	what	is	learnt	in	school	can	challenge	family	knowledge,	

question	assumptions	and	develop	tolerance	(Tint	2010).	This	is	relevant	

for	northern	Uganda	where	there	is	a	strong	perception	of	being	repressed	

through	the	government's	strategy	for	defeating	the	LRA.	There	is	potential	

space	in	school	for	the	oral	histories	of	different	individuals	and	groups	and	

for	the	study	of	a	variety	of	interpretations	and	perspectives.	However	this	

type	 of	 history	 in	 schools	 requires	 a	more	 complex	 approach	 than	 rote	

learning	of	prescribed	facts	(Cole	2007).	

49

the	 narrative	 that	 would	 be	 taught	 (Freedman,	 Weinstein,	 Murphy	 &	

Longman,	2008).	For	a	decade	after	the	end	of	the	Khmer	Regime	responsible	

for	the	death	of	nearly	two	million	Cambodians,	school	history	classes	omitted	

that	period	altogether,	perhaps	because	national	leaders	were	former	Khmer	

Rouge	members,	 or	 perhaps	 because	 of	 a	 psychological	 need	 to	 bury	 the	

trauma	 for	 the	 time	 being	 (Kiernan	 2004).	 However,	 victor-governments'	

efforts	to	control	the	of�icial	story	seldom	completely	suppress	alternative	

narratives	and	interpretations.	Defeated	or	marginalized	groups	often	have	a	

strong	 oral	 memory	 cultivated	 through	 the	 family	 rather	 than	 through	

educational	or	religious	institutions.

The	 empirical	 study	 sought	 to	 discover	 to	 what	 extent	 participants	 are	

familiar	with	their	own	recent	history;	and	to	what	extent	they	believe	it	is	

important	to	study	it.	This	was	checked	against	opportunities	for	such	study	

through	the	prescribed	curriculum	and	the	importance	attached	to	it,	for	

example	 by	 its	 position	 in	 national	 tests.	 Some	 headteachers	 claimed	

knowledge	of	recent	history,	referring	to	details	I	did	not	yet	understand.	

Although	teachers	had	their	painful	memories	of	the	war,	most	said	they	did	

not	know	its	history.	

'Actually	the	story	of	the	war,	I	know	not	all.	The	war	started	when	the	

government	…	was	overthrown,	and	the	army	people	ran	away	and	

told	people	here	that	bad	people	are	coming	and	we	will	have	to	�ight,	

so	very	many	people	were	affected	by	propaganda…'		

Special	school	teacher



A	majority	declared	that	there	is	a	need	for	a	national	truth	commission	for	

sustainable	recovery	and	peace.	 It	was	clear	that	the	memory	of	alleged	

government	atrocities	is	very	much	alive,	although	all	accept	that	the	LRA	

violence	was	on	a	much	greater	scale.	

'We	 only	 covered	 the	 good	 side	 of	 what	Museveni	 did.	 None	 of	 the	
negatives	were	mentioned.	It	will	not	be	possible	to	talk	about	alleged	[	
national	army]	atrocities	in	northern	Uganda.	

Secondary	teacher	

The	skills	associated	with	truth-seeking	have	been	suggested	as	story	

telling	and	critical	thinking.	A	number	of	respondents	were	able	to	make	

a	convincing	narrative,	and	a	youthgroup	of	formerly	abducted	people	

developed	a	drama	performance	to	communicate	their	experiences	and	

sufferings	to	others.	A	majority	of	teachers	and	of�icials	in	this	study	

think	that	teaching	Ugandan	history,	and	the	origins	and	course	of	the	

war	are	ways	in	which	schools	can	contribute	to	the	truth:		
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'My	own	children	were	all	born	during	this	war	period,	they	will	need	to	

know…our	political	history	[which]	has	been	very	bad	…bad	politics	

has	been	the	biggest	problem,	what	we	need	in	the	country	is	stability…'	

Municipal	Education	Of�icer	

But	a	minority	of	respondents	said	it	was	too	risky,	could	en�lame	anger	and	
a	desire	for	revenge:	

'It	will	awaken	their	trauma...If	we	talk	about	Kony	and	the	LRA	there	

are	 so	many	who	 have	 been	 involved	 in	 the	 atrocities	 it	will	 really	

provoke	the	community.'	
Special	school	teacher	

All	who	commented	agreed	that	such	history	cannot	be	learned	as	a	list	of	received	

facts	 or	 uncontested	 'truth'.	 Many	 teachers	 are	 aware	 of	 strongly	 contested	

interpretations	of	the	war,	and	the	government's	approach	to	ending	it,	but	it	was	not	

possible	to	conclude	anything	about	their	tolerance	of	such	divergent	perspectives.	

The	 impression	 was	 that	 people	 are	 wary	 about	 expressing	 their	 views:	
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Urban	primary	head	

'Sometimes	you	don't	have	a	voice.	Many	people	lost	their	life	for	saying	
what	 they	 think.	 People	 learnt	 to	 be	 very	 careful	 with	 their	
tongue...especially	we	teachers	because	we	are	not	politicians.'	

A	study	of	the	national	curriculum,	text	books	and	test	papers	showed	that	little	

Ugandan	history	since	1962	is	being	taught	in	primary	schools.	Some	history	is	

taught	 at	 secondary	 level,	 currently	 attended	 by	 a	 small	 minority	 of	 the	

population	but	 in	neither	stage	 is	 there	any	 treatment	of	 the	LRA	civil	war.	

Perhaps	this	is	just	as	well,	for	unless	it	can	be	taught	well,	it	may	be	better	not	to	

teach	 it	 at	 all.	 Several	 respondents	 explained	 that	 the	 history	 was	 not	 yet	

written	at	an	academic	level,	and,	they	doubt	whether	the	truth	will	be	allowed	

to	 emerge	 without	 an	 of�icial	 truth	 and	 reconciliation	 process.	 So	 the	

conclusion	is	that	the	truth-searching	and	telling	element	in	the	framework	is	

not	happening	in	the	schools	in	this	study.		

Reconciliation
	
'The	 rotten	 �ibres	 of	 justice	 in	 these	 two	 regimes-	 we	 are	 facing	 the	

consequences	now…	it	is	beginning	to	be	a	circle.	I	don't	know	where	it	will	end;	

those	fellows	instead	of	being	conciliatory	they	came	paying	back….you	know	

when	things	are	done	without	reconciliation	and	peace	and	justice	it	becomes	

a	vicious	circle	of	war	and	anarchy.'	
Rural		secondary	head					

																																																																																																	

The	interest	shown	by	the	people	of	northern	Uganda	in	bringing	the	civil	

war	to	an	end	through	negotiation	was	evident	from	the	earliest	years.	If	

reconciliation	is	a	necessary	part	for	durable	peace,	who	is	it	between?	The	

immediate	 need	 is	 reconciliation	 between	 the	 communities	 of	 northern	

Uganda	and	the	formerly	abducted	people,	who	are	themselves	also	victims	

(Angucia	2010).

One	 view	 is	 that	 the	 knowledge	 and	 understanding	 necessary	 for	

reconciliation	is	that	of	contemporary	events	and	issues.	The	counter-view	

is	that	since	schools	re�lect	society,	schools	cannot	be	expected	to	address	

current	 or	 controversial	 issues	 until	 there	 is	 some	 reconciliation	 and	 a	



52

	

'Peace	building	in	school	means	a	lot…It	does	not	mean	that	we	can	end	

the	 war,	 when	 we	 say	 "peace"	 it	 means	 we	 must	 begin	 where	 we	

are…We	 teach	 the	 learner	 that	 peace	 begins	 within	 yourself.	 They	

should…know	how	to	settle	cases	among	themselves	because	not	all	

problems	can	be	solved	by	�ighting.'	

Special	school	Teacher	

All	the	schools	have	prefects,	students	elected	to	positions	of	responsibility,	

who	are	most	likely	to	be	actively	involved	in	problem	solving.	After-school	

clubs,	such	as	peace	clubs	and	Girls	Education	Movement	clubs	(promoted	by	

UNICEF)	are	fostering	the	development	of	cooperation	and	teamwork	skills:	

The	 school-level	 skills	 suitable	 for	 reconciliation	 after	 civil	 war	 fall	 are	

related	to	'intra-personal'	and	the	'inter-personal'	intelligences.	The	former	

refers	 to	 self-knowledge	 and	 understanding	 and	 the	 latter	 to	 people's	

relationships	 with	 others	 (Gardner	 1993).	 Con�lict	 resolution,	 problem-

solving	and	cooperation	skills	can	be	developed	through	repeated	action	and	

have	 applicability	 beyond	 the	 school	 (Coleman	 &	 Deutsch	 2001;	 Davies	

2004b).	 There	 is	 evidence	 of	 efforts	 for	 skills	 development	 related	 to	

reconciliation:	

degree	of	tolerance	(Cole	2007).	In	any	case,	given	the	pressure	on	the	school	

curriculum,	 and	 people's	 increasing	 access	 to	 broadcast	 and	web-based	

media,	it	may	be	unrealistic	to	expect	schools	to	devote	much	time	to	current	

events.	Nevertheless,	some	schools	in	this	study	seem	to	contribute	a	little	to	

the	 knowledge	 and	 understanding	 of	 contemporary	 issues,	 through	

occasional	contributions	of	teachers	acting	under	their	own	initiative,	and	

through	debating	which	has	an	after-school	slot	in	some	schools.	Several	

debates	at	primary	and	secondary	level	were	observed	in	which	the	peace	

process,	 the	 international	 criminal	 court	 and	 traditional	 justice	 were	

discussed.	 Naturally	 this	was	more	 extensive	 at	 secondary	 level	 than	 at	

primary	level.	
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Urban	Primary	Head		

'In	case	of	a	problem…as	a	head	prefect	I	try	to	solve	issue	with	other	prefects	and	
if	we	are	defeated	we	forward	it	to	the	staff	disciplinary	committee.'																						

						

‘The	 Justice	and	Peace	Commission…were	carrying	out	peace	education	 in	

school.	We	did	a	number	of	workshops	and	 seminars	with	 them.	We	were	

gearing	towards	getting	ways	of	ending	any	grievances	in	a	more	peaceful	

way.	You	have	to	analyse	[problems]	critically	and	then	solve	them…’

Among	reconciliation	values	that	could	be	socialized	in	schools	that	of	equal	

respect	 is	 of	 crucial	 importance.	 'Equal	 respect'	means	 the	 value	 in	which	

humans	of	different	origins,	categories,	locations	are	thought	of	as	fully	human,	

even	if	they	do	not	have	equal	power	or	status.	It	is	not	about	material	equality	

but	 acknowledgement	 and	 recognition.	 There	 is	 still	 considerable	mistrust	

between	different	ethnic	groups,	and	people	in	other	parts	of	Uganda	tend	to	

stereotype	northerners	as	warlike	and	responsible	for	the	LRA	war:	

'I	got	that	discrimination	when	I	went	for	teacher	training,	some	of	them	
were	 calling	us	Kony	–	 even	 the	principal	himself	 asked	me	 if	 I	would	
behave	well,	if	I	would	destroy	the	school	property…It	is	not	yet	ready	to	
say	 there	 is	 mutual	 understanding	 between	 tribes.	 What	 is	 bringing	
problems	 is	 the	 politicians;	 they	 divide	 and	 they	 talk	 differently	 in	
different	areas'	

Secondary	Teacher	

The	in�luence	of	local	and	international	NGOs	is	evident	in	the	development	

of	 skills	 and	 values,	 but	 the	 training	 and	 preparation	 of	 school	 prefects	

appears	to	be	quite	rudimentary	so	far:

Primary	Prefect

The	active	promotion	of	equal	respect	for	different	ethnic	groups	is	little	

evident	in	the	schools	studied,	and	only	two	teachers	declared	it	important.	

Perhaps	because	this	is	a	largely	mono-ethnic	Acholi	district,	the	issue	is	not	

in	the	forefront	of	people's	minds,	or	perhaps	the	subject	of	ethnic	mistrust	

is	too	sensitive	to	be	openly	discussed	or	studied	in	the	school	curriculum.	



Secondary	Teacher	

On	the	other	hand,	equal	respect	for	women	and	girls	is	of	lively	interest	to	

teachers	and	older	students	and	is	emerging	in	primary	schools	especially	

where	 there	 are	 Girls	 Education	 Movement	 clubs.	 Although	 the	 term	

'disability'	 is	 not	 common,	 there	 is	 evidence	 that	 schools	 are	 promoting	

equal	respect	for	people	who	are	disadvantaged	in	various	ways,	some	of	

them	obvious	such	as	a	visual	handicap,	but	more	pervasively	the	mental	

trauma	of	having	been	abducted	or	having	lost	family	members:	

'I	have	strong	feelings	about	women's	equality.	I	come	from	the	villages	

and	I	know	what	goes	on	there,	it	is	just	terrible…I	always	encourage	

[the	girls]	to	work	harder	and	to	become	independent	people	because	

without	education	in	Uganda	the	possibility	of	having	a	good	job	is	not	

there.'	

A	closely-related	value	for	reconciliation	education	is	'sympathy'.	Sympathy	

is	the	disposition	to	experience	sorrow	at	the	other's	serious	misfortune,	to	

be	disturbed	by	 injustice,	 to	 intrinsically	 care	 for	 another	 (Yarnall	 2001).	

Pinker	(2011,	p.576)	de�ines	it	as	'aligning	another	entity's	well-being	with	

one's	own,	based	on	a	cognizance	of	their	pleasures	and	pains'.	Humans	have	

an	 innate	capacity	 for	sympathy	(Panksepp	1998)	but	nevertheless	 it	 is	a	

learned	 value,	 from	 early	 infancy,	 socialized	 through	 child	 rearing	 and	

education	(Goleman	1995).	The	value	of	sympathy	is	evident	in	the	schools	in	

this	study.	The	teachers	reveal	this	value	in	their	language	and	actions,	and	

there	 is	 some	 evidence	 from	 the	 students.	 This	 sympathy	 is	 applied	 to	 the	

formerly	abducted	people	and	to	other	victims	of	the	civil	war:		

'Loving	each	other,	helping,	reconciling…it	went	on	in	many	schools.	At	the	
time	it	started,	the	children	that	time	were	afraid…those	born	during	that	
period	found	that	violence	and	war	was	normal,	so	they	would	pick	up	
stones	and	throw	them	at	you.	We	targeted	them	so	they	would	love	peace	
and	develop	more	friendly	attitudes	and	help	them	relate	with	others.'	

Secondary	Teacher	
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The	language	of	reconciliation	frequently	includes	the	term	'forgiveness'.	

To	some	extent	this	is	a	re�lection	of	religious	beliefs	and	it	can	express	a	

renunciation	 of	 any	 need	 for	 personal	 revenge.	 This	 value	 emerged	

strongly	from	the	empirical	investigation.	The	traditional	culture	of	the	

district	seems	to	have	been	combined	with	religious	traditions	to	support	

this	 value,	 and	 schools	 are	 playing	 their	 part	 in	 reinforcing	 it:	



Secondary	Teacher	

Urban	Secondary	Head		

'How	 do	 we	 sustain	 the	 right	 to	 life	 for	 a	 peaceful	 community,	 co-

existence,	forgiveness	and	reconciliation?	We	have	those	in	our	culture	

when	things	go	out	of	hand,	sustain	it	by	sitting	down,	talking	to	other	

people	to	reconcile	the	two	parties…it	is	only	in	that	way	that	the	broken	

hearts	can	be	mended	and	people	begin	walking	on	the	same	path.	

There	may	be	a	gap	between	rhetoric	and	reality,	for	although	there	is	some	
evidence	 of	 integration	 of	 formerly	 abducted	 people	 there	 has	 been	
stigmatization	as	well	(Ezati,	Ssempala	&	Ssenku	2011).	

Inclusive	Citizenship	

'When	you	train	a	child…you	are	not	just	training	them	for	academic,	

they	�inally	will	come	back	to	live	in	our	society,	so	we	are	transforming	

them	and	making	them	more	peace-loving…more	responsible	citizens	

and	we	are	gradually	transforming	the	society.'	

It	was	explained	above	that	one	of	the	features	of	the	civil	war	was	the	

perceived	 marginalization	 of	 northern	 Uganda	 from	 the	 more	

prosperous	and	better-educated	southern	districts,	populated	largely	

by	 different	 ethnic	 groups,	 and	 the	 history	 of	 different	 attempts	 to	

capture	state	power.	Sustainable	peace	will	depend	on	the	government’s	

success	in	building	social	cohesion	and	for	achieving	a	fair	distribution	

of	the	resources	of	the	state.	The	school	curriculum	has	a	part	to	play	in	

this	 process.	 Membership	 of	 a	 political	 community	 depends	 on	 a	

knowledge	and	understanding	of	local	and	national	legal	systems	and	

human	rights.	If	ordinary	people	understand	the	boundaries	and	scope	

of	 their	 own	 systems,	 they	 are	 less	 easily	manipulated	 by	 dominant	

groups	and	better	able	to	achieve	their	objectives	without	recourse	to	

armed	violence.
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Headteachers,	 and	 secondary	 teachers	 are	 more	 knowledgeable	 than	

primary	 teachers.	 This	 is	 hardly	 surprising	 as	 the	 former	 have	 higher	

educational	quali�ications.	Some	secondary	students,	particularly	those	in	

the	Uganda	National	Students	Association	show	local	and	national	political	

awareness.	Documentary	study	of	texts	and	syllabuses	revealed	that	there	is	

a	very	small	place	in	the	curriculum	for	civic	education	aimed	at	developing	

some	 basic	 understanding	 of	 local	 and	 national	 institutions.	 The	 term	



'In	1998	we	had	a	training	workshop	at	our	former	school.	The	topic	

was	human	rights	in	schools.	It	was	organized	by	the	school.	Before	

that	day	I	had	not	learnt	about	human	rights.'	
Secondary	Teacher	

Few	people	know	about	human	rights'	legal	foundations	in	the	UN	or	in	the	

national	 system	 and	 those	 best	 known	 are	 economic	 and	 social	 rights	 -	

especially	the	rights	of	women	and	children.	The	right	to	education	was	the	

most	frequently	referred	to.	The	so-called	civil	and	political	rights	-including	

democratic	rights-	are	 far	 less	prominent.	There	are	problems	about	the	

understanding	of	human	rights,	in	that	the	translation	in	the	local	language	

suggests	'power',	and	has	little	sense	of	entitlement	or	reciprocity:	

‘I	can	say	that	the	issue	of	rights	if	you	use	it	in	Luo	is	causing	problems,	

especially	[the	word]	twero	is	so	strong,	like	having	a	certain	kind	of	

power	 and	 authority	 that	 is	 not	 �lexible,	 and	 if	 you	 need	 peace,	

something	should	be	 �lexible,	 that	 is	 liable	 to	change	 if	 there	 is	any	

mutual	understanding.’ Primary	Teacher

Scholars	and	practitioners	agree	on	the	importance	of	communication	skills	

for	sustainable	peace;	an	inability	to	articulate	needs	and	demands	can	result	

in	frustration	and	violence.	I	explored	three	groups	of	communication	skills.	

‘Deliberative	 discussion’	 which	 means	 open-minded	 efforts	 to	 achieve	

consensus,	 requires	 concentrated	 listening,	 clear	 speaking,	 and	 logical	

thinking	 (Giddens	 1996)	 ‘Debate’	 is	 a	 common	 approach	 to	 addressing	

controversial	 issues,	 using	 adversarial	 argument	 and	 decision	 by	 simple	

majority.	It	is	well	established	in	nearly	all	political	systems	but	can	lead	to	

frustration	 on	 the	 part	 of	 the	 minority.	 ‘Sensitization’	 means	 publicizing	

issues	to	audiences	of	different	levels	of	receptiveness,	and	encouraging	them	

to	 think	 or	 act	 differently.	 Groups	 seeking	 to	 achieve	 their	 purposes	

peacefully	in	the	social	and	political	world	need	sensitization	skills	in	order	to	

gain	support	from	neutral	groups	and	to	build	solidarity	and	self-con�idence	

(Halpern	2005).
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	'human	rights'	is	very	well	known,	partly	as	a	result	of	activities	by	local	and	

international	NGOs:	

There	is	no	deliberative	discussion	in	the	mainstream	curriculum,	but	some	

may	be	 taking	place	 in	clubs,	which	 tend	 to	 involve	 the	young	people	 in	



‘Then	every	Friday	we	make	them	hold	debates	on	topics	 they	have	

chosen.	We	feel	that	through	that	we	can	promote	human	rights.	We	

are	 trying	 to	 make	 this	 a	 democratic	 society	 where	 the	 rights	 of	

individuals	 are	 respected	 and	 the	 views	 of	 individuals	 are	 also	

respected.’
Urban	Primary	Head	

	
Young	people	are	developing	sensitization	skills	through	after-school	clubs.	

The	arts	are	used	to	convey	social	messages	about	peace,	forgiveness,	and	

girls'	rights	to	education.	NGO	support	has	been	signi�icant	in	this	area:	

'The	peace	club…was	used	to	pass	messages	of	peace.	Advocate	for	peace	
and	…	it	was	easily	taken	up	by	the	admin	at	the	school	because	it	helped	to	
hold	up	the	school	rules,	because	if	they	are	more	peaceful	then	there	will	
be	fewer	strikes…we	reached	out	to	students	through	songs,	drama	and	
debate…'	

Secondary	Teacher	

As	 it	 is	 dif�icult	 to	 assess	 values	 through	 answers	 to	 direct	 questions,	 the	

�indings	 here	 are	 derived	 from	 responses	 to	 indirect	 questions	 about	 life	

choices	 and	 dilemmas	 and	 from	 participant	 observation	 of	 behaviour.	 The	

development	 of	 'procedural	 fairness'	 through	 simpli�ied	 versions	 of	 legal	

processes	may	contribute	to	sustainable	peace.	It	is	contrasted	with	arbitrary	

authority,	and	is	a	common	factor	in	different	legal	traditions	from	around	the	

world.	There	is	evidence	that	schools	are	using	fair	procedure	in	establishing	

rules,	and	in	carrying	out	disciplinary	actions.	

Secondary	Teacher	

'We	give	a	very	clear	hearing…when	a	 student	has	done	 something	

wrong;	we	don't	just	subject	them	to	punishment	before	we	hear	their	

side	of	the	story.'	
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	planning	and	activities,	under	the	guidance	of	a	teacher	'patron'	or	'matron'.	

Secondary	 schools	provide	a	means	 for	 students	 to	 contribute	 to	 school	

improvement	 through	 the	 Uganda	 National	 Students	 Union,	 which	 may	

foster	discussion	skills.	However	only	one	primary	school	in	the	study	has	

any	 such	 form	 of	 representative	 student	 involvement.	 Debating	 is	 well	

established	 in	 the	district,	but	 the	adversarial	and	competitive	approach	

appears	to	favour	super�icial	conclusions	and	a	concentration	on	the	forms	

rather	than	on	the	reality	of	issues:	



Corporal	punishment	is	of�icially	banned,	and	is	generally	in	decline,	though	

not	 entirely	 disappeared.	 Students	 have	 strong	 notions	 of	 procedural	

fairness,	and	do	not	accept	arbitrary	authority	as	the	natural	order	of	things:	

'Some	teachers	believe	in	prefects	without	doing	thorough	
investigation.'	 School	Club	Member

There	 is	 evidence	 too	 of	 some	 democratic	 process	 in	 prefect	 selection	

although	teachers	retain	a	veto:	

'After	 the	campaign,	all	 the	 teachers	will	be	 there	 to	help	counting,	

controlling	the	line,	and	one	teacher	records	the	votes.	The	elections	

are	really	free;	they	can	elect	a	disturbed	child	to	be	a	prefect.	After	the	

election	we	have	a	staff	meeting	and	when	we	see	that	a	child	is	not	�it,	

we	put	him	in	another	post.'		
Primary	Teacher	

There	is	now	a	common	habit	when	they	catch	a	thief,	they	try	to	lynch	

him,	mob	rule,	because	they	say	that	when	you	arrest	a	thief	 in	the	

evening	 you	 see	 the	 fellow	walking	 on	 the	 streets	 and	 so	 they	 take	

action	into	their	hands…	so	here	was	a	young	man	he	was	caught	with	

some	stolen	property	and	they	were	beating	him.	I	said,	“Why	don’t	[…]	

you	take	this	to	the	police	and	they	will	help	you	sort	out	this	issue,	the	

truth	 will	 come	 out...[…]	 He	 may	 be	 innocent,	 let	 it	 be	 proved	

elsewhere”’
Secondary	Teacher	

General	support	for	human	rights	is	important	for	inclusive	citizenship,	

as	 it	 indicates	 a	 belief	 in	 their	 applicability	 to	 different	 groups	 and	

contexts.	 It	 is	quite	possible	 to	know	a	great	deal	about	human	rights	

without	 subscribing	 to	 their	 underpinning	 values.	 Most	 heads	 and	

teachers	think	it	is	important	to	teach	and	learn	about	human	rights,	both	

for	 creating	 a	 better	 learning	 atmosphere	 in	 school,	 and	 for	 personal	

con�idence	 about	 job	 security	 and	 relationships	 with	 superiors:
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This	is	not	to	suggest	that	the	schools	are	models	of	fair	process:	there	is	

evidence	of	infractions	and	unfairness	by	prefects	and	teachers.	Teachers'	

reports	of	 interventions	 in	 the	community	 to	prevent	mob-justice	shows	

their	own	value	of	fair	process,	and	their	sense	of	the	teacher	as	an	example	

to	the	community:	



The	values	of	reciprocity	in	human	rights	have	not	been	well	conveyed,	as	

NGOs	have	concentrated	on	children's	rights	without	putting	them	into	a	

universal	context.	There	is	a	widespread	concern	that	the	language	has	been	

all	about	rights	and	little	about	responsibilities:	

‘Child	 labour	 rights…when	 you	 tell	 them	 to	 help	 you	 doing	 small	

work…in	the	compound	they	say,	“You	are	violating	my	rights.”	They	

don’t	 know	 enough…they	 mix	 up	 responsibilities	 with	 the	

rights…children	 have	 a	 little	 knowledge	 and	 they	 need	 a	 better	

knowledge.’
Primary	Teacher	

It	is	broadly	accepted	that	'education	is	important	for	peace'.	This	is	not	a	
simple	matter	of	attendance	 in	school,	 since	 the	curriculum	can	actually	
promote	division,	hatred	and	war.	The	school	curriculum	can	contribute	to	
sustainable	peace.	I	have	proposed	that	it	may	do	so	through	a	framework	of	
truth-seeking,	reconciliation	and	inclusive	citizenship,	articulated	through	
a	structure	of	knowledge,	skills	and	values.	The	framework	has	been	used	to	
examine	the	work	of	schools	in	a	war-affected	district	of	northern	Uganda.	
The	�indings	serve	to	illustrate	the	framework	at	a	detailed	curricular	level,	
and	 suggest	 the	 extent	 to	 how	 elements	 of	 the	 schools'	 work	 may	 be	
contributing	to	sustainable	peace.	

Conclusion

The	picture	is	mixed.	Although	most	teachers	think	that	it	is	important	to	

teach	the	history	of	the	war,	as	yet	the	schools	are	not	even	teaching	the	

history	of	Uganda	leading	up	to	the	war.	There	is	no	coverage	of	political	

and	 legal	systems	or	contemporary	 issues.	There	 is	some	knowledge	of	

human	rights	but	it	is	concentrated	on	a	narrow	range	and	is	not	based	on	

UN	conventions.	There	is	little	critical	thinking	or	deliberative	discussion,	

as	most	of	the	teaching	is	top-down	transmission	of	information,	usually	by	

rote.	 However	 the	 schools	 are	 fostering	 problem	 solving,	 teamwork,	

debate	 and	 sensitization	 thereby	 supporting	 reconciliation	 and																			

inclusive	 citizenship	 skills.	 They	 are	 making	 positive	 efforts	 to	 foster	

values	of	 equal	 respect,	 sympathy,	 forgiveness	and	procedural	 fairness.
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‘I	am	responsible	for	many	things	and	I	must	protect	the	rights	of	all	the	

teachers	here…	and	protect	the	rights	of	all	(participant’s	emphasis)	

the	children	and	all	the	parents,	and	also	make	sure	they	implement	

their	roles	and	responsibilities.’
Urban	Primary	Head	
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Abstract

Assessment	has	always	been	an	integral	part	of	education.	But,	while	most	

aspects	 of	 education	 have	 undergone	 change	 over	 time,	 assessment	

practices	have	remained	much	the	same.	New	developments	in	education	

have	made	it	compelling	that	we	give	serious	attention	towards	the	issue	of	

assessment	to	enable	all	students	to	learn	well	and	thereby	gain	the	many	

positive	bene�its	of	that	success.

As	grading	is	an	exercise	in	professional	judgement,	it	is	important	to	use	the	

most	appropriate	and	recognized	tools	in	its	measurement.	The	two	main	

assessment	categories	are	known	as	 'normative'	and	'criterion	based'.	In	

normative	grading,	students	are	compared	and	ranked	in	relation	to	one	

another.		In	the	criterion	based	assessment	model,	students	are	assessed	

according	to	speci�ic	learning	criteria.		This	gives	the	students,	teachers	and	

parents	 the	 opportunity	 to	 identify	 strengths	 and	 weaknesses	 and	 act	

accordingly.

International	 Baccalaureate	 is	 an	 educational	 programme	 that	 has	

successfully	 implemented	 the	 criterion	 based	 assessment	 model	 in	 the	

delivery	 of	 their	 curriculum.	 Grade	 descriptors	 are	 identi�ied	 for	 each	

subject	and	the	grading	is	aligned	to	a	pre-determined	achievement	level.	

This	 system	 is	 better	 suited	 to	measure	 learning	 progress	 and	 it	 offers	

helpful	information	for	future	development	of	each	child.

Assessment	process

“Examinations	are	formidable	even	to	the	best	prepared,	for	the	greatest	

fool	may	ask	more	 than	 the	wisest	man	can	answer”	 said	Charles	Caleb	

Colton.	Most	students	dread	the	word	'examination'	and	many	are	of	the	

view	 that	 examinations	 are	 a	 necessary	 evil.	 However,	 summative	
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assessment	 has	 become	 an	 integral	 part	 of	 instructional	 education.	

Summative	 assessments	 are	 generally	 used	 to	 assign	 students	 a	 course	

grade	with	the	idea	of	summarizing	what	the	students	have	learnt	and	to	

know	whether	the	material	has	been	understood	well.	In	short,	it	is	meant	

to	 determine	 whether	 or	 not	 the	 goals	 of	 education	 are	 being	 met.

In	 Sri	 Lanka,	 the	 secondary	 education	 culminates	 with	 the	 General	

Certi�icate	of	Education	(Ordinary	Level	and	Advanced	Level)	examinations.	

In	India	the	All	India	Secondary	School	Examination	(AISSE)	is	conducted	

after	class	10	which	determines	the	pursuing	of	higher	education.	In	China	

the	National	Higher	Education	Entrance	Examination,	commonly	known	as	

GAOKAO	 is	 a	 prerequisite	 for	 entrance	 into	 most	 higher	 education	

institutions.	A	good	proportion	of	such	examinations	in	different	countries	

in	 the	 world	 are	 standardized	 tests	 which	 are	 norm	 referenced.	 Norm	

referenced	 tests	 are	 designed	 to	 compare	 and	 rank	 the	 candidates	 in	

relation	to	one	another.	An	average	is	determined	through	statistical	means	

and	each	candidate's	performance	is	compared	with	this	average	thereby	

awarding	a	 letter	grade	such	as	A,	B,	C,	D	&	E	according	to	the	set	grade	

boundaries.

Grading	can	be	divided	into	two	broad	categories	named	as	'normative'	and	

'criterion	based'.	Normative	grading	comes	from	the	belief	that	intelligence	

too	�its	the	'normal	curve'.	In	other	words,	most	students	will	be	of	average	

intelligence	 and	 there	 will	 be	 a	 few	 who	 are	 below	 or	 above	 what	 is	

considered	 average.	 In	 criterion	 based	 grading,	 students	 are	 assessed	

according	to	speci�ic	learning	criteria.	The	main	difference	between	them	is	

that	the	student	achievement	is	measured	against	standards	under	criterion	

based	grading	rather	than	against	other	who	are	being	assessed.	According	

to	Sir	Walter	Raleigh	“No	instrument	smaller	than	the	world	is	�it	to	measure	

men	and	women:	Examinations	measure	examinees”.	Grading	is	an	exercise	

in	professional	judgement	and	therefore	is	a	subjective	process.	Therefore,	

it	is	important	to	use	the	most	recognized	and	appropriate	tools	to	collect,	

evaluate	 and	 communicate	 students'	 achievement	 or	 performance.	 As	

Vauvenargues	aptly	stated	“People	are	not	to	be	judged	by	what	they	do	not	

know,	but	by	what	they	do	know	and	the	manner	in	which	they	know	it”.

The	 modern	 educational	 trend	 is	 to	 move	 away	 from	 norm-referenced	
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assessment	 and	 to	 introduce	 criteria-based	 assessment	 models	 where	

assessment	 is	 based	 upon	 pre-established	 learning	 objectives.	 In	 a	

criterion-referenced	 test	 the	 purpose	 is	 not	 to	 rank	 each	 student	 with	

respect	to	the	achievement	of	others	but	to	determine	whether	each	student	

has	achieved	speci�ic	skills	and	concepts.	It	offers	qualitative	descriptors	

indicating	 the	 level	 of	 achievement	 in	 meeting	 the	 learning	 objectives	

without	discriminating	between	the	high	and	low	achievers.	According	to	

the	assessment	expert	Grant	Wiggins,	 the	criteria-based	assessment	 is	a	

superior	 model	 as	 it	 requires	 greater	 student	 involvement,	 with	 the	

intention	 of	 developing	 student	 processes	 in	 critical	 thinking,	

metacognition	and	re�lection.	

The	 International	 Baccalaureate	 (IB)	 is	 an	 example	 of	 a	 recognized	

educational	programme	which	follows	the	criterion-referenced	assessment	

model.	It	has	the		 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	Primary	Years	Programme	(Grades	1	to	5),	Middle	Years	

Programme	(Grades	6	to	10)	and	the	Diploma	Programme	(DP)	in	the	�inal	

two	years	of	secondary	education.	Right	through,	the	student	results	are	

determined	by	performance	against	set	standards,	not	by	each	student's	

position	in	the	overall	rank	order.	In	the	DP,	students	follow	6	subjects:	3	at	

higher	level	and	3	at	standard	level.	This	allows	students	to	go	into	more	

depth	in	their	preferred	subject	areas,	while	requiring	them	to	continue	to	

study	in	other	areas	providing	�lexibility	if	they	are	to	change	their	views	on	

future	areas	of	study.	In	addition,	the	students	also	follow	a	course	of	theory	

of	knowledge	which	guides	them	to	re�lect	critically	on	how	they	know	and	

what	 they	 believe	 to	 be	 facts	 or	 truth.	 Each	 student	 also	 completes	 an	

extended	essay	which	offers	them	an	opportunity	to	conduct	an	in-depth	

study	of	a	topic	of	special	interest.	This	provides	excellent	preparation	for	

independent	study	at	university	level.	All	DP	students	are	also	required	to	

take	part	in	some	artistic	activity,	sport	activity	and	a	community	service	

project.

	The	assessment	is	carried	out	through	external	and	internal	components.	

Examinations	form	the	basis	of	external	assessment.	Internal	assessment	

consists	 of	 in-school	 assessment	 tasks	 marked	 by	 their	 teachers	 and	

moderated	by	IB	examiners.	The	main	principles	governing	this	criterion	

based	model	are	as	follows:

· Assessment	is	holistic	and	�lexible,	taking	into	account	different	
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In	the	IB	programme,	numerical	grades	are	offered	according	to	criterion-

referenced	descriptors.	 Students	 receive	 grades	 for	 each	 subject	 ranging	

from	 1	 to	 7,	 with	 7	 being	 the	 highest.	 The	 highest	 score	 for	 6	 subjects	

therefore,	 is	 42.	 Theory	 of	 knowledge	 and	 extended	 essay	 components	

contribute	3	 additional	points,	 bringing	 the	 total	 to	45.	A	 student's	 �inal	

Diploma	result	is	made	of	the	combined	scores	and	it	is	awarded	to	students	

who	gain	at	least	24	points.	As	an	example,	the	top	grade	achievable	in	Grade	

12	for	mathematics	has	the	following	descriptors:
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							learning	styles,	abilities	and	aptitudes.

· Assessment	is	comprehensive,	using	a	balanced	range	of	strategies	and	

methods,	and	formative	and	summative	approaches.

· Assessment	is	fair	and	reliable	in	drawing	conclusions	based	upon	a	

range	of	evidence	from	a	wide	range	of	tasks	and	activities.

· Assessment	is	transparent,	based	upon	objective	criteria	which	are	

made	clear	to	students	in	advance.

							-	 Demonstrates	a	thorough	knowledge	and	understanding	of	the	syllabus.

-	 Successfully	applies	mathematical	principles	at	a	sophisticated	level	in	

a	wide	variety	of	contexts.

-	 Successfully	uses	problem-solving	techniques	in	challenging	

situations.

-	 Recognizes	patterns	and	structures,	makes	generalizations	and	

justi�ies	conclusions.

-	 Understands	and	explains	the	signi�icance	and	reasonableness	of	

results	and	draws	full	and	relevant	conclusions.

-	 Communicates	mathematics	in	a	clear,	effective	and	concise	manner,	

using	correct	techniques,	notation	and	terminology.

-	 Demonstrates	the	ability	to	integrate	knowledge,	understanding	and	

skills	from	different	areas	of	the	course.

-	 Uses	technology	pro�iciently.



Assessment	 for	mathematics	 courses	 in	 all	 years	 of	 the	 programme	 is	

criterion-related,	 based	 on	 four	 equally	 weighted	 assessment	 criteria.	

How	it	is	applied	with	Grade	10	mathematics	is	shown	below:
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Assessment	is	closely	aligned	with	the	written	and	taught	curriculum.	Each	

strand	from	the	mathematics	curriculum	has	a	corresponding	strand	in	the	

assessment	 criteria.	 Figure	 below	 illustrates	 this	 alignment	 and	 the	

increasingly	 complex	 demands	 for	 student	 performance	 at	 higher	



Achievement level Level descriptor

The student does not reach a standard described by
any of the descriptors
below.

The student  is able to:

The student  is able to:

The student  is able to:

The student  is able to

select appropriate mathematics when solving
simple problems in familiar situations

select appropriate mathematics when solving
more complex problems in familiar situations

select appropriate mathematics when solving
challenging problems in familiar situations

select appropriate mathematics when solving
challenging problems in both familiar and
unfamiliar situations 

apply the selected mathematics successfully
when solving these problems

apply the selected mathematics successfully
when solving these problems

apply the selected mathematics successfully
when solving these problems

apply the selected mathematics successfully
when solving these problems

generally solve these problems correctly in a
variety of contexts.

generally solve these problems correctly in a
variety of contexts.

generally solve these problems correctly in a
variety of contexts.

generally solve these problems correctly in a
variety of contexts.

select appropriate
mathematics when solving
problems in both familiar and
unfamiliar situations 

apply the selected
mathematics successfully
when solving problems

solve these problems correctly in a
variety of contexts.

i

ii

iii

i

ii

iii

i

ii

iii

i

ii

iii

i

ii

iii

0

1-2

3-4

5-6

7-8

A Knowing and
understanding

At the end of year 5,
students should be able to:
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	achievement	levels,	considering	Grade	10	mathematics	as	an	example.		For	

each	 criterion,	 the	 descriptors	 are	 identi�ied	 that	 matches	 with	 the	

achievable	grade	level.

More	 than	4000	schools	 in	 the	world	have	chosen	 to	 teach	 International	

Baccalaureate	 programmes,	 with	 their	 unique	 academic	 rigor,	 excellent	

preparation	for	university	studies	and	the	emphasis	on	student's	personal	

development.	In	Sri	Lanka,	the	only	school	that	offers	this	programme	is	the	

Overseas	School	of	Colombo.	

I	feel	that	the	time	is	ripe	to	gradually	introduce	criterion	based	assessment	

in	our	local	schools	as	these	are	better	suited	to	measuring	learning	progress	



than	norm-referenced	exams.	 	Further,	they	can	provide	information	that	

can	be	used	to	improve	teaching	and	school	performance.	They	are	fairer	to	

students	 too	 as	 relative	 performances	 are	 not	 considered	 and	 the	

achievement	 is	 evaluated	 against	 an	 established	 set	 of	 criteria.	 Albert	

Einstein	wrote	“Everybody	is	a	genius;	but	if	you	judge	a	�ish	by	its	ability	to	

climb	a	tree,	it	will	live	its	whole	life	believing	that	it	is	stupid”.
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Abstract

The	 teacher	 plays	 a	 major	 role	 in	 the	
education	system.	The	objective	of	this	study	was	
to	examine	the	characteristics	of	teachers	and	to	
the	make	them	more	effective	by	using	proper	
methods	 of	 teaching.	 The	 effective	 teaching	
model	 identi�ied	 by	 Barwani	 et	 al.	 (2012)	 has	
been	 used	 for	 the	 conduct	 of	 this	 research	 by	
formula t ing 	 the 	 f ramework 	 requ i red .	
Kuliyapitiya,	Nikaweratiya,	Maho	and	Puttalam	
education	divisions	in	Kurunegala	and	Puttalam	
districts	have	been	selected	to	collect	the	data.	
The	 sample	 for	 the	qualitative	 approach	 study	
consists	 of	 forty	 teachers	 and	 these	 teachers	
were	 observed	 while	 they	 were	 engaged	 in	
teaching	 to	 �ind	 out	 the	 characteristics	 of	 an	
effective	teacher.	The	data	analysis	was	carried	
out	 according	 to	 the	 established	 qualitative	
research	 methodologies.	 According	 to	 the	
results	 of	 the	 observations	 those	 who	 enter		
teaching	 say	 that	 they	 need	 to	 have	 a	 broad	
knowledge	 about	 the	 profession,	 and	 that	 the	
development	of	required	characteristics	to	be	an	
effective	 teachers	 is	 the	 responsibility	 of	 the	
profession		established.	

Key	words:	Effective	teacher,	Characteristics
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M,odhS .r= ejrfhl= i;= úh h;q = .K= dx.
,lIa ua ka fjälla drf.a

fcHIGa  lÓldpd¾h iudchS  úoHd wOHhk wxYh
wOHdmk mGS h fld<U úYja úoHd,h

wd¾' ti'a  fl'a  fla O¾uirs s
wOHdmk o¾Ykm;s mdGud,dj ^2012/MPhil/05&

wOHdmk mGS h fld<U úYja úoHd,h

ixlaIsma;h

rgl wkd.;h" wNsjDoaêh" hymeje;au ia:dms; lsÍug yd iqrlaIs; lsÍug 

wfmalaIs; <ud mrmqfrys j.lSu .=rejreka fj; mj;sk neúka iuia; wOHdmk 

moaO;sfha ld¾hNdrh bgq lrkafka tys jeo.;a u N+ñldj Wiq,k .=rejrhd h' ta wkqj 

wOHdmkfhka wfmalaIs; wjika M,h ieliSfuys j.lSu r|d mj;skafka .=rejrhd 

fj; h' fï ksid .=rejreka yqfola kdñlj fkdj lemS fmfkk iqúfYaIS .=Kdx.j,ska 

hqla;ùu b;d jeo.;ah' wOHhkfha wNsu;d¾:h jQ M,odhS .=rejrfhl= i;= úh hq;= 

.=Kdx. y÷kd .ekSug n¾jdkS we;=`M msßi	(Barwani	et	al.2012) y÷kajd ÿka  M,odhS 

b.ekaùï wdlD;sh Ndú; lrk ,os' jhU m<df;a l=reKE., yd mq;a;,u hk osia;%slal 

folg wh;a l=,shdmsáh" ksljeráh" uyj yd mq;a;,u hk wOHdmk l,dm wOHhkfha 

o;a; /ia lsÍu i`oyd f;dard .kakd ,oS' .=Kd;aul m%fõYh wkq.ukh l< 

m¾fhaIKfha ksheosh .=rejreka 40 fofkl=f.ka yd úÿy,am;sjreka 08 fofkl=f.ka 

iukaú; úh' ksheosfha .=rejreka 40 fokd bf.kqï b.ekaùï l%shdj,sfha fhoS isáh oS 

ksÍlaIKhg ,la úh' o;a; úYaf,aIKh lrkq ,enqfõ .=Kd;aul m¾fhaIK 

l%ufõoj,g wkqjhs' M,odhS .=rejrfhl= i;= úh hq;= .=Kdx. f,i ukd .=re 

fm!reIh" ldreKsl nj" ksrjq,a ikaksfõokh hk ldrKd y÷kd .kakd ,os' .=rejreka 

úiska ;ju;a kj b.ekaùï l%uj,ska ÿria idïm%odhsl yd ukao.dó b.ekaùï l%u mka;s 

ldur ;=< Ndú; lrk nj;a" mka;s ldurh ;=< yd mka;s ldurfhka msg; 

l%shdldrlïj, oS .=rejreka yd isiqka w;r hym;a m%cd in`o;d mj;sk nj fuka u 

hym;a m%cd in`o;d bf.kqï b.ekaùï l%shdj,sh id¾:l lr .ekSug yelshdj mj;S ' 

fï wkqj kjl .=rejreka m;a lsÍfïoS ta i`oyd jD;a;Sh iqÿiqlï yd .=re mqyqKqj iys; 

b.ekaùfï iqúfYaIS yelshdfjka hq;a úfYaI msßila m;a lsÍug foaYmd,{hska" 

m%;sm;a;s iïmdolhska" wud;HdxY $ m<d;a $ fldÜGdi uÜgñka lghq;= lrk wOHdmk 

ks,OdÍka" .=re wOHdm{hska wdoS wOHdmkh iïnkaO by< ;Skaÿ ;SrK .kakd msßia 

úiska m%;sm;a;s iïmdokh lsÍug fhdackd l< yels h' tfia u kjl .=rejreka ;u 

jD;a;Sh f,i .=re jD;a;Sh f;dard .ekSfïoS .=re N+ñldj ms<sn`o mq¿,a oelaulska hq;= j 

tu jD;a;shg msúish hq;= njg;a iEu .=rejrfhl= úiska u M,odhS yd ld¾hlaIu 

.=Kdx.j,ska hq;= .=rejrhl= ùug wjYH iqÿiqlï imqrd .ekSug Wmßu jYfhka 

Wkkaÿ ùu yd ta fjkqfjka lghq;= l< hq;= njg;a fhdackd l< yels h'
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ye|skaùu

f,dalh jvd hym;a ia:dkhla njg m;a lsÍu i|yd jk w;HjYH idOlh 

jkqfha wOHdmkhhs' wOHdmkh Education	hkq bÈßhg fhduq lsÍula" u. fmkaùula 

hk w¾:h fokakls' mqoa.,hl=f.a iyc yelshdj mQ¾K ixj¾Okhla lrd ksjerÈ j 

fhduq lsÍfï yelshdj wOHdmkh i;= fú' ̂ pkaø"Chandra,2010)

.=rejreka YsIHhkaf.a Ôú;j, iïNjk j¾Ij, § Tjqkag ±kqu ,nd fokakka o 

Tjqkaf.a m%Odk iudcdkqfhda. ldrlhka o nj cd;sl wOHdmk fldñIka iNdj ̂ 2003& 

olajd we;' ta wkqj rgl wkd.;h" wNsjDoaêh" hymeje;au ia:dms; lsÍug yd 

iqrlaIs; lsÍug wfmalaIs; <ud mrmqfrys j.lSu .=rejreka u; mj;sk neúka iuia; 

wOHdmk moaO;sfha ukd ld¾hNdrh bgq lrkafka tys jeo.;au N+ñldj Wiq,k 

.=rejrhd h'

.=re hkq w÷r m<jd yrskakd" wdf,dalh ,nd fokakd hk w¾:h fohs' fï ksid 

isiqka ;=< keK myk o,ajd Tyq ;=< we;s wkaOldrfha ;sñr mg,hka brd oeóu 

.=rejrhdf.a we;s mru ld¾hh nj w;=fldard< ̂ 1996'44& fmkajd oS we;'

frdfIkaIhska yd *¾iaÜ (Roshenshine	&	 Furst,1973)	YsIH idOkhg n,mdk 

.=re .;s,laIK 05la f,i Wkkaÿj ^.=re iyNd.S;ajfha oS WfoHda.h&"ld¾hlaIu 

fhduq lrùu ^ld¾h osYdk;snj& .=re ld¾hfha meyeos,snj ^ld,h" úYajikShnj& 

b.ekaùfï l%uj, úúO;ajh yd iïmQ¾K úIhud,dj b.ekaùu i|yd .=rejrhd úiska 

YsIHhdg wjia:dj imhkq ,eîu" hk ldrKd fmkajd oS we;'

;u jD;a;sh uekúka bgq lsrSfï oS ;u fufyjr (Mission)	lrd hdu jeo.;a nj;a 

.=rejrhl= mka;s ldurh ;=< M,odhS  núka hq;= ùu mdi,ska msg; iudcfha oS mjd Tyq 

fyda weh b;d Yla;su;a ñksil= (Well-	adjusted	human	being)	njg m;a lrk nj;a 

b.ekaùu jD;a;shlg jvd jeä fohla fyj;a udkqISh;ajh úYd, jYfhka okjkakla 

(human	dimension	of	teaching)	úh hq;= nj;a .=rejrhl= f,i YsIH cSú;h yryd 

.uka lrñka okakd foa Ndú; lrk l< yels foa f;areï .ekSu mka;s ldurh bosrsfha 

isg f.k isákjdg jvd jákd nj;a iafyï yd fldÜ,¾ (Zhem	and	Kottler,	1993.15)	

fmkajd fo;s'

Wla; Wmqgd .ekSï j,ska meyeos,s jkafka .=rejrehd hkq iuia; wOHdmk 

moaO;sfha jeo.;a u N+ñldjla orkakd nj h' ld¾hlaIu .=rejrhl= kï iuia;h 

ms<sn| ±kqj;aNdjhlska hqla; ùu w;HjYHh' Tyq wdo¾Yhg .ksñka YsIH m%cdj Tyq 

miqmiska meñfKa' fï ksid ;udf.a ld¾hlaIuNdjh m%o¾Ykhg bv ,efnk ´kE u 

wjia:djl th m%o¾Ykh l< hq;= h' ta i|yd iQodkï ù isáh hq;= h' idudkH ;;ajfha 

isg úfYaI ;;ajhka fuka u mka;s ldurfha isg f,dalh ;=< foda,kh jk ish,a, 

ms<sn| Wiia idudkH ±kqula Tyq i;= ùu fuys § iqúfYaIS fldg ±laúh yels h'
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f*d,a a (Faull,2012) M,odhS .r= ejrfhl= k¾s udKhg fy;a = jk ldrKd f,i 

Quality	 Teaching	 Model	 yd Dispositional	 Cluster	 Model	 	 	 wdY%fhka M,odhS 

.r= ejrfhlf= .a jD;;a uS h yd jD;;a uS h fkdjk .K= dx. wkdjrKh lr f.k we;' 

.r= ejrekfa .a oekuq  li= ,;d yd kms Kq ;d jD;;a uS h .eg¨ mj;ks  nj;a YIs H idOkh yd 

.K= d;ua lNdjh m<s ns | j ne÷Kq wNfs hd.a d;ua l .eg¨ nj;a k.s ukh lr we;'M,odhS 

.r= ejrfhl= k¾s udKhg fy;a = jkfa ka lu= k ldrKd o hkka  j;ua ka m¾fhIa Kfhka o 

wkdjrKh lr f.k we;'

uef,aishdj wdY%s; j woajdf,a (Aewale,2013)	 jvd fhda.H yd M,odhS 

.r= ejrfhl= k¾s udKfha oS yd ixj¾Okfha oS M,odhS b.ekùa ulg WÑ; ,lIa Khla 

f,i .r= e fm!reIh iïnkOa  j 1000l khs eohs la iy;s  j mY% ka dj,"S  iïuLq  idlÉPd yd 

,Ås ; jd¾;d Tifa ia iÿs  lrkq ,enQ m¾fhIa Khl o"S  úIh oekuq " p¾hdj yd 

ikka fs õokh jk ldrKd mk;a s ldurfha M,odhS b.ekùa ula i|yd jvd fhd.a H nj " 

c¾k," wOHdmk iÕrd" miq ;a ld," wk;a ¾cd,h yd úoH;q a b.ekùa ï Tifa ia oekuq  

hdj;ald,Sk lr .ekSfï yelshdj .=rejreka i;= jk nj o .=rejrfhl=" 

ud¾f.dma foYa lfhl"=  fouõmfs hl= f,i Rcq yd jl% n,mEula .r= ejrhd fj; mj;ks  

nj o fyd| yd fhd.a H f;dr;r= e yd w¾:dkúa ; f;dr;r= e YIs Hhks a fj; yjq udre lrs fS ï 

jeo.;la u;a ta wkjq  úi;a rd;ua l ixLHdkh Tifa ia M,odhS b.ekùa ula i|yd 

khs eofs hka 45]la ikka fs õokh wjYH njg;a 30]la p¾hdj jeo.;a njg;a 25]la úIh 

oekuq  jeo.;a njg;a tlÕ jQ nj;a wkdjrKh lr f.k we;' wOHhkfhka 

.r= ejrhdf.a p¾hdj" .r= ejrhd oerhs  h;q = úúO Nñ+ ld fuka u  .r= ejrhdf.a úIh 

oekuq  j¾Okhg kùk ;dlIa Kh Ndú;fha jeo.;la u m<s ns | j wkdjrK  bors ms ;a lr 

we;' fuu ldrKd j;auka m¾fhaIKfha wOHhk rdu qj yd inef| a '
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yelaiaúÜia (Haskvitz,	 2005)	.=rejrhl=f.a .;s,laIK 11 la (Top	 Eleven	

Traits	of	a	good	teacher)	iEySulg m;a fkdùu ^ks;r u w¨;a foa bf.kSug we;s 

leue;a;&" Wiia wfmalaIK iys; nj" ksoyi ks¾udKh lsrSu" oekqu iys; nj" 

udkqISh nj" ;SlaIK nqoaêh" kuHYS,S nj" m%shukdm nj" .fõIKfhka f;dr j tlÕ 

fkdùu" mrslaIdYS,Snj iy ukd ikaksfõokh" f,i tu .;s,laIK olajd we;' 

yelaiaúÜia (Haskvitz,	 2005)	 fmkajd ÿka ldrKd 11 ;=< .=rejrfhl=f.a iuia; 

N+ñldj ksrEmKh flf¾' kj okqu fidhd hEug ksrka;r leue;a; .=rejrhd i;= úh 

hq;= h' .=rejrfhl=g mej;sh hq;af;a fiajd ld,h §¾> ùfuka jeä jk jegqma j¾Olh 

ms<sn| wfmalaIdjla fkdfõ' idudkH mqoa.,fhl=g jvd Wiia wfmalaId .=rejrfhl= 

i;=j mej;Su w;HjYHh' thg fya;=j isiqka ish Ôú;h yev.iajd .kafka" ilia lr 

.kafka ;udg wOHdmkh ,nd fok .=rejrekaf.a Ôú; foi n,d h' .=re Ôú;h ;=<ska 

udkqIShNdjh úoyd ±laùu w;HjYH h' wjYH úfgl kuHYS,S ùug yels ùu o 

.=rejrhl= i;= j ;sìh hq;= ,laIKhls' .fõIKYS,S yd úpdrYS,S nqoaêh" 

mßlaIdYS,SNdjh fuka u m%shukdmNdjh o .=rejrfhl= flfrys úh hq;= nj 

yelaiaúÜia fmkajd§ we;' j;auka wOHhkfha o uQ,sl wNsu;d¾:h .=rejrekaf.a 

.=Kdx. fidhd ne,Su h'
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mqoa.,hl= i;= .=Kdx. hkq Tyqf.a fyda wehf.a iuia; Ôú;hhs' .=rejrhl= 

f,i nyq N+ñldjka yd mq¿,a ld¾hNdrhka bgq lsÍfï § .=rejrhd ldhsl j fukau 

udkisl j o ;Dma;su;a ùfï m%udKfhys jvd jeä jdish yd jrm%idoh ysñ jkafka YsIH 

m%cdjgh' .=rejrfhl= i;= úh hq;= .=Kdx. Yla;su;a yd Okd;aulj ;sîfï ;;ajh 

by< ;sfnk ;rug wkd.; oyila Ôú; M, .ekafjkq we;' .=rejreka mdi,a 

wOHdmkfha .=Kd;aulNdjh yd by< idOkh <`.d lr §fï j.lSfï ksr; m%uqL 

mqoa., odhl;ajh olajkafkda fj;s' Tjqkaf.a b.ekaùï l%shdj,sh muKla fkdj iuia; 

.=re Ôú;fha .=Kdx." ,laIK Rcq j fyda jl% j n,mdkq ,nkafka YsIH Ôú;h flfrys 

h' iuld,Sk m¾fhaIK" jd¾;d yd isoaëka wkqj .=re N+ñldfõ ±ä yd lemS fmfkk 

miqnEula ±lsh yelsh' tksid M,odhS .=rejrfhl= i;= úh hq;= .=Kdx. y÷kd .ekSu  

ms<sn`oj wOHhkfha flakaøSh wjOdkh fhduq lrkq ,efí'

f.da,ShlrKh ksid cd;Hka;r iudch fj; jvd;a újD; fjñka isák 

jljdkqjl wOHdmkfha ld¾hNdrh foaYSh wjYH;d ms<sn| j muKla i,ld n,d 

fkdj cd;Hka;r wjYH;d imqrd,sh yels wkaofï mqoa.,hska ks¾udKh lsrSu b;d 

jeo.;a lghq;a;ls' Y%u fjf<| fmdf<ys wkd.; b,a¨u imqrd,Su" rgl ck;dj 

nqoaêu;a msrsila njg m;a lsrSu fuka u fjkia jk f,dalfha wjYH;d wkqj 

yev.eiSug;a wOHdmkh bjy,a fõ' fuu ish¨ ldrKd .=re ld¾hNdrh yd r|d 

mj;sk neúka fuu ;;ajh ;=< .=rejrhdf.aa N+ñldj yd ne÷Kq ld¾hNdrh iq¿mgq 

fkdfõ' .=rejrhd lghq;= lrk wdldrh" mrsirh wdYs%; l%shdldrlï W;af;ackh 

lsrSu fyda ksfYaOkh lsrSu hk ish,a, .=rejrhdf.a .=Kdx. flfrys ne|S mj;sk yd 

n, mj;ajk ldrKd fõ' ta wkqj lsishï mqoa.,fhl=f.a iqúfYaI ,laIK pß;dhkh 

(characterization)	i|yd idudkH ±kqfuka jgyd .; fkdyels  p¾hd yd yeisÍï rgd 

y÷kd .ekSug;a ms<shï fh§ug;a M,odhS .=rejrfhl= i;= úh hq;= .=Kdx. y÷kd 

.ekSug;a fuu m¾fhaIKh bjy,a fú'

l%ufõoh 

i;H wkdjrKfha § w¾: ú.%yd;aul wdlD;sh (Interpritavisim)	Tiafia 

f.dvke`.=Kq .=Kd;aul m%fõYh wod< lr f.k m¾fhaIK wruqK bgq lr .ekSug 

ie,iqï lrk ,os' udkj j¾.hd iajNdjfhka úIhdkqnoaO j yd iú{dksl j mj;sk 

nj;a udkj p¾hdj Tjqkaf.a in|;d f,dalfha ±kqu úiska fjkia lsÍïj,g ,lajk 

nj;a w¾: ú.%yd;auljdofha úia;r flfrk nj úial¾ (Wisker,	2008.69)	olajhs'

wOHhkfha wruqK

M,odhs .=rejrfhl= i;= úh hq;= .=Kdx. y÷kd .ekSu



.=Kd;aul m¾fhaIK" udkj yeisÍï iïnkaOj jd.a úia;rhka yd m%ldY" 

meyeos,s lrkq ,nk w;r bka ksfhdackh lrkq ,nk ksheosh iu`. oeä j i,ld 

ne,Sug yelshdjla mj;sk nj;a jvd jeä iudc Ndú;hka (Social	 Practices)	

iïnkaOfhka keUqre;dfjka yd iúia;rd;aul úia;r imhk w;r iyNd.s jkakkaf.a 

w;a±lSï yd f,dalh iïnkaO j Tjqkaf.a ±lau bÈßm;a lsÍu i|yd fhdod .kakd nj 

celaika (Jackson,	 1995.17)	 fmkajd oS we;s woyia o m¾fhaIKh .=Kd;aul 

m%fõYfhka lsrSug u.fmkajk ,os'

m¾fhaIKfhys wruqK jQfha .=rejrekaf.a .=Kdx. y÷kd .ekSuhs' tys oS 

.=rejrekaf.a yeisrSï" m%ldY" wdl,am m%o¾Ykhùï fuka u m%;spdr oelaùï u.ska 

.=re .=Kdx. y÷kd .ekSug wjia:dj ,enqKs' fuys oS wOHhkfha ixl,am rduqj i|yd 

n¾jdkS we;=`M msßi (Barwani	et.	al.	2012)	y÷kajd ÿka  M,odhS b.ekaùï wdlD;sh 

Ndú; lrk ,os' M,odhS b.ekaùï wdlD;sfhka úuid nef,kafka mqoa., .;s,laIK" 

b.ekaùfï l%u" m%cd in|;d" jD;a;Sh .=Kdx." Ydia;S%h .=Kdx. yd ;SrK .ekSfï 

l=i,;d hk ldrKd 06 ms<sn|j hs' fïjd j;auka wOHhkfha ;=< M,odhS .=rejrfhl= 

i;= úh hq;= .=Kdx. f,i i,lk ,os' ta wkqj by; ldrKd 06 iïnkaOfhka ksheosfha 

.=rejreka 40 fokd tla wfhl= fojr ne.ska mka;s ldurfhaoS bf.kqñ b.ekaùï 

ls%hdj,sfhys ksr; wjia:djka 80l oS m¾fhaIlhd úiska ksrSlaIKhg ,la lrk ,os' 

.=rejreka ksrSlaIKh lsrSfï oS fld<U úYajúoHd,fha mYapd;a Wmdê wOHdmk 

ämaf,daud mdGud,dj, m%dfhda.sl b.ekaùu wëlaIKh yd we.hSu i|yd Ndú; lrkq 

,nk we.hSï m;%h o Wmfhda.S lr .kakd ,os' fuu we.hSï m;%hg wu;r j 

ksrSlaIKfha oS m%o¾Ykh jQ .=re .=Kdx. .=Kd;aul o;a; úYaf,aIKfha oS Ndú; 

lsrSug yels úh' tu o;a; wOHhkfha f;aud f.dv k.d .ekSug;a M,odhS 

.=rejrfhl= i;= úh hq;= .=Kdx. f,i kï lsrSug;a bjy,a úh' 

wOHhkfha ksheosh f,i Y%S ,xldfõ rcfha mdi,a 9905l fiajfha fhfok .=re 

Nj;=ka w;ßka ifya;=l ksheoslrKh ;=<ska f;dard .;a úÿy,a 08l .=rejreka 40 

fofkl= odhl lr .kakd ,os ̂ 1 jk j.=j&'          

ksheÈh

 

l,dmh mdi,a ixLHdj .=rejreka ixLHdj 

1AB	 1C	 1AB	 1C	
mq;a;,u  

l=,shdmsáh 

ksljeráh 

uyj 

     01 

     01 

     01 

     01 

   01 

    01 

    01 

    01 

05 

05 

05 

05 

05 

05 

05 

05 
tl;=j      04     04 20 20 

 

1 jk j.=j ( ksheosh
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wOHhkfha iSud 

 Y%S ,xldfõ mdi,a .=rejre ish¨ fokd u wOHhkhg yiq lsÍu wiSre neúka 

jhU m<df;a mq;a;,u yd l=reKE., hk Èia;%slal 02 ys wOHdmk l,dm 04 la muKla 

ksheÈhg we;=<;a lr .ekSu;a f;dard .kakd ,o l,dmj,ska 1AB	yd 1C	mdi,a 08la 

muKla ksheÈhg we;=<;a lr .ekSu;a Y%S ,xldfõ ia:dms; isxy," fou<" cd;Hka;r 

^bx.%Sis udOH m%uqL& mdi,aj,ska rcfha isxy, NdId udOH mdi,a muKla f;dard .ekSu;a 

úYajúoHd, wdpd¾h" uydpd¾hjreka" foaYlhka" fm!oa.,sl mka;s mj;ajkakka" fmr 

mdi,a .=rejreka wd§ iuia; .=rejreka w;ßka ifya;=l j f;dard .kakd ,o rcfha ñY% 

mdi,a .=rejreka 40 fofkl= ksheÈh i|yd f;dard .ekSu;a wOHhkfha iSud h'

o;a; /ia lsrSug m%:ufhka l,dm wOHdmk wOHlaIljreka yuq ù mdi,aj,ska o;a; 

/ia lsrSug wjir ,nd .ekSfuka wk;=re j ksheos mdi,a 08ys úÿy,am;sjreka oekqj;a 

lsrSu yd m¾fhaIK ld¾hhg wjir ,nd .kakd  ,os' úÿy,am;s wjirh u; wkOHhk 

ld¾h uKav,h fj;ska ksheosfha .=rejreka iïnkaO m%d:ñl f;dr;=re ^.=re 

f;dr;=re f,aLk uÕska& ,nd f.k tu .=rejreka uqK .eiS wOHhk wruqKq meyeos,s 

lr o;a; /ia lsrSug wjYH in|;d f.dv kÕd .kakd ,os' o;a; /ia lsrSu mka;s 

ldur ksrSlaIKh ;=<ska wdrïN úh' ksrSlaIKfhka o;a; /ia lsrSfï fuj,ula f,i 

fhdod .ekSfï  oS m¾fhaIlhd tu mrsirfha fldgialrefjl= f,i fmkS isákafkl= 

njg m;a fõ' ta wkqj tu mrsirfha mj;akd ;;a;ajh mj;akd wdldrhg fmkajd oSug 

ksrSlaIKh jvd fyd| fuj,ula fõ' ksrSlaIKhg ,la l< .=rejreka yd M,odhS 

.=rejreka w;r we;s .=Kdx. ms<sn| j .eUqre .=Kd;aul f;dr;=re ,nd .ekSfï 

wjYH;dj bgq lr .ekSug ñka wfmalaId lrk ,os' 

o;a; /ialsrSu yd úYaf,aIKh

 11 jk fYK%A fs ha ixs y, NdIdj" bx.i%S "s  .K;s h" úoHdj yd b;ys dih b.ekùa ï  

lgh;q = lrk .r= eNj;k= a 40 fokd krs lS Ia Kh lrk ,o's  .r= e khs eohs  f;dra d .ekfS ï oS i;a % S

mrq eINdjh m<s ns | j fkdi,lk ,o's  .r= ejreka f;dra d .ekfS ï oS khs eohs g  wh;a mdi,a 

05ys ixs y, NdIdj" bx.i%S "s  .K;s h" úoHdj yd b;ys dih úIh W.kja k .r= ejreka 05 fokd 

wkjs ¾hfhka u fuu khs eohs g we;<= ;a lr .kka d ,o's  m<ufq jka tla tla mdi,a wkjq  o;;a  

lu% dklq ,+  j fm<.ija d .kka d ,o's  fuys oS  krs lS Ia Khg ,la jQ .r= ejreka ye|ks ùa ug  

fl;a  Ndú; lrk ,o's  krs lS Ia Kfhka  mo% ¾Ykh jQ .K= dx.  ta ta .r= ejrekga  wod, fl;a  

we;<= ;a j.j= ,g we;<= ;a lrk ,o's  j.= .; lr .;a .K= dx. j¾. lr .kñs k"a  f;ua d 

f.dv kÕd .kka d ,o's  tfia f.dv kÕd .;a f;ua d wkjq  o;;a  bors ms ;a lrk ,o's

ksrSlaIKfhka M,odhs .=rejrfhl= i;= úh hq;=  .=Kdx. y÷kd .ekSu
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 bf.kqï b.ekaùï ls%hdj,sfhys ksr; j isák wjia:dj, oS ksrSlaIKh jQ 

.=rejrekaf.a jeä M,odhS;ajfhka hq;a mqoa., .=Kdx. Okd;aul ,laIK f,i;a wvq 

M,odhS;ajfhka hq;a mqoa., .=Kdx. RKd;aul ,laIK f,i;a újrKh lrk ,os' 

Okd;aul .=re .=Kdx. jvd hym;a yd Wiia fuka u M,odhS .=rejrfhl= i;= úh hq;= 

.=Kdx.hla f,i olajk ,os' tfia u M,odhS .=rejrfhl= ùu flfrys  ndOd f,i 

mj;sk .=Kdx. RKd;aul .=re .=Kdx. f,i olajk ,os ̂ 2 jk j.=j&'
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.=re p¾hd ,laIK

2 jk j.=j( .=re p¾hd

 

Okd;aul  ,laIK RKd;aul  ,laIK 

· ukd .=re fm!reIh · m%shukdm nj 

· ldreKslnj · ye`.Sï m%ldY fkdùu ^iskdj" 
flaka;sh fyda fjk;a wdldrhl 
ye`.Sï& 

· meyeÈ,s ksrjq,a ikaksfõokh ^lg y`v" 
WÉpdrKh& 

· wêldÍuh iajrEmh 

· iqyoYS,S nj" ñ;%YS,S nj · jpk Ndú;fha ÿ¾j,;d 

· m%shukdm nj · ndysr fmkqfï ÿ¾j,;d 

· ms<sfj<" l%uj;a nj · ikaksfõok ÿ¾j,;d 

· wdfõ. md,kfha yelshdj · YsIH wjYH;d fyda wmyiq;d 
ms<sn| j 

· udkqIShnj · fyd| ksÍlaIlfhl= fkdùu 

· m%ùK;ajh m%o¾Ykh ùu · .=re fm!reIfha ÿ¾j,;d fmkSug 
;sîu 

· Ndú; NdIdfõ Wiia nj 

· mka;s ldur l<ukdlrKfha ÿ¾j,;d 

· Rcq nj 
· ir, nj 
· ukd ksÍlaIKYS,S iajNdjh 

· iskduqiq nj 

· wdo¾Yj;a nj 

· .=Kd;aul nj 
· fmr iQodkï iys; nj 

 

 

 

 

 

 

 

 

 

m%shukdm fkdjknj



.=rejrhdf.a ndysr p¾hd ,laIK YsIH Ôú;h flfrys Rcq j n,mEï lrk 

wjia:d fndfyda mj;S' .=rejrhdf.a fm!oa.,sl iliaùu yd ne£ mj;sk fuu p¾hd 

,laIK .=rejrhdf.ka .=rejrhdg fjkia ;;ajhka orhs' .=rejrhd Ôj;ajk m%foaYh" 

jhi" w;a±lSï" m<mqreoao" iqÿiqlï wd§ úúO ;;ajhka u; tfia isÿ úh yels h' 

ksheÈhg wh;a .=rejrekaf.ka jeä fofkl= ^36& flfrka Okd;aul .=re p¾hd 

,laIK m%o¾Ykh úh' ta ;=< ukd .=re fm!reIh" ldreKsl nj" meyeÈ,s ksrjq,a 

ikaksfõokh" iqyoYS,S nj" m%shukdm nj" l%uj;a nj hk .=rejrfhl=g w;HjYH 

.;s,laIK ksÍlaIKfhka y÷kd .ekSug wjia:dj ,enqKs'

ksÍlaIKfhkaa y÷kd.;a RKd;aul .=re p¾hd ,laIK" .=rejrhl= fj;ska 

neyer úh hq;= p¾hd ,laaIK f,i ye¢kaúh yels h' .=rejrhl= m%shukdm fkdùu 

hkak ;=< u Tyqf.a fyda wehf.a p¾hd ,laIKj, ì|jeàula ±lsh yels h' ta ;=< ;ud 

.=rejrhl= hehs ie,flk ye`.Su w;yer oud ;sfnk nj m%ldY l< yels h' 

m%shukdmnj we;s ùu flfrys m%h;ak ±ßh hq;= fkdfõ' tfy;a tla iskdjlska th we;s 

lr .; yels nj we;eï .=rejrekag wu;l jQjd fia h' mka;s ldurhg meñK 

bf.kqï-b.ekaùï l%shdj,sfha ksr; jk úg fujeks .=rejreka úiska isiqka ;udg 

lrorhla hehs i,lk njla fmfkkakg ;snqKs' we;eï úg .=rejrhd fj;ska lsisÿ 

wdldrhl tkï iskdj" flaka;sh fyda fjk;a wdldrhl ye`.Sï m%ldY fkdùu o 

.=rejrhdf.a m%shukdm njla fkdue;s nj flfrys ne£ we;s nj ±laúh yels h'

.=rejrhdf.a wêldÍuh iajrEmh ;=< YsIHhka ;rul ìfhka miqjk nj 

ksÍlaIKhg ,la jQ ;j;a ldrKhls' fuh .=rejrhl= flfrka m%o¾Ykh jQ RKd;aul 

.=re p¾hd ,laIKhls' .=rejreka jpk Ndú; l< hq;af;a b;d m%fõYfuks' Ndú; 

flfrk tla jpkhla fyda kqiqÿiqkï bka YsIHhdf.a ukig johla f.k fokafka kï 

th fojrla is;sh hq;= ;;ajhls' tfia u WÑ; fkdjk ú,dis;d fuka u ;u we÷u 

me<÷u"  yd ndysr fmkqu flfrys ksis ie,ls,a,la fkd±laùu o RKd;aul .=re 

p¾hd ,laIKhla f,i m%o¾Ykh úh' .=rejrhdf.a lgy`v meyeÈ,s fkdùu" ish¨ 

isiqkag ikaksfõokh fkdùu" .=rejrhd mjik foa tljr .%yKh lr .ekSug 

YsIHhkag fkdyels ùu o .=re ikaksfõokfha mj;sk ÿ¾j,;d f,i y÷kd.; yels 

úh'

tfia u YIs H wjYH;d fyda wmyi;q d m<s ns | j ie,l,s ,a la fkd±lùa u o 

kÍs lIa Khg ,la jQ RKd;ua l .r= e p¾hd ,lIa Khl's  kos ikq a f,i khs eÈhg wh;a úoHdj 

W.kja kq ,enQ .r= ejßhl úiks a ihs  úoHd mdvu wdjrKhg úoHd.drh Ndú; lrkq ,eîh' 

mk;a fs ha iis kq a 40lks a úoHd.drh mÍs  ;ns Kq 's  fõ,dj oyj,a 12'10 igs  12'50 jk ld, 

mßÉfþohg wh;a ld,hh's  ta jk;r= e;a úoHd.drfha ihs ¨u cfk,a  jid ;ns Kq 's  .r= ejßh 

mÍlIa Khla weißq ka wdOdrl Ndú;fhka ihs  mdvu wdjrKhg W;ia dy ±rejd h' ihs ¨ 

u iis kq a úoHd.drh ;<=  jQ ±ä WKiq ïq ldÍ jd;djrKfhka mvS djg m;a j mjka i,ñka 

iás kq ±lhs  yels úh' tfy;a úoHd .r= ejßhg ta m<s ns | j lis ÿs  ±kuS la fyda ye`.uS la ;ns Q 
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njla ±lsh fkdyels úh ̂ úoHd.drh ;=< úÿ,s iq<x m;a o l%shd;aul lr fkd;snqKs&'

.=rejrhd fyd| ksÍlaIlfhl= fkdùu u; mka;s ldurfha isÿ jk fndfyda 

isoaê .=rejrhdg u. yef¾' ta ;=< wvq YsIH wjOdkh" ÿ¾j, yd mdvu wdjrKh 

lsÍug W;aidy fkd.kakd isiqka .s,syS hdu jeks ;;ajhka bfí u ks¾udKh fõ'

.=re fm!reIh .=rejrfhl= úiska ilid .; hq;= uQ,sl u wx.hls' ta u; 
ish,a, ks¾udKh fõ' .=re N+ñldj lrd msúfikakka m%:ufhka l< hq;af;a ;u .=re 
fm!reIh WÑ; mßÈ ilia lr .ekSuhs' tfia fkdjk úg ;u ld¾hNdrfha úúO 
ÿ¾j,;d isÿùu  je<elaúh fkdyels h'  

WÑ; b.ekaùï l%u yd wdOdrl Ndú;h

wOHhkfha M,odhs .=rejrfhl= i;= úh hq;= .=Kdx. y÷kd .ekSu keue;s 

m¾fhaIK wruqK bgq lr .ekSu msKsi M,odhs .=rejrfhl= i;= úh hq;= .=Kdx.hla 

f,i Ndú; lrkq ,nk WÑ; b.ekaùï l%u yd wdOdrl Ndú;h ms<sn| j o  úuid 

n,k ,os ̂ 3 jk j.=j&'

3 jk j.=j ( WÑ; b.ekaùï l%u

· iyNd.s lKavdhï l%uh

· foaYk idlÉPd l%uh

· bf.kqï wdOdrl Ndú;h

· m%YaklrKh

· idrdxYlrKh

· ir, fohska ixlS¾K;ajh lrd fhduq lsÍu

· jvd WÑ; ksoiqka Ndú;h

· mdvu mshjfrka mshjr bÈßhg f.khdu

· fmr ±kqu yd fmr bf.kqï
  wjia:d u;la lr §u

· mejreï ,nd §u

· ;lafiarelrKh

· kùk ;dlaIKh Ndú;h

· .=re flakaøSh iajNdjh

· yqKq mqjrej yd foaYk muKla ;=<ska mdvu 
  wdjrKh lsÍu (Chalk & Talk Method).
· iïm%odhsl b.ekaùï rgd

· ukao.dó b.ekaùï ffY,Ska

· mdvug w;HjYH bf.kqï wdOdrlj;a

   Ndú; fkdlsÍu

Okd;aul ,laIK RKd;aul ,laIK
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YIs Hhks a fndfyda úg mhs% ;djla olja kfa ka lhs% dldrlï wdY;s%  bf.kïq  

lhs% dj,hs l krs ; ùug h' tys § lKva dhï lhs% dldrlï bf.kïq  wdOdrl Ndú;fhka 

mdvï myiq lÍs fï lu%  fj; Tjyq q jeämrq  keUrq e fj;'s  foYa k lu% h id¾:l lr 

.ekuS g ta w;rg iis kq a iu`. idlÉPd" ixjdo jeks ;;ja hka odhl lr .ekuS g 

.r= ejrhd iu;a úh h;q = h' tfia fkdjk úg YIs Hhdg mdvu ;j;a tla mdvula muKla 

jkq we;' tfia u mY% ka lrKh flfrkfa ka kï YIs H wjOdkh b;d fyd¢ka ,nd .ekuS g 

.r= ejrhdg yels fõ' YIs Hhd mdvu flfrys krs k;a r wjÈfhka iàs u;"a  mdvu wu;l 

ùfï wji:a d u.yeÍu;a ta u.ks a iÿs  fõ' mdvu idrdxYlrKh lÍs fï§o .r= ejrhdg 

mY% ka lrKh Ndú; lÍs fï yelhs dj mj;'S  mdvu wjika lÍs fï § idrdxYlrKh 

w;HjYH u fõ'

82

jvd WÑ; ksoiqka wdY%s; meyeÈ,s lsÍï o .=rejrfhl=g bf.kqï-b.ekaùï 

l%shdj,sh id¾:l lr .ekSu Wfoid Ndú; l< yels Okd;aul ,laIKhls' 

úfYaIfhka b;sydih" isxy, jeks úIh b.ekaùfï § fuu ;;ajh jeäfhka m%o¾Ykh 

jQ ldrKhls' tfia u fmr ±kqu yd fmr bf.kqï wjia:d mdvug iïnkaO lr 

mshjfrka mshjr mdvu bÈßhg /f.k hdu Okd;aul ,laIK iys; b.ekaùï l%uhla 

nj ksÍlaIKh l< yels úh' 

tlajr u mdvug m%fõY jkjdg jvd mshjfrka mshjr fmr u;lhka wjÈ 

lsÍfuka th isÿ lsÍug .=rejrfhl=g yelshdj ;sîu b;d u jeo.;a h' mdvu 

wdY%fhka mejreï ,nd §u YsIHhdg kej; mdvu u;la lr §ug fya;=jls' mdvu 

wjidkfha ;lafiarelrKh" M,odhs .=rejreka úiska Ndú; lrkq ,nk bf.kqï 

l%uhla f,i wOHhkfhka wkdjrKh úh' tfy;a we;eï úg .=rejreka úiska 

ys;du;du fyda bfíu Ndú; lrkq ,nk b.ekaùï l%uj, RKd;aul ,laIK ;sìh 

yels h' fndfyda úg fuh isÿjkafka .=rejreka mdvug ksis f,i iQodkï fkdù isàu 

u; h' tfy;a uekúka iQodkï ù mdvug m%fõY ùu .=rejrfhl= úiska w;HjYHfhka 

u l< hq;= jeo.;a ld¾hhls

 .r= e flka øa hS  lu% h ;<=  YIs Hhks fa .a ukoa .dó ija rEmh;"a  mdvug kis s f,i 

wjOdkh fhduq fkdlr iàs fï ;;ja hla ±lhs  yels úh' tfia u miq fm< iis kq a .r= e 

wjOdkh ;ukfa .ka .,s ys S hk f;la n,d igs  fjk;a jevj, krs ; jQ wji:a d o 

kÍs lIa Kh l< yels jQ ;;ja hla úh' .r= ejrhd YIs Hhdg o wji:a dj ,nd § YIs H 

flka øa hS  jk whßq ka mdvu wdjrKhg W;ia dy ±refõ kï id¾:l bf.kïq -b.ekùa ï 

lhs% dj,hs la mk;a s ldurfhka kÍs lIa Kh jkq we;' ;j;a wji:a dj, yKq q mjq rej yd 

foYa kh jeks idïmo% dhls  b.ekùa ï rgd kÍs lIa Kh l< yels úh' tjeks ;;ja hla 

m<s ns | YIs H yeiÍs u iïnkOa fhka o i;g= oq dhl ;;ja hla ±lhs  fkdyels úh' ukoa .dó 

b.ekùa ï ffY,hS  kÍs lIa Kfhka y÷kd.; yels jQ ;j;a RKd;ua l ,lIa Khl's

mdvug w;HjYHu jQ bf.kqï wdOdrl bf.kqï-b.ekaùï l%shdj,sh 
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i|yd Ndú; fkdlÍs u o M,odhs .r= ejrfhl= i;= fkdúh h;q = RKd;ua l ,lIa Khla 

f,i kÍs lIa Khg ,la úh' tfy;a 11 fYKa% hs  hkq tfia w;ya er ±ñh h;q = fYKa% hs la 

fkdfõ' w;HjYH bf.kïq  wdOdrlj;a Ndú; fkdlrkfa ka kï th .r= ejrhdf.a 

ÿ¾j,;djl's  .r= ejßhl YIs Hfhlf= .ka lv= d ljlgjq la b,,a d f.k ,E,,a  iy ;fs% ldKa  

k¾s udKh lÍs ug fldf;la W;ia dy l< o th wid¾:l mh% ;ka hla ùu WodyrK fú’

.r= e iis q wk;a ¾ in|;d

M,odhs .r= ejrfhl= i;= úh h;q =  .K= dx. y÷kd .ekfS ï § jeäfhka u 

Okd;ua l ,lIa K kÍs lIa Khg yels jfQ ha .r= e iis q wk;a ¾ in|;d m<s ns | .K= dx.h 

iïnkOa fhk's

.r= ejreka yd .r= ejßhka 40 fokd w;ßka ny;q rhla flfrk,a  .r= e iis q wk;a ¾ 

in|;d m<s ns | Okd;ua l ,lIa K fmkka ïq  flßK' YIs Hhdf.a kñka wduk;a K% h lÍs fï 

igs  YIs Hhdf.a wjYH;d jgyd .ekuS " iyfhd.a h ±lùa u wd§ hk ,lIa Kj,ks a ta nj 

krs EmKh úh ̂ 4 jk j.j= &'
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· hym;a .=re-isiq iïnkaO;d

· YsIHhdf.a kñka wduka;%Kh lsÍu

· miq fm< yd ÿ¾j, isiqkag jeä
  iyfhda.hla ±laùu

· ish¨ isiqka mdvug odhl lr .ekSu

· YsIHhskaf.a wjYH;d f;areï
  .ekSu yd myiqlï iemhSu

· isiqka iu. weia in|;d
   (Eye Cotacts) mj;ajd .ekSu

· jerÈ p¾hd flfrka YsIHhska
  u. yrjd .ekSu

· W;aidyfhka f;dr ukd
  mka;s ldur l<ukdlrKh

· wikSm isiqka flfrys wkqlïmd
  iy.; nj yd Woõ lsÍu

· fkdmeñKs isiqka flfrys o wjOdkh

· Wiia udkqIsl iajrEmh m%o¾Yk lsÍu

· YsIH woyia úuid isàu

· YsIHhd i;=gq lsÍug iskd
  .ekaùug .=rejrhdg yels ùu

· YsIHhd fj; f.dia fmd;m;
  ksÍlaIKh lsÍu

· isiqkag bÈßm;a ùug wjia:d ,nd §u

· isiqkag ióm ù .eg¨
  úi£ug Woõ ùu

· isiqkag wdorfhka"f,ka.;=lñka
  wduka;%Kh lsÍu

· .=re-YsIH in|;dfjys
  ÿria nj m%o¾Ykh ùu

· iqyoYS,S fyda ñ;%YS,S njla
±lsh fkdyels ùu

· YsIH wjYH;d .=rejrhd
  f;areï fkd.ekSu

· isiqka flfrka ukao.dó
  iajrEmhla ±lsh yels ùu

· YsIHhd .=rejrhd fj; ±ä

  ìhuqiq mlaImd;S;ajhla ±laùu

· mka;s ldurfha ksrka;r f>daId lsÍï

· .=rejrhd mjik foa isiqka úiska
  jeo.;a fldg fkdie,lSu

· olaI yd m<uq fm< isiq msßi

  fj; muKla wjOdkh fhduq lsÍu

· mka;s ldur l<ukdlrKfha ÿ¾j,;d

Okd;aul ,laIK RKd;aul ,laIK

4 jk j.=j (.=re-isiq iïnkaO;d
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we;eï .=rejre ^.=rejßhka o we;=¿j& miq fm< yd ÿ¾j, isiqkag jeä 
iyfhda.hla ,nd §ug l%shd l<y' ksoiqka f,i úoHd .=rejßhl úiska zzmq;d,g 
fmd;la ;sfhkjdo@ ´fkkï uf. fmd; .;a;yelsZZ hehs mjid ÿ¾j, isiqkag ish 
iyfhda.h ,nd §ug l%shd lr isák ,§' fyd¢ka YsIHhd iu`. in|;d mj;ajd .ekSug 
yels jQ .=rejrekag mka;s ldur l<ukdlrKh ms<sn| wu;r m%h;akhka ±Íug isÿ 
fkdù h' mdvfï fm<.eiau isiqkag jvd;a leu;s f,i lrf.k hdug YsIH woyia 
úuid isàu o Okd;aul ,laIKhla f,i ksÍlaIKfha § y÷kd.; yels úh'

úfYaIfhka Wiia .=re isiq wka;¾ in|;d mj;ajd .ekSug yels jQ .=rejreka 
yg mka;s ldurh w¾:fhka yd iskdfjka msreKq ia:dkhla njg m;a lsÍug yelshdj 
,enqKs' isiqka fj; f.dia fmd;m; ksÍlaIK lsÍu o .=rejreka m%cd in|;d fyd¢ka 
mj;ajd .kakd njg ksoiqkls' tys § YsIHhd fj;g keUqre ù .eg¨ ;sfí kï weyqïlka 
§u o ksoiqka f,i ±laúh yels úh' tjeks wjia:djl YsIHhdf.a igyka fmd;l ÿgq 
wvqmdvq zzwmafma fï fudllao fïjd uqx lejqï folla jf.afkaZZ jeks úys¿ joka o 
Y%jKh lr .; yels úh'

tfia u isiqkag ohdnß;j" iafkaydkaú; j wduka;%Kh lsÍu m%cd in|;d 
Yla;su;a ùu flfrys Rcq j n,mdk nj ksÍlaIKfha § y÷kd.; yels úh' orejfka" 
mqf;a jeks jokaj,ska wduka;%Kh lsÍu" YsIHhdf.a ysi wdorfhka msßue§u" 
ld,Éfþoh wjidkfha fomd w,a,d j¢k úg .=rejreka flfrka m%o¾Ykh jQ 
lreKdnr oiqka ;=<ska ta nj ;yjqre lr .ekSug yels úh'

tfy;a by; ;;ajhkag yd;amiskau fjkia .=re isiq wka;¾ in|;d ms<sn| 
RKd;aul ,laIK o fuys oS  y÷kd.; yels úh' tys § .=rejrhd iqyoYS,S fyda ñ;%YS,S 
njlska f;dr jQ úg YsIHhd yd .=rejrhd w;r ±ä ÿria njla m%o¾Ykh úh' fujeks 
wjia:dj, § YsIHhd .=rejrhd flfrys ±ä ìhuqiq mlaImd;S iajNdjhla olajk ,§' 
tfia u YsIHhdf.a wjYH;d .=rejrhd úiska f;areï fkd.kakd úg YsIHhska flfrka 
ukao.dó iajrEmhla m%o¾Ykh ùu o ksÍlaIKh l< yels jQ ;;ajhls' fujeks 
;;ajhla u; .=rejrhd mjik foa isiqka úiska o jeo.;a hehs fkdi,ld isákq ±lsh 
yels úh'

jD;a;Sh l=i,;d m%o¾Ykh

M,odhs .r= ejrfhl= i;= úh h;q = .K= dx. y÷kd .ekfS ï § tlja ru fyda Rcq j 
u kÍs lIa Kfhka jD;;a hS  li= ,;d yd .K= dx. mo% ¾Ykh iïnkOa fhka m¿q ,a m;% Ms ,hla 
,nd .; fkdyels úh' fuu wOHhkfhka jD;;a uS h .K= dx.hka f,i i,ld iás kfa ka 
jD;;a hs la f,i .r= e jD;;a fs ha krs ; ùfï § .r= ejrhd úiks a wdjrKh lr .kka d ,o 
imrq d .kka d ,o jD;;a hS  iÿq ilq ï fyj;a jD;;a uS h wjYH;d mrQ Kh lr .ekuS h's  fuh 
kÍs lIa Kfhka ;yjrq e lr .kka jdg jvd iïuLq  idlÉPdj,ks a b;d uekúka .y% Kh 
lr .; yels jQ nj i|yka l< h;q h= '



tfy;a bf.kqï-b.ekaùï l%shdj,sfha § jD;a;Sh jD;a;Sh l=i,;d yd .=Kdx. 

m%o¾Ykh fkdùu" jD;a;Sh ixj¾Ok wjia:d mka;s ldur Ndú;fha § wju ;;ajhl 

mej;Su ̂ ksoiqka f,i Wiia wOHdmk wdh;k" l,dm wOHdmk ld¾hd, yryd mj;ajk 

ieis”iïuka;%K fyda jevuq¿ u.ska ,nd .kakd ±kqu& o RKd;aul jD;a;suh .=Kdx. 

f,i ksÍlaIKh úh ̂ 5 jk j.=j&' 

· jD;a;Sh m%ùK;ajh m%o¾Ykh ùu

· w;a±lSï m<mqreoao m%o¾Ykh ùu

· WÑ; wjia:dj, § idudkH yd
  úfYaI b.ekaùfï l%u Ndú; lsÍu

· YsIHhdf.a jhig yd nqoaêhg
  .e<fmk úIh ud;%djka ,nd §ug lghq;= lsÍu

· lemS fmfkk jD;a;Sh .=Kdx.
  m%o¾Ykh fkdùu

· jD;a;Sh ixj¾Ok wjia:djka mka;sldur
  Ndú;fha § wju ;;ajhl mej;Su

Okd;aul ,laIK RKd;aul ,laIK

m¾fhaIK wruqK bgq lr .ekSu Wfoid M,odhs .=rejrfhl= i;= úh hq;= .=Kdx.hla 
f,i Ydia;%Sh .=Kdx. i,lk ,§' ksÍlaIKh ;=<ska tys Okd;aul yd RKd;aul  
,laIK iïnkaOj m%udKj;a f;dr;=re ,nd .; yels úh ̂ 6 jk j.=j&'

5 jk j.=j (jD;a;Sh l=i,;d

Ydia;%Sh oekqu Ndú;h
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ld,hla ;siafia .=re jD;a;sfha ksr; ùu u; ksheÈfha w;a±lSï jeä .=rejreka 
flfrka jD;a;Sh m%ùK;ajh m%o¾Ykh" w;a±lSï yd m<mqreoao m%o¾Ykh úh' tfia u 
;ud ,nd .;a jD;a;Sh ±kqu ^cd;sl wOHdmk wdh;kh" úYajúoHd, jeks wdh;k 
u.ska& WÑ; wjia:dj, § mka;s ldurh ;=< m%o¾Ykh ùu o jD;a;Sh .=Kdx. 
iïnkaOfhka Okd;aul ,laIK f,i i|yka l< yels h' ufkda úoHd;aul ldrKd 
i,ld n,ñka YsIHhdf.a jhig yd nqoaêhg .e<fmk úIh m%udKhla ,nd §ug 
lghq;= lsÍu" ;ud ,nd .;a úIh ±kqu u; idudkH yd úfYaI b.ekaùfï l%u Ndú;h 
o Okd;aul jD;a;Sh .=Kdx.hla f,i i|yka l< yels h'



Okd;aul ,laIK RKd;aul ,laIK

· mq¿,a úIh ±kqu m%o¾Ykh ùu

· kj ±kqu wjia:dkql+, j Ndú; lsÍu

· jdr igyka" Èk igyka l%udkql+,j
  mj;ajdf.k hdu

· myiq bf.kqï wjia:djka ,nd §u

· kj m%fõYhka yryd ±kqu m%dfhda.sl
  Ôú;hg iïnkaO lsÍu

· ;u ±kqu wjia:dkql+, j
  Ndú;hg .ekSu

· m%dfhda.sl ksoiqka f.kyer olajñka
  mdvu ukdj f.dvke.Su

· .=re úNjH;d m%o¾Ykh ùu

· mdvu myiq lr .ekSug ;dlaIKsl
  fuj,ï Ndú;hg .ekSu

· mka;s ldurh ;=< kj ±kqu wvqfjka Ndú; ùu

· úIhud,dfõ ±kqu muKla ,nd §ug fhduq ùu

· ;dlaIKh Ndú; fkdùu

· jdr igyka" Èk igyka l%udkql+, fkdùu yd 
  mj;ajd f.k fkdhdu

· mq¿,a f,i úIh ±kqu m%o¾Ykh fkdùu

· mdvfuys wka;¾.;hka muKla b.ekaùu

6 jk j.=j (Ydia;%Sh l=i,;d

m¾fhaIK wruqK bgq lr .ekSu Wfoid M,odhs .=rejrfhl= i;= úh hq;= 

.=Kdx.hla f,i Ydia;%Sh .=Kdx. i,lk ,§' ksÍlaIKh ;=<ska tys Okd;aul yd 

RKd;aul ,laIK iïnkaO j m%udKj;a f;dr;=re ,nd .; yels úh'

ta wkqj ;ud W.kajkq ,nk úIh iïnkaOfhka mq¿,a ±kqula m%o¾Ykh ùu yd 

tu ±kqu wjia:dkql+, j Ndú;hg .ekSu Okd;aul Ydia;%Sh oekqu Ndú;h 

iïnkaOfhka jk .=Kdx.hla f,i ksÍlaIKfhka y÷kd .; yels úh' ksoiqka f,i 

zz.x.d huqkd irnq wÑrj;S hk isjq uyd .x.d uqyqog jeà tlu ,jK rihla jkakdla 

fukaZZ jeks Wmud wdY%s; WodyrK md,s fn!oaO fmd;m; wdY%fhka isxy, mdvï 

wdjrKfha § Ndú; ùu i|yka l< yels h' tfia u cd;sl uÜgñka yd cd;Hka;r 

uÜgñka hdj;ald,Sk jk kj ±kqu mka;s ldurfha bf.kqï-b.ekaùï l%shdj,sh ;=< 

m%o¾Ykh ùu jeo.;a fldg ie,lsh yels h' 

m%dfhda.sl ksoiqka olajñka mdvu b;d uekúka f.dvke.Sug W;aidy 

±Íu o Okd;aul Ydia;% Sh .=Kdx.hla f,i i|yka l< yels h' ksoiqka f,i" 

zorejfka ys;kak wms bkafka Wia l÷ uqÿkl lsh,d' Wv b|ka n,k wmg .x.d 

we<fod< .,d nisk yeá fmfkkjd' ks,a mdgg ;eks;,d È,sfikjd' wE;ska 

mdrj,a" uxudj;a fmfkkjd' me;s me;sj, mdg mdg u,a jj,d ;sfhkjd' 

tajdf.a we;s o¾YkSh nj mdGlhdg" ta lshkafka kjl:djla" flál:djla" 
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tfia u .=re úNjH;d m%o¾Ykh ùu Okd;aul Ydia;%Sh oekqu Ndú; l< 

wjia:djla f,i i|yka l< yels h' fuh jeämqru m%o¾Ykh jQfha isxy, úIhh 

iïnkaOfhks'

 �
l=f,a we;s uy; ���               h
lef,a hk nj ksh;  ��          h
nf,a fyd| isß;  ���              h
Èf,a i| f,i fof,dj iem;  �h 

ksoiqkla f,i"

jeks ksoiqka imhñka .dhk l=i,;d iys; j mdvu wdrïN lsÍfï oS YsIHhd 

m%fndaOj;a j mdvu wdrïN lsÍug fm,fUkq ±lsh yels úh' tfy;a mka;s ldurh ;=< 

.=rejreka úiska kj ±kqu wvqfjka Ndú; ùu ±lsh yels jQ w;r úIhud,dfõ ±kqu 

muKla tkï mdvfï wka;¾.;fhka muKla b.ekaùug .=rejreka úiska W;aidy 

±Íu Ydia;%Sh oekqu ms<sn| j RKd;aul .=Kdx.hla f,i ksÍlaIKfhka y÷kd.; 

yels úh' tfiau we;eï .=rejreka ^úfYaIfhka msßñ .=rejrekaf.ka nyq;rhla& jdr 

igyka fyda Èk igyka Ndú; l< nj;a m%o¾Ykh fkdjqKs' Tjqka mka;s ldurhg 

meñKsfha ysia oE;a muKla /f.k h' tfia u mdvu wdrïN lsÍug m%:uzzwms Bfh 

keje;a;=fõ fld;ko@ZZ hehs m%Yak lsÍu tjka .=re Nj;=ka mka;shg meñK weiQ m<uq 

mekh úh' ta ;=<ska u kshñ; Èkhg iQodkï ù fkdmeñKSu Tjqka flfrka úoHudk úh' 

tfy;a th .=rejrfhl=g fhda.H fkdjk ;;ajhls' ksÍlaIKh lrk ,o .=rejreka 40 

fokd w;ßka kùk ;dlaIKsl ±kqu Ndú; lf<a fofofkl= ^02& muKs' Tjqyq b;d 

leue;af;ka ;dlaIKh Ndú;fhka kj ±kqu isiqkag ,nd §ug lghq;= l<y' 

lúhla" .S;hla riú¢k wmg ±fkk whqßka ueùug  ks¾udKlre iu;a fjkjd' wms 

fïlg lshkjd mqf;a Ñ;a;rEm ujkjd lsh,d' tfyu ke;skï fï foaj,a isf;ys 

Ñ;%Kh lrkakg ks¾udKlre iu;afj,d ;sfhkjd lsh,ZZ hkak ±laúh yels h' fuh 

zisf;ys rEm ueùuZ f,i ±lajQfha kï th jgyd .ekSug YsIHhdg we;s wjia:dj .s,syS 

hkq we;' tfy;a .=rejßh ish olaI;djh u; iqÿiq f,i jvd fhda.H ksoiqkla iys; j 

th meyeÈ,s lr §ug iu;a jQjd h'

;SrK .ekSfï l=i,;d

;SrK .ekSfï l=i,;d iys; M,odhs .=rejrfhl= kï b.ekaùug kshñ; 

úIh m:h" úIh fldgi ms<sn| j l,ska ie,iqï fldg ;SrKh lr ;eîu l< hq;= 

h' ta nj ksÍlaIKfhka ;yjqre lr .ekSug yels úh' kshñ; Èkfha § wod< 

ld,Éfþoh ;=< wdjrKhg wfmalaIs; úIh fldgi fmr isg u ;SrKh lr .ekSu 

b;d jeo.;a fldg ie,lsh yels .=Kdx.hls'
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±ä iaÓridrNdjhlska ;ukaf.a m%ldYkhka bÈßm;a lr isàu YsIHhd ;=< 

.=rejrhd flfrys yd .=rejrhd ,nd fok ±kqu iïnkaOfhka úYajdihla we;s lsÍu 

flfrys n,mdkq ,efí' th we;eï úg YsIHhka ,nd fok ms<s;=re ;yjqre lsÍfï isg 

isÿ úh yels h' jerÈ p¾hd m%o¾Ykh lrk isiqkaf.a p¾hdjka WÑ; yd YsIHhdg 

ydkshla fkdjk wdldrfhka úlrKh lsÍu o ;SrK .ekSfï l=i,;d iys; .=rejreka 

flfrka m%o¾Ykh úh' fyd¢ka ;SrK .ekSug yels .=rejreka mlaI.%dyS nj yd wju 

mqoa., noaO;djhlska lghq;= lrk wdldrh o m%o¾Ykh ùu iqúfYaIS úh'

7 jk j.=j ( ;SrK .ekSï

Okd;aul ,laIK RKd;aul ,laIK

· iaÓr Ndjhlska hq;= woyia m%ldYkh

· b.ekaùug kshñ; úIh m:h ms<sn|
  ;SrKh lr isàu

· ksjerÈ ms<s;=re ;yjqre lsÍu

· YsIHhd ksjerÈj wiqka.; lsÍu

· YsIH jerÈ p¾hd úlrKh

· mlaI.%dyS nj yd mqoa.,noaO nj wju ùu

· mlaI.%dyS nj

· ;u ±kqu ms<sn| wúYajdih

· b.ekaùu i|yd iQodkula fkdùu

· wjia:dkql+, j ;SrK .ekSfï fkdyelshdj

· isiqka ksis mßÈ wiqka.; fkdlsÍu

tfy;a .=rejreka we;eï úg mlaI.%dyS núka lghq;= lsÍu" isiqka ksis mßÈ 

wiqka.; fkdlsÍu jeks ;;ajh .=rejrekaf.a ;SrK .ekSfï l=i,;d rys; nj 

m%o¾Ykh ùu flfrys m%:ufhka lemS fmkqk ,laIK úh' olaI isiqkayg bÈß fm< 

,nd §u" Y%jH yd oDIH wdndO iys; orejka miq fm< wiqka.; lr isàu jeks m%d:ñl 

uÜgfï ÿ¾j,;d o we;eï .=rejreka flfrka m%o¾Ykh úh' fuu ;;ajh 

wjia:dkql+, j ;SrK .ekSfï fkdyelshdj u; we;s jk ;;ajhls'  b.ekaùu i|yd 

iQodkï njla m%o¾Ykh fkdùu o ;SrK .ekSfï wvq l=i,;d iys; .=rejreka flfrka 

m%o¾Ykh úh' isiqka wik m%Yakj,g ksYaÑ; ms<s;=re ,nd fkd§u ;=<ska .=rejreka 

flfrka m%o¾Ykh jQfha Tjqka i;= ±kqu wúYajdifhka msß tlla njhs' ;ud i;=j úIh 

lafIa;%h yd idudkH ±kqu iïnkaOfhka mj;sk wvq ±kqu thg fya;=jla f,i i|yka 

l< yels h' 

wdYs%; .%ka:

w;=fldard<" ã'wd¾' ^1996&' wOHdmk ufkdaúoHdj yd wOHdmk jHjydr ms<sn| 
rpkd'mdkÿr( YslaId ukaosr m%ldYlfhda

cd;sl wOHdmk fldñIka iNdj ̂ 2003&' Y%S ,xldfõ idudkH wOHdmkh ms<sn| cd;sl 
m%;sm;a;s rduqjla i|yd fhdackd' fld<U
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A	STUDY	OF	THE	ROLE	OF	SCHOOL	COUNSELLOR	TEACHERS

Lasanthi	Geethani	Kakgodaarachchi
Lecturer/Guidance	&	Counselling	Unit

		National	Institute	of	Education
Maharagama

Abstract

Superseding	all	the	previous	circulars,	the	Circular	2013/06	has	strongly	

emphasized	the	need	of	Guidance	and	Counseling	for	the	school	system.		

This	has	paved	way	to	offer	the	posts	of	Counselor	teacher	to	give	them	

professional	 acceptance.	 The	 speci�ic	 objectives	 of	 the	 study	 were	 to	

investigate	 	the	professional	competence	of	the	teacher	Counselors,	their	

mode	of	intervention	for	Counseling,	the	problems	and	challenges	they	face	

in	 	school	and	the	areas	that	should	be	further	developed,	to	perpetuate	

effectively	the	role	of	a	teacher	Counselor	productively.	For	the	study,	138	

teachers	 from	 several	 provinces	 were	 purposively	 selected	 and	

quantitative	data	gleaned	by	questionnaires	were	analyzed.	The	analysis	

revealed	that	de�inition	of	the	subject	Counseling,	in	compliance	with	clear	

indicators	is	the	establishment	of	the	legal	identity	and	framework	of	the	

subject,	giving	a	license	to	teachers	selected	on	coherent	criteria,	making	

compulsory	 the	 completion	 of	 professional	 quali�ication	 of	 Counselor	

Teachers	 and	 releasing	 them	 full-time	 for	 Counseling	 activities	 are	 the	

perceived	solutions	for	the	problems	in	this	�ield.

Major	Key	Words:	role	of	counsellor,	professional	competence,	intervention
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mdi,a WmfoaYk .=rejrekaf.a ld¾hNdrh
 ms<sn| wOHhkhla

idrdxYh

mdi,a moaO;shg  ud¾f.damfoaYh yd WmfoaYkfha ld,Sk wjYH;dj fuf;la meje;s 

ish¨ pl%f,aL wNsnjñka" 2013$06 pl%f,aLh u.ska  oeä j wjOdrKh fldg we;' 

tu.ska meje;s .eg¨j,g úiÿï jYfhka WmfoaYk .=rejrhdg jD;a;Sh ms<s.ekSula 

,nd oSu i|yd wOHdmksl yd jD;a;Sh iqÿiqlï wkqj WmfoaYk ;k;=re ,nd §ug 

lghq;= lrk ,§' wOHhkfha  iqúfYaIS wruqKq jQfha fuu f;dard .;a  WmfoaYk 

.=rejreka i;= jD;a;Suh fhda.H;dj" Tjqka WmfoaYkh i|yd ueÈy;a jk wdldrh" 

mdif,a § Tjqka uqyqK mdk .eg¨$wNsfhda. iy WmfoaYk .=re N=ñldj M,odhs f,i 

mj;ajdf.k hdu i|yd ;jÿrg;a ixj¾Okh l< hq;= lafIa;% úuiSu h' m<d;a 07l 

WmfoaYk .=rejreka 138la wdrïuk .; j  f;dard m%Yakdj,s u.ska  ,nd .;a o;a; 

m%udKd;aul j úfYaf,aIKh  lrk ,oS' wkdjrK jQfha .eg¨j,g úi÷ï jYfhka 

WmfoaYk úIhh meyeos,s  ks¾Kdhl hgf;a w¾:l:kh lsrSu" úIhfhys ffk;sl 

wkkH;dj iy ffk;sl rduqj ia:dms; lsrSu" ms<s.;a n,m;%hla meyeos,s ks¾Kdhl 

hgf;a f;dard .;a .=rejrekg ,nd §u" WmfoaYk .=rejrekaf.a jD;a;Sh iqÿiqlï 

imqrd,Su wksjd¾h lsrSu iy Tjqka mQ¾Kld,Sk j WmfoaYkh i|yd ksoyia lsÍu h'

uQ,sl joka ( WmfoaYk .=re N=ñldj" jD;a;Shuh fhda.H;dj" ueÈy;aùu

,ika;s .S;dks llaf.dvwdrÉÑ
lÓldpd¾h$ud¾f.damfoaYl yd Wmfoal tallh

cd;sl wOHdmk wdh;kh
uyr.u 
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1'0  ye`Èkaùu

f.da,SlrKh jQ Y%S ,dxlsl iudc jgmsgdfõ mqoa.,hd mdßißl" iudc" wd¾Ól" 

foaYmd,ksl yd ixialD;sl iudc m%jdy iu. b;d ;r.ldÍ Ôjk rgdjlg wj;S¾K 

ù we;' w;S; iudc yd ixialD;sl yr moaO;s j¾;udkh jk úg YS>%fhka fjkia 

fjñka mj;s' ;dlaIKsl yd úoHd;aul mrf;rg .sh ixlS¾K jgmsgdjl ðj;a ùug 

isÿ ùu yd ixialD;sl yr moaO;s fjkia fjñka mej;Su fya;=fjka mqoa.,hd ixlS¾K  

.eg¨j,g  uqyqK foñka isá' fï ksid WmfoaYkfhys wjYH;dj jvd biau;= fjñka 

mj;skqfha" .eg¨j,g uqyqK §ug" ksrdlrKh lr .ekSug yd u. fmkaùug Woõ 

lrkq ,nk l%uúoHdjla f,i" WmfoaYk úIhhg we;s YlH;dj u; h' fuu 

miqìfuys  jvd;a .eg¨j,g uqyqK md we;af;a YsIH m%cdj fõ' mdi,a isiqyq m%udKkh 

l< fkdyels ;rï .eg¨j,g mqoa., noaO j o mjq,a mßirh" mdi, yd iudcdY%s; j  

o uqyqK foñka isá;s' fidhsid" rdcmlaI yd ksõfldïfí ^2010& wjOdrKh lrkqfha 

Èfkka Èk mdi,a isiqkaf.a udkisl wiykh by< hñka mj;sk w;r" úfYaIfhka kj 

fhdjqkaúh isiqkaf.ka 49'4]la udkisl wjmSvkfhka hqla; njhs' cd;sl ,sx.dY%s; 

frda. yd taâia u¾ok jHdmD;sh ̂ 2016& fmkajd fok mßÈ  2015 jir wjidk jk úg 

taâia je<`ÿKq mdi,a isiqka 22la jd¾;d ù we;s w;r 2016 jif¾ uq,a ld¾;= fofla § 

muKla tu ixLHdj 23la  olajd by< f.dia we;' tfia u f,dal fi!LH  ixúOdkh 

wjOdrKh lrk mßÈ u;aøjH Ndú;h" <ud uõjreka" iu,sx.sl yd úreoaO ,sx.sl 

.eg¨" úoaHq;a udOH ksid u;=jk .eg¨" ishÈú kid .ekSï" foudmsh jeäysá mjq,a 

mßirh ;=< we;s jk wfkal úO .eg¨ o <uhskag idudkHlrKh fjñka mj;s' fï 

ksid udkisl wd;;sh" la,u;h yd ta wdY%s; Ñ;a;fõ.s  mSvkj,g n÷ka jk isiqka 

m%udKh Èfkka Èk by< hñka mj;S ̂ úl%ur;ak" 1998¦ m;srK" 2015¦ m;srK" 2016&' 

tneúka wOHdmk wNsu;d¾: fj; hdu ÿIalr ù we;s njg o mdif,ka miq iudc .; 

jk ;reK mrmqr ;=< iunr fm!reI ,laIK neyer fjñka mj;sk njg o woyia m< 

fjñka mj;s'

Y%S ,xldfõ mdi,a moaO;sfha  ud¾f.damfoaYh yd WmfoaYk b;sydih ie,ls,a,g 

.ekSfï §"  ud¾f.damfoaY yd WmfoaYk fiajdfõ wjYH;dj w;S;fha isg mej; we;' 

Y%S ,xldfõ wOHdmk moaO;sh wdY%fhka ud¾f.damfoaY yd WmfoaYk jevigyka  

l%shdlaul lsÍu 1957 pl%f,aL wxl 10 u.ska ia:dms; ù we; ^úl%ur;ak" 2010&' 1983 

jk úg wOHdmk wud;HdxYfha  ud¾f.damfoaY yd WmfoaYk wxYhla wdrïN jQj o th 

;j ÿrg;a ia:dms; jkafka ;reK fiajd iNdfõ o ueÈy;aùu u.sks ̂ m;srK" 2016&' bka 

miqld,Sk j iqkdñ jHikh;a iu.u 2014 § mdi,a moaO;shg ufkda iudÔh ueÈy;a 

ùul wjYH;dj mokï fldg f.k 2006 jif¾ § ud¾f.damfoaY yd WmfoaYk wxYh 

cd;sl wOHdmk wdh;k mßY%fhys ia:dms; lrk ,§ ^cd;sl wOHdmk wdh;kh" 

2006&' 

iuia; mdi,a moaO;shg WmfoaYk úIhfhys we;s ld,Sk wjYH;dj m%;sm;a;s 
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tu.ska fuf;la meje;s .eg¨j,g úi÷ï ,nd foñka WmfoaYk .=rejrhdg 

jD;a;Sh jYfhka ms<s.ekSula ,nd§u i`oyd wOHdmksl yd jD;a;Sh iqÿiqlï wkqj 

;k;=re ,nd §ug o lghq;= lr we;' ta wkqj mdif,a Rcq iyh fiajdjla jYfhka 

ud¾f.damfoaY yd WmfoaYk fiajdj l%shd;aul lsÍug  pl%f,aLh u.ska ie,iqï fldg 

we;' tys i`oyka jk wdldrhg"  
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iïmdolhka  úiska ±ä j wjOdrKh fldg we; ^;reKhka ms<sn`o ckdêm;s 

fldñika iNd jd¾;dj" 1990¦ ckdêm;s ld¾h idOl n,ldh" 1997¦ cd;sl wOHdmk 

fldñIka iNdj 2003¦  idudkH wOHdmkh i`oyd kj wOHdmk mk;la iïmdokh 

lsÍfï cd;sl lñgqj 2009¦ úl%ur;ak" 2010¦ m;srK" 2016&' cd;sl wOHdmk fldñika 

iNdj ^1992& wjOdrKh fldg we;af;a yqfola YsIH fm!reIh j¾Okh flfrys 

wjOdkh fhduq lrñka" ;reK wiykhg ms<shula f,i" úêu;a ud¾f.damfoaY yd 

WmfoaYk fiajdjla mdi,a moaO;sh ;=< ia:dms; úh hq;= njhs' idudkH wOHdmk 

m%;sixialrK i`oyd m;a lrk ,o ckdêm;s ld¾h idOl n,ldh ^1997&  fmkajd § 

we;af;a  iudcfha § Woa.; jk .eg¨ iys; ;;a;aj ksid fm!oa.,sl mokul 

WmfoaYkh wjYH nj;a h' fuys m%;sM,hla jYfhka wOHdmk wud;HdxY 2001$16 

pl%f,aLh u.ska f;drd .;a mdi,a 100l úêu;a WmfoaYk jev igyka wdrïN lrk 

,§ ^wOHdmk wud;HdxYh" pl%f,aL wxl 2001&' miqld,Sk j wOHdmk wud;HdxYh 

úiska ksl=;a lrk ,o ish¨ pl%f,aL wNsnjñka" 2013$06 pl%f,aLfhka  kej;;a mdi,a 

moaO;shg ud¾f.damfoaYh yd WmfoaYkfha wjYH;dj oeä j wjOdrKh fldg we;' 

-  iEu mdi,lg u mdi,a ud¾f.damfoaY yd WmfoaYk fiajd 

jevigyk i`oyd ksYaÑ; j kï l< .=rejreka fiajfha 

fhoúh hq;= h'
-  isiqka 300 g wvq mdi,a i`oyd .=rejrhl= w¾O ld,Sk j 

fiajdfõ fhoúh hq;= h'

- NdId udOH wkqj" YsIH ixLHdj ie,ls,a,g .ksñka tla tla 

udOH i`oyd .=rejrfhl= ne.ska fiajfha fhoúh hq;= h'

-  .=re ixLHdj m%udKj;a jkafka kï" wxY .Kkdjlska hq;a 

mdi,a  i`oyd ta ta mdif,a wjYH;d  mßÈ wxY ksfhdackh ùu 

i`oyd WmfoaYk .=rejreka m;a lr .; yels h'

-  mdi,a ud¾.damfoaY yd WmfoaYk fiajdjg wh;a .=rejrhd 

w;sßla; .=rejrfhla fkdúh hq;= w;r lsisÿ wjia:djl 

wkqm%dma;slhl=f.ka f;dr j udre fkdl< hq;= h'



Bg wu;r j .=rejreka  f;dard .eksfï § by< fY%aKs.; iaÓr .=rejrhl= ùu" Wiia 

wka;¾ mqoa., iïnkaO;dj,ska iukaú; ùu" mdi, msysá m%foaYh ;=< Ôj;a úh hq;= 

ùu" úkh .eg¨j,g ,la fkdjQjl= ùu iy ldhsl yd udkisl kSfrda.SNdjh 

wjOdkhg ,la fldg we;' jeä ÿrg;a .=rejreka ldKav lsysmhla Tiafia fY%aKs .; 

fldg we;'

� ^w& WmfoaYk fiajd iyldr

� � fuh fjk;a iqÿiqlï imqrd,k  f;la WmfoaYk ld¾hfha fhfok       

.=rejreka i`oyd h'

� ^wd&i yldr YsIH WmfoaYl

WmfoaYk fiajdj i`oyd meh 60lg jeä ms<s.;a wdh;khlska flá fyda 

È.=ld,Sk  mqyqKqjla ,nd we;s .=rejreka'

� ^we& YsIH WmfoaYl

ms<s.;a wdh;khlska meh 200lg jvd mqyqKqjla fyda ämaf,daudjla ,;a 

.=rejreka

^wE& fcHIaG YsIH WmfoaYl

WmfoaYkh ms<sn`o meh 80lg jvd m%dfhda.sl mqyqKqj iys; mYapd;a Wmdê 

uÜgfï iqÿiqlï ,enqjka  fyda by; iqÿiqlu iys; j WmfoaYkh fyda 

ufkdaúoHdj we;=<;a Ydia;%m;s Wmdêh fyda bka by< iqÿiqlï ,enq 
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ta wkqj 2013$06 pl%f,aLh  .=rejreka m;a lr .ekSu i`oyd meyeÈ,s ffk;sl 

miqìula bÈßm;a fldg we;' fujeks ffk;sl miqìula mej;=k o iuia; wOHdmk 

moaO;sh ;=< meyeÈ,s Ñ;%hla mdi,a WmfoaYkh fyda WmfoaYk .=rejreka 

iïnkaOfhka fuf;la ysñ ù fkdue;s w;r WmfoaYk N+ñldj iïnkaOfhka 

iudcfhka  o úúO úfõpk t,a, fjñka mj;Ss ̂ p;=ßld" 2015¦ m;srK" 2015¦ m;srK" 

2016&'

mdi,a WmfoaYk ld¾hfhys ksr; .=rejrekaf.a ld¾hNdrh iïnkaOfhka 

fuf;la Y%S ,xldfõ lrk ,o iDcq m¾fhaIK iSñ; w;r ̂ cd;sl wOHdmk wdh;kh" 

2011& fuu wOHhk jqj o  jeä wjOdkhg ,lafldg we;af;a  mdi,a isiqka uqyqKmdk 

.eg¨ yd jD;a;Sh ud¾f.damfoaYh iïnkaOfhks' chisxy ̂ 1994&" ueKsfla ̂ 2004& Y%S 

,xldfõ kj fhdjqka úfha mdi,a orejka i`oyd WmfoaYkhl wjYH;dj o fyajf.a 

^1999& kj fhdjqkaúfha orejka mdi,a iudch ;=< uqyqK fok .eg¨ ms<sn`o j o 

wjOdkh fhduq fldg we;' úl%ur;ak ^1998& Y%S ,xldfõ mdi,a moaO;sh weiqfrka 

WmfoaYkfha ueÈy;aùu wOHhkh lr we;' fõye,a, ̂ 1996& mdi,a isiqka uqyqK fok 

.eg¨ wju lr .ekSu i`oyd mdi,a WmfoaYkh i;= j úYd, ld¾hNdrhla mj;sk 

nj fmkajd fok w;r u  tjlg mdi,a moaO;shg we;s úfõpk w;r wOHdmkh 

u.ska isiq wjYH;d ;Dma; fkdùu" wd;au Yla;sh fyda fm!reI ixj¾Okh flfrys 

wju wjOdkh hk lreKq fmkajd foa' fuu lreK u iurisxy ^1981& fhdjqkaúfha 

orejkaf.a .eg¨ wNsfhda. mdi, u.ska úi`okjd fjkqjg wOHdmk ÿIalr;d o tl;= 
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fujeks jq miqìul mdi,a ud¾f.damfoaYh yd WmfoaYk ld¾hNdrh jvd 

úêu;a yd w;HjYH fiajdjla lsÍfï wruqKska" wOHdmk wud;HdxY 2013$6 

pl%f,aLh u.ska ud¾f.damfoaY yd WmfoaYk .=re ld¾hNdrh iqúfYaI j w¾: olajd 

ffk;sl miqìula ,nd oSug ;e;a fldg we;' fun`ÿ ffk;sl yd úfõpkd;aul 

jgmsgdjl mdi,a WmfoaYk .=rejrekaf.a  N+ñldj u.ska isÿlrkq ,nk ld¾hNdrh 

ms<sn`o meyeÈ,s wjfndaOhla ,nd.; hq;= ùu jeo.;a jkafka  j¾;udk mdi,a YsIH 

m%cdj i`oyd mdi,a WmfoaYkh ±ä j wjYH j mej;Su u; h ^úl%ur;ak" 2010¦ 

m;srK" 2016&' m;srK 2016 fmkajd fok mßÈ u mdi,g ud¾f.damfoaYh yd 

WmfoaYkfha wjYH;dj ;rug u th mdi,a moaO;sh ;=< iaÓridr j ia:dms; 

lr,Sug kï tys ±kg ksr; j isák .=rejrekaf.a  ld¾hNdrh ms<sn`o j úmrï 

lsÍu w;jYH lreKla j mj;s' tneúka ta i`oyd miqìula f,i WmfoAYk .=re 

N+ñldfõ j¾;udk miqìu wOHhkh  i`oyd m¾fhaIKhl wjYH;dj mj;S'

ù th ;j ÿrg;a ÿIalr jljdkqjla njg m;a fldg we;s nj mjihs'  ueKsfla ̂ 2004& 

fmkajd fokqfha mdi,a ud¾f.damfoaY yd WmfoaYk N+ñldj ms<sn`o meyeÈ,s Ñ;%hla 

fkdue;s nj yd  mdi,a ud¾f.damfoaY yd WmfoaYk jev igyka jvd;a m<odhs whqßka 

l%shd;aul lsÍfï wNsfhda.hg mdi, uqyqK Èh hq;= j we;s njhs'

m;srK ^2015& mdi,a WmfoaYk .=rejrekaf.a úNjH;d fidhd ne,Su  

iïnkaOfhka we;s wOHhkfhka wkdjrKh fldg we;af;a WmfoaYk úIhh 

iïnkaOfhka WmfoaYk .=rejreka iïnkaOfhka we;s wju ±kqj;aNdjh fya;=fjka 

WmfoaYk ld¾hfhka  n,dfmdfrd;a;= jk wruqKq bgq ù fkdue;s njhs' tfy;a fuu 

wOHhk mdi,a WmfoaYk .=re ld¾hNdrh iïnkaOfhka Rcq wOHhk fkdfõ' p;=ßld 

^2015& mdi,a WmfoaYkh ms<sn`o isiqka olajk wdl,am wOHhkh fldg we;' tu.ska 

wkjrKh jkafka mdi,a isiqka  ;=< mdi,a WmfoaYk ld¾hNdrh fyda tys ksr; 

.=rejreka iïnkaOfhka Okd;aul wdl,am fkdue;s njhs' m;srK ^2016& Y%S ,xldfõ 

mdi,a moaO;sfha WmfoaYkfha iajNdjh keue;s wOHhkfhka fy<s lrkqfha 2012 jir 

jk úg Y%S ,xldfõ mdi,a ixLHdj 9905la yd  YsIH ixLHdj 4"004"086la nj;a Bg 

idfmalI j ud¾f.damfoaY yd WmfoaYk .=rejrekaf.a ixLHdj 1086l m%udKhla nj;a 

h' ta wkqj ud¾f.damfoaY yd WmfoaYk .=re yd YsIH m%cd wkqmd;h 1(3687 jeks 

w;súYd, m%udKhlska hqla; jk njhs' fuu miqìu u; mdi,a WmfoaYk  wNsu;d¾: 

^American	School	Counselor	Association, 2008& fj; hdu b;d ÿIalr lghq;a;la j 

we;s nj jeäÿrg;a fmkajd foa' tfia jQ ud¾.damfoaY yd WmfoaYk .=rejreka f,i  m;a 

lrk ,o .=rejreka i`oyd l%uj;a jev ms<sfj<la mdi, ;=<  f.dvk.d fkdue;s ùu 

yd Tjqkaf.a ud¾f.damfoaYh yd WmfoaYkh iïnkaOfhka jQ jD;a;Sh iqÿiqlï b;d 

wju ùu fya;=fjka úêu;a j mdi, ;=< fuu ld¾hfhys kshe<s fkdue;s nj;a 

jeäÿrg;a fmkajd foa'



 2'0 wNsu;d¾:h iy iqúfYaIS wruqKq

wOHhkfha wNsu;d¾:h mdi,a WmfoaYk lafIa;%fha ksr; ù isák .=rejrekaf.a 

mdi,a WmfoaYk ld¾hNdrh yd Tjqka ta i|yd ueÈy;a jk wdldrh fidhd ne,Suhs' 

iqúfYaIS wruqKq jQfha"

� w&  j¾;udk mdi,a WmfoaYkfhys ksr; .=rejrekaf.a WmfoaYkh i|yd 

we;s jD;a;Suh fhda.H;dj   fidhd ne,Su'

� � �  � wd&  WmfoaYk .=rejreka WmfoaYk l%shdj,sh i|yd ueÈy;a jk    

wdldrh úu¾Ykh lsÍu'

  we& mdif,a WmfoaYk ld¾hfha kshe<s WmfoaYk .=rejreka uqyqK mdk 

.eg¨ iy wNsfhda. y÷kd .ekSu'

� �� wE& WmfoaYk .=re N=ñldj M,odhs f,i mj;ajd f.k hdu i|yd 

ixj¾Okh l< hq;= lafIa;%  ks¾Kh lsÍu'
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3'0 l%ufõoh

   m%udKd;aul m¾fhaIK m%fõYfha iólaIK m¾fhaIK l%ufõoh fhdod .kakd 

,oS' WmfoaYk .=rejrekaf.a l%shdldÍ;ajhg wod< m%;sm;a;sh ksrEmKh lrk 

pl%f,aL l%shd l< iajNdjh wOHhkh lrk ksid m%;sm;a;s m¾fhaIK ,laIK o Ndú; 

lrk ,§' iólaIK m¾fhaIK .Khg wh;a m%Yakdj,shla u.ska WmfoaYk 

.=rejrekaf.a o;a; /ia lrk ,§' m%Yakdj,sh ilia lsÍfï § iyNd.slhkaf.a 

wOHdmk yd WmfoaYkh i|yd we;s iqÿiqlï"  mdi,a WmfoaYk fiajd ld,h hk uQ,sl 

f;dr;=re ,nd .ekSug;a fojkqj WmfoaYk .=rejrhl= jYfhka oekg mdif,a lrkq 

,nk ld¾h"  isiqka  ta i|yd fhduq lr .kakd l%ufõo" WmfoaYkfha isÿ lsÍfï § 

uqyqKmdk .eg¨ yd tajd wju lsÍug .;a l%shdud¾. o f;jkqj ;jÿrg;a WmfoaYk  

.=re  N=ñldj ;=<  ia:djr  ùug Tjqkaf.a uQ,sl wjYH;d fudkjd o hkak wjOdrKh 

flrsKs'

Y%S ,xldfõ wOHdmk l,dm 94ka m<d;a 07lska ^niakdysr" jhU" uOHu" 

kef.kysr" W!j" inr.uqj yd ol=K& tla m<d;l l,dmj,ska WmfoaYk 

.=rejreka 25]la ksfhdackh jk mßÈ l,dm 13l ^ñ.uqj" ñkqjkaf.dv" le,Ksh" 

ksljeráh" l=,shdmsáh" uykqjr" kqjrt<sh" wïmdr" je,suv" n,xf.dv" lE.,a," 

yïnkaf;dg" Èlaje,a,& WmfoaYkfha kshe<s .=rejreka 138la ish¨ u mdi,a j¾. 

^1AB,	1C, 2 iy 3 j¾.h& ksfhdackh jk mßÈ wdrïuk.; j ̂ Purposively&  f;dard 

.kakd ,§ ^1 jk j.=j&' .=rejrekaf.ka m%Yakdj,shg ,o m%;spdr m%udKd;aul j 

m%;sY;j,ska úYaf,aIKh lr j.= iy m%ia;drj,ska ksrEmKh lrk ,§' 
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wOHhk iuS d jfQ h"a  mdi,a WmfoYa kfhys khs e<s iui;a  .r= ejreka kfs hdca kh  

i`oyd fhdod .kka d ,ofa oa l,dm wOHhk 13la muKla ùu;"a  ixs y, udOH 

ud¾f.dma foYa  yd WmfoYa k .r= ejreka muKla  wOHhkhg ,la lÍs u;"a  ud¾f.dma foYa  

yd WmfoYa k flIa ;f% hka WmfoYa k wxYfha  .r= e ld¾hNdrh muKla wOHhkh 

lÍs u;a h'

4'0     o;a;  ú.%yh  iy idlÉPdj

4'1'     WmfoaYkfhys kshe<sug WmfoaYk .=rejreka i;= fhda.H;dj

 4'1'1'  wOHdmksl iy jD;a;Sh iqÿiqlï

wOHdmksl jYfhka ,nd ;snQ by< u iqÿiqlu Ydia;%m;s Wmdêh" ksheÈfhka 

5]la imqrd ;sìK'  Tjqka niakdysr" jhU" iy ol=Kq m<d;aj,g wh;a jQy ^1 jk 

rEmh&' iuia; mYapd;a WmdêOdßka ixLHdj 28]la jQ w;r bka jeä u m%udKhla jQ 

29]la  jhU m<d;g wh;a úh'16]la niakdysr yd uOHu  o ol=K 15]la jQ w;r 

kef.kysr m<df;a 3]la .=rejre fuu jD;a;Sh iqÿiqlu imqrd ;sìKs' iuia; 

Ydia;%fõ§ WmdêOdßka 12]la jQ w;r bka 35] fokl= u wh;a jQfha niakdysrg h' uOHu 

yd ol=Kq m<d;a ;=< WmdêOdÍka 18] ne.ska úh' wju odhl;ajhla olajk m<d;a jQfha 

jhU" W!j yd kef.kysr h'

iuia; wOHdmkfõ§ WmdêOdÍka uq`M .Kk 9]la jQ w;r jhU" uOHu yd 

ol=Kq m<d;aj, bka 23]la jQy' WmdêOdÍka w;r úYajúoHd,hlska m%:u Wmdê 

jYfhka wNHka;r WmdêOdÍka isáfha fofokl= muKla jQ w;r fï fofokd u wh;a 

jqfha ol=Kq m<df;a yïnkaf;dg l,dm wOHdmk ld¾hd,fha ùu o úfYaI;ajhls' 

b;sß ish¨ fokd mqyqKq .=rejreka f,i iqÿiqlu ,nd fojkqj cd;sl 
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1 jk rEmh ( iyNd.s ksheÈfha wOHdmksl yd jD;a;Sh iqÿiqlï

WmfoaYk .=rejrekaf.a 31 ]la mqyqKq .=rejreka jQ w;r th by< u iqÿiqlu ù ;snqKs' 

mqyqKq .=rejreka w;f¾ jeäu m%udKhla bx.%Sis mqyqKq .=rejre jQy' ämaf,daudOdÍka 

;sfofkla jQy' Tjqka bx.%Sis" lDIs úoHd" yd úoHd ämaf,daud ;u by< u iqÿiqlu f,i 

yodrd ;snq w;r fudjqka y÷kd.; yels jqfha jhU" uOHu yd W!j m<d;a weiqßks' wju 

iqÿiqlu iys; jQfha w'fmd'i' ^W' fm<& iu;a jqjka h' fuu wju iqÿiqlï ,en .=re 

lafIa;%fha isák .=rejreka 5]ls' fuu iuia; ksheÈfhka 58]la niakdysrg iy jhUg 

o uOHu" inr.uqj yd ol=fKka 14]la  ne.ska o yÿkd .kq ,eîh' 

      4'1'2 WmfoaYkh iïnkaO iqÿiqlï

WmfoaYkh úIhh hkq Wmfoia §fuka f;dr jq;a" úoHd;aul jQ;a" o¾Yksl jQ;a  hï 

ÿrlg ffjoH úoHdj yd iene¢hd jQ ;jÿrg;a mq`M,a fjñka bÈßhg .uka lrk úIh 

lafIa;%hls' 

WmfoaYk ld¾hfhys ksr; jQ ´kEu jD;a;slhl=g WmfoaYkhg iqúfYaI jQ 
 

kHdhd;aul yd m%dfhda.sl  ksmqK;d w;HjYH h ^American	 School	 Counselor	

wOHdmk wdh;kfhka  wOHdmkfõ§ Wmdê iqÿiqlï imqrd ;snqKs' cd;sl wOHdmk 

úoHdmSG weiqßka YslaIK úoHd ämaf,daud iqÿiqlu imqrk ,oaoka 9]la jQ w;r bka jeä 

u m%udKhla niakdysr yd jhU m<d; ksfhdackh l<y'  uOHu yd ol=K yereK úg 

wfkla m<d;a weiqßka fuu jD;a;Sh iqÿiqlu imqrk ,o .=rejre fkdjQy'
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Association, 2008; m;srK" 2015¦ m;srK" 2016&' wOHdmk wud;HdxYh fuys we;s 

jeo.;alu uE; ld,fha ;j ÿrg;a ;yjqre lsÍug m%h;ak ord we;af;a mdi,a uÜgñka 

WmfoaYkfhys kshe<s .=rejrekag Tjqkaf.a WmfoaYk jD;a;Sh ksmqK;ajh lafIa;%h ;=< 

/¢ isáug w;HjYH yd uQ,sl iqÿiqlu f,i wjOdrKh lrñks' 

.=rejreka w;ßka WmfoaYkfhys ksr; ùu i|yd jD;a;Sh jYfhka ,nd we;s 

iqÿiqlï  f,i WmfoaYkh ms<sn| mYapd;a Wmdê ämaf,daud" ufkdaúoHdj Wmdêh" 

ufkdaúoHdj yd fudayk úoHdj ms<sn| Wiia ämaf,daudj" ufkda m%;sldr ms<sn| Wiia 

ämaf,daudj" ud¾f.damfoaYh yd WmfoaYk ämaf,daudj yd WmfoaYk ufkdaúoHdj 

ämaf,daud jQy ̂ 2 jk rEmh&' 

  2 jk rEmh( WmfoaYkh iïnkaO jD;a;Sh iqÿiqlï

�01' WmfoaYkh ms<sn`o mYapd;a Wmdê  ämaf,daudj

02' ufkdaúoHdj Wmdêh

0� 3' ud¾f.damfoaYh yd WmfoaYk ämaf,daudj

0� 4' WmfoaYk ufkdaúoHdj ämaf,daudj

0� 5' ufkda m%;sldrh ms<sn`o Wiia ämaf,daudj

0� 6' ufkdaúoHdj yd fudayk úoHdj ms<sn`o Wiia ämaf,daudj

.=re ksheÈfhka 14]la WmfoaYkh ms<sn| jD;a;Suh jYfhka iqÿiqlï imqrd 

;snqKs' fuhska o 20]la  ud¾f.damfoaYh yd WmfoaYkh ms<sn| mYapd;a Wmdê 

ämaf,daudj o 40]la  WmfoaYk ufkdaúoHdj ämaf,daudj o yodrd ;snqKs' ;u m%:u  

Wmdêh i`oyd ufkdaúoHdj úIhh yodrd isáfha iuia; ksheÈfhka  tla whl= muKla 

jQ w;r yïnkaf;dg l,dmfhka tu .=rejrhd yÿkd .; yels úh' tfia u m%dfhda.sl 

WmfoaYkfha § jeo.;a ufkda m%;sldr ms<sn`o yodrd isáfha tla whl= muKs' fudjqka 

fuu iqÿiqlï imqrd ;snqfKa fmardfoKsh úYajúoHd,h" fld<U úYajúoHd,h" 
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reyqKq úYajúoHd,h" cd;sl wOHdmk wdh;kh" ufkda úoHd wdh;kh" udkisl 

fi!LH moku" uki ixj¾Ok wdh;kh" ,hsishï cd;Hka;r mdi, wdÈ úúO wdh;k 

uÜgfuks' ksheÈfhka inr.uqj" W!j yd kef.kysr m<d;aj,  lsisjl= jD;a;Sh 

jYfhka ms<s.;a iqÿiqlula imqrd fkd;sìKs'

4'1'3  WmfoaYkh iïnkaO fjk;a iqÿiqlï

.=rejrekaf.ka 14]la  jD;a;sh mßK;Ndjh yd hdj;ald,Sk ùu Wfoid  

m<d;a$l,dm fiajdia: ieisj,g iyNd.s ù ;snqKs' 19]la rdcH yd rdcH fkdjk 

ixúOdkj,ska fufyhjk ,o ^GIZ,	 Plan	 Sri	 Lanka" fi!LH wud;HdxYh" cd;sl 

<udrlaIl wêldßh" ckdêm;s f,alï ld¾hd,h& WmfoaYk jev igykaj,g fhduq ù 

;snqKs' tfia u WmfoaYk .=rejrhl=g w;HjYH WmfoaYk idhksl mqyqKqj ,nd 

;snqfKa tla whl=  muKs'  uq¿ .=re ksheosfhka 4]la fuf;la lsisÿ mqyqKqjlg iyNd.s 

ù fkd;sìKs' ;j;a 39]la fï i`oyd ms<s;=re § fkd;sìK'  

4'1'4  mdi,a WmfoaYk fiajd ld,h

flIa ;a h%  m<s ns `o m<mrq eooa  yd ld¾hNdrfha jeo.;la u WmfoYa k fija d ld,h wkjq  

;yjrq e fõ' 2 jk j.f= jka ±lfa jkfa ka iyNd.ls hkfa .a mdi,a WmfoYa k fija d 

ld,hh's  9]la jir 16g jvd Wmßu fija d ld,hla jd¾;d fldg ;ns q w;r fuu 

.r= ejreka nika dyrs g yd jhU m<d;g wh;a úh' 23]la  iás fha jir 1-3 w;r ld, 

mrdihl WmfoYa kfhys krs ; .r= ejreka h' fï w;r fija d ld,h i`oyka fkdl< 9]la 

o úh'

 
 2 jk j.j=  ( mdi,a WmfoYa k fiajd ld,h 

  jir .Kk m%udKh ^]& 

    

16 g jeä
 

9
 

    

13 -

 

15

 

2

 

    

10 -

 

12  

 

7

 

7

 

-

 

9

 

9

 

    

4 -

 

6

 

17

 

    

1 -

 

3

 

26

 

jir 1 g wvq

 

20

 

i`oyka ke;s

 

9

 

101



4'2 WmfoaYk .=rejreka WmfoaYkh  i|yd ueÈy;a jk whqre

jevigyka ie,iqïlrejl= f,i (  WmfoaYk .=re ld¾hNdrfha tla wxYhla jkafka 

±kqj;a lsÍuhs' fï hgf;a  .=re fo.=reka oekqj;a lsÍfï ieis yd foudmshka uqK.eis 

oekqj;a lsÍïj,g 26]la fhduq jk nj  wkdjrKh úh' fojkqj jevigyka 

ie,iqïlrejl= hgf;a .=re fo.=reka" isiqkaf.ka yd úúO iudÔh lKavdhï  i`oyd 

úúO jevigyka ixúOdkhg 33]la fhduq ù we;'ta w;r isiq p¾hd yev.eiaùu" 

mßir kshduk" u;aøjH ksjdrK" m%:udOdr" fmdaIK" fi!LHh" foaYk" idrO¾u" 

Ndjkd$ixhu wd§ jevigyka úh' jevigyka ie,iqïlrejl= f,i fhduq lsÍï 

ld¾hhg 5]la odhl ù we;' <ud mßjdi  wdh;kj, ufkda ffjoHjrekg" jD;A;Sh 

ud¾f.damfoaYh fj; fhduq lrk nj wka;¾.; úh'

WmfoaYlfhl= f,i ( lKavdhï yd fm!oa.,sl WmfoaYkfhys ksr; ùu" 

fm!oa.,sl$mjq,a mßir f;dr;=re fiùu" bf.kqï ÿIalr;d yd wvq idOk uÜgï 

iys; <uhskg m%;sld¾h jevigyka l%shd;aul lrk nj 56]la i`oyka fldg we;' 

;lafiare lrejl= f,i ( ;lafiarelrejl= jYfhka .;s ,laIK" yelshd" <eÈhd 

mÍlaIK Ndú;fhka iólaIK meje;aùfuys 10]l m%udKhla ksr; jk nj 

wkdjrKh  úh'

4'2'1 isiqka WmfoaYkh i|yd fhduq lr .kakd wdldrh
mdi,a ud¾f.dma foYa  iy WmfoYa k ld¾hfhys § md% :ñl mk;a s i|yd u.fmkùa fï 

ld¾hh;a oúa ;hs ls  fYKa% s i|yd Bg wu;r j WmfoYa kh o  jeo.;a fõ' iis kq a 

WmfoYa k .r= ejrhd fj; Rcq j u meñfKk wji:a djkga  jvd fjk;a md¾Yj u.ks a 

WmfoYa kh fj; fhduq lrkq ,nk jdr .Kk jeä úh yels h' tfia u WmfoYa k 

.r= ejrhd iis kq a iïnkOa fhka fyd`o kÍs lIa lhl= yd m¾fhIa lhl= kï iis q .eg¨j, § 

Rcq j ueÈy;ùa fï wji:a dj mj;'s  

fuu wOHhkfha § WmfoYa k .r= ejrhd .eg¨j,g Rcq j ueÈy;ùa u u.ks a  39]la o 

fjk;a md¾Yj ^.r= ejre" foudmhs ka yd úúO iudÔh lKva dhï& u.ks a 42]la o úúO 

jevigyka w;r;r=  È  15]la o  ija  leue;fa ;ka  9]la o fhduq lr .kka d nj fy<s úh'

4'2'2 isiq .eg¨j, iajNdjh

isiq .eg¨j, iajNdjh wkqj ish¨ .eg¨  m%Odk f;aud y;rla Tiafia fm< .iajk ,§'

mqoa., noaO .eg¨ ( isiqka mdif,a § uqyqKmdk mqoa., noaO .eg¨ whs;u 17la 

wkdjrKh úh' tajd  kï udkisl wd;;sh" ixfõÈ;dj wvqùu$l,yldÍ" yqol,dj 

m%sh lsÍu" wjOdkh wjuùu" u;aøjH Ndú;h" fm%au in|;d" iu,sx.sl .eg¨" ,sx.sl 

.eg¨" w,i nj" úYdoh" fidrlï lsÍu" fhdjqkaúh ms<sn| fkdoekSu" oafõY 

iy.;ùu" fm!reI .eg¨" fmdaIK .eg¨" miq.dó$fiñka bf.k .ekSu iy úúO 

ldhsl wdndO ̂ úfYaIfhka i`oyka fkdjq& úh' isiqkaf.ka 20]la u;aøjH Ndú;h" 18]la 

fm%au iïnkaO;d" 17]la l,yldÍ yd  ixfõ§;dj wvqùu fya;=fjka mdi, ;=< 

.eg¨ldÍ f,i yeisfrk nj .=rejreka úiska wjOdrKh fldg ;sìK'
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mjq, wdY%s; .eg¨ ( isiqka Ôj;a jk mjq,a wdY%s; mßirh Tjqkaf.a wOHdmkhg fuka u 

fm!reI ixj¾Okhg tl fia n,mdhs ^m;srK" 2015&' isiqkg mdi, ;=< mek k.sk 

fndfyduhla .eg¨ ksji yd noaO j mj;ss' wOHhkhg ,la jQ WmfoaYk 

.=rejrekaf.ka ,;a o;a; wkqj mdi,a isiqka oßø;dj" .eg¨lÍ mjq,a mßirh" 

foudmsh oeä o~qjï" mshd u;aøjH Ndú;h" foudmsh wiNH jpk Ndú;h"uj$mshd 

orejka iu. fkdisàu" fjkaj Ôj;aùu" uj úfoaY.;ùu" foudmsh fifkyi 

fkd,eîu" foudmshka wysñùu" foudmshka wdfõ.YS,Sùu" ms<sfkd.ekSu" fjk;a 

{d;Ska iu. ^wdÉÑ" iShd& Ôj;aùu" foudmsh kQ.;alu" mshdf.a n,y;aldrlï" 

ksjiska bf.kSug iyhla fkd,eîu" foudmsh wêl n,dfmdfrd;a;=" ksjfia f>daIdldÍ 

yd wjq,a iy.; ùu fya;=fjka .eg¨j,g ,la ù we;s nj fmkajd fok ,§' 

.=re o;a; wkqj 54]la isiqka foudmshka  <`.  fkdisàu $ úiqreKq mjq,a $ 

foudmshka wysñùu $ {d;Ska iu`. isàu fya;=fjka uqyqKmdk .eg¨ úh' Bg 

wu;r j   oßø;dj yd kq.;alu u;  15] la .eg¨j,g ,la ù we;' 4]la  mshd 

u;aøjH Ndú; lsÍu ksid o ;j;a 4]la mshdf.a n,y;aldrlï ksid o .eg,qj,g 

,la ùu fya;=fjka mdi,  wdY%fhka  bf.kqï  b.ekaùï  l%shdj,sfha  § .eg¨ u;= 

j  we;'
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mdi, yd úIhud,dj wdY%s; .eg¨ ( mdif,a iuia;  úIhud,dj wdY%fhka isiqkg 

úúO .eg¨ u;=úh yels h' fuu .eg¨ úgl YsIHhkaf.a bf.kqï .eg¨ úh yels 

w;r bka Tíng hkafka kï th wOHdmksl .eg¨jla jYfhka y÷kd .ekSu fhda.Hh 

^wfímd," 2010& fõ' 

�
ksheÈhg wh;a mdi,a isiqka ;=< olakg ,efnk mdi, yd úIhud,dj 

wdY%fhka y÷kd.;a m%Odk .eg¨ w;r lshùu" ,sùu yd wjfndaOh ms<sn| 

.eg¨$bf.kqï ÿIalr;d" bf.kSug Wkkaÿjla fkdue;slu$wOHdmk wfmalaIK 

fkdue;s ùu$jákdlula fkdùu" mdi,g fkdmeñKSu$wlue;sùu" bf.kSug iqodkï 

fkdùu" mdvu flfrys wjOdkh wju ùu" úIh lreKq blaukska wu;lùu" 

bÉPdNx.;ajh$RKd;aul woyia" .=rejrekg b.ekaùug ndOd lsÍu" úNd. NS;sld" 

mdi, w;yerhdu" mdi,g wkq.; fkdùu" .=re wdorh fkd,eîu" .=rejreka 

we.hSug ,la fkdlsÍu iy mdi,g fkd.e<fmk fudaia;rldÍ nj m%Odk fõ'

�
.=re o;a; wkqj isiqkaf.ka 37]l m%udKhlg we;s uq,sl .eg¨jla jkafka 

lshùu$,sùu yd wjfndaOh ms<sn| .eg¨ fõ' ta i|yd ixl,am ;yjqre fkdùu" 

ksjiska u;=jk .eg¨" mdi,a wdY%s; .eg¨ fya;= jk nj wkdjrKh úh' wOHhkhg  

iyNd.s jQ .=rejrekaf.ka 85]la oaú;shsl fY%aKs ksfhdackh l<y' fuu .eg¨j 75]la 

olakg ,enqfKa m%d:ñl fY%%aKsNdr WmfoaYk .=rejreka wdY%fhks' tfiau 34] 

bf.kSfï jákdlu yd tys jeo.;alu fuka u wkd.; wdfmalaIdj,ska f;dr úh' .=re 

f;dr;=re wkqj jeäysá iudch wdY%h" iujhia lKavdhïj, n,mEu" úúO udOH 

Ndú;h" .=rejreka ms<sn| we;s wdl,am" ksjfia mßirh thg fya;= ù ;snqKs' 



iudch wdY%s; .eg¨ ( isiq wdruh idOl blaujd mßirfha n,mEfukaa p¾hdj 

wjm%udKh fyda wêm%udKh lsÍug fm!reI wl%u;d" ÿiaiudys;" nd,mpdr" iudc 

úfrdaë ùug iudÔh idOl bjy,a úh yels h ̂ wfímd,"2010&' wOHdmk l%shdj,sfhka  

n,dfmdfrd;a;= jkafka isiq ufkda iudÔh hymeje;au ^Psychosociol	 intervention& 

kxjd,Suhs' fuu wOHhkfha § .=re o;a; wkqj isiqka uqyqK mdk iudcdY%s; .eg¨ 

lsysmhla úh' isiqka ye¢ jefvk jgmsgdj yd fkd.e<fmk mßirj,ska uqojd .ekSfï 

.eg¨" jeäysá weiqr" mdi,ska miq fyda mdi,a ld,h ;=< uqo,a bmhSug fhduqj" úúO 

,sx.sl l%shdldrlïj,g fhduqj" ikaksfõok udOH wiNH foa i`oyd  Ndú;hg .ekSu" 

.=re fkdukd l%shdldrlï" iujhia lKavdhï n,meï" iudc fNao $.eg¨ ta w;r úh'
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.=re o;a; wkqj oßø;dj" foudmsh kQ.;alu" foudmshka yerhdu fya;=fjka {d;ska 

iu. ðj;aùu iy ksjfia .eg¨ldÍ mßirh hk m%Odk idOl fya;=fjka 19]la 

mdi,g meñKsfï ÿIalr;dj,g uqyqKmd;s' 

bka 30]lg ;ns q .eg¨j kï iis kq a ye¢ jefvk fkd.e<fmk mßirj,ks a uoq jd .ekfS ï 

.eg¨ fõ' iyNd.ls hka fmkja d ÿka lreKq jfQ ha ëjr ìï" <ud kjs dij, igs  meñKus " 

l¾udk;a Yd,d wdY;s%  yd u;øa jH" u;la v= q ny,q  j .ejfik kd.ßl uvq lq la = wdYf% hka 

mdi,a fj; <uhs meñKus  fy;a f= jka mdi, wdYf% hka o .eg¨ u;= ù we;s njh's  fojk 

.eg¨j jfQ ha weieì Ñ;m% gj,g fhduq ùuh's  tu mu% dKh 14]l's  tfia fhduq ùug n,mE 

wfkla idOl ù ;ns fq Ka Tjkq a mdi,ks a miq uoq ,a bmhuS g fhduq ùuh's  ta i|yd mjfq ,a 

oßø;dj fuka u th blua jd Tjkq a Ôj;a jk mßirfhys ta i|yd iudc jgmgs djka 

f.dvke.S ;îs u fy;a = ù we;' úfYIa fhka kjq rt<hs  l,dmh" je,us v l,dmh wdYf% hka 

t<j`M j.djg fhduq ùu" wïmdr wdYf% hka fyka a j.dj" ó.ujq " ñkjq kfa .dv wdÈ 

nika dyrs  m<d; wdYf% hka we`.`¨ï l¾udk;a Yd,d" ëjr l¾udk;a h" ixpdrl 

l¾udk;a h jeks uoq ,a bmhfS ï udOH mej;uS  fuu ;;;a ja hg fy;a = ù ;ns Kq 's  fuu 

miìq u u; jeäyás  iudc weirq " weieì Ñ;m% g ne,uS " u;øa jH Ndú;h" ,xs .ls  

wmpdrj,g fhduq jQ mßs i y÷kd .; yels úh' .r= e o;;a  wkjq  9]la mdi,a .r= ejreka 

úiks a iis kq g ,xs .ls  n,y;la drlï lÍs ug fhduùq u"  weieì o¾Yk fmkùa u" iu,xs .ls  

lhs% dj,g fhduq lr .ekuS g W;ia dy ±Íu ñka neyer j olka g ;ns q .eg¨jla úh' 

fuu wxY fjka fjka j idlÉPd l< o tajd tlsfklg wka;¾ iïnkaO fõ' 

fuu wxY iuia;hla jYfhka n,k úg mdi,a isiqkg úYd, .eg¨ m%udKhla we;s 

jkafka iudcdY%s; yd bf.kSu wdY%s; .eg¨j,g idfmalaI j ksji wdY%fhks'

� � �
4'2'3  we.hSï jd¾;d ;nd .ekSu

jd¾;d ;nd .ekSu  yd tajd kv;a;=j WmfoaYkfha §  w;HjYH h ̂ American	School	

Counselor	Association, 2008&' .=rejrhdf.ka .=rejrhdg o;a; /ia lr .kakd l%u 

úúO úh yels h' wOHhkh lrk ,o .=rejreka weiqfrka jd¾;d ;nd .kakd wdldrh 

whs;u lsysmhla  Tiafia fla;.; lrk ,§'



 jd¾;d ;nd .kakd wdldrh  m%udKh ^]&

1 fmd;l igyka lÍs u$fjka fjka ,sms f.dkq f,i$m%f;Hl jd¾;d$ryiH jd¾;d f,i     64

2 f,d.a igyka     12

3 ffokls  jd¾;d      3

4 meñKsfï f,aLk      2

5 fkd.kS$ ;j u ke;      1

6 ,ms s f.dkq mj;ajd f.k hdu iqrlaIs; fkdue;s neúka ke; 9

WmfoaYk wdpdrO¾uj,g .relrñka" ryiHNdjh iqrlsñka jd¾;d ;nd .kakd 

m%udKh 64] ls' 17] l m%udKhla isiq wkkH;dj iq/flk mßÈ jd¾;d ;nd .ekSula 

lrkafka o hkak .eg¨ iy.; h' tfia u .=re msßfika 10]la  m%ldY lr we;af;a fuu 

ld¾hh fkdlrk njls' iuia; ksheÈfhka 11]la ms<s;=re ,nd § fkd;snqKs'   

 3 jk j.=j ( we.hSï jd¾;d mj;ajdf.k hdu
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4'2'4 jd¾;d mokï fldg lrkq ,nk ld¾hhka

.eg¨ we;s mqoa.,hdg ;ud .ek wjfndaOhla ,nd.ekSu" bÈßfha we;s m%Yak 

y÷kd .ekSug yd .;hq;= l%shdud¾.h ms<sn| jegySula WmfoaYkh u.ska ,nd fohs' 

WmfoaYk l%shdj,sfha m%Odk mrud¾: foi ne,Sfï § th m%Odk wxY 3ls' je<elaùu 

^Prevention&" m%;sldrh ̂ Theraphy&" ixj¾Okh ̂ Development& f,i h' WmfoaYkh 

hkq .eg¨jl § ueÈy;aùfï l%shdj,shla muKla u fkdjk w;r mqoa.,hd wkd.;fha 

uqyqK Èh yels .eg¨ ms<sn| l,afõ,d we;sj y÷kdf.k ueÈy;aùu" je<elaùug .kq 

,nk È.= ld,Sk l%shdj,shls' tys § WmfoaYk .=rejrhd jYfhka mdi, u.ska isiq bÈß 

wfmalaId"  tys § u;= úh yels .eg¨ ms<sn| ksjerÈ j oelaulska hqla; j lghq;= l< 

hq;= h' 

wOHhkfha § je<elaùu hgf;a 50]la m%ldY fldg we;af;a Tjqka úiska úúO 

md¾Yj Rcqj oekqj;a lrk njls'  41]la úúO md¾Yj iïnkaO fldg .ksñka jevuq`M 

meje;aùu o wfkla .=re iyh we;sj WmfoaYk ld¾hfhys kshe<Su 8]la o úh'
� � �

m%;sld¾h ^Theraphy& i`oyd fhduq lrk m%udKh je<elaùug yd 

ixj¾Okhg idfmalaI j by< uÜgul mej;sk' 24]la WmfoaYk .=rejreka Tjqka 

fj; meñfKk .eg¨ frday," fmd,sish" .=re WmfoaYlg" WmfoaYlfhla jeks wod< 

ia:dk fj; fhduq  lr;s' .eg¨ úYaf,aIKh iy ksrdlrKhg Rcq ueÈy;aùula 

lrk m%udKh 17]ls' j¾;udk f;dr;=re fidhd ne,Su" foudmsh$.=rejreka i`oyd 

lKavdhï WmfoaYkh" fm!oa.,sl WmfoaYkh 2] fhduq fj;s'

<ud ixj¾Okh iui;a  .r= e Nñ+ ldfjys mO% dk u úp,H fõ' iui;a  <ud ixj¾Ok 

ld¾hg u WmfoYa k .r= ejrhdg ueÈy;ùa ug iÿs fõ ^American	 School	 Counselor	

Association,	2008)' th wfkla md¾Yj, iydh we;s j iÿs jk ueoy;ùa fï lhs% dj,hs l's  



flfia jqj o .=re ksheÈfhka je<laùfï" m%;sld¾h yd ixj¾Okhg fhduq lrk  

m%udKh 44]la jQ w;r 56]la fuu m%Yakhg ms<s;=re § fkd;sìK' 

4'2'5 WmfoaYk .=re WmfoaYljrhdf.ka ,efnk iydh

WmfoaYk N+ñldj id¾:l j lrf.k hdug WmfoaYk .=re WmfoaYlhdf.ka  by< 

odhl;ajhla ysñ úh hq;= h' 
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wOHhkfhka  fy<s jQfha 51]la WmfoaYk .=rejreka WmfoaYk l%shdj,sh ;=< isiq 

ksÍlaIKh yd miq úmrï ld¾hfhys o ksr; fõ' 16]l m%udKhla isiq fm!reI 

ixj¾Okh" wd;au úYajdih f.dvke.Su" wNsfhda.d;aul jev mejÍu fuka u úúO 

mka;s ldur l%shdldrlï u.ska  WmfoaYk ld¾hfhys fhfok nj fy<s úh'

ksheÈfha jQ .=rejreka 29]la  ,efnk iydh ms<sn`o ieySulg m;a úh fkdyels nj 

mjihs' ms<s;=re § fkd;snQ ixLHdj 50]ls' WmfoaYl .=re WmfoaYk iyfhda.h ms<sn`o 

ieySulg m;a jk m%udKh 21]ls'

mdif,a WmfoaYk ld¾hfhys ksr; ùu  wfkla úIhh lafIa;% yd i,ld n,k úg hï 

;rulg wNsfhda.d;aul l%shdj,shls' .=rejreka Tjqka uqyqKmdk ,nk .eg¨ yd 

wNsfhda. ms<sn| oelajQ woyia m%Odk wxY 4la Tiafia úYaf,aIKh lrk ,§'

 

isiqka iïnkaOfhka isiqka m%Yak úi|d .ekSug ue,sùu" isiq udkisl;ajh" wOHdmk 

wfmalaIK fkdue;sùu" mdi,a fkdmeñKSu" wOHdmk uÜgu wju ùu" m%pKavldÍ 

f,i yeisfrk .eg¨ iys; isiqka úYd, ixLHdjla isàu WmfoaYk .=rejrhd 

uqyqKmdk .eg¨  fõ' bka 42]la i`oyka fldg ;snqfka isiqka mdi,g fkdmeñKSu iy 

Tjqka i;=j bf.kqï wfmalaId fkdue;sùu ;=< WmfoaYk .=rejrhd .eg¨j,g 

uqyqKmdk njls'

  4 jk j.=j ( WmfoaYk .=re WmfoYa l iyfhda.h 

b;d hym;a  i;g= qodhl  uOHu    m%udKj;a ke;   b;d ÿ¾j,    i|yka ke;
     

01]
      

06]
    

14]
       

28]
     

01]
     

50]

fojk .eg¨ flaI;%h kï wfkl=;a .=rejre iy mdi,a mßmd,kh iïnkaOfhka 

WmfoaYk .=rejrhd uqyqK mdk .eg¨ h' mdi,a mßmd,kh iïnkaOfhka WmfoaYk 

.=rejrhd uqyqKmdk m%Odk .eg¨ lafIa;%12 ls' tajd kï mßmd,k yd wka .=rejrekaf.a 

u;=jk .eg¨ jYfhka WmfoaYk úIh iïnkaOfhka wfkla .=re wdl,am$.=re iydh  

4'3 WmfoaYk N=ñldfõ §  uqyqK mdkq ,nk .eg¨ yd wNsfhda.
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fkd,eîu" iudc wdl,am" WmfoaYkh ms<sn`o wkjfndaOh" ia:dkhla fkdue;sùu" 

ld,h m%udKj;a fkdùu" mka;s Ndr .=rejrhd$wfkl=;a .=rejre .eg¨ ksrdlrKhg 

ueÈy;aùu" úÿy,am;s WmfoaYkh ms<sn| fkdoekqj;aùu$mßmd,k .eg¨$by< 

ks,Odßkaf.a fkdoekqj;alu" úkh uKav, ;SrK mriamrùu$úkh uKav,h 

ueÈy;aùu" úÿy,am;s fjkia jk úg WmfoaYk .=rejrhd o fjkia lsÍu" 

foudmshka$.=rejreka WmfoaYkfhys jeo.;alu wjfndaO fldg fkd.ekSu" 

foudmshka$.=rejreka yuqfõ isiqka oeäùu" wOHdmk wud;HdxYfha pl%f,aLj,ska jk 

ndOd" jevigykaj,g iïm;a imhd .ekSfï ÿIalr;d h' ksheÈfhka 47]la wjOdrKh 

lrkqfha wfkla .=rejrekaf.a wdl,am"RKd;aul woyia" úIh ms<sn| 

fkdoekqj;aNdjh fya;=fjka .eg¨j,g ,la jk njhs' th iuia; .=rejreka WmfoaYk 

ld¾hfhys kshe<Sfï § uqyqKmdk wNsfhda.hla j mj;s' WmfoaYk N+ñldj tys 

wdpdrO¾uj,g .relrñka" ryiHNdjh iqrlsñka iqúfYaIS j l<  hq;a;ls ̂ American	

School	 Counselor	 Association,	 2008; m;srK" 2016&' ta i|yd hïlsis ia:dkhla 
WmfoaYk .=rejrhd i;= úh hq;= h' wOHhkfhka fy<s jQfha 34]la mdi,aj, 

WmfoaYkh i`oyd fjka jQ ia:dkhla fkdue;s njhs' isiqka WmfoaYk .=rejrhd fj; 

fkdmeñKsug  fuh  o fya;=jls'

tfia u úÿy,am;s udreùï iu. WmfoaYk .=rejrhdf.a N+ñldj o fjkia úh yels 

neúka WmfoaYk ;k;=r ms<sn`o j 50]la  ;=< we;af;a wúksYaÑ; njls' ksheÈfhka 

48]la  fmkajd fokafka mka;sNdr .=rejrhd" mdi,a úkh uKav,h  we;=`M wfkl=;a 

.=rejreka .eg¨ úi£ug ueÈy;aùu ksid WmfoaYk .=re wkkH;djg .eg¨jla 

njhs' mßmd,kh WmfoaYk N+ñldj yd tys wjYH;dj meyeÈ,s j w¾: ksrEmKh 

fkdlsÍu ksid WmfoaYkfhys kshe<s .=rejrhd .eg¨j,g ,la jk njls'

       f;jk .eg¨ lfa I;h%  foudmhs ka yd iudch iïnkOa fhk's  fï iïnkOa fhka 

36]la WmfoYa k .r= ejreka fmkja d § ;ns fq Ka foudmhs ka mdi,g f.kja d .ekuS " wdl,ma  

fjkia lÍs ug fkdyels ùu" iis q .eg¨ m<s fs kd.ekuS  kis d WmfoYa k ld¾hfha § 

.eg¨j,g uyq Kq mdk njl's  fuu .eg¨j,g wu;r j y;r jk .eg¨ lfa I;h%  kï 

khs eÈfhka 37]la fmkja d fok mßÈ WmfoYa k .r= ejrhd iïnkOa fhka jD;;a hS  

kms Kq ;dj fkdue;ùs u fy;a f= jka WmfoYa k lhs% dj,hs  ;<=  § úfYIa fhka iis q .eg¨ 

úiÈug hdu ;<=  mekkef.k .eg¨ yd wNfs hd.a h'

WmfoaYk .=rejreka uqyqK fok ;j;a m%Odk .eg¨jla jkqfha WmfoaYk ld¾hh 

lrf.k hdug m%udKj;a ld,hla fkd,îu yd ld,igyfkka ksoyia fkdlsÍuhs' 

m<d;a 7 weiqßka yïnkaf;dg" ñkqjkaf.dv" uykqjr wdY%fhka WmfoaYkh i`oyd u 

m;a lrk ,o .=rejreka y;r fofkla jQy' tfy;a Tjqka fy<s lrkq ,enqfõ tfia m;a 

l< o úêu;a j WmfoaYk ld¾hh lrf.k hdug ;rï miqìula mdif,a fkdue;s 

njls' wfkla wNsfhda.h kï WmfoaYk .=rejrekaf.ka 78]la mjik mßos 

úÿy,am;s$mßmd,kh fï iïnkaOfhka we;s fkdoekqj;aNdjhhs' 



        4'3'1  .eg¨ wNsfhda. wju lr .ekSug .;a l%shdud¾.

WmfoaYk ld¾hNdrh ia:dms; ùug kï fuu wNsfhda.j,g uqyqK §fï YlH;dj 

WmfoaYk .=rejrhd i;= úh hq;= h' Tjqka fuu .eg¨ yd wNsfhda. wju lr .ekSug 

.;a l%shdud¾. wxY lsysmhlska úia;r l< yelsh'
                                                                                      

mdi,a moaO;sh ;=< úúO jevigyka ixúOdkh ^fi!LHh" m%cd oekqj;a lsÍu" mdi,a 

ixj¾Ok lñgq" u;aøjH" fmdaIK& yryd mdi,a mßmd,kh" úkh uKav,h" .=rejreka 

yd m%cdj ±kqj;a lÍfï jevigyka l%shd;aul lsÍu' .=re WmfoaYl u.ska .=re wdl,am 

fjkia lsÍu' foudmshka iïnkaOfhka foudmsh oekqj;a jevigyka" ksfjiaj, 

f;dr;=re /ia lsÍu" mjq,a m%Yakj,g úi÷ï fiùu' iudc wdY%h fldgf.k úúO 

wdh;k iïnkaO lr .ekSu ^l,dm wOHdmk ld¾hd,h" .%du ks,OdÍ" 

fmd,sish"m%dfoaYSh f,alï ld¾hd,h&" úúO wdh;kj,g orejka fhduqj" WmfoaYk 

.=re Rcq ueÈy;aùu u.ska mdi,a ld,fhka neyer j .eg¨ ksrdlrKh$iyk  

ld,Éfþo" ueÈy;aùï" idlÉPd" u.fmkaùï j,ska .eg¨ ksrdlrKh" ksjerÈ j 

N+ñldj y÷kdf.k wNsfhda.j,g uqyqK§u" úúO ia:dk WmfoaYkh i|yd fhdod 

.ekSu ^úoHd.drh" l%svd msÜgksh" .Dy úoHd.drh&" l=vd ldurhla ilia lr .ekSu" 

mka;sldur oekqj;a lsÍu" isiqkg jvd ióm ùu" ryiH f,i f;dr;=re ;nd .ekSu" 

wjia:dkql+, j myiqlï ilid .ekSu" .eg¨ wju fldg ;u ld¾hNdrh id¾:l j 

lr f.k hdug .=rejreka oeä lem ùul fhfok  w;r yels muK Okd;aul f,i 

úi÷ï fj; hdug W;aidy ork nj;a y÷kd .; yels úh' 

wOHhkhg iyNd.s jQ WmfoaYk .=rejreka úiska mdif,a WmfoaYk l%shdj,sh i|yd 

wjYHfhka ±kqj;a l< hq;= lafI;% jYfhka WmfoaYkfha kHdhd;aul yd úoHd;aul 

miqìu hgf;a <ud ufkdaúoHdj o WmfoaYkfha m%dfhda.sl Ndú;h hgf;a Ndú; 

l%ufõo" isoaê wOHhk" idhksl mqyqKqj o WmfoaYkfha úúO lafI;% hgf;a ,sx.sl 

wOHhkh" jD;a;Sh ud¾f.damfoaYh" mjq,a WmfoaYkh" wOHdmk WmfoaYkh" kj 

fhdjqkaúh" Okd;aul Ñka;kh" udkisl frda." úfYaI wjYH;d iys; isiqka .=rejreka 

úiska wjOdrKh lr ;snqKs' 
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· 2013$6 pl%f,aLh u.ska mdi,a WmfoaYkh i`oyd ksYaÑ;j u kï l< 

.=rejrfhl= m;a l< hq;= nj wjOdrKh l< o wOHhkfhka wkdjrKh 

jQfha tfia kï fldg we;af;a 2] l m%udKhla muKla nj;a" Tjqka tfia 

m;a jQj o mdi, ;=< WmfoaYkh l%shd;aul lsÍu  fyda u. fmkaùug 

miqìula f.dvke.s fkdue;s nj;a h'

· 2013$6 pl%f,aLh u.ska WmfoaYkh iïnkaOfhka jQ jD;a;Sh iqÿiqlï u; 

mdi, i`oyd WmfoaYk .=rejreka n`ojd .kakd f,i wjOdrKh l< o 

ksheÈfha jQ .=rejrekaf.ka WmfoaYk úIhh i`oyd jD;a;Sh iqÿiqlï ,nd 

we;af;a  14]l m%udKhls'

5'0 ks.uk
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· mdif,a WmfoaYk ld¾hhg ueÈy;aùfï §  WmfoaYk jev igyka 

ixúOdkhg yd ±kqj;a lsÍfï ld¾hhg m%uqL;djla ,nd § we;'

· mqoa., noaO" mdi, wdY%s;" iudch wdY%s; .eg¨ w;r mdif,a  isiq  

.eg¨j,g" úYd, mßudKfhka" foudmshka orejka <`. fkdisàu ksid 

isiqka uqyqK fok .eg¨ m%Odk úh'

· WmfoaYk jD;a;sfha kHdhd;aul" úoHd;aul yd m%dfhda.sl Ndú;h ms<sn| 

wju oekqu fya;=fjka WmfoaYk .=rejre we.hSï jd¾;d úêu;a l%ufõo 

u; ;nd fkd .ks' 

· we.hSï jd¾;d mokï fldg f.k isiq ixj¾Okh" je<elaùug idfmalaI 

j m%;sld¾h i`oyd jeä fhduq ùula wkdjrKh úh'

· WmfoaYk .=rejrhdf.a ióm;u iïm;a odhlhd jYfhka WmfoaYk .=re 

WmfoaYlf.ka  m%udKj;a odhl;ajhla" WmfoaYk ld¾hh lrf.k hdu 

i`oyd fkd ,efnhs'

· mdi,a mßmd,khg" ud¾f.damfoaYh iy WmfoaYkh ms<sn| we;s 

wkjfndaOh fya;=fjka" mdif,a WmfoaYk N+ñldj ksishdldr j lrf.k 

hug fkdyels ù we;' 

· fï fya;=fjka WmfoaYk .=rejrhd .eg¨ yd wNsfhda. rdYshlg uqyqK § 

we;' WmfoaYk N+ñldj lr f.k hdug ;rï ld,fõ,djla fkdue;sùu" 

mdi, ;=< WmfoaYk ld¾hh lrf.k hdug ;rï iqÿiq ia:dkhla 

fkdue;sùu" ud¾f.damfoaYh iy WmfoaYkh ms<sn| wfkla .=rejreka 

w;r we;s fkdoekqj;aNdjh yd RK wdl,am fya;=fjka WmfoaYk 

.=rejrhd meyeÈ,s j .eg¨jg ,la ùu" ud¾f.damfoaY yd WmfoaYk 

úIhh i`oyd meyeÈ,s ks, Ndjhla fkdue;s ùu fya;=fjka WmfoaYk 

.=rejreka miqng ùu" WmfoaYk .=rejrekaf.a oekqu úêu;a wdldrhlg 

jD;a;Sh iqÿiqlula f,i hdj;ald,Sk � ù fkd;sìu" iy WmfoaYkh 

ms<sn| úoHd;aul yd  m%dfhda.sl Ndú;h ms<sn| �oekqu .=rejrekag wju 

ùu ta w;r m%Odk fõ'  

· WmfoaYkh i|yd" mdi,a isiqka .Kk wkqj WmfoaYk .=rejreka 

iïmq¾Kfhka ksoyia úh hq;= njg 2013$6 pl%f,aL u.ska �oekqï ÿkak o" 

fï i|yd fhduq lr we;af;a" wju jYfhka úIhhka follg jvd 

W.kajkq �,nk iy WmfoaYkhg fhduq ùug ;rï ld, fõ,djla fjka 

lr .; fkdyels .=rejreka h'�
· wud;HdxY uÜgñka úáka úg pl%f,aL mdi,aj,g tjkq ,enqj o tys 

l%shdldß;ajh  ms<sn| iEySulg m;aúh fkdyels  h' 

· wOHdmk wud;HdxYh úiska ksl=;a lrk ,o 2013$6 pl%f,aLh mdi, ;=< 

úêu;a j l%shd;aul fkdfõ' fï iïnkaOfhka mdi,aj,g WmfoaYk 

.=rejreka m;a lsÍfï § fyda mdi, ;=< WmfoaYkh l%shd;aul lsÍfï § 

mdi,a mßmd,kh úiska pl%f,aLfha we;s lreKq iïnkaOfhka lsisÿ 



6'0 fhdca kd

· iui;a  mdi,a moOa ;hs g WmfoYa k úIhh yÿkja d §ug m:% u" mdi, ;<=  

WmfoYa k .r= e Nñ+ ldj meyeÈ,s k¾s Kdhl hgf;a w¾:l:kh lr .; h;q = 

h' túg WmfoYa k .r= ejrhdg fukua  m;% ms ;;a s iïmdokhg o fuu 

úIfhys we;s .eTrq  jgyd f.k lgh;q = l< yels h'

· WmfoYa k .r= e Nñ+ ldj w¾:l:kh lÍs fuka wk;r= e j WmfoYa k 

.r= ejrhdg mdi,a moOa ;hs  wdYf% hka mek k.ks   .eg¨j,g úi÷ula 

jYfhka � WmfoYa k .r= e ld¾hNdrfhys ffk;ls  wkkH;dj ;yjrq e l< 

h;q = fõ'  WmfoYa kh iïnkOa fhka jQ jD;;aa hS  iÿq ilq ï yd idhkls  Ndú;h  

hk k¾s Kdhl moku u;" WmfoYa k .r= ejrekga  WmfoYa k ld¾hfhys 

khs e<us g m<s .s ;a n,m;h% la wOHdmk wud;HdxYfhys ueÈy;a ùfuka kls ;= a 

l< h;q = h' wOHdmk wud;HdxYfha 2013$6 plf% ,La fhka ihs ¨ mdi,ja ,g 

,Ås ; j fï iïnkOa fhka j.lïS  mejrej o th ;j ÿrg;a mdi,a moOa ;hs  

;<=  i:a dm;s  úh h;q = h' 

· WmfoYa k .r= ejrekfa .a WmfoYa kh iïnkOa fhka jQ iÿq ilq ï wju neúka 

WmfoYa k .r= ejreka f,i n,m;h% la  kls ;= a lÍs ug m:% u fuu úIhh 

iïnkOa fhka jQ Tjkq a i;= kms Kq ;d f.dkq l< h;q = h' n,m;h%  ,nd Èh h;q = 

j we;fa ;a fï i`oyd bÈßm;a jk .r= ejrekfa .a ld¾h idOkh mokï fldg 

.;a  úêu;a we.hïS  u.ks 's  WmfoYa k md% fhd.a ls  li= ,;d we;<= ;a ±kuq  

m<s ns `o j úêu;a úNd.hla yd iïuLq  mÍlIa Khlks a wk;r= ej fuu 

n,m;h%  ,nd Èh h;q = h' 

· kls ;= a lrkq ,nk n,m;f% ha jD;;a hS  fhd.a H;dj yd tys jákdlï" m<s .s ;a 

ld, mrdihla  we;<= ; hdj;la d,kS  l< h;q = h'

· wOHdmk wud;HdxYfha 2013$6 plf% ,La h meyeÈ,s j WmfoYa k .r= e 

Nñ+ ldfõ lh%s dldÍ;ja h fmkja d § ;ns Kq  o th mdif,a  lhs% d;ua l ùu  

ÿ¾j, ;;;ja hl we;s neúka tu plf% ,La h wNns jd  k;s HdklQ ,+  j m<s .s ;a 

plf% ,La hla m;% ms ;;a s iïmdolhka u.ks a bÈßm;a l< h;q = h'
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· wOHdmkfhys l<ukdlrK jHQyh iy mßmd,k jHQyh úêu;a mdi,a 

WmfoaYk fiajhla i|yd fhduq fkdùu iy Oqrdj,S w;r wëlaIKh 

ksishdldr j isÿ fkdùu ksid WmfoaYk .=rejrhd i;= ld¾hNdrh fuka u 

,eìh hq;= ksis ;ek o .eg¨j,g ,la j we;'

    wjOdkhla fhduq fldg ke;'

· tfiau WmfoaYk .=rejrekaf.a ld¾hNdrh ms<sn`o j úuiSfï § fmkS .sfha 

Tjqka úiska isÿ lrk ld¾hNdrh lsisÿ j.lsjhq;= md¾Yjhla úiska 

wëlaIKhlg Ndckh fkdlrk njls' ta ;=< WmfoaYk .=rejrhd fuka u 

mdi,a mßmd,kh o fuys we;s jeo.;alu fkdi,ld we;' 
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· úYajúoHd, uÜgñka" wdh;ksl uÜgñka yd fm!oa.,sl wxYh 

u.ska flá ld,Sk yd È.= ld,Sk j WmfoaYkh iïnkaO lrf.k 

hkq ,nk mdGud,d  yd ±kqj;a lsÍï jevigykaj, ,nd fokakd jQ 

WmfoaYkfha idhksl Ndú;h" ksYaÑ; j ms<s.;a meh m%udKhlg 

iSud l< hq;= h' wOHdmk wud;HdxYfha 2013$6 pl%f,aLfha fï 

ms<sn`o  lreKq bÈßm;a lr ;snqK o m%fhda.sl ;,h Bg yd;amiska 

u fjkia wdldrhlg ks¾udKh ù we;s neúka WmfoaYk .=rejreka 

n`ojd .ekSfï § fï iïnkaOfhka ±ä ms<sfj;la wkq.ukh l< 

hq;= h'
· úYaj úoHd," cd;sl wOHdmk wdh;kh yd fjk;a ms<s.;a wdh;k 

weiqfrka WmfoaYk .=rejreka f,i kï lrk ,o .=rejrekg" 

jD;a;Sh iqÿiqlï imqrd,Sug wjYH flá yd È.= ld,Sk WmfoaYk 

mdGud,d ilia l< hq;= h' 
· cd;sl wOHdmk úoHdmSG" wOHdmkfõ§ ämaf,daud" mYapd;a Wmdê" 

wOHdmk ämaf,daud" .=re uOHia:dkj,  mdGud,dj,g ;j ÿrg;a 

mdi,a ud¾f.damfoaYh iy WmfoaYkh ms<sn| lreKq we;=<;a lr" 

mdi,a moaO;shg wj;S¾K jk .=rejreka oekqj;a l< hq;=h' tu 

mdGud,dj, § <ud ixj¾Okh iïnkaOfhka jQ jeo.;a ld,iSud 

^WodyrK f,i fmr mdi,a" kjfhdjqkaúh& ksji" mdi, yd 

iudcdY%s; j mdi,a isiqka uqyqK mdk .eg¨ yd wNsfhda. 

iïnkaOfhka" WmfoaYkhg iïnkaO m¾fhaIK l%ufõo yd  

WmfoaYkhg iïnkaO úfYaI{ md¾Yj iu. iïnkaO ùu 

wjOdkh l< hq;= h'

· WmfoaYk .=re ld¾hNdrh mokï fldg .;a ms<s.;a wpdrO¾u 

moaO;shla yÿkajd §u w;HjYH j mj;S' fuu y`ÿkajdfok 

wdpdrO¾u moaO;sh WmfoaYk .=rejre n`ojd .ekSug wod< 

pl%f,aLh ;=<ska meyeÈ,s j bÈßm;a l< hq;=h' tu.ska mdi,a 

WmfoaYk l%shdj,sh iïnkaOfhka jQ .eg¨ rdYshla wju lsÍug;a 

WmfoaYk úIfhys ffk;sl moku iudc.; lsÍug;a yelsjkq 

we;'
· mdi,a l<ukdlrKh úiska WmfoaYk .=rejrhd mQ¾Kld,Sk j 

ksoyia l< hq;= h' 2013$6 pl%f,aLh mßÈ" WmfoaYk .=rejrhd 

lsisúgl;a wkqm%dma;slhl=f.ka f;dr j udre fkdlsÍu i`oyd 

úêu;a ks;Hdkql+, jev ms<sfj<la wkq.ukh l< hq;= h'
· WmfoaYk N=ñldj <ud ñ;=re ie,iqulska hqla; j lr f.k hdug 

mdi, ;=< ksis fN!;sl ia:dkhla wju myiqlï hgf;a fyda ,nd Èh 

hq;= h'  



·   WmfoaYk .=rejreka f,i mdi, úiska kï l< o m;a lrk ,o .=rejrhdg 

fuu úIh lafIa;% ms<sn| we;af;a m<d;a yd l,dm uÜgug iSud jQ oekquls' 

tneúka WmfoaYk .=rejreka i|yd jevigyka l%shd;aul lrkq ,nk 

wOHdmk wud;HdxYh iy cd;sl wOHdmk wdh;kh" WmfoaYkfha jeo.;a u 

wxYh jk" bÈßfha meñKsh yels .eg¨ ms<sn| mqfrdal:kh fldg" ta i|yd 

w;HjYH miqìu ilia lsÍug wod< mqoa.,hka oekqj;a lr" ld,Sk 

jevigyka" jevuq`M" iïuka;%K l%shd;aul l< hq;= h' WmfoaYk .=rejrhd 

2013$6 pl%f,aLh u.ska fmkajd § we;s mßÈ u ta iïnkaOfhka jD;a;Sh 

iqÿiqlï imqrd,Su wksjd¾h l< hq;= w;r" wLKav mqyqKqj u.ska oekqu 

hdj;ald,Sk l< hq;= h' Bg wod< w;afmd;a" ud¾f.damfoaY" úäfhda mg" 

wOHhk f.dkq ,nd Èh hq;= h' 
· WmfoaYkh ms<sn|j;a tys ia:djr;ajh ms<sn|j;a ld,Sk jeo.;alu" 

ld¾hNdrh iy l%shdj,sh ms<sn|j;a mdi,a l<ukdlrKh" .=rejreka 

foudmshka we;=¿ iuia; m%cdj ksishdldr j oekqj;a l< hq;= h' 

· 2013$6 pl%f,aLh u.ska hï ÿrlg m;a lrkq ,nk WmfoaYk .=rejrekg 

WmfoaYk iyldr isg fcHIaG YsIHh WmfoaYl olajd jD;a;Sh .uka u.la 

fmkajd § ;snqK o th ,shú,a,lg muKla iSud ù we;' tneúka WmfoaYk 

ld¾hfhys ksr; .=rejreka WmfoaYk úIfhys iaÓrj ksh<Su iïnkaO j hï 

wlue;a;la olajk njg wkdjrKh úh' tneúka ms<s.;a l%ufõohla wkqj 

f;dardm;a lr .kakd WmfoaYk .=rejrekg meyeÈ,s jD;a;Sh .uka u.la 

l%shdjg kexúh hq;=h' thg wu;r j WmfoaYk .=rejrhd Èß.kajkq jia 

wOHdmk wud;HdxYh úiska hï Èß .ekaùï jevms<sfj<la ilia l< hq;=h'

· j¾;udkh jk úg mdi,a WmfoaYkh ÿ¾j, uÜgul mej;sug fya;= ù 

we;af;a pl%f,aL ksl=;a l< o tys l%shdldÍ;ajh ms<sn`o l%shdldÍ ksis 

wëlaIKhla fkdue;sùu fya;=fjks' tneúka ksYaÑ; b,lal msysgqjd úêu;a 

wdldrhg mdi,a WmfoaYkh mdi, ;=< ia:dms; l< hq;= w;r ta yd iu.dój 

u WmfoaYk .=rejrhd we;=¿ fuhg iïnkaO md¾Yj úêu;a ks¾kdhl 

Tiafia wêlaIKh l< hq;=h'

112

· WmfoaYk .=rejrhd iïnkaOfhka j.lSï mejÍfï § ksYaÑ; jd¾Isl jev 

ie,eiaula Tjqka i;= úh hq;= w;r" WmfoaYk .=re WmfoaYl úIhNdr 

l,dmh ksfhd ackh lrk ks,OdÍhd fï iïnkaOfhka meyeÈ,s 

±kqj;aNdhlska hqla; j mdi,a WmfoaYk .=rejrhdg ksis u.fmkaùula yd 

ksis wëlaIKhla o isÿ l< hq;=h'

· iEu .=rejrfhl=g u úÿy,am;sjrhl=g u WmfoaYkh yd ud¾f.damfoaY 

ms<sn| mqyqKqjla ,eìh hq;= h' ;u mka;s ldurfha .eg¨ iy.; <uhska 

y÷kd .ekSug;a fï .eg¨j,g úi÷ï ,nd .ekSug;a fuh b;d w;HjYHh'
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Strength of a Teacher & the Global Teacher Prize  

"I'm privileged to have had an education that 

taught me to approach the world with openness, 

curiosity, and flexibility. I was surrounded by 

great teachers that modeled the rigorous 

intellectual discipline needed to disrupt 

culturally constructed ways of knowing, to 

bypass static habitual perspectives, and to greet 

the world with empathy, authenticity, and a 

playful sense of humor. The Global Teacher Prize 

is exciting because it acknowledges the 

importance o f teachers and the enormous 

impact they have. The future is in the hands of 

our children; the spirit they encounter in today's 

classrooms will provide the foundation for 

tomorrow's world."  Jordan Shapiro  
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